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Can online learners obtain
sufficient competencies in the
hospitality and tourism
industries?

Kris Sincharoenkul* and Chotima Witthayasirikul*

Faculty of Hospitality and Tourism, Prince of Songkla University, Phuket, Thailand

The educational sector has been affected by the COVID-19 pandemic, such
as the forced adaptation to online classes and students’ lack of interaction
and experience in practical classes. Because the hospitality and tourism
industries require professional operations between guests and employees,
this may cause concern among students who had to adapt to online classes
during the pandemic about whether they have sufficient competencies to
be recruited into the workplace. However, the internship benefits higher
education institutions, industries, and students by examining the sufficiency
of students’ competencies in the workplace. Thus, this study aimed to
determine the competencies of online learners that influence satisfaction in
the employability of the hospitality and tourism industries post-COVID-19.
The logistic regression models were established to predict the likelihood of
competencies toward each satisfaction attribute. The empirical results showed
that among five recruitment attributes, the competencies provided a predictor
likelihood on three attributes: foundation, employability, and adaptability, while
it had no likelihood on knowledge. The collaboration attribute reported the
insignificant regression model. Moreover, only internship experience provided
a significant result for the adaptive attribute. Moreover, the discussion and
practical implications were provided in this study.

KEYWORDS

online learning, COVID-19, Phuket, tourism competency, employability, hospitality
and tourism education, internship, higher education

Introduction

Since the World Health Organization (WHO) declared COVID-19 as a global
pandemic in March 2020, it has impacted many sectors. Regarding public health
protection, the educational sector was forced to develop more adaptable teaching
methods to mitigate the effects, such as online learning (Schlesselman, 2020). The
adaptation of emergency remote teaching (ERT) was one of the solutions used by
educational institutes to maintain instructional continuity. However, this caused negative
effects on students, such as a lack of socialization and peer interaction (Fuchs, 2021a), the
impacts of technology on physical and mental health, a lack of time management, and a
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balance between life and education (Magableh and Alia,
2021). In particular, the first-year students demonstrated lower
satisfaction with ERT than the higher-year students, who are
familiar with the use of technology in education (Fuchs, 2021b).
In addition, online learning creates problems for students
regarding distraction and reduced focus, psychological issues,
and management issues (Maqableh and Alia, 2021).

Since the universities were looking for e-learning tools
to facilitate the online environment for practical classes
and laboratory experiences (Van Nuland et al., 2020), these
can jeopardize university education’s long-term practicality
(Muftahu, 2020). In their study, Xhelili et al. (2021) found that
students were less likely to succeed with online learning than in
a traditional classroom setting due to their lack of experience
with technology. When it comes to adapting online teaching
approaches to help students deal with stressful situations,
online learning has presented difficulties for universities just
as much as it does for students (Barbour et al., 2020). Fuchs
(2021b) suggested in his study that the ERT should be further
carried out to increase the preparedness and quality of future
teaching methods.

Since March 2020, students have been participating in online
or hybrid classes. Regarding the limitations of online teaching
methods, students need to acquire sufficient experience in
operation-based learning and training. However, the COVID-
19 pandemic seems to be abating since the restrictions were
lifted; tourists have started traveling, and businesses have
resumed. Therefore, the students that learned theoretical and
practical skills via online teaching became a part of the
industries as employees or interns. Industries expect students
to acquire sufficient theoretical knowledge and practical skills in
educational institutes for working capability.

The hospitality and tourism industries are mainly operation-
based and require adequate hands-on experience and practical
skills. Therefore, these industries expect students to achieve
practical skills rather than theoretical knowledge. Therefore, the
situation would lead to a problem from both industrial and
academic perspectives. From the industry perspective, it would
be unclear whether the students taught via online learning
have sufficient capability and skills to work. Further, from
the academic perspective, this would be an assessment of the
capability to adapt online teaching methods, which could solve
the dilemma of the continuity of online learning.

Therefore, this study aimed to determine the competencies
of online learners that influence satisfaction in the employability
of the hospitality and tourism industries post-COVID-19. A
questionnaire survey was used to better understand employers’
perspectives on the efficiency of working interns who were
forced to experience ERT and online classes since 2020 amid the
COVID-19 pandemic.

Phuket, Thailand, was the subject of this study because it
was an important tourist destination that generated 20% of
the country’s tourism revenue before the pandemic (Economics
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Tourism, 2019). Moreover, 94% of the gross provincial product
(GPP) relied on the service sector, including the hospitality
and tourism businesses Office of the National Economic Social
Development Council. (2019). Since the launch of the “Phuket
Sandbox Model” in July 2021 Royal Thai Embassy. (2021),
the Phuket tourism industry has been in a recovery phase, as
indicated by the increasing number of tourists, the improvement
in the employment rate, and the decreasing number of job
seekers (Chuenniran, 2022).

Literature review

Internship research

Internships are valuable for integrating classroom-based
learning with actual industrial operations, commonly found in
the hospitality and tourism curriculum, to promote the learning
experience (Robinson et al.,, 2016). Throughout the program, a
learner gains knowledge, skills, and value from direct on-the-
job experience that reflects on working. The internship’s focus
has been highly appreciated by higher education institutions
(HEIs), companies, and students since it produces mutually
beneficial outcomes for all three parties. The internship can
prepare graduates for direct employment in the industries.

An internship offers HEIs a way to connect classroom
learning with practical work experience (Stansbie et al., 2016)
and allows students to become more familiar with the workplace
(Ruhanen et al.,, 2013). From the industry’s perspective, a well-
educated and skilled workforce contributes to market success.
The industry is aware of the advantages of having an effective
internship (Lam and Ching, 2007), such as motivated and
inexpensive staff (Divine et al., 2008; Verney et al., 2009), a cost-
effective provisional period before recruiting (Szadvari, 2008),
and improving the graduates’ employability skills to meet the
requirements of the industry (Yang et al., 2015). For students,
internships provide an opportunity to understand the labor
market and develop relationships with the industry (Marinakou
and Giousmpasoglou, 2013). Students also gain insights into
their careers before making decisions (Wang et al, 2014)
and may be offered full-time employment after the internship
(Collins, 2002).

Chen et al. (2018) stated that all parties involved in the
internship process, including HEIs, employers, and students,
achieved positive benefits from an effective internship program.
However, since the COVID-19 pandemic, the competencies of
hospitality and tourism students may be affected by online
classes that need more practical skills. Finally, this would
make employer satisfaction with employment different from the
period before the pandemic. Following this, we examined the
expected competencies in the hospitality and tourism industries,
employer satisfaction with the recruitment opportunity, and the
factors influencing internship evaluation.
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Competencies in the hospitality and
tourism industries

Students’ employability is the utmost priority of HEIs, as
it is seen as the qualities of a graduate equipped with sufficient
skills to remain in employment in the industries (Asonitou,
2015). Employability represents a multi-dimensional construct,
and several researchers encountered several challenges.
However, Harvey (2001) summarized that employability
consists of five elements: job type, timing, attributes of
recruitment, continuing education, and employability skills.
Misra and Mishra (2011) expanded the elements to include
soft skills such as willingness, attitude, motivation, and
flexibility. The internship programs improve the student’s skills
toward employability, such as communication, interaction,
morality, critical
adaptability, flexibility (Blackwell et al., 2001), emotional

intelligence,

thinking, problem-solving capabilities,

self-efficacy, reflection, and life experience
(Pool and Sewell, 2007). Moreover, many academics have
defined what is meant by “competency” in the context of
the workplace; for example, Finch et al. (2013) identified 17
such abilities, while Moolman and Wilkinson (2014) tallied
up 90.

Wang and Tsai (2014) examined the above competency
models and found two components to employability: general
and specific skills. The specific skills are the professional
capabilities applicable to industries, and some research suggests
that it is useful to focus on professional industry skills.
Regarding the professional competencies in the hospitality
and tourism industries, a comprehensive competency model
for the hospitality, tourism, and events industries has been
developed by the Employment and Training Administration
(ETA) and the National Travel and Tourism Office of
the

Administration., 2017). As shown in Figure 1, the model

Department of Commerce (Employment Training
suggests a range of competencies, from generic to specific, in
terms of knowledge, skills, and abilities in the hospitality and
tourism industries.

Unlike other industries, the hospitality and tourism
industries require both professional and soft skills. Soft
skills are important, as are other skills, to support customer
satisfaction, which is the pinnacle of success in customer-
centric businesses. The soft skills required in the hospitality
include the

customer

and tourism industries interaction between

employees and guests, service,

communication, flexibility, language, commitment, can-do

networking,

attitude, multitasking, and cultural awareness (Giannotti, n.d.).
Moreover, the industries expect graduates to be equipped
with the essential operational competencies and personal
skills such as working in a team, motivation, problem-solving
(Jacob et al.,, 2006), time management, communication, and
teamwork (Maelah et al., 2012). Chen et al. (2018) found that
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some general competencies, such as leadership, teamwork,
and language skills, did not significantly improve after
the internship.

Employer satisfaction with the
employment

At the end of the internship, students are evaluated

on whether they demonstrated sufficient competencies
and performance to attain employer satisfaction. Employer
satisfaction with internships helps to effectively forecast the
increase in post-graduation employment, and the satisfaction
is related to how well the educational institution prepares the
students for their actual work in the industries.

Completing internships effectively increases students’
opportunities to get employment since employers prefer
graduates with some work experience. The experiences
the
competencies needed to prepare a graduate to
the hospitality workforce (Jack et al, 2017). Ring et al.

(2008) indicated that internships could provide prominent

gained from internships can support managerial

enter

training for students to develop their competencies, thus
increasing their chances of getting a job. Successful internship
programs depend on the mutual understanding of three
stakeholders: HEIs, employers, and students. Chen et al
(2018) found that students’ satisfaction with educational
institutions and self-commitment influence employability,
but the satisfaction of students with employers has no effect.
However, this omits the factors that affect the satisfaction
of employers, and there is room for researchers to identify
these factors.

Employer satisfaction with internships can be measured
broadly.
satisfaction survey (ESS), covering the expected criteria of

However, this research adopted the employer

employers. The ESS was developed by the Quality Indicators for
Learning and Teaching (QILT) and funded by the Department
of Education, Skills, and Employment of the Australian
Government (Quality Indicators for Learning Teaching.,
2021). The ESS has been used in Australian higher education
institutions in several fields of study to determine the quality
of the institutions in the preparation of graduates to enter the
workforce. The surveys on the internship programs contributed
to both universities in terms of the continuous improvement of
course structures and students in terms of the opportunities for
potential advancement and requested jobs. The ESS includes
five graduate attribute domains, which are (1) foundation
skills, such as general literacy, numeracy, and communication
skills, (2) adaptive skills, such as the ability to adapt and
apply skills and knowledge, (3) collaborative skills such as
teamwork and interpersonal skills, (4) technical skills such as
the application of professional and technical knowledge, and (5)

frontiersin.org
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employability skills such as the ability to perform and innovate
in the workplace.

Factors influencing the working
performance

Gender diversity impacts human behaviors such as thinking
styles, knowledge, skills, and values, causing different cognitive
skills and, therefore, significant effects on firm performance
(Kilduft et al, 2000). Biologically, men are more rational,
independent, decisive, and aggressive, and women are more
gentle, interpersonal, and sensitive. Moreover, in terms of
working behavior, men are more task-oriented, dominant,
and hierarchical, while women are more people-oriented,
interpersonal, and democratic (Eagly and Carli, 2003).
Moreover, gender provides a significant difference in company
performance, which has been widely examined in studies such
as looking at both antecedents and outcomes of job satisfaction
(Rutherford et al., 2014) and investigating emotional exhaustion
(Hui et al., 2022). An internship experience is another factor
that influences the working performance of the interns because
experiences can be a part of an effective learning style (Kolb,
1984). People with experience in the working atmosphere would
acquire the knowledge relevant to the job in terms of familiarity,
characteristics, proper processes, and procedures. As a result, the
experience can support managing similar tasks and situations in
the future.

The conceptual framework

As can be seen in Figure2, this research establishes

the conceptual framework based on the Hospitality,
Tourism, and Events Industry Competency Model
(Employment Training Administration., 2017), which

includes four competencies. The industry-wide competency
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skills (OPER).
Workplace competency is represented by working in a

is represented by sufficient operational

diversified environment in the tourism industry (DIVER).
Academic competency refers to wusing communication
skills  in the (COMM). Last,
effectiveness competency refers to the ability to learn from
jobs (JOBS).

This research adopted the ESS (Quality Indicators for
Learning Teaching., 2021) to measure satisfaction in five

workplace personal

different attributes: (1) foundational skills, such as general
literacy, numeracy, and communication skills, (2) adaptive
skills, such as the ability to adapt and apply skills and
knowledge, (3) collaborative skills such as teamwork and
interpersonal skills, (4) technical skills such as the application
of professional and technical knowledge, and (5) employability
skills such as the ability to perform and innovate in
the workplace.

Regarding the satisfaction theory (Oliver, 1980), satisfaction
can be reached by comparing perceived and actual performance.
When the actual performance exceeds the perception,
satisfaction is achieved. To gauge employer satisfaction
with internships, if the students perform their competencies
beyond the expectations of employers, satisfaction could
exist. However, as there are many required competencies in
the hospitality and tourism industries and many attributes
that cause employer satisfaction, this study argues that
identifying the students’ competencies will influence the
satisfaction of employers post-COVID-19. At the same time,
the demographic factors of students, such as gender, internship
experience, evaluator position, and study major, are examined
in the context of employer satisfaction. Therefore, based
on the research objectives, the following hypotheses have
been outlined:

H1I: Operation competency significantly influences employers’
expected attributes.

H2: Communication competency significantly influences
employers’ expected attributes.

frontiersin.org
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FIGURE 2
The conceptual framework of the research.

I Expected Attributes |

(a) Foundation
(b) Adaptative
(¢) Collaboration
(d) Technical

(e) Employability

Employer satisfaction suwc)AI

H3: Diversification competency significantly influences
employers’ expected attributes.

H4: Job learning competency significantly influences
employers’ expected attributes.
H5:  Gender  significantly  influences  employers’

expected attributes.

Heé: Internship experience significantly influences employers’
expected attributes.

H7: Study major significantly influences employers’
expected attributes.

HS: Evaluator position significantly influences employers’

expected attributes.
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Methodology

Data collection

The established
study using hypothesis testing with a mono-quantitative

research  was as an explanatory
approach. Data were collected through a questionnaire
survey in the hospitality and tourism businesses where
of the
and Tourism at Prince of Songkla University in Phuket,
Thailand,

May 2022.

undergraduate students Faculty of Hospitality

applied for internships from January to
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Since March 2020, these students have been participating in
the hybrid classroom as online learners forced them to adapt to
emergency remote teaching. They were allowed to freely choose
the internship sites in the hospitality and tourism industries. The
data collection was carried out between April and May 2022
as one of the requirements for internship evaluation from the
supervisors and/or department managers who closely monitored
the interns.

The questionnaire was designed by the authors and
approved by the internship committee of the faculty. The main
purpose of the questionnaire was to use it as an evaluation
at the end of the internship programs by the employers.
The employers were asked to evaluate students undertaking
an internship at their sites. The questionnaire consisted
of three parts: categorical questions asking demographic
profiles, 5-point-Likert-scale questions requesting the level of
agreement on the performed competencies, and dichotomous
questions asking which satisfaction attributes were reached
to be employed. The students were asked to download the
questionnaire from the learning management system and
upload the completed questionnaire anonymously to protect the
respondents’ identities.

Sample profiles

Two hundred sixty-nine respondents participated in the
survey, but 25 were removed because of missing data, and two
were removed because they stated that they did not recruit
interns. Finally, there were 242 respondents left from the survey.
As shown in Figure 3, 38.8% (n = 94) of the respondents were
department managers, and 61.2% (n = 148) were supervisors. Of
the students, 25.2% (n = 61) of them were men and 74.8% (n =
181) were women. Moreover, 47.1% (n = 114) of students had no
experience in the internship, and 52.9% (n = 128) participated
in their second internship. Lastly, 55.8% (n = 135) of students
were in the tourism major, and 44.2% (n = 107) were in the
hospitality major.

Data analysis

As can be seen in Figure 4, this study sets the analytical
framework into two steps. First, descriptive analysis was used to
test the statistical reliability of the independent variables (OPER,
COMM, DIVER, and JOBS). Second, direct logistic regressions
were performed to assess the significance of the influential
factors on the required attributes of the industry post-crisis. Five
attributes—foundation, adaptability, collaboration, knowledge,
and employability—were tested separately in five logistic
regression models. Each model contained eight independent
variables, including four competencies (OPER, COMM, DIVER,
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and JOBS) and four control variables, including gender,
internship experience, study major, and the evaluator’s position.

Findings and discussion

Descriptive analysis

Using the IPM SPSS software, all 5-point Likert questions
relevant to each independent variable presented a Cronbach’s
alpha of higher than 0.7 as follows: 0.879 (OPER), 0.882
(COMM), 0.894 (DIVER), and 0.877 (JOBS), indicating the
questions combined in the scale were internally consistent in
their measurement (Saunders et al., 2019). As can be seen in
Table 1, all competencies reported a high mean value. Three
variables reported a score of more than 90, while job learning
skills (JOBS) reported the lowest score of 87 out of 100.

Logistic regression models

Five logistic regression models were performed and reported
in Table 2. Four models (foundation, employability, adaptive,
and knowledge) reported that the full model containing all
predictors was statistically significant, indicating that the models
were able to distinguish between respondents who considered
and who did not consider the independent variables for
each recruitment attribute. However, the collaboration model
provided non-statistical significance, which indicated that the
independent variables could not predict the likelihood of
the attribute.

The foundation model explained between 11.9% (Cox
& Snell R-Square) and 17.3% (Nagelkerke R-Square) of
the variance and correctly classified 74.8% of cases. The
employability model explained between 15.0 and 20.4% of
the variance and correctly classified 71.9% of cases. Further,
the adaptability model explained between 16.2 and 25.0% of
the variance and correctly classified 81.8% of cases. Lastly, the
knowledge model explained between 12.4 and 18.4% of the
variance and correctly classified 78.9% of cases.

As seen in Table 3, the foundation model presented only
two independent variables that made a unique statistically
significant contribution to the model: COMM (p = 0.027,
odds ratio of 1.259) and DIVER (p = 0.001, odds ratio of
0.714). This indicated that the communication competency was
more likely considered 1.25 times for the attribute. The odds
ratio of 0.714 for diversification competency indicates that the
skills were likely to improve the consideration of personality in
job recruitment.

Next, the employability model presented only two
independent variables
significant contribution to the model: OPER (p = 0.014, odds
ratio of 1.333) and DIVER (p = 000, odds ratio of 0.661).

that made a unique statistically
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FIGURE 3
Demographic profiles of the samples.
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Descriptive analysis
To check the statistically reliability of the independent variables
(OPER, COMM, DIVER, JOBS)

i
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Results

The conclude the hypotheses (H1 - H8)

FIGURE 4
Research analytical flow.

This indicated that the operation competency was more likely
considered 1.33 times for the attribute. The odds ratio of 0.661
for diversification competency indicates that the skill inversely
affected this attribute in job recruitment. Next, the adaptability
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model presented an independent variable that made a unique
statistically significant contribution (DIVER: p = 000, an odd
ratio of 0.588). This indicates that skill also inversely affected this
attribute in job recruitment. Also, a control variable provided
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TABLE 1 Descriptive statistics of the required competencies.

Competency Min Max Mean Mean (100) SD

OPER 280 500 45314 90.63 0.51444
COMM 300 500 45041 90.08 0.54037
DIVER 300 500 46678 93.34 0.47374
JOBS 283 500 43506 87.01 0.54705

TABLE 2 Statistically significant results of the five logistics regression
models.

Attributes p-value Cox and Nagelkerke
Snell R-square
R-square
Foundation 0.000 0.119 0.173
Collaboration 0.999 0.004 0.006
Employability 0.000 0.150 0.204
Adaptability 0.000 0.162 0.250
Knowledge 0.000 0.124 0.184

the statistical significance (Internship experience: p = 0.017,
odds ratio of 2.405), indicating that the strongest likelihood of
this attribute was internship experience. Last, the knowledge
model presented showed that none of the variables contributed
statistically significantly to the model.

the
H1 hypothesis accepted

which that the

competency influences only employability and adaptability
the
communication competency (H2) significantly influences

Therefore, results
Table 4. The

two attributes,

hypothesis are reported in

was only in
indicates operation’s

attributes  expected by employers.  Furthermore,
the foundation attribute. The diversification competency
(H3) influences three attributes, foundation, employability,
and adaptability, in the inverse direction as the odds
ratio is less than one.
(H4)

expected attributes.

The job-learning competency

reported no influence on the employers

In terms of the control variables, only internship experience
(H6) was accepted, which indicates that the internship
experience influences the adaptability attribute. Other control
variables (H5, H7, and HS8) reported no influence on the

employers expected attributes.

Discussion and implication

Employee performance is crucial to improving labor-
intensive industries such as hospitality and tourism. The
industries expect competent graduates who have been
equipped with both knowledge and sufficient practical skills.
Unfortunately, the COVID-19 pandemic forced HEIs to adopt
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the online learning mechanism. Therefore, this challenge raised
the question of whether the industries would satisfy online
learners’ competencies for their employment. The result of this
study reflects that the online learners’ competencies met the
requirements of the industries. Three levels of competency,
which are operational skills (OPER), diversification in
workplaces (DIVER), and communication skills (COMM),
received a score of more than 90%, while job learning (JOBS)
received a slightly lower score of 87%. From the educational
institutions’ points of view, the students have sufficiently
acquired both specific and general competencies from the
online classes. The diversification skills received the highest
score, implying that students learned this skill from the class and
also self-adapted it to their personalities. However, HEIs may
adopt a new mechanism to support online classes to balance
the learning experience, especially in communication skills.
Since the nature of the hospitality and tourism curriculum
requires students’ hands-on practical classes throughout their
studies, educational institutions should be concerned that
the results of operational and job-related competencies may
differ between face-to-face and online classes. However, it is
suggested that educational institutions still need to integrate
internships into the curriculum, even though the classes are
conducted online. The internship can help students gain
job-learning skills that may be lacking during online classes.
Moreover, from the industry’s point of view, the results showed
that the employees were satisfied with the fact that the online
learners were equipped with competencies and skill sets that
were sufficiently developed from the online courses during the
pandemic, especially diversification skills.

As a practical implication, the HEIs can take advantage
of the digital transformation approach to become a modern
learning space for all. This could help not only students but also
teachers to improve their digital literacy and the improvement
of institutions’ operational performances. Some courses should
be offered online by the HEIs. This would provide an option
for students who would like to study online. Courses could be
designed to meet the mutual needs of learners and industries,
such as business model canvas and other business-related
courses. Providing this service can enhance revenue generation,
customer segments, and the reputation of the HEIs.

In terms of employability, diversification competency is
the most significant influential factor, as the logistic models
provided a predictor likelihood for three employment
satisfaction  attributes: foundation, employability, and
adaptability. However, job learning competency is the
least significant factor as it was not a predictor of satisfaction.
This implies that, during the internship, the employers looked
at the student’s work behaviors rather than their operational
skills. Moreover, the knowledge attribute reported no likelihood
of any competencies, which suggested that the competencies
would not reflect the required knowledge for employment.
Since companies care more about the adaptability and dynamics
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TABLE 3 Logistic regression models predicting the factors of the attributes.

10.3389/feduc.2022.996377

Independent and control variables Attributes
Foundation Employability Adaptability Knowledge Collaboration
Odds ratio (p-value)
OPER 0.970 (0.796) 1.333(0.014) 1.309 (0.066) 0.970 (0.792)
COMM 1.259 (0.027) 0.906 (0.297) 1.139 (0.239) 0.839 (0.077)
DIVER 0.714 (0.001) 0.661 (0.000) 0.588 (0.000) 0.834 (0.064)
JOBS 0.927 (0.333) 0.906 (0.176) 0.928 (0.394) 0.994 (0.939)
The regression model
Internship experience 0.907 (0.768) 1.612 (0.110) 2.405 (0.017) 1.612 (0.155)
was not significant
Gender 0.928 (0.845) 1.415 (0.341) 0.952 (0.909) 1.109 (0.799)
The regression model
Major 1.159 (0.676) 0.791 (0.480) 0.702 (0.379) 0.775 (0.490)
was not significant
Evaluator level 0.871 (0.684) 0.685 (0.233) 0.526 (0.107) 0.659 (0.242)

TABLE 4 The hypothesis results of the research.

Hypothesis Attributes

Foundation Employability Adaptability Knowledge Collaboration

Decision

H1: Operation competency significantly influences X / / X Insignificant
employers’ expected attributes
H2: Communication competency significantly / X X X Insignificant
influences employers’ expected attributes
H3: Diversification competency significantly influences / / / X Insignificant
employers’ expected attributes
H4: Job learning competency significantly influences X X X X Insignificant
employers’ expected attributes
H5: Gender significantly influences employers’ X X X X Insignificant
expected attributes
H6: Internship experience significantly influences X X / X Insignificant
employers’ expected attributes
H7: Study major significantly influences employers’ X X X X Insignificant
expected attributes
H8: Evaluator position significantly influences X X X X Insignificant

employers’ expected attributes

| = Accepted; x = Rejected.

of their employees in the post-crisis period than they do about
their knowledge and skills, HEIs should educate their students
with these qualities.

Moreover, regarding the logistic regression models, gender,
study major, and evaluator position did not influence any
attribute toward the recruitment decision. However, the
industry prefers experienced interns as the internship experience
provides a likelihood of the adaptive attribute. This confirms
that the HEIs and students could realize the importance of
integrating work experience during their studies. Supported
by the learning experience (Kolb, 1984), the experienced
students may better understand organizational norms at the
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workplace, while the first-time interns need more time to
blend into the organization. However, in contrast to the
previous study (Kilduff et al., 2000), the student gender does
not affect the acquired competencies from the online or
hybrid classes.

this the

advancements of students’ competencies in the recruitment

Finally, study contributes to theoretical

opportunity post-COVID-19 pandemic, in a

destination with a high intensity of hospitality and tourism

especially

industries. The results provided evidence of changes in
employers perceptions and requirements of graduates with

hospitality and tourism degrees. Personal behaviors are more
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vital in recruitment opportunities than knowledge and skills
acquired from educational institutions.

Conclusion and limitation

The concern about the efficiency of students who
encountered online learning amid the COVID-19 pandemic
in terms of the required competencies by the hospitality and
tourism industries has been brought into this research.
The research objective was to determine how online
learners’ competencies influence employers satisfaction
with employment post-COVID-19. The empirical results
showed that diversification competency plays the most
significant role in influencing three employer satisfaction
attributes toward employment: foundation, employability, and
adaptability. Operation competency influences employability
and adaptability, while communication influences only the
foundation attribute; job-learning competency does not
influence any attributes. Moreover, only the internship
experience significantly influences only one satisfaction
attribute, adaptability, while other control variables do not.
Moreover, this study provides insight into the expected
competencies in the post-pandemic hospitality and tourism
industries. HEIs and students should realize that industries
recruit graduates based on behaviors rather than knowledge and
skills acquired from institutions.

However, this study has limitations that require further
study. First, the scope of the study was grounded in a mass-
tourist destination during the economic rebound period from
the pandemic. In places with fewer tourists, results may
differ. Further, future research is expected to investigate the
significance of the relationship between competencies and
employability by conducting a qualitative approach to augment
the results based on this study to analyze employers’ perceptions,
expectations, and preferences on employment post-pandemic.
Finally, since one satisfaction attribute, collaboration, yielded
insignificant models, future research is required to confirm
this phenomenon.
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