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The individual views and attitudes of trainers responsible for equipping police officers for
operational demands have rarely been subject to international research. Geared toward
the German situation, the following case study focuses on the particular question of how
police trainers at a German state police training site perceive police recruits as the target
group of their coaching. The data set consisted of n = 8 interviews with police trainers who
were originally conducted with the aim to investigate their expert opinions on pedagogical,
training-related issues. Within the process of inductive coding, the perceived recruit
condition emerged as a high-order theme, displaying a predominantly deficit-oriented
view among police trainers. The findings are discussed through the lens of the concept of
critically reflective practice, in which the reflection of the views and guiding assumptions of
the police trainers is seen as a key ingredient for a further professionalization of the police
trainer education and its respective research.
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INTRODUCTION

For police training, institutionalized within police organizations around the world, police trainers
play a decisive role (Staller, 2021). Their role-specific actions are supposed to prepare police officers
for the complex demands of front-line policing (Birzer and Ronald, 2001; Blumberg et al., 2019).
While police training has recently attracted a remarkable amount of scientific attention (Birzer and
Ronald, 2001; Andersen et al., 2015; Renden et al., 2015; Nota, 2019; Mcneeley and Donley, 2020;
Bennell et al., 2021), the pedagogy of police training, the role of police trainers, and more specifically
their views on police training and related pedagogical issues have received only marginal attention so
far (Cushion, 2020; Koerner, 2021; Staller, 2021).

Staller, et al. (2021a) investigated sources and types of knowledge of 163 police trainers from
Germany and Austria, identifying a perceived need for pedagogical knowledge and a preference for
nonformal and informal sources of knowledge acquisition. For the United States, Preddy et al. (2020)
have examined the views of 317 police trainers on cognitive readiness in the context of violent police-
citizen interactions. Data indicate a perceived lack between the capabilities and operational demands
of the officers during violent encounters.

In the course of engaging with data from an interview study with police trainers in Germany,
which was originally aimed at exploring pedagogical issues of training through the lenses of the
persons in charge, using an openmethodological approach (Körner et al., 2019), the analysis revealed
an unexpected thematic focus on the perceived condition of police recruits: Within the reconstructed
perceptions of the trainers, a deficit-oriented view on learners emerged, which was in turn comprised
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of the categories of “social,” “psychological,” and “physical”
aspects. In addition, the views of the trainers on female
recruits revealed a gender bias.

Based on this unexpected thematic focus in the existing data
set, we present the results as they relate to the perceived condition
of police recruits in more detail. We then discuss these within the
broader framework of the critically reflective practice of
Brookfield (Brookfield, 1998, Brookfield, 2017), arguing for the
decisive role of police trainers and their views play within the
context of a further professionalization of police training as an
institution of professional teaching and learning. Due to their
specific origin, we start by outlining the methodological context
from which said findings on the perception of the trainer of police
recruits emerged.

MATERIALS AND METHODS

Method Selection
Similar to the international situation (Basham, 2014; Cushion,
2020; Preddy et al., 2020), the research on German police training
using the perspective of pedagogical issues is still in its infancy
(Koerner, 2021; Staller, 2021). Methodologically, for the purpose
of exploring and mapping presumably important issues of a given
field of interest, qualitative research has proven functionality
(Flick, 2018), delivering insights form subjective perspectives
and interpretations. In our case and due to the initial access to
police trainers at a central state police training-site, semi-
structured expert interviews have been conducted (Bogner
et al., 2014) to serve the aim of qualitative exploration. Since
experts are associated with professional role play and (are said to)
possess “technical, process and interpretative knowledge that
relates to his or her specific professional or occupational field
of action” (Bogner and Menz, 2005, p. 46), police trainers
represent a valuable knowledge resource for the exploration of
central aspects in the field of police training. For the case study,
two preliminary guiding assumptions were made: First, as an
institutionalized teaching and learning setting, police training is
of pedagogical relevance (Cushion, 2020). Second, within this
setting and its function, the role and views of trainers form the
basis for the exploration of this specific field of interest (Preddy
et al., 2020).

Data Collection
Due to the initial character of our research, along with
organizational matters (time available during duty), the sample
size was determined by accessibility rather than by information
power (Malterud et al., 2016). A total of eight police trainers (m =
7; f = 1) teaching police recruits within the bachelor degree
program at a central training site of a German state police had
been interviewed. The number of interviewed police trainers
represented the total of police trainers we were granted access
to. Based on the strong dialogue developed by the researchers
with the police trainers, it was deemed that a small sample size
would hold sufficient information power (Guest et al., 2006).
Taking into account the fact that police training in Germany has
hardly any connections to scientific research yet, as well as the fact

that there is a documented skepticism in police to take part in
scientific studies (Jasch, 2019), the sample size was deemed
satisfactory.

The trainers had a mean age of 39 (SD = 5.95) and an average
of 7 years (SD = 3.45) of experience as a trainer. The interview
guide was comprised of 24 questions, aiming to gather
biographical background data on the police trainers, as well as
to create an opportunity for them to provide information about
different aspects of training, e.g., with regard to their favorite
methods of delivery, including instruction and feedback, or their
understanding of their own role as police trainers. The semi-
structured regime ensured orientation along the topical domains,
at the same time enabling flexible follow-ups and probes of the
interviewer to statements of the police officers. The interviews
lasted between 35 and 65 min. Informed consent was obtained
from all trainers before each interview. The interviews were
conducted in German, audio-recorded, and subsequently
transcribed verbatim (Kuckartz, 2014). For the purpose of
publication, quoted passages were translated to English.

Data Analysis
In order to support scientific rigor and credibility of the findings
(Tracy, 2010), the data analysis followed procedures of qualitative
thematic analysis (Braun and Clarke, 2006; Graneheim, 2017)
utilizing MAXQDA software (Kuckartz, 2014). The analytical
strategy was chosen according to the objectives of the study. Due
to the rather open approach to the field of interest, which served
as a first qualitative exploration of pedagogically relevant aspects
of police training from the perspective of trainers, the data-set was
subjected to a data-driven, inductive thematic coding (Biddle
et al., 2001; Graneheim, 2017), allowing for emergent information
and had been “irritation through data.” Inductively, meaning
units relevant to the topical issue were identified and assigned to
further (sub-) themes (Biddle et al., 2001; Braun and Clarke, 2006;
Graneheim, 2017).

Within the inductive coding strategy, the database had been
analyzed and clustered into raw-data, lower-order, and higher-
order themes. Raw-data themes were derived from the coding of
relevant meaning units within the database. Identity in focal
meaning (e.g., “basic coordination is not present,” police officer
01/“You can’t challenge them anymore, so coordination, for
example gymnastic elements,” police officer 06) led to the
creation of raw-data themes comprising the generalized
meaning (e.g., “lack of coordinative skills”) allowing for the
further subsumption of similar units under the existing theme,
while the difference in meaning led to the creation of a new theme
(e.g., “lack of motivation,” derived from “people are not
motivated,” police officer 05). The coding guide created after a
first coding pass of the whole data set was applied to the entire
dataset in a second pass in order to ensure complete analysis.

In a next step, raw-data themes were coherently built-up into
lower-order themes by generalization of their focal meaning (e.g.,
“lack of coordinative skills” to “physical deficiency” due to its
physical nature). The set of lower-order themes had been re-
examined by the second author and consented between both
researchers using question and debate (Abraham et al., 2006).
Subsequently, the sub-themes were generalized on a further
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abstraction level of meaning and built-up to higher-order themes
(e.g., “physical deficiency” and “psychological deficiency” to
“deficit” due to their difference in mode but similarity in being
deficit oriented). High-order themes were again critically
evaluated by the second author and finally set.

At the level of raw-data, the themes were quantitatively
numbered according to the frequency of their mentioning by
single participants, respectively, according to the overall
prevalence of meaning units at the level of lower-and higher-
order theme. Although “the ‘keyness’ of a theme is not necessarily
dependent on quantifiable measures” (Braun and Clarke, 2006, p.
82), the number of mentions is key in those cases, in that it
“captures something important in relation to the overall research
question” (ibid.).

RESULTS

When asked to examine 1) what they as police trainers like and
like less about police training and 2) which situations in training
they perceive as pleasant or as difficult, issues related to the
recipients (n = 31 meaning units) of the training gathered by far
the greatest number of thematic appearances, even more than the
problematic issues of resources (n = 16 meaning units) and
working conditions (n = 7). Interestingly, 27 out of the 31
meaning units were grouped around the deficient constitution
of police recruits. In view of this dominance of deficit aspects, we
reinvestigated the entire data set looking for meaning units
referring to the condition of police recruits.

Three higher-order themes emerged from the data analysis
that are presented in Table 1: 1) deficits of police recruits, 2)
causes for perceived deficits, and 3) potential of police recruits.

In the perception of trainers, the engagement, learning ability,
and social competence of the recruits denote their potential. As a

higher-order theme, however, the potential of recruits (n = 8)
appears in qualitatively significantly lower differentiation and
quantitative expression within the interview data compared with
the deficit theme (n = 27).

While the view of the coaches on police recruits seems to be
less associated with their potential, their deficits dominate the
perception of their trainers. Within this complex, physical
deficiency represents the largest thematic unit, mainly seen in
a lack of coordination and condition/fitness in police recruits. As
one police trainer puts it:

Or take the area of self-defense, coordinative things, of
course injuries often occur here because this basic
coordination, which one actually assumes that every
police applicant should have, is actually not there. Many
things are missing. Of course, that’s because you’ve
never climbed anywhere in your life or done other
physical things. Maybe you just sat at home in front
of a computer game and tried to master something, but
you didn’t/weren’t whistling through the forest,
jumping from tree to tree. It has changed, you have
to say that, quite clearly (I: Mh.) And then, of course,
there are more and more injuries, because things that
you assume should be there are not there (PT 01).

In the perception of this police trainer, contemporary recruits
fail to meet the expected physical standards for police training.
According to this point of view, the negative condition is caused
by modern times and the according lifestyle, consisting of the use
of modern media and a decline of playful natural movement in
childhood, eventually leading to consequences of injury in
training and the need to implement basic coordination
exercises, e.g., “running backward up the stairs” (PT 01).
Recruits do not have what they should have and used to have

TABLE 1 | The perception of the police trainers of the condition of the police recruits (numbers in column after raw-data theme denote number of participants contributing to
the raw-data theme; within lower-order and higher-order theme, numbers in brackets denote the total number of meaning units).

Higher-order Lower-order Raw data theme n

Deficit (27) Physical deficiency (14) Snivelling 1
Lack of coordinative skills 5
Lack of conditional skills 2
Women disadvantaged 6

Psychological deficiency (8) Lack of motivation 4
Lack of concentration 2
Lack of attitude 1
Indifference 1

Social deficiency (5) Lack of discipline 3
Like little children 1
Do not take training seriously 1

Cause (5) Social change (4) Situation has changed 1
Education (1) Media impact 3

Soft approach 1
Potential (8) Engagement (5) Motivated in training 1

Mostly interested 1
Fun in training 3

Ability to learn (2) Surprise with qualities 1
Interest in exploring boundaries 1

Social competence (1) There for each other 1
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back in the days: “It has changed, . . . quite clearly.” This change in
condition is also reported by another trainer, a prerequisite
which, for instance, is making the teaching of appropriate
restraint techniques challenging.

And it’s not getting better because the material is getting
worse. So, I say the students (I: Ok.) You can no longer
demand as much of them like that and you have to pick
them up where they are. And then you have to cut back.
Because you simply can’t do these exercises, for
example, coordination, gymnastic elements. We
always do the TKF, this hold in the floor position,
but if you have no coordination and if you have no
strength and no assertiveness, then even the technique
is of no use (PT 06).

In the view of trainers, recruits appear as deficient modes of
their ideal version. This perception is reinforced by deficits in
motivation and concentration during police training, building the
theme of psychological deficiency (see Table 1). The lack of
motivation and attention of the recruits within the teaching
process are perceived as burdensome, for instance negatively
effecting the emotional state of the trainers. One police trainer
states as follows:

When you notice that some of the people are not
motivated, they don’t listen to you at all. You say
something now and then at some point I’m also not
motivated. You quickly notice my mood then (PT 05).

Additionally, and related to motivational issues, deficits in the
domain of social behavior contribute to the negative complex, as
it can be viewed in this statement of a police trainer:

Sometimes there’s an admonition if someone doesn’t
really want to run on track. The discipline among the
young colleagues is different in contrast to my training
back then, basic training. . .We didn’t have to salute any
more, that used to be the case with the police, but then
there was silence. When in the frontline the
announcement was made and then they all stepped
away. There is a lack of discipline. I don’t know what the
reason is, it may be the generations that now come to
the police. Maybe it’s a tougher approach, in my eyes
that could be helpful, here and there (PT 03)

The lack of discipline in young trainees, which is stated here
appears as a recurring theme within the data-set, and again, the
deficit is compared with its better version, which once more is
located in past times of a more disciplined generation of
apprentices. Furthermore, in accordance with the point of
view of the trainers, a sensible cause of action to deal with
inappropriate social behavior would be a tougher approach to
teaching and learning within police training, which might in turn
fix the problem of discipline.

Additionally, within the thematic complex of the deficiency of
the recruits, a gender bias emerged within the data.

Yes, and what we try to pass on to the students, who
come to us completely clueless, who have never had
anything to do with anything, especially the girls, who
have never had anything to do with this kind of contact,
is to make it clear to them that it is really important to
defend oneself outside or to effectively support a
colleague during an arrest (PT 08).

Female police officers are seen as “supporters” in the context of
deployment, compared with their male colleagues who
supposedly carry out the actual work. Labeled as “girls,” the
overall condition of females and suitability for operational
requirements, especially when it comes to physical
confrontations, are called into question by the trainer. In this
point of view, female police recruits are perceived as rather
incapable and as inexperienced learners. They appear to be
deficient beings with special needs that have to be met in a
compensational manner through training:

Especially women, who are considered the weaker sex
here or so. They cannot always hide behind it . . .of
course they are physically disadvantaged, but eh there
are simply certain things that you can train and that you
also have to train. (PT 08)

According to this view, female police recruits are considered as
members of the “weaker” sex within the domain of police
training. Interestingly, it is not this depiction itself that is
further problematized here. On the contrary, in this statement
the image of a weaker sex is reinforced by referring to generalized
physical disadvantages of women. Even more importantly, the
statement suggests that this view appears to be a shared opinion
among police trainers and police organizations, and that it is seen
as an excuse for female police recruits to hide behind.

In conclusion, initial qualitative interview data led to
unexpected explorative findings broadening the perspective of
pedagogically relevant issues in police training. The analysis of
expert views provided by police trainers at a central German
training site for police recruits revealed a predominant perception
of physical, psychological, and social deficiency, which is linked to
changes in society as a whole, presenting pressing concerns in
police training. In contrast, the potential of said students was less
emphasized.

DISCUSSION

The findings on the perceptions of the police trainers of their clientèle
can be contextualized and discussed on several different levels.

First, the deficit themes that emerged from the data could be
interpreted as a more or less representative depiction of reality
and objective conditions. Taking this objective approach, the
deficiency of police recruits in physical, psychological, and
social areas regard has to be met in training and become the
subject of compensatory education (Luhmann ans Schorr,
1979a). According to this perspective, issues of appropriate
teaching and the design of learning environments according to
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the model of professional coaching (Staller, 2021) are deemed
relevant (see Figure 1). If, for instance, police recruits lack the
ability of running up stairs backward, or to perform mandatory
restraint techniques (see quote above), structured coordination
exercises and fitness programs must be implemented in training
as compensatory measures for the creation of a motor-related
baseline to work with (Blumberg et al., 2019). In a similar vein,
compensatory attention and education must then be given to
female police recruits because of their “physical disadvantages.”

According to the model in Figure 1, problematic and
heterogeneous prerequisites within the learners (Who-
Dimension) affect and determine the selection of contents
(What-Dimension) that meet the demands of the learners.
Furthermore, deficits in motor skills, motivation, or discipline
also have an influence on the decisions of the trainers on how to
teach (How-Dimension). For instance, heterogeneity of physical
pre-conditions in the learning group may call for the within-
differentiation of exercises along with individualized instruction
and feedback strategies, as applied in physical education (Ruiz-
Pérez et al., 2018). Moreover, disciplinary problems as perceived
by the trainers may raise the question of whether more (or less)
authority (Omer et al., 2010), and which kind of authority
(Reichenbach, 2009) within the personal teaching style, is
appropriate and serves as a possible solution (or as the
problem). Within the objective approach, general recruits’ as
well as specific gender-based deficits are taken for granted. They
are perceived as entities at hand, and as such, they call for action.

Second, the deficit themes that emerged from the data could be
observed through the lenses of pedagogical paradigms. In this

conceptual approach, the pre-dominant orientation toward
deficits could be confronted by implementing an alternative: a
pedagogy of potential. In this perspective, declarative knowledge
as well as the ability to distance oneself from one’s views is the
basic prerequisite trainers have to fulfil. The practice and
reflection on education is historically grounded in a semantic
of human deficits (Luhmann and Schorr, 1979b; Valencia, 1997),
especially within the history of physical education (Koerner,
2020). Pedagogical endeavors, even nowadays, do not seldom
start with the deficit premise—that something is not yet as it
should be (Paschen, 1973, 1988). If children do not partake in
enough physical activity (Finger and Lange, 2018), the resulting
deficits should be resolved, for instance through physical
education (Koerner, 2008a).

However, the traditional pedagogical premise of deficits is
neither without alternatives nor unchallenged. Looking at
learners in a different way, the pedagogy of potential turns the
perspective around (Oelkers, 2001). In large parts of modern
pedagogy, a potential-oriented view has prevailed, even when the
initial conditions deviate from a socially constructed normality, as
is the case in the field of special needs education (Kozulin, 2015).
At the same time, this orientation toward potential is by nomeans
exclusively the expression of normative hopes that miss the mark.

The call for potential is empirically supported. On the one
hand, learners are inherently endowed with a broad range of
hard-wired potential. These are for example grounded in
neurobiological degeneracy (Orth et al., 2019), allowing to
yield the same goal and output in different behavioral ways. In
the area of movement coordination, learners have an incredible

FIGURE 1 | Professional coaching model (Staller, 2021).
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number of degrees of freedom at their disposal when it comes to
the use of joints and muscles in a targeted manner (Schoellhorn
et al., 2012). On a social level, concerning the German situation, it
is evident that never before have so many people been engaged in
organized sports (DOSB, 2020). In addition, the area of informal
sport culture, popular especially with younger people, has grown
remarkably in recent decades (Gugutzer, 2004). So, it may be true
that nowadays more people, and even police recruits, have not
“jumped from trees” (see quote above) as much as their
predecessors did in their childhood days, but as a matter of
fact, the new generation does different things differently—what
can be viewed either as deficit or as a potential. On the other hand,
pedagogical research indicates that deficit-oriented views on
learners, as well as certain pedagogical practices, can both lead
to negative consequences (García and Guerra, 2016; Smit, 2012;
Valencia, 1997).

The orientation toward either deficits or potential is
a crucial part of the professional action and reflection of a
trainer. The respective conceptualization of the learners is a
difference that makes a difference: a difference in view, a
difference in the chosen course of action, and eventually, a
difference in outcome (Koerner, 2008b). If two police trainers
are teaching the same recruit, depending on their pedagogical
orientation, they are likely to set a different focus of attention
and are likely to evaluate the observed aspects in different
ways. For the potential view, this may include the opportunity
to evaluate deficits, e.g., in motor performance or discipline, as
a potential for personal growth and development. The
question of basic pedagogical attitudes is paradigmatic,
referring to the dimension of self-reflection within the
model of professional coaching (Dimension of Trainer-Self).
The self-dimension advocates for the reflection of the very
premises that underpin the model of the learner and the
learning process of a trainer (Chow et al., 2016). This leads
to a additional view on the empirical findings.

Third, the deficit themes that emerged from the data could
be interpreted through the lenses of subjective theories.
Subjective theories refer to implicit and explicit beliefs
about the world, including its people (Nespor, 1987). As
filters of perception (Weinstein, 1990), subjective theories
are of high functionality for the reduction of real-world
complexity, which serves as a premise for dealing with it:
They structure the relationships of the subject to the world by
shaping his or her perception and interpretation of situations
and persons (Borko and Putnam, 1996). As school research has
shown, subjective theories act as key agents of teachers’
professional actions (Baumert and Kunter, 2013; Mandl and
Huber, 1983). Empirical data indicate that subjective theories
about the subject as well as the learners affect the actions of the
teachers and, thus, also indirectly the learning process of the
students. They are of considerable significance for lesson
planning (Bromme, 1986), control the perception of
teaching processes, especially of critical teaching situations
(Wahl, 1981), and have substantial effects on classroom
management (Stipek et al., 2001).

In line with scientific theories, subjective theories serve to
predict, explain, justify, and evaluate one’s own as well as the

actions of others. In contrast to scientific theories, subjective
theories do not have to meet scientific criteria (Eynde et al.,
2002). They are rather the result of socialization (Calderhead
and Robson, 1991) than of methodically controlled
observations. Being foremost derived from one’s own
learning biography in school as well as other learning
institutions, subjective theories are believed to be true
(Nespor, 1987) and resistant to change (Lasley and Thomas,
1980). As such, subjective theories mostly contain implicit
assumptions (Mandl and Huber, 1983) that in a professional
scientific manner need to be acknowledged as the axioms of the
trainer-self, guiding his or her practice of planning, delivery,
and evaluation of training (see Figure 1).

In terms of professional trainer action, subjective theories and
their underlying assumptions have to be aligned with scientific
knowledge and corrected if necessary. Within the framework of
subjective theories, the perceived deficits of police recruits are not
taken for granted, as is the case in the objective approach. Rather,
the views of the trainers are analyzed by referring to the
underlying assumptions that (may) guide those views. By
doing so, subjective theories literally call for a reflective turn
within the professional action of police trainers.

In summary, all three approaches are based on declarative
knowledge structures. The objective approach requires solution-
knowledge since the perceived problem itself is not
problematized, but set. If recruits show physical deficiencies,
structured fitness exercises are needed for compensation. The
approaches of conceptual orientation and subjective theories call
for higher-order declarative knowledge. Both perspectives do not
start from the object of perception, but focus on perception itself
and relate it to its guiding premises and assumptions (Brookfield,
2017). The pedagogy of potential makes different assumptions
about the learner and the learning process than deficit-
orientation does. Additionally, both approaches contain
different expectations on delivery and outcome: Whereas
deficit-orientation leads to a practice of compensation,
potential-orientation leads to a practice of growth and
development in police training.

The approach of subjective theories starts at an even more
fundamental level and investigates all the assumptions that guide
the actions of the trainer. This is analogous to our recent proposal
for reflective policing (Staller et al., 2021b), in which we
introduced the uncovering of individual paradigmatic,
prescriptive and causal assumptions as a part of
professionalism based on Brookfield’s critically reflective
practice (Brookfield, 2013). The conceptual, as well as the
approach of subjective theories, are both components of a
reflective practice of trainer action. The reflective practice
focuses on action and reflects on their consequences (future
direction) and premises (past direction). Thereby, reflective
practice is based on the assumption that—analogous to
findings in school research (Hattie, 2011)—in police training,
the trainer matters, including his or her views on the learner.

The pedagogical views, orientations, and guiding
assumptions of police trainers do not exist in a vacuum.
They are, among other things, embedded within a police
culture (see context-dimension, Figure 1) that reproduces
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itself in applying them (Behr, 2006; Chapell and Lanza-
Kaduce, 2010; Behr, 2017; Gutschmidt and Vera, 2020).
Through a reflexive analysis of pedagogical approaches and
assumptions, this cycle can be made visible and, if necessary,
interrupted; especially at points where adopted perspectives
contain assumptions in need of correction, for example about a
supposedly weak gender (Rawski and Workman-Stark, 2018;
Seidensticker, 2021).

LIMITATIONS

The validity of the results is subject to important limitations on
several levels. First, from amethodical point of view, the study had
only limited access to police trainers in Germany due to the
cooperation with a single central training site. In this respect, the
results of the study are explorative in nature, context-specific and
must be critically reflected upon in terms of their scope. Provided
there is a willingness within police authorities to further open up
police training to pedagogical research, future studies at other
training sites across the country will have to provide further
insights on police trainers perception on their recruits. Second,
while research on subjective theories of teacher action in
particular suggests that these influence classroom action in
many ways, the findings of this study do not allow this causal
conclusion and transfer to police trainers. The views and attitudes
of police trainers were re-constructed selectively, but not their
influence on the practical level of coaching. The latter issue
requires further studies as well as alternative methodological
approaches, such as training observations (Cushion, 2020).
Third, limitations on an epistemological level have to be
acknowledged. Although qualitative research in general and
expert interviews especially have their strength in delivering
insights form subjective perspectives and interpretations (Flick,
2018), the qualitative data are subject to perspectivity and bias
due to the retrospective narration by the police trainers and the
analysis and interpretation of the researchers. In this way, they are
re-constructions.

CONCLUSION

Pedagogical issues of police training have rarely been the subject
of international and national research yet. Police trainers, as the
agents in charge of police training, are offering a relevant access to
this special field of interest. In the context of our explorative
interview study on the German police trainer’s expert views on
pedagogical implications of their training, a predominantly
deficit-oriented perception of police recruits occurred as a
rather random finding. When asked about different aspects of
the training, the interviewed trainers reported a deficiency of their
clientèle within the realms of physical fitness, motivation and
discipline.

In this article, it has been argued that this view, in particular, as
well as the trainers’ perception, in general, is of great importance
for pedagogical research, as well as for the reflection of police
training itself. Through the lenses of a professional coaching
model and (critically) reflective practice, the deficit-oriented view
has been discussed on different levels: 1) as an objective depiction
of real conditions, which have to be effectively met in training in a
compensatory manner; 2) a conceptual orientation that has a
deep foundation within the history of education and can be
contrasted with the alternative approach of a pedagogy of
potential; and 3) as an issue relevant to the reflection of
believed subjective theories, which in turn guide trainers’ actions.

Especially the approaches of conceptual orientation and
subjective theories contribute to the paradigm of reflective
practice in police training. They refocus the process of
reflection back on the generating mechanism of the point of
view of the trainer, and advocate for analytical deliberations on
the underlying premises and assumptions. By doing so, theymake
an important contribution to elucidating the police culture that
forms the breeding ground of those action-guiding assumptions
and practically reproduces itself through it.

Although the key finding of a deficit orientation in
German police trainers regarding police recruits has to be
considered as limited due to the small sample size, it stresses
the relevance for further research on the role of police
trainers and their perceptions of training. In view of the
hypothetical impact within the context of practical police
training, further insights into the spread and impact of
objective views, conceptual orientations, subjective
theories and their underlying assumptions are of great
interest for future research.
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