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Background: School refusal is a form of school attendance problem (SAP) distinct from
truancy, school withdrawal, and school exclusion; it requires specific mental health care.
Schools' identification and referral to care of school refusers depends on school
personnel's interpretation of the reasons for absences. Because cultural factors can
induce misunderstanding of the young people's behavior and of their parents' attitudes
toward school attendance, school personnel can have difficulty understanding these
reasons for children with transcultural backgrounds (migrants or children of migrants). The
aim of this study was to explore the experiences and opinions of school personnel, mainly
teachers, related to school refusal among these students.

Methods: Grounded theory methodology was used to conduct 52 qualitative interviews
of school personnel in two regions of France. Their daily practices with students
presenting with school refusal were addressed in general (i.e., in response to absence
of all youth) and in transcultural contexts (i.e., absence of migrant children or children of
migrants). This study analyzed the interviews of the 30 participants who reported working
with students from transcultural backgrounds.

Results: Many school personnel reported experiencing difficulties, ambivalence, and
destabilizing feelings in situations involving immigrant families whose school culture
differed from their own. Talking about culture appeared to be taboo for most
participants. These situations challenged the participants' usual strategies and forced
them to devise new ones to deal with these young people and their families. Although
some personnel were at risk of developing exclusionary attitudes, others dealt with school
refusal with both commitment and creativity.

Conclusion: The tensions experienced by these participants reveal contradictions
between the French universalist ideology and the reality of daily life in schools
becoming increasingly multicultural. School personnel's attitudes toward children with
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transcultural backgrounds presenting with school refusal can affect children's access to
care and shape social inequalities. Further research should develop, implement, and
assess interventions including transcultural training of school personnel, improved use of
interpreters at school for migrant families, and the addition of a transcultural dimension to
SAP assessment scales, especially for school refusal.
Keywords: school refusal, truancy, teacher, school personnel, immigrant youth, minorities, discrimination, school absenteeism
INTRODUCTION

School refusal is a frequent reason for consultation at child mental
health services; it is thought to concern about 1% of pupils and 5%
of consultations in preadolescence and adolescence (1) and can be
associated with comorbidities such as anxiety or depression (2). It
was first described in the literature as “school phobia” in 1941 (3).
Over the past 60 years, authors have studied its diverse causes and
multiple consequences, including the worrisome prognosis
associated with extended absenteeism (4) and the other disorders
for which it is a risk factor (5). They have also analyzed the role of
the family context (6) and the functions of school refusal (7, 8). The
emerging international consensual definition of school refusal,
which distinguishes this form of school attendance problem
(SAP) from others, including truancy, school withdrawal, and
school exclusion, relies on four criteria (9): “(1) a young person is
reluctant or refuses to attend school, in conjunction with emotional
distress that is temporal and indicative of aversion to attendance
(e.g., excessive fearfulness, temper tantrums, unhappiness,
unexplained physical symptoms) or emotional distress that is
chronic and hindering attendance (e.g., depressive affect; sleep
problems), usually but not necessarily manifest in absence (e.g.,
late arrivals; missing whole school days; missing consecutive weeks,
months, or years); and (2) the young person does not try to hide
associated absence from their parents (e.g., they are at home and the
parents are aware of this), and if they previously hid absence then
they stopped doing so once the absence was discovered; and (3) the
young person does not display severe antisocial behavior, beyond
resistance to parental attempts to get them to school; and (4) the
parents have made reasonable efforts, currently or at an earlier stage
in the history of the problem, to secure attendance at school, and/or
the parents express their intention for their child to attend school
full-time.” [(9), p.15].

According to Bools and colleagues, the classification of SAPs is
difficult because of the need to determine whether parents have put
enough pressure on the child to go to school (10). In this
conception, the existence of reasonable parental efforts to secure
school attendance is considered evidence that the problem is
attributable to school refusal instead of truancy. Indeed, according
to Heyne et al. “Truancy is said to occur when (1) a young person is
absent from school for a whole day or part of the day, or they are at
school but absent from the proper location (e.g., in the school-yard
rather than in class); and (2) the absence occurs without the
permission of school authorities; and (3) the young person
typically tries to conceal the absence from their parents.” [(9), p.16].
g 2
Nevertheless, Heyne et al. stress that a young person may display
all the defining features of school refusal except that his parents
have not made a “reasonable effort” to get him to school (9),
which the authors define as. “attempts to address the problem,
beyond the parent simply expressing to the child their desire that
the child attend school. These efforts could include getting the
child out of bed or into a mode of transport to go to school,
contacting school staff because of nonattendance, and attending
meetings aimed at addressing the problem. We acknowledge that
in families with two parents, the parents may vary in their efforts
to get their child to school, perhaps because of differences in
parenting style or self-efficacy.” [(9), p.16].

Although this definition of parental “reasonable efforts” already
takes different parenting styles into account, it still overlooks cultural
factors that can cause misunderstanding of the young people's
behavior and of their parents' attitudes toward school attendance.
As Kearney pointed out, “cross-cultural aspects of school
absenteeism and school refusal behavior remain in need of greater
exploration and explication (5).” Nevertheless, information on the
transcultural dimensions of school refusal remains scarce in current
educational and psychiatric research (11–13). This omission of the
transcultural dimension in research is reflected in guidelines for
school personnel, which ignore this issue (14).

Studies have underlined the higher prevalence of absenteeism
among ethnic minorities (15) and noted that SAPS among children
of immigrants may be a manifestation of systemic discrimination,
which could be interpreted as school exclusion (16). Bourdieu and
Passeron, in the early 1960s, theorized about the role of school
systems in the reproduction of social inequalities (17). They showed
that students' objective probabilities of academic success depend on
their cultural capital and especially on a school culture congruent
with that of its personnel. This sociological perspective has become
widespread in France, influencing school policies as well as school
personnel, who are aware that these factors impair their students'
chances of success. This awareness does not prevent them, however,
from experiencing a sense of mismatch in their work with families
that do not share their school cul ture— including
immigrant families.

Although French data protection laws make it hard to collect
information about minorities and migrants, one of the rare reports
authorized on this topic underlined the general difficulties of
academic achievement for immigrant youths (18), even beyond
school attendance problems. The school refusal behavior of some
adolescent immigrants is sometimes an expression of their anxiety
about academic achievement (11). Relevantly, Moro has described
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adolescence—the age group corresponding to middle school and
high school—as a period of vulnerability, especially combined with
the migration-specific difficulties with which these youth and their
families must cope (19). However, sociological and pedagogical
studies have addressed children's transcultural backgrounds only in
relation to school topics such as literacy (20), underperformance at
school, discipline, and interpersonal conflicts (21). To the best of our
knowledge, exploration of the attitudes and representations of
immigrant parents in relation to school attendance problems is
sparse (22).

One hypothesis among the many potential explanations for the
visible lack of reasonable parental efforts in what is labeled truancy is
the existence of cultural and social differences between the parents
and the school. Evidence supporting this hypothesis might thus
underline the limitations of the current classification system,
including the major risk of misdiagnosis it poses for immigrant
youths whose behavior might be incorrectly labeled as truancy
rather than school refusal. We suggest that socio-cultural factors
must be studied in the definition of school refusal, given their
potential influence on the behavior of both youths and their parents
and on the understanding of the personnel in both schools and
health care facilities. The aim of this study was thus to explore the
experiences and opinions of school personnel, mainly teachers, on
the topic of school refusal among students from migrant families.
To our knowledge, this study is the first to focus on school
personnel's understanding of cultural factors that can shape the
care pathway of adolescents with transcultural backgrounds.
METHODS

Ethics Evaluation
This qualitative study, which followed the COREQ guidelines
(23), was approved by the competent institutional review board,
the INSERM Ethics Evaluation Committee (IRB00003888).

Choice of Methodology
This research applied Grounded Theory (GT) methodology. First
used in an ethnographic study of hospital patients who were dying,
GT has been a standard (with many variants) methodology for
social sciences research since the 1980s (24). It is a general
methodology, a way of thinking about, collecting, analyzing, and
conceptualizing data. It uses inductive reasoning, in contrast to
hypothetico-deductive models, to construct theories through
systematic gathering and analysis of data. GT also links individual
and subjective experience to social processes, by focusing on themes
that represent phenomena, interactions, and their consequences.
The choice of GT was justified by our research question (i.e. the
opinions and experiences of school personnel on the topic of school
refusal among students from migrant families) for which the
existing literature is extremely sparse. Moreover, other inductive
qualitative methods confining the analysis to the individual
phenomenological level (such as Interpretative Phenomenological
Analysis), would disregard two major aspects of the question we are
studying: face-to-face interactions (microsociology) and daily
practices of groups (mesosociology). Thus, the application of GT
enables us to interpret the results in the light of several concepts
Frontiers in Psychiatry | www.frontiersin.org 3
from the fields of sociology and anthropology (for further details,
see the Discussion section).

Inclusion
As in other inductive methods, we did not need to define an exact
number of respondents before the research began. Purposive
sampling (25) was used to recruit a nonprobability sample
population, based on subjective criteria related to the study's
goals; this method is very common in qualitative studies (which
have goals different fromthose of quantitative studies and forwhich
representativeness is not a criterion). In the Paris area, personnel at
two middle schools (collèges) participated, and in Bourgogne
Franche-Comté, participants came from one urban high school
and two middle schools, one urban and one rural. These were all
public schools, which 83% of pupils in France attend (26). These
schools, of different sizes, in different geographical areas, and
serving a broad range of socioeconomic groups, were selected to
maximize the global heterogeneity of the sample. School personnel
included teachers, principals and assistant principals, educational
assistants, guidance counselors, and school doctors and nurses.
Interviews were also conducted with doctors in the local education
authorities and in one schooling association (that provides teaching
services at home or in hospitals).

In interviews, we specifically used the standard definition of
school refusal by Berg (9, 27), which includes: a) reluctance or
refusal to attend school, often leading to prolonged absences, b)
staying at home during school hours with parents' knowledge
rather than concealing the problem from parents, c) experience
of emotional distress at the prospect of attending school (somatic
complaints, anxiety, and unhappiness), d) absence of severe
antisocial behavior, and e) parental efforts to secure their
child's attendance at school. We decided not to consider
criterion (e), because, in transcultural contexts, school
personnel might have even more difficulty in determining
whether parents made sufficient “reasonable efforts” to get the
child to go to school than in intracultural contexts (10).

Participants
All 52 participants interviewed were asked if they worked with
students with transcultural backgrounds (i.e., students who were
first- or second-generation migrants, that is, migrant children or
the children of migrants). Only 30 responded affirmatively that
they taught or otherwise dealt with such students. These
participants' understanding of these students' SAPs were
discussed in their interviews, in light of the Berg criteria for
school refusal (except criterion e, as stated above). The interviews
of these 30 participants are analyzed here. Their characteristics
are summarized in Table 1.

Procedure
All participants were interviewed by one of two researchers (RM
and LB). All in-depth interviews were tape-recorded, transcribed,
and anonymized. Pseudonyms are used when necessary. All
participants provided oral informed consent before their
inclusion in the study and were asked to repeat it at the
beginning of the recording. Because the ethics committee
considered that written consent might weaken the anonymization
March 2020 | Volume 11 | Article 202
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process by linking names to the consent, it required audio-recorded
oral consent. An interview guide for in-depth interviews was
developed and included open-ended questions that focused on
how participants understand school refusal and the practices that
might shape the health care pathway of youths from families with
transcultural backgrounds. The in-depth interviews sought to
obtain a detailed, rich understanding of the topic of interest. The
participants' experiences, behaviors, feelings, and attitudes were
probed deeply to identify underlying concepts that the researchers
analyzed to generate a theory that provided a deeper understanding
of the research topic.

In-depth interviews are more structured than narrative
interviews as the topic discussed is directed by the researcher,
and they rarely involve stories or life histories. They do, however,
allow the participant to communicate much more freely and to
provide more detailed descriptions than in semistructured
interviews. The precise details of the research questions were
not revealed during the interviews, to prevent them from
influencing the material obtained or “leading” the participants
to particular responses. Rather, the general area of interest was
explained to the participants, and the interviewer directed
further conversation based on the responses. In accordance
with GT's inductive methodology, the initial open questions
used in the interview guide were based on the international
literature, but kept evolving over the course of interviews, as they
Frontiers in Psychiatry | www.frontiersin.org 4
were analyzed. The interview guide included questions such as:
“Can you tell me about the situations of school refusal you've
encountered?”, “What does ‘school refusal' mean to you?” and
“How do you manage these situations?”

As required by GT, the data analysis, sampling of new
participants by in-depth interviews, and theoretical
development continued simultaneously until saturation was
reached and a new theory was constructed about our topic
(28). LB and RM independently coded all interviews. During
the analysis, categories were created by gradual coding of the
data, which were constantly compared with those from new
interviews, with the codes modified as needed. Triangulation of
the analysis, which guarantees the quality of individual coding,
took place during monthly meetings of our research group (LB,
RM, JB, and MM).
RESULTS

The practices of school personnel for dealing with school refusal
among children with transcultural backgrounds were captured in
four main themes: (1) working with students with transcultural
backgrounds: coping with unusual situations, (2) families' school
culture is different than that expected by school personnel, (3)
profiling students without addressing their culture, and (4)
TABLE 1 | Sample characteristics.

Interview Gender Age Profession School Region Deals with transcultural situations?

1 M 34 Mathematics teacher Middle school Paris Yes
2 F 35 Head guidance counselor Middle school Paris Yes
3 F 52 Spanish teacher Middle school Paris Yes
4 F 55 French teacher Middle school Paris Yes
5 F 53 English teacher Middle school Paris Yes
6 F 38 School nurse Middle school Paris Yes
7 F 45 Director Schooling association Paris Yes
8 F 42 Teacher Schooling association Paris Yes
9 F 58 Teacher Schooling association Paris Yes
10 M 50 History teacher Middle school Paris Yes
11 F 52 School nurse Middle school Paris Yes
12 F 55 School doctor Middle school Paris Yes
13 F 40 Mathematics teacher High school Bourgogne Franche-Comté Yes
14 F 40 English teacher High school Bourgogne Franche-Comté Yes
15 F 29 History teacher High school Bourgogne Franche-Comté Yes
16 M 50 Head guidance counselor High school Bourgogne Franche-Comté Yes
17 F 60 Assistant principal High school Bourgogne Franche-Comté Yes
18 F 51 School nurse High school Bourgogne Franche-Comté Yes
19 M 55 Principal High school Bourgogne Franche-Comté Yes
20 F 50 English teacher High school Bourgogne Franche-Comté Yes
21 F 45 French teacher High school Bourgogne Franche-Comté Yes
22 F 35 English teacher High school Bourgogne Franche-Comté Yes
23 F 60 School doctor Local education authority Bourgogne Franche-Comté Yes
24 F 53 French teacher Middle school Bourgogne Franche-Comté Yes
25 F 30 Educational assistant Middle school Bourgogne Franche-Comté Yes
26 M 47 Principal Middle school Bourgogne Franche-Comté Yes
27 F 50 Biology teacher Middle school Bourgogne Franche-Comté Yes
28 M 50 School nurse Middle school Bourgogne Franche-Comté Yes
29 F 59 French teacher Middle school Bourgogne Franche-Comté Yes
30 F 36 French teacher Middle school Bourgogne Franche-Comté Yes
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overcoming cultural barriers (see Figure 1). These practices also
underlined the differences between the immigrant populations in
the Paris area and in the Bourgogne-Franche-Comté region. In
Paris, the situations mentioned most often concerned second-
generation immigrants from North and sub-Saharan Africa and
from Asia, while in Bourgogne, encounters with travelers (largely
various groups of Roma, also administratively designated as “gens
de voyage” in France) and young political refugees from the
Middle East were more frequent. The participants reported no
situations involving school refusal among the young refugees. The
main results are shown in Figure 1, and the transcripts are
summarized in Table 2.
Working With Students With Transcultural
Backgrounds: Coping With Unusual
Situations
Perplexing Situations
The participants reported feeling destabilized by their encounters
with otherness. Many of them described the psychological
distress of these students from transcultural background as
perplexing, difficult to understand, and mysterious.
Fronti
“(Talking about Chinese sisters): they are severely um
… affected … by something that is, in my opinion,
really hard to deal with. For them. Because I've rarely
seen that, uh…”
(French teacher, 4).

“There's a student who's from Kosovo, arrived 5 years
ago, [and] who I had last year in Year 10, she was
absent a lot for, apparently for depression, so I didn't
know more about it than that, it's hard to say that she
ers in Psychiatry | www.frontiersin.org 5
was one of the students, that's all, it was really
something a little different”
(French teacher, 21).
Participants described feeling shocked, awkward, and
astonished. Accordingly, several of the participants used the
term type when they were asked to describe unexpected
behaviors of youths from transcultural background.
“(About a young sub-Saharan girl): You have this girl,
who is basically apathetic. You'll see who can be
discomfited! The “I don't care” type. When I say
impassive, it's impressive. You have the impression
that nothing is happening, really, it's the right term”
(School nurse, 6).
Routines Challenged by Unusual Situations
These unusual situations jeopardized these school personnel's
regular practices by defeating their standard strategies. They
rattled their pedagogic reasoning, upsetting everything from
their communication to their ability to find practical solutions.
A math teacher (participant n°1) noted
“It complicates things. And it wasn't only not speaking
the language. When you don't understand yourself,
well you don't know, it's hard to say “You have to be
careful about this.” If the person understands one
word out of two, the whole meaning might be
distorted. And then, the understanding of the French
educational system, its requirements. Finally
everything is more complicated, at that point it's
much harder to work, it's harder to understand the
causes, and as a result, harder to draw conclusions”.
FIGURE 1 | Flow chart showing the interview topic (level 1), themes (level 2), subthemes (level 3), and higher-level codes (level 4).
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TABLE 2 | Illustrative quotations from transcripts.

Themes Categories Quotes

Working with students with transcultural backgrounds: coping with unusual situations

Perplexing
situations

Experiencing
destabilization

(Talking about Chinese sisters): “they are severely um … affected … by something that is, in my opinion, really hard to deal with.
For them. Because I've rarely seen that, uh…” (French teacher, 4)
“There's a student who's from Kosovo, arrived 5 years ago, [and] who I had last year in Year 10, she was absent a lot for,
apparently for depression, so I didn't know more about than that, it's hard to say that she was one of the students, that's all, it
was really something a little different.” (French teacher, 27)

Feeling shock,
awkwardness,
astonishment

(About a young sub-Saharan girl): “You have this girl, who is basically apathetic. You'll see who can be discomfited! The ‘I don't
care' type. When I say impassive, it's impressive. You have the impression that nothing is happening, really, it's the right term.”
(School nurse, 6)
(Talking about a Kabyle youth): “I had a young man who was failing. He wasn't coming [to school]. We were very shocked.
When the parents were able to say, it's the mother who explained, that ‘we can't help him with school'. The mother was
illiterate.” (English teacher, 5)

Routines
challenged by
unusual
situations

Standard strategies
fail

“It complicates things. And it wasn't only not speaking the language. When you don't understand, yourself, well you don't know,
it's hard to say ‘You have to be careful about this.' If the person understands one word out of two, the whole meaning might be
distorted. And then, the understanding of the French educational system, its requirements. Finally everything is more
complicated, at that point it's much harder to work, it's harder to understand the causes, and as a result, harder to draw
conclusions.” (Math Teacher, 1)

Discriminatory
cultural barriers

“There's a parent, I believed he wouldn't speak very well. In fact, he speaks very very well.” (School nurse, 6)
“Parents don't express themselves very well in French, so the children are sort of left to themselves. They're in school, but it
becomes complicated.” (School nurse, 6)
“We've forgotten to say, ‘Why? Why is he not managing to meet our requirements?' For us, it was ‘immature' or ‘he doesn't
listen!' And, well, no, there is nonetheless a minority, a numerous minority who don't fit into our explanations.” (English teacher,
5)

Families' school culture is different than that expected by school personnel
Families were
seen as
inaccessible

Inaccessibility is
assumed and
explained by the
differences in
culture and
language

“There are cultures—without necessarily being misogynist—it's cultural … People who might be bothered, there, if it were a guy,
sometimes, I'm sure that, I think that it could change the situation.” (School nurse, 6)

Cultural differences
remain taboo

“It's hard, [the] single-parent families, it's complicated, because we also have cases of polygamy, anyway, not enormously but
um, it's not known it's not said, it's not written, but we know … Because we asked a question, and we didn't understand, and
we know that it's polygamy. Single-parent, that doesn't say much.” (School doctor, 13)

Families that
do not share
the school's
mission

Doubting the
willingness of
parents to agree
with the aims of
education

“Among the students who I knew they were victims of anxious school refusal, there are sometimes families that are extremely
caring, concerned and put time into their children's education, and others sometimes can be a little less so, uh” (History-
geography teacher, 11)

Assuming that
families' cultural
priorities are
incompatible with
children's education

“There is, sometimes, a lack of interest in school that can be linked to the family's culture. A child, those they call the travelers,
there are a lot of them around here. And the school culture is truly under … underestimated, undervalued. The idea is to be able
to work as soon as possible, manual labor, and soon.” (Principal, 41)
“The travelers, it depends on the season. There's a semi-chronic absenteeism, in these families. At harvest time, the kids
disappeared, they reappeared after. For me, it's cultural. The lifestyle is not compatible with on-going education.” (French
teacher, 38)
“When you come from a country where school is more a question of luck and an optional right, ok, he goes to school
occasionally and there is not so much regular follow-up of lessons. There are some parents who also don't understand, the
necessity that the child be there” (Math teacher, 1)
“I see families of sub-Saharan origins especially, school isn't more or less important than anything else. They don't see the
stakes of school in our civilization, clearly.” (School doctor, 13)
“Religion is starting to take a large role in our society. This religion makes people … stand out by the fact of belonging to a
group. And so school has no more reason to exist. The older generation, where, on the contrary, the children were super-proud
of succeeding, for their parents, and the parents were very proud of their children's success, and of their total integration in the
country. You were supposed to be completely integrated, not show your difference. But now, the aim is to show your
difference.” (Spanish teacher, 3)

Families
complying
with school,
but lacking
resources

The lack of
academic skills

“The families don't all have, necessarily, the resources that would enable them to ensure, “success” (in quotation marks), but can
nonetheless have an extremely negative view of failure.” (History and geography teacher, 11)

The lack of implicit
social skills

“He started to not come anymore … But really, fear in the belly, you know! We had to telephone them to find out what was
going on. They came. The mother explained.” (English teacher, 5)

The lack of
representation of
health care services

“Sometimes we have trouble making the parents come in, it's not in their culture, psychiatrists … well there are plenty of
civilizations where it's not in the culture … to make them understand that there is care that is necessary.” (School doctor, 13)
“Culturally, sometimes, with the Asian population, we have trouble getting them to adhere to care.” (School nurse, 12)

(Continued)
Frontiers in Psych
iatry | www.frontiersin
.org March 2020 | Volume 11 | Article 2026

https://www.frontiersin.org/journals/psychiatry
http://www.frontiersin.org/
https://www.frontiersin.org/journals/psychiatry#articles


Martin et al. School Refusal or Truancy?
Obstacles are often embodied by language barriers. In this
sense, a language barrier was assumed before the first encounter
with the parents. This barrier, when it exists, is often considered
equivalent to parental inability to raise and educate their children
responsibly. Only one of the 30 participants, however, pointed
out that prejudices shape educators' practices regarding
Frontiers in Psychiatry | www.frontiersin.org 7
numerous children who do not conform to the way they
usually understand learning difficulties. No other participants
acknowledged any bias. To illustrate these discriminatory
cultural barriers, the teacher described a Kabyle youth whom
the school personnel had considered a “truant” until a
conference with the family showed that the behavior was in
TABLE 2 | Continued

Themes Categories Quotes

Unconventional
parenting practices
involving both
physical and moral
violence.

“It is striking to observe families from foreign countries, who seem, in relation to school, to be conscious of the importance of the
institution, but whose response is a sort of a condemnation that is demonstrated like that, publicly, and that can even take
sometimes violent forms.” (History-geography teacher, 11)
“It's the parents who had the most trouble expressing themselves in French [who] were the most severe with their children. I had
asked them to come in to see me, because his grades weren't good, and then he got slapped in the head. It was a question of
honor. The parents feel very guilty each time that there's a report of dropping out. You see it in their attitude, even though it's
expressed differently.” (Biology teacher, 42)

Parental pressure
and insensitivity to
their child distress

“The parents demanded that it continue to work well. He was coming less and less often to class, and the family demanded that
he be at school.” (School nurse, 12)
“Chinese … it's silence, they say nothing, [the parents] say nothing, everything is fine … Clams … but no, it'll be ok, they clench
their teeth, and then they come.” (School doctor, 13)
“Parental pressure is a factor in school phobia. There's greater parental pressure in the Asian community than in the other
communities.” (School doctor, 13)

Profiling students without addressing their culture
Talking about
the students'
culture: a
taboo

Teachers' difficulty
to refer to culture
and migration in
their narratives

“I asked one of them where she had been in school, because I didn't dare ask if she was born in France.” (French teacher, 4)

Using euphemisms
and conniving
allusions

“You rarely have, uh…'René', most of the time you have ‘Mamadou.' Ok, you see?” (English teacher, 5)

Profiling the
students

Worrisome
students

(Talking about two Chinese sisters): “They do everything they can to be forgotten and they succeed. They don't move. They
don't gesture. They don't catch my eyes. I asked one of them to tell me if, because they are … I said to myself: there, maybe
they don't speak French well, they are completely lost.” (French teacher, 4)

Sly youth “We have a lot of first-generation immigrants who do not speak French at all. And as a result, no matter how many letters you
send them, no matter how many times you call, sometimes you get the student, you don't know, sometimes he fakes it! He
picks up and says, “Yes yes I'll tell him.” (Math teacher, 1)

Highly adapted
youth

“We have a lot of foreign students. They invest enormously in school because they understand that it is their only path to
salvation. These children [with anxious school refusal] are vulnerable, from an emotional point of view, a little overprotected.
Those [immigrant youth], inversely, they are torn from their parents, torn from their family, torn from their friends, and they are
super happy to be here.” (Head Guidance Counselor, 19)
“They have a power of adaptation, finally … there are two kids who came from Italy, and who came perhaps from Syria before.
And so they learned, they already speak French really well, it's incredible! (Educational assistant, 39)

Overcoming cultural barriers
Implementing
new
strategies for
transcultural
situations

Providing
customized
strategies for the
youth

“Sometimes we let the students leave, because they have a psychiatry appointment and their parents mustn't know. Because
that can put them in danger.” (Head Guidance Counselor, 2)

Making explicit
what is tacit for the
other families

“It can be hard to make [Chinese parents] understand that there is treatment that is necessary, so that they want to hear uh …

it's complicated for their child … that their child, he's not well.” (School doctor, 13).

Using one's
cultural
background

To communicate
with parents

“I come from another culture too, my family is Iranian. So, I know how to talk to parents who believe that all you have to do is
say, ‘listen to your teacher, listen to your teacher.' Because there's no agreement about values, especially in middle school.”
(English teacher, 5)

To set themselves
as role model for
the youth.

“I'm originally Algerian and there've been students from North Africa and who weren't succeeding. [They said] ‘in any case, I'm
stupid, my parents can't read'. So I explained to them, well, my parents couldn't read or write either, but I passed the agreg
[advanced civil service test]. I think that also affected them. Anything is possible, and then as a result I set up personalized help
for them. [They told me] ‘you give us personalized help, finally someone who listens to us, who considers us.'” (English teacher,
29)

To connect with the
young people
affected by anxious
school refusal

“There remains, even for these youth, a desire for ‘cultural nourishment.' History and geography are often very important for
these youth who have … anxious school refusal … because they always find an association with their past, their culture, their
roots.” (Director, 7)
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reality school refusal. This dialogue occurred only because the
school personnel took the initiative to call the parents. The
parents had not dared to contact the school and appeared to
accept the child's absences; their apparent failure to secure their
child's attendance at school led to the conclusion the child's
behavior could not be school refusal but was instead truancy.
This shows the potential for misdiagnosis between truancy and
school refusal, according to Berg's criteria, when applied to
children of migrant families.
Fronti
“I had a youth who was failing, he was afraid to come
[to school] because he knew he hadn't done his
homework, that we were going to reproach him. We
had created a very onerous climate. At a certain point,
he started to not come anymore. But really, he was
petrified, you know! We were very shocked that …
when the parents were able to say … because the
youth, he had never said. We had to telephone them to
find out what was going on. They came, and the
mother explained that “we can't help him with
school work”. The father works from morning til
night, and the mother was barely literate. So he had
fallen behind. We, by our demands—which were
justified—we had just forgotten to ask ourselves why
he wasn't managing to meet our requirements. For
us, he was “immature”, ‘he doesn't listen”. And, well,
no, there is nonetheless a minority, a numerous
minority, who don't fit into our explanations. This
kid was petrified to come to school. It can be
truly overwhelming”
(English teacher, 5).
Families’ School Culture Is Different Than
That Expected by School Personnel
Families Were Seen as Inaccessible
Both school medical personnel and teachers expressed their
impression that immigrant families are inaccessible. A
language barrier was assumed before the first talk. Beyond the
language issue, participants explained this inaccessibility by
reasons such as differences in cultural representations. For
example, a school nurse (participant n°6) saw the difference in
male-female relationships as accounting for her unease when
talking to migrant fathers.
“There are culture—without necessarily being
misogynist—it's cultural … People who might be
bothered, there, if it were a guy, sometimes, I'm sure
that, I think that it could change the situation.”
However, talking openly about cultural difference remained
taboo for the participants. Polygamy, for instance, is a cultural
practice common in several African countries, but forbidden in
France. Thus, when the participants understood that the
students' parents were living in this illegal form of marriage,
they evoked the topic only indirectly, through allusions.
ers in Psychiatry | www.frontiersin.org 8
Similarly, participants who had contact with immigrant
families described diverse school-related representations,
behaviors, and skills indirectly. Moreover, they understood the
difficulties they encountered in dealing with these families in two
different ways:

Families That Do Not Share the School's Mission
Sometimes, participants doubted the willingness of some
immigrant parents to agree with the aims of education in the
host country. They questioned whether some parents intended to
play their customary role in French society, where parents are
expected to help their children with their school work and thus
support and promote their academic achievement. Some
participants implied that some parents might be inattentive to
their child.
“Among the students who I knew they were victims of
anxious school refusal, there are sometimes families
that are extremely caring, concerned, and put time
into their children's education, and others sometimes
can be a little less so, um…”
(History-geography teacher, 10).
Other parents were seen as uninterested in the child's
schooling. Participants explained this by both cultural reasons
and priorities incompatible with the children's education and
integration into the education system. Some personnel
considered that parents were not prepared for the importance
of school in French society:
“When you come from a country where school is more
a question of luck and an optional right, ok, he goes to
school occasionally and there is not so much regular
follow-up of lessons. There are some parents who also
don't understand, the necessity that the child be there”
(Math teacher, 1).
According to some participants, some families, including
immigrants, have shifted their life goal from school success to
religion and religious membership. The older generations of
migrants had sought assimilation through school achievement
and the concealment of any cultural difference. However, the
younger generation appeared to claim their pride in aspects of
their identity setting them apart from the culture of the host
country, such as religion. As one teacher said,
“Religion is starting to take a large role in our society.
This religion makes people … stand out by the fact of
belonging to a group. And so school has no more
reason to exist. The older generation, where, on the
contrary, the children were super-proud of succeeding,
for their parents, and the parents were very proud of
their children's success, and of their total integration in
the country. You were supposed to be completely
integrated, not show your difference. But now, the
aim is to show your difference”
(Spanish teacher, 3).
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Families Complying With School, but Lacking
Resources
Immigrant parents were sometimes depicted as, at most, willing
to help their child presenting school refusal by encouraging them
to attend. School personnel described parents who, despite their
goodwill, lacked academic and social skills and had inaccurate
representations of mental health care and inappropriate
educational attitudes that could account for their children's
school issues. Some families who agreed with the school
culture in France and its aims (academic achievement) lacked
the academic skills necessary to help their child:
Fronti
“The families don't all have, necessarily, the resources
that would enable them to ensure, “in quotation
marks” success, but can nonetheless have an
extremely negative view of failure”
(History and geography teacher, 10).
Participants stressed parents' lack of social skills as an
explanation for some immigrant parents' relationships to
institutions, such as school and health care services. For
instance, some parents did not grasp that they were expected
to be the ones to call school personnel and ask for a meeting. The
lack of this implicit social skill required to interact with the
school sometimes led to misunderstandings. School medical
personnel also attributed the difficulty in referring immigrant
families to mental health care services to a lack of representations
of integrated youth health care services (29, 30).
“Sometimes we have trouble making the parents come
in, it's not in their culture, psychiatrists … well there
are plenty of civilizations where it's not in the culture
… to make them understand that there is care that
is necessary”
(School doctor, 12).

“Culturally, sometimes, with the Asian population, we
have trouble getting them to adhere to care”
(School nurse, 11).
Participants sometimes mentioned parents' inappropriate or
unusual attitudes towards their children with emotional or
academic difficulties. During parent–teacher meetings at
school, participants noticed unconventional parenting practices
involving both physical and moral violence. Parents sometimes
considered public physical violence to be a way to demonstrate
their efforts to secure school attendance, despite their inability to
provide the child with effective support.
“It's striking to observe families from foreign
countries, who seem, in relation to school, to be
conscious of the importance of the institution, but
whose response is a sort of a condemnation that is
demonstrated like that, publicly, and that can even
take sometimes violent forms”
(History-geography teacher, 10).
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Some participants underlined the moral dimension of the
relationship of these families with the school, reflected in their
willingness to show their honor, responsibility, and respect for
school rules:
“It's the parents who had the most trouble expressing
themselves in French [who] were the most severe with
their children. I had asked them to come in to see me,
because his grades weren't good, and then he got
slapped in the head. It was a question of honor. The
parents feel very guilty each time that there's a report
of truancy. You see it in their attitude, even though it's
expressed differently”
(Biology teacher, 27).
Physical violence was not the only inappropriate means by
which immigrant parents expressed their efforts to get their child
to school. Parental demands related to school attendance can
also be viewed as a kind of insensitivity to their child's distress
and as rigidity in their relationship with school personnel, as
these statements by school medical personnel show about some
families from China.
“The parents demanded that it continue to work well.
He was coming less and less often to class, and the
family demanded that he be at school”
(School nurse, 11).

“Chinese… it's silence, they say nothing, [the parents]
say nothing, everything is fine… Clams… but no, it'll
be ok, they clench their teeth, and then they come”
(School doctor, 12).
Some participants feel that this “unsympathetic” support
from some immigrant parents for the schooling of their child
is parental pressure that can lead the child to develop
school refusal:
“Parental pressure is a factor in school refusal. There's
greater parental pressure in the Asian community than
in the other communities”
(School doctor, 12).
To conclude, these two different lines of thinking—
intentional lack of parental efforts, on the one hand, and lack
of resources, on the other—were often observed in interviews of
the same participant. This reflects their constant ambivalence
and doubts when trying to decide whether to assign
responsibility (internal causality in the family) or point out
determinism (external causality) in each situation.

Profiling Students Without Addressing
Their Culture
Talking About the Students' Culture: A Taboo
Participants appear to find raising questions with their students
about the students' difference, foreignness, to be sensitive,
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potentially offensive, just as they did in talking with and about
the families. They hesitated to talk about culture with the
students, speaking carefully and sometimes using alternate
euphemisms, such as geographic origin, or ethnic group,
migration status, or other categories.
Fronti
“I asked one of them where she had been in school,
because I didn't dare ask if she was born in France.”
(French teacher, 4).
They also found it difficult to refer to culture and migration in
their narratives; this was true from the perspectives of both style
and content. To name the otherness of these young people,
school personnel used several different qualities and mixed them,
for example, switching between ethnic dimension and migration
status. Several levels of language were used, varying from formal
words (such as “first-generation immigrants”) to more colloquial
ones (“Chinese”). Sometimes participants even tried to overcome
their unease by inviting the interviewer to share conniving
allusions to foreign names, to underline their exoticism,
their difference.
“You rarely have, uh…”René,” most of the time you
have “Mamadou.” Ok, you see?”
(English teacher, 5).
Profiling Students
Despite their difficulties dealing with the topic of the students'
origins, some participants drew collective portraits of the
immigrant youth, with descriptions very different in Paris and
Bourgogne. Some profiles were idealized, others more pejorative.

In Paris, interviews were conducted in multicultural and
multiethnic schools, with first- and second-generation
immigrant students. Some participants reported worrisome
students who made efforts to become invisible to their
classmates and to the teacher. Paradoxically, this attitude
apparently helped to call them to the attention of the teacher,
who was impressed by this effort at invisibility. Although non-
immigrant youth with school refusal also worked at hiding
themselves in plain sight, at least some participants seemed to
explain this attitude as transcultural, through the language
barrier, for instance:
“(Talking about two Chinese sisters): They do
everything they can to be forgotten and they
succeed. They don't move. They don't gesture. They
don't catch my eyes. I asked one of them to tell me if,
because they are … I said to myself: there, maybe they
don't speak French well, they are completely lost”
(French teacher, 4).
Some immigrant youths were perceived as sly, trying to take
advantage of their parent's cultural distance from the school,
making use of the parent's lack of knowledge of some social codes
and practices to reap benefits or avoid penalties in some
situations. The language barrier between their parents and
school personnel was sometimes used similarly:
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“We have a lot of first-generation immigrants who do
not speak French at all. And as a result, no matter how
many letters you send them, no matter how many
times you call, sometimes you get the student, you
don't know, sometimes he fakes it! He picks up and
says, “Yes, yes I'll tell him”
(Math teacher, 1).
In Bourgogne, young refugees were mostly described as
highly adapted youth, strongly invested in their schooling and
expressing no difficulties. The head guidance counselor explained
this excellent involvement by the school's role as their only
lifeline. This picture of the resilient young refugees showing
interest in school despite adverse life events was opposed to a
portrait of youths with school refusal who were born in France of
French parents.
“We have a lot of foreign students. They invest
enormously in school because they understand that
it is their only path to salvation. These children [with
anxious school refusal] are vulnerable, from an
emotional point of view, a little overprotected. Those
[immigrant youth], inversely, they are torn from their
parents, torn from their family, torn from their
friends, and they are super happy to be here”
(Head Guidance Counselor, 16).
Some personnel underlined these students' ability to adapt to
the French educational system and the French language.
“They have a power of adaptation, finally … there are
two kids who came from Italy, and who came perhaps
from Syria before. And so they learned, they already
speak French really well, it's incredible!”
(Educational assistant, 25).
Overcoming Cultural Barriers
Implementing New Strategies for Transcultural
Situations
The perturbing transcultural situations encountered by the
participants obliged them to adopt a reflexive attitude and to
carefully think through the circumstances to adapt their
practices. Several developed customized strategies for these
youths, sometimes collectively organized with the school team,
sometimes more individually. One example was the provision of
confidential support to students, unbeknown to their relatives.
As the head guidance counselor (participant n°2) pointed out:
“Sometimes we let the students leave, because they
have a psychiatry appointment and their parents
mustn't know. Because that can put them in danger.”
With immigrant families, personnel may have to state
explicitly that which is understood tacitly by other families.
This pedagogy can be done either through official institutional
activit ies or in a less formalized manner, through
direct conversation.
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Using One's Cultural Background
Among the most creative ways participants supported families,
one involved the use of their own cultural background to
communicate with parents and to undertake a sort of decoding
of the values espoused by the school system of the host country.
Fronti
“I come from another culture too, my family is
Iranian. So, I know how to talk to parents who
believe that all you have to do is say, “listen to your
teacher, listen to your teacher”. Because there's no
agreement about values, especially in middle school”
(English teacher, 5).
These participants used their cultural background and their
academic achievement to set themselves as role models for the
youth. They also offered them personalized review courses:
“I'm originally Algerian and there've been students
from North Africa and who weren't succeeding. [They
said] “in any case, I'm stupid, my parents can't read.”
So I explained to them, well, my parents couldn't read
or write either, but I passed the agreg [advanced civil
service test]. I think that also affected them. Anything
is possible, and then as a result I set up personalized
help for them. [They told me] “you give us
personalized help, finally someone who listens to us,
who considers us”
(English teacher, 22).
Subjects, such as history or geography, linked to the culture
are another means of connecting with the young people affected
by school refusal. As one school director (participant n°7) said:
“There remains, even for these youth, a desire for
“cultural nourishment”. History and geography are
often very important for these youth who have …
anxious school refusal … because they always find an
association with their past, their culture, their roots.”
DISCUSSION

In Which Cases of School Refusal Is the
Issue of Culture Noticed, and in What
Ways?
Only 30 school personnel interviewed about school refusal
reported working with students with transcultural
backgrounds. Their interviews underlined the discomfort that
they experienced when they had to deal with families with
cultural differences. The French school system is steeped in the
ideology of the République laïque and antiracism, inherited from
the Enlightenment philosophers who proclaimed their
“indifference to differences” on the public scene, that is, to say,
in institutions such as hospitals and schools. These imposed
neutral priorities sometimes lead school personnel to avoid
dialogue about cultural and ethnicity issues when they deal
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with minorities. This avoidance produces the taboos described
in the Results section and therefore requires specific attention in
“color-blind” societies that are in reality multicultural. Treating
differences as taboos may force school personnel to use
superficial and thus biased concepts of culture in their dealings
with immigrant families.

The participants' narratives when speaking of SAPs in
transcultural contexts revealed that their encounter with
otherness and cultural difference was unexpected. These
transcultural encounters left them uneasy, troubled, even
stunned, emotions transmitted by the words and tone of their
responses. To some extent, this recalls some traits of
posttraumatic narratives. These unusual situations dissolved
their professional self-confidence, leaving them passive and
helpless in the face of this experience. The puzzlement
expressed in their answers on the topic of school refusal by
youths from transcultural backgrounds might thus mirror the
traumatic experience of their encounter with otherness, perhaps
recalling the concept of vicarious traumatization (31). Thus, the
non-standard practices subsequently developed by some
participants for dealing with these situations might be seen as
defensive strategies to enable them to again become an active
participant, thus recovering their professional identity. Inversely,
when students belonging to the dominant culture exhibited
SAPs, school personnel never mentioned cultural factors
because, in that situation, they perceive no reason to think
about or question the implicit cultural beliefs and values that
they share with the family.

The School Personnel's Ambivalence
Toward Cultural Factors
Participants' responses to school absenteeism of children from
transcultural backgrounds vary, but seem to share a common
denominator: the necessity for school personnel to shift from
prereflexive adjustment to a situation to conscious reflexivity.
Working with immigrant families often leads social workers and
care providers to discover previously unseen modes of
socialization, unique for each family, as underlined by Lahire
(32). Lahire argues that the greater the difference between how
the family and the teacher understand school requirements, the
less likely the student is to achieve success in school (33). This
risk of failure is even greater if, as is most often the case, school
personnel are unaware of the families' internal approach or
reasoning in relation to school. One example of this, illustrated
by the participants' descriptions of their experiences, is the issue
of corporal punishment at school. Physical punishment was
previously authorized by law in French schools, but is now
illegal. French parents know today that this written law
prevails over customary laws that did to a certain extent allow
violence against children. This may explain why participants
were shocked by the parental corporal punishment in front of
them, behavior from another time regarded as retrograde. Thus,
participants may not have even considered the possibility that
these migrant families have a different attitude or approach to
corporal punishment, one sustained by different sociological and
cultural processes, as Delanoë has pointed out (34).
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The encounter with families with transcultural backgrounds
confronts school personnel with a different cultural approach to
school (or care) from their own. The personnel lack both
theoretical training in transcultural issues and practical
experience with migrant families. The unusual situations they
faced defied their usual work strategies, which are appropriate for
families in intracultural contexts. Thus, school personnel's
understanding of the behavior of both students and parents
can be riddled with prejudices and stereotypes. There is
accordingly a risk of negative bias in how school personnel
perceive immigrant families: they often meet the student or his or
her family for official appointments or when the family is
summoned for disciplinary issues. These negative experiences
increase the risk that personnel will form negative, often
inaccurate impressions of these immigrant families, for
example, by perceiving some parents as abdicating their
parental responsibility by their manifestation of a different
relationship to the school (35). Such misunderstandings in
turn may well influence the staff's current and future
representations, perhaps resulting in a “self-fulfilling prophecy”
(specifically, a “golem” effect), with potential prejudicial
outcomes: on one hand, reinforcement of the negative
representations about the immigrant parents and thus less
likelihood of working positively with them, because they are
discredited in advance and so easily pictured as “abdicating”
(36); on the other hand, students' subjective disengagement from
their relations with the school, as a strategy to preserve their self-
image and to avoid confirming a negative stereotype of their
cultural group (37).

Cultural Countertransference Leads to
Misdiagnosing School Refusal as Truancy
Devereux theorized cultural countertransference as the sum total
of an observer's implicit and explicit reactions, conscious and
unconscious, to the observed object in a transcultural situation
(38). For the purposes of this study, this includes all the
conscious and unconscious prejudices and representations,
both negative and positive, that school personnel of a given
culture will experience when working with a youth or a family
from another culture. These representations are organized
around the tension between exclusion on the one hand, and
the validation or even idealization of cultural difference, on the
other. An example is how immigrant parents are sometimes
treated as unfit by some personnel, who at the same time want to
protect the children from their parents' supposed neglect. The
cultural countertransference thus influences the perception as
well as the reasoning of the participant—both underpinned by
the affective polarization between rejection and validation.

School refusal is an interesting disorder for exploring the
impact of cultural countertransference. When immigrant parents
had not dared to contact the school personnel, their apparent
failure to secure their child's attendance at school led the
participants to the conclusion the student's behavior could
only be defined as truancy. Thus, school refusal may well be
misdiagnosed as truancy, according to Berg's criteria, when
applied to children of migrant families. In this sense, the
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participants of this study understood their migrant students'
absenteeism as truancy instead of school refusal. Several lines of
reasoning thus appear in these narratives about immigrant
families and may yield various practical consequences. School
personnel attribute intentionality to the immigrant families'
positioning in relation to the school and consequently also
ascribe to them responsibility for the school refusal. At the
same time, however, they perceive a possible cultural
determinism, which they may interpret as a social handicap,
explained by failure to master the school's norms of conduct,
because some families lack the explicit and implicit knowledge,
attitudes, and skills required to communicate and interact with
school personnel in a way the latter consider normal. For youths
with transcultural backgrounds, the participants interpreted
school absenteeism as a result of behavioral or mood problems,
the family's lack of interest in school, language problems or poor
grades. The sole exception was the English teacher of Iranian
descent (participant n°5), who went to the trouble to call the
family of a truant-like student and thus discovered that the youth
was “petrified” by fear and presented with school refusal. The
tension between these two opposing narratives thus reflects the
complexity of the participants' work with immigrant families and
their constant ambivalence.

School personnel's experiences with the unconventional
behavior of families that do not share their school culture lead
them to interpret it as deviance, whether intentional or
determined. These opposing tensions are found too in their
diagnosis of situations. From one perspective, they diagnose
school refusal, accepting the idea of external determinants that
overwhelm the youth and his or her family and thus a certain
determinism. From another perspective, they consider the youth
a school truant, a label that presupposes that he or she made a
choice or is otherwise responsible for the situation. Thus,
students with transcultural backgrounds can challenge the
agreed-upon understanding of school refusal as taught to
education professionals. The final diagnosis will of course
depend very much on other factors along any given youth's
pathway from school onward, including perhaps to a hospital.
These include especially the mutual influence of the teachers,
counselors, psychologists, doctors, and family members beside
them. Finally, the cultural differences in these examples appear to
be seen most often as a barrier to the school personnel's work,
although they do not always block this work. Thus, participants,
reporting being destabilized in their professional identities by
their encounter with otherness, might act out their cultural
countertransference aggressively, for example by promoting
referral to court or social services, and simultaneously
rationalize this decision.

Addressing Diversity to Help Immigrant Youth With
School Refusal
Different subgroups in our research group focused on the
viewpoints of school personnel, migrant parents (39), child
psychiatrists (40) and adolescents (41), and their attitudes
about school refusal in transcultural contexts. The results of
this study of school personnel and their difficulties with children
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presenting with school refusal in transcultural situations, mirror
the findings of the groups studying parents, psychiatrists, and
adolescents. As Rosenthal et al. stressed, the immigrant parents
of children presenting with school refusal may have
misrepresentations of the school and, of their child's difficulties
and may also lack the cultural codes needed to interact effectively
with school personnel or doctors.

Most of the transcultural contexts described by the
participants expressed a negative vision of the students' culture,
which was seen as an obstacle in their relationship to education.
Payet (42) described the issue in dealing with ethnicity at school
in France as a balance between overdetermination and
invisibilization of otherness. On the public scene, strangeness
cannot be openly talked about, whereas school personnel can talk
about it “backstage”. Moreover, the tension between this ideology
and the work these personnel do in a daily life that is increasingly
ethnicized risks promoting a hesitation between affirmation and
stigmatization when talking about cultural differences (43). In
color-blind societies, the tension between recognizing and
ignoring questions of culture in schools might compromise the
school achievement of young immigrants (44–46). Mansouri, for
example, linked the school difficulties of immigrant youth whose
parents were born in former French colonies (North Africa and
sub-Saharan Africa) to a postcolonial dimension (47). Thus, two
conditions might lead school personnel to develop
discriminatory reasoning and youth to perceive discriminatory
attitudes: 1) the unconscious symbolic violence (of the school
personnel against the youth) inherited from the colonial past and
reproduced in the “here and now” of the present relationship
with the pupils; and 2) the youth's unconscious knowledge of this
past, which he or she has received through transgenerational
transmission. The youngster's subsequent feeling that the
egalitarian ideal has been betrayed could create a dominant/
dominated relationship mirroring the colonizer/colonized (or
master/slave) relationship (48).

However, some participants creatively implemented new
ways to deal with these situations, by using the cultural
difference for mediation. They thereby demonstrated that the
outcome of working with immigrant families is not a foregone
(negative) conclusion. Many participants experienced problems
with students with transcultural backgrounds, including those
displaying SAPs, differently than they did their usual work and
developed new strategies to deal with it. Exploring this
dimension in the standardized assessment scales exploring
school environment, such as ISAP (49), might enhance their
clinical efficacy, by giving a clearer picture of each situation, and
especially of the interactions between the youth and the school
personnel. Including a transcultural dimension in early
intervention programs, such as for psychosis (50, 51), involves
an adaptation of the standardized clinical tools (52) and
institutions (53). Moreover, theoretical support in recognizing
and dealing with transcultural contexts should be developed for
personnel, first in their training courses and second by setting up
practical guidelines, following examples already existing in the
psychiatric field, such as the Cultural Formulation Interview (54,
55). Afterwards, these same school personnel might usefully be
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offered close psychological supervision or intervention at their
workplace. Finally, the use of professional interpreters should be
systematized in cases of linguistic barriers.

Differences Between Paris and Franche-
Comté: The French Colonial History
Our study found clear differences between the situations
recounted by the participants in Paris and in Bourgogne
Franche-Comté. Several factors might explain this contrast.
The first is that the context of migration differs substantially
between the two areas, with many fewer migrants in Bourgogne
Franche-Comté than in the Paris basin (56, 57).

Second, migrant profiles vary notably between these
locations. In Bourgogne, the most common young migrants
are first-generation political refugees, without their parents,
and travelers, the latter now long settled in Bourgogne, with
uniquely seasonal moving. Participants' difficulties in talking
about the culture of the others appeared more obvious in
Paris, where the immigrant youth encountered were mostly
from countries that share a history of colonization by France
(North Africa and sub-Saharan Africa). This colonial past
remains today a very sensitive issue in France, as illustrated by
the sparse development of postcolonial studies, compared with
other former colonial powers.

Third, institutional support appears to be different. In
Bourgogne, participants described substantial support for the
refugees from local organizations and the parents of other pupils.
For example, school officials often placed them in elite
international classes, along with youth from United States and
Australia in France for exchange programs.

Strengths and Limitations
Our study had several strengths. The choice of the subjects
interviewed was original and important, because understanding
the perspectives and attitudes of school personnel is key to
developing interventions that could ensure equality of
opportunity to immigrants in schools. Also, the rigorous GT-
based analysis was most appropriate to its topic. An important
limitation of our study is that it was unable to assess in detail the
differences between immigrant families and others. It might have
been useful to include school personnel from the more socially
disadvantaged suburbs of Paris. This would have allowed us, for
example, to give voice to those working in sensitive areas, in
“réseaux d'éducation prioritaire (REP)” (high-priority education
networks), that is, districts where social difficulties strongly affect
academic achievement (58). The school personnel in these
districts are more likely to encounter and deal with immigrant
families, who often live in these areas. They would not only have
had more transcultural contexts to talk about, but would also
have been able to make comparisons that would have enabled a
more specific focus on the differences between immigrant
families and other disadvantaged families.

Implications
Examination of misconceptions about the absenteeism of
children from transcultural backgrounds (migrant children or
March 2020 | Volume 11 | Article 202
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children from immigrant families) is essential for ensuring
equality of opportunity to immigrants in schools in France,
Europe, and elsewhere. This research could usefully be
extended by including an assessment of transcultural
dimensions in the classification of SAPs, especially school
refusal. Our results show the need to improve the training of
teachers and other school staff to make them aware of students'
diversity, to take staff cultural countertransference into account,
and to implement transcultural skills in their theoretical training.
It also suggests the utility of helping parents to share their efforts
to secure their child's attendance with school personnel by
promoting the use of professional interpreters during
encounters with families with transcultural backgrounds.
Finally, these findings also suggest that reflexive practices and
creative strategies by school personnel can be supported by
setting up close supervision or interventions in the workplace.
CONCLUSION

This study describes the ambivalence and the difficulties
experienced by school personnel facing school absenteeism of
children with transcultural backgrounds. School absenteeism by
these children challenges the usual practices of school personnel.
When coping with these unusual situations, school personnel are
unsettled by families' school cultures, which differ from what
they expect. Many participants tried to describe and understand
the students' absenteeism without openly addressing their
culture. Their misconceptions about these students may lead to
misdiagnosis for youths whose school absenteeism might be
incorrectly labeled as truancy rather than school refusal. The
consideration of parental “reasonable efforts” already takes
different parenting styles into account, but continues to
overlook cultural factors that can cause the misunderstanding
of the youth's behavior and of their parents' attitudes toward
school attendance. These feelings reflect the tension between the
ideology of a secular Republic and the reality of the school
personnel's daily lives, which are becoming increasingly
ethnicized. Nonetheless, the creative strategies that school
personnel report developing demonstrate that that cultural
barriers can be overcome and that unconscious discrimination
is not inevitable.

This situation calls for a major change in the understanding of
cultural differences in color-blind societies. In the meantime,
more local solutions could be attempted. Practices might be
Frontiers in Psychiatry | www.frontiersin.org 14
improved by developing transcultural theoretical training for
professionals working in the area of school absenteeism among
students with such backgrounds. Second, in the research field,
the assessment of transcultural dimensions should be included in
standardized diagnostic tools that aim to differentiate school
refusal from other SAPs (truancy, school withdrawal, and school
exclusion) to ensure equality of access to services for immigrants
in schools, including equality of referral to health care services
when needed.
DATA AVAILABILITY STATEMENT

All datasets generated for this study are included in the article/
supplementary material.
ETHICS STATEMENT

The studies involving human participants were reviewed and
approved by The Competent Institutional Review Board of the
Inserm “Comité d'Evaluation Ethique de l'Inserm (CEEI—
IRB00003888). The patients/participants provided their written
informed consent to participate in this study.
AUTHOR CONTRIBUTIONS

The study was designed by LB, who also asked the competent
institutional review board of the Inserm (Comité d'Éthique de
l'Inserm) to approve it. All respondents were interviewed by one
of the two researchers (RM and LB). Both of them independently
coded all interviews. The triangulation of the analysis, which
guarantees the quality of individual coding, took place during
monthly meetings of our research group (LB, RM, JB, and MM).
FUNDING

This study received funding from the French National Institute
of Health and Medical Research (Inserm) through LB's PhD
grant and from private contributors through the Thellie
Foundation for the project “Understanding pathways to care in
school refusal and improving them”.
REFERENCES

1. Kearney CA, Silverman WK. Family environment of youngsters with school
refusal behavior: A synopsis with implications for assessment and treatment.
Am J Fam Ther (1995) 23(1):59–72. doi: 10.1080/01926189508251336

2. Catheline N. Psychopathologie de la scolarité. 3rd Edition. Issy-les-
Moulineaux: Elsevier Masson. (2012).

3. Johnson A, Falstein E, Szurek SA, Svendsen M. School phobia. Am J
Orthopsychiatry (1941) 11(4):702–11. doi: 10.1111/j.1939-0025.1941.tb05860.x
4. Holzer L, Halfon O. Le refus scolaire. Arch Pédiatrie (2006) 13(9):1252–8. doi:
10.1016/j.arcped.2006.05.010

5. Kearney C. School absenteeism and school refusal behavior in youth: A
contemporary review. Clin Psychol Rev (2008) 28(3):451–71. doi: 10.1016/
j.cpr.2007.07.012

6. King N, Bernstein G. School Refusal in Children and Adolescents: A Review
of the Past 10 Years. J Am Acad Child Adolesc Psychiatry (2001) 40(2):197–
205. doi: 10.1097/00004583-200102000-00014
March 2020 | Volume 11 | Article 202

https://doi.org/10.1080/01926189508251336
https://doi.org/10.1111/j.1939-0025.1941.tb05860.x
https://doi.org/10.1016/j.arcped.2006.05.010
https://doi.org/10.1016/j.cpr.2007.07.012
https://doi.org/10.1016/j.cpr.2007.07.012
https://doi.org/10.1097/00004583-200102000-00014
https://www.frontiersin.org/journals/psychiatry
http://www.frontiersin.org/
https://www.frontiersin.org/journals/psychiatry#articles


Martin et al. School Refusal or Truancy?
7. Suveg C, Aschenbrand S, Kendall P. Separation Anxiety Disorder, Panic
Disorder, and School Refusal. Child Adolesc Psychiatr Clin N Am (2005) 14
(4):773–95. doi: 10.1016/j.chc.2005.05.005

8. Kearney C. Forms and functions of school refusal behavior in youth: an
empirical analysis of absenteeism severity. J Child Psychol Psychiatry (2007)
48(1):53–61. doi: 10.1111/j.1469-7610.2006.01634.x

9. Heyne D, Gren-Landell M, Melvin G, Gentle-Genitty C. Differentiation
Between School Attendance Problems: Why and How? Cognit Behav Pract
févr (2019) 26(1):8–34. doi: 10.1016/j.cbpra.2018.03.006

10. Bools C, Foster J, Brown I, Berg I. The identification of psychiatric disorders in
children who fail to attend school: a cluster analysis of a non-clinical
populat ion. Psychol Med (1990) 20(1) :171–81. doi : 10.1017/
S0033291700013350

11. Benoit L, Barreteau S, Moro MR. Phobie scolaire chez l'adolescent migrant, la
construction identitaire dans une approche transculturelle. Neuropsychiatr
Enfance Adolesc. (2015) 63(2):84–90. doi: 10.1016/j.neurenf.2014.05.001

12. Goudet B, Hemdane A, Benoit de Coignac A, Baubet T. Aspects transculturels
de la phobie scolaire. Soins PédiatriePuériculture. (2012) 33(267):31–3. doi:
10.1016/j.spp.2012.05.007

13. Inglés C, Gonzálvez-Maciá C, García-Fernández J, Vicent M, Martínez-
Monteagudo M. Current status of research on school refusal. Eur J Educ
Psychol (2015) 8(1):37–52. doi: 10.1016/j.ejeps.2015.10.005

14. Thambirajah M, Grandison K, De-Hayes L. Understanding school refusal: a
handbook for professionals in education, health and social care. London
Philadelphia: Jessica Kingsley Publishers; (2008). 160 p.

15. Maynard BR, Vaughn MG, Nelson EJ, Salas-Wright CP, Heyne DA, Kremer
KP. Truancy in the United States: Examining temporal trends and correlates
by race, age, and gender. Child Youth Serv Rev (2017) 81:188−96. doi: 10.1016/
j.childyouth.2017.08.008

16. Yang K-E, Ham S-H. Truancy as systemic discrimination: Anti-discrimination
legislation and its effect on school attendance among immigrant children. Soc
Sci J (2017) 54(2):216−26. doi: 10.1016/j.soscij.2017.02.001

17. Bourdieu P, Passeron J. Les héritiers: les étudiants et la culture. Paris: Les
Éditions de Minuit; (1994). p. 189. (Le sens commun).

18. Beauchemin C, Hamel C, Simon P, Héran F eds. Trajectoires et origines:
enquête sur la diversité des populations en France. Paris: Ined ditions; (2015).
622 p. (Grandes enquêtes).

19. MoroMR, Peiron J, Peiron D. Enfants de limmigration, une chance pour lécole:
entretiens avec Joanna et Denis Peiron. Bayard. Paris; (2012).

20. Huss-Keeler R. Teacher perception of ethnic and linguistic minority parental
involvement and its relationships to children's language and literacy learning:
A case study. Teach Teach Educ (1997) 13(2):171–82. doi: 10.1016/S0742-
051X(96)00018-2

21. Hernández Sheets R. Urban classroom conflict: Student-teacher perception:
Ethnic integrity, solidarity, and resistance. Urban Rev (1996) 28(2):165–83.
doi: 10.1007/BF02354383

22. Franklin CG, Soto I. Keeping Hispanic youths in school. Child Sch. (2002) 24
(3):139. doi: 10.1093/cs/24.3.139

23. Tong A, Sainsbury P, Craig J. Consolidated criteria for reporting qualitative
research (COREQ): a 32-item checklist for interviews and focus groups. Int J
Qual Health Care (2007) 19(6):349–57. doi: 10.1093/intqhc/mzm042

24. Glaser B, Strauss A. The discovery of grounded theory: strategies for qualitative
research. 11. printing. New York: Aldine; (1967). 271 p.

25. Patton M. Qualitative research & evaluation methods. 3. ed. Thousand Oaks,
Calif: Sage; (2009). 127 p.

26. Ministère de l'Education Natinale. Direction de l'évaluation, de la prospective
et de la performance. L'éducation nationale en chiffres 2018. 2018.

27. Berg I. School refusal and truancy. Arch Dis Child (1997) 76(2):90−1. doi:
10.1136/adc.76.2.90

28. Corbin J, Strauss A. Basics of qualitative research: Techniques and procedures
for developing grounded theory. Los Angeles, California: SAGE Publications
(2014) p. 6−8.

29. Benoit L, Cottin P, Moro MR. What is a “Maison des Adolescents”? A history
of integrated youth health care services in France. Early Interv Psychiatry
(2018) 12(5):1000−5. doi: 10.1111/eip.12680

30. Hetrick SE, Bailey AP, Smith KE, Malla A, Mathias S, Singh SP, et al.
Integrated (one-stop shop) youth health care: best available evidence and
future directions.Med J Aust (2017) 207(10):S5−18. doi: 10.5694/mja17.00694
Frontiers in Psychiatry | www.frontiersin.org 15
31. El Husseini M, Skandrani S, Sahab LT, Dozio E, Moro MR.
Countertransference in Trauma Clinic: A Transitional Breach in the
Therapists ' Identity. In: El-Baalbaki G, Fortin C, editors . A
Multidimensional Approach to Post-Traumatic Stress Disorder - from
Theory to Practice. IntechOpen, doi: 10.5772/64842. Available from: https://
www.intechopen.com/books/a-multidimensional-approach-to-post-
traumatic-stress-disorder-from-theory-to-practice/countertransference-in-
trauma-clinic-a-transitional-breach-in-the-therapists-identity

32. Lahire B. L'homme pluriel: les ressorts de l'action. Paris: Nathan (1998).
33. Lahire B. Tableaux de familles: heurs et malheurs scolaires en milieux

populaires. Paris: Le Seuil / Gallimard (1995). p. 297. (Hautes études).
34. Delanoë D. Les châtiments corporels de l'enfant, une forme élémentaire de la

domination. L'Autre (2015) 16(1):48. doi: 10.3917/lautr.046.0048
35. Moro M. Enfants dici venus dailleurs: naître et grandir en France. Paris: La

Découverte; (2002).
36. Payet J. L'école à l'épreuve de la réparation sociale: la relation professionnels/

public dans les établissements scolaires de banlieue. Rev Fr Pédagogie (1994)
109(1):7–17. doi: 10.3406/rfp.1994.1243

37. Dagot L. Menace du stéréotype et performance motivationnelle: le cas des
demandeurs d'emploi. L'Orientation Sc Prof. (2007) 36(3):343–56. doi:
10.4000/osp.1452

38. Devereux G, La Barre W. From Anxiety to Method in the Behavioral Sciences.
Berlin: De Gruyter Mouton; (1967).

39. Rosenthal L, Moro MR, Benoit L. Migrant Parents of Adolescents With School
Refusal: A Qualitative Study of Parental Distress and Cultural Barriers in
Access to Care. Front Psychiatry (2020) 10. doi: 10.3389/fpsyt.2019.00942

40. Deriu V, Moro MR, Benoit L. Making use of cultural skills for school refusal
management: a qualitative study of health care professionals [M.Sc
Psychology]. [Université St Denis Villetaneuse]; 2019.

41. Brault C, Moro MR, Benoit L. Immigrant youths: their experience of school
refusal. A qualitative study [M.Sc Psychology]. Université Saint Denis; 2019.

42. Payet J. Colleges de banlieue: ethnographie dun monde scolaire. Paris: Armand
Colin; (1997).

43. Perroton J. Les dimensions ethniques de l'expérience scolaire. Année Sociol
1940-1948-. (2000) 50(2):437–67.

44. Roussier-Fusco E. Lécole primaire à lépreuve de lethnicité: des politiques
éducatives aux pratiques dans la salle de classe. Paris: Institut d'Etudes
Politiques; (2007).

45. Benoit L, Harf A, Skandrani S, Moro MR. Adoption internationale: le point de
vue des adoptés sur leurs appartenances culturelles. Neuropsychiatr Enfance
Adolesc (2015) 63(6):413−21. doi: 10.1016/j.neurenf.2015.04.008

46. Benoit L, Harf A, Sarmiento L, Skandrani S,MoroMR. Shifting views and building
bonds: Narratives of internationally adopted children about their dual culture.
Transcult Psychiatry (2018) 55(3):405−27. doi: 10.1177/1363461518764250

47. Mansouri M. Révoltes postcoloniales au cœur de lHexagone: voix dadolescents.
Paris: Presses universitaires de France; (2013). 193 p. (Partage du savoir).

48. Sarot A. Pourquoi nont ils pas appris à lire? Analyse transculturelle des facteurs de
vulnérabilité et de protection dans le rapport aux savoirs. Paris Descartes; (2016).

49. Knollmann M, Reissner V, Hebebrand J. Towards a comprehensive
assessment of school absenteeism: development and initial validation of the
inventory of school attendance problems. Eur Child Adolesc Psychiatry (2019)
28(3):399–414. doi: 10.1007/s00787-018-1204-2

50. Benoit L, Moro MR, Falissard B, Henckes N. Psychosis risk research versus
daily prognosis uncertainties: A qualitative study of French youth
psychiatrists' attitudes toward predictive practices. PloS One (2017) 12(7).
doi: 10.1371/journal.pone.0179849

51. Benoit L, Russo T, Barry C, Falissard B, Henckes N. You have to believe in
something”: Risk of psychosis and psychiatrists' beliefs in the self-fulfilling
prophecy. Soc Sci Med (2019) 230:20–9. doi: 10.1016/j.socscimed.2019.03.035

52. Deriu V, Moro M, Benoit L. Early intervention for everyone? A review of
cross-cultural issues and their treatment in ultra-high-risk (UHR) cohorts.
Early Interv Psychiatry (2018) 12(5):796–810. doi: 10.1111/eip.12671

53. Benoit L. L'adolescent "fragile", peut-on prédire en psychiatrie?. Paris:
Recherches. (2016).

54. Martin R, Moro M, Benoit L. Is early management of psychosis designed for
migrants? Improving transcultural variable collection when measuring
duration of untreated psychosis. Early Interv Psychiatry (2019) 13(3):347–
57. doi: 10.1111/eip.12701
March 2020 | Volume 11 | Article 202

https://doi.org/10.1016/j.chc.2005.05.005
https://doi.org/10.1111/j.1469-7610.2006.01634.x
https://doi.org/10.1016/j.cbpra.2018.03.006
https://doi.org/10.1017/S0033291700013350
https://doi.org/10.1017/S0033291700013350
https://doi.org/10.1016/j.neurenf.2014.05.001
https://doi.org/10.1016/j.spp.2012.05.007
https://doi.org/10.1016/j.ejeps.2015.10.005
https://doi.org/10.1016/j.childyouth.2017.08.008
https://doi.org/10.1016/j.childyouth.2017.08.008
https://doi.org/10.1016/j.soscij.2017.02.001
https://doi.org/10.1016/S0742-051X(96)00018-2
https://doi.org/10.1016/S0742-051X(96)00018-2
https://doi.org/10.1007/BF02354383
https://doi.org/10.1093/cs/24.3.139
https://doi.org/10.1093/intqhc/mzm042
https://doi.org/10.1136/adc.76.2.90
https://doi.org/10.1111/eip.12680
https://doi.org/10.5694/mja17.00694
https://doi.org/10.5772/64842
https://www.intechopen.com/books/a-multidimensional-approach-to-post-traumatic-stress-disorder-from-theory-to-practice/countertransference-in-trauma-clinic-a-transitional-breach-in-the-therapists-identity
https://www.intechopen.com/books/a-multidimensional-approach-to-post-traumatic-stress-disorder-from-theory-to-practice/countertransference-in-trauma-clinic-a-transitional-breach-in-the-therapists-identity
https://www.intechopen.com/books/a-multidimensional-approach-to-post-traumatic-stress-disorder-from-theory-to-practice/countertransference-in-trauma-clinic-a-transitional-breach-in-the-therapists-identity
https://www.intechopen.com/books/a-multidimensional-approach-to-post-traumatic-stress-disorder-from-theory-to-practice/countertransference-in-trauma-clinic-a-transitional-breach-in-the-therapists-identity
https://doi.org/10.3917/lautr.046.0048
https://doi.org/10.3406/rfp.1994.1243
https://doi.org/10.4000/osp.1452
https://doi.org/10.3389/fpsyt.2019.00942
https://doi.org/10.1016/j.neurenf.2015.04.008
https://doi.org/10.1177/1363461518764250
https://doi.org/10.1007/s00787-018-1204-2
https://doi.org/10.1371/journal.pone.0179849
https://doi.org/10.1016/j.socscimed.2019.03.035
https://doi.org/10.1111/eip.12671
https://doi.org/10.1111/eip.12701
https://www.frontiersin.org/journals/psychiatry
http://www.frontiersin.org/
https://www.frontiersin.org/journals/psychiatry#articles


Martin et al. School Refusal or Truancy?
55. American Psychiatric Association. Diagnostic and statistical manual of mental
disorders: DSM-5. 5. ed. Washington, DC: American Psychiatric Publishing;
(2013). p. 947.

56. Mezzich J, Caracci G, Fabrega H, Kirmayer L. Cultural Formulation
Guidelines. Transcult Psychiatry (2009) 46(3):383–405. doi: 10.1177/
1363461509342942

57. Brutel C. La localisation géographique des immigrés - Une forte concentration
dans laire urbaine de Paris. (2016). 1591. Insee Prem [Internet]. Disponible
sur: https://www.insee.fr/fr/statistiques/2121524

58. Leger M, Brion D. Les immigrés, une population urbaine. (2016). 7Insee Flash
[Internet]. Disponible sur: https://www.insee.fr/fr/statistiques/2019708
Frontiers in Psychiatry | www.frontiersin.org 16
Conflict of Interest: The authors declare that the research was conducted in the
absence of any commercial or financial relationships that could be construed as a
potential conflict of interest.

Copyright © 2020 Martin, Benoit, Moro and Benoit. This is an open-access article
distributed under the terms of the Creative Commons Attribution License (CC BY).
The use, distribution or reproduction in other forums is permitted, provided the
original author(s) and the copyright owner(s) are credited and that the original
publication in this journal is cited, in accordance with accepted academic practice.
No use, distribution or reproduction is permitted which does not comply with
these terms.
March 2020 | Volume 11 | Article 202

https://doi.org/10.1177/1363461509342942
https://doi.org/10.1177/1363461509342942
https://www.insee.fr/fr/statistiques/2121524
https://www.insee.fr/fr/statistiques/2019708
http://creativecommons.org/licenses/by/4.0/
https://www.frontiersin.org/journals/psychiatry
http://www.frontiersin.org/
https://www.frontiersin.org/journals/psychiatry#articles

	School Refusal or Truancy? A Qualitative Study of Misconceptions Among School Personnel About Absenteeism of Children From Immigrant Families
	Introduction
	Methods
	Ethics Evaluation
	Choice of Methodology
	Inclusion
	Participants
	Procedure

	Results
	Working With Students With Transcultural Backgrounds: Coping With Unusual Situations
	Perplexing Situations
	Routines Challenged by Unusual Situations

	Families’ School Culture Is Different Than That Expected by School Personnel
	Families Were Seen as Inaccessible
	Families That Do Not Share the School&apos;s Mission
	Families Complying With School, but Lacking Resources

	Profiling Students Without Addressing Their Culture
	Talking About the Students&apos; Culture: A Taboo
	Profiling Students

	Overcoming Cultural Barriers
	Implementing New Strategies for Transcultural Situations
	Using One&apos;s Cultural Background


	Discussion
	In Which Cases of School Refusal Is the Issue of Culture Noticed, and in What Ways?
	The School Personnel&apos;s Ambivalence Toward Cultural Factors
	Cultural Countertransference Leads to Misdiagnosing School Refusal as Truancy
	Addressing Diversity to Help Immigrant Youth With School Refusal

	Differences Between Paris and Franche-Comt&eacute;: The French Colonial History
	Strengths and Limitations
	Implications

	Conclusion
	Data Availability Statement
	Ethics Statement
	Author Contributions
	Funding
	References



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /PageByPage
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages false
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 1
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness false
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages false
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.40
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages false
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.40
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages false
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /ENU (T&F settings for black and white printer PDFs 20081208)
  >>
  /ExportLayers /ExportVisibleLayers
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /BleedOffset [
        0
        0
        0
        0
      ]
      /ConvertColors /NoConversion
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /ClipComplexRegions true
        /ConvertStrokesToOutlines false
        /ConvertTextToOutlines false
        /GradientResolution 300
        /LineArtTextResolution 1200
        /PresetName ([High Resolution])
        /PresetSelector /HighResolution
        /RasterVectorBalance 1
      >>
      /FormElements false
      /GenerateStructure true
      /IncludeBookmarks true
      /IncludeHyperlinks true
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MarksOffset 6
      /MarksWeight 0.250000
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PageMarksFile /RomanDefault
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
    <<
      /AllowImageBreaks true
      /AllowTableBreaks true
      /ExpandPage false
      /HonorBaseURL true
      /HonorRolloverEffect false
      /IgnoreHTMLPageBreaks false
      /IncludeHeaderFooter false
      /MarginOffset [
        0
        0
        0
        0
      ]
      /MetadataAuthor ()
      /MetadataKeywords ()
      /MetadataSubject ()
      /MetadataTitle ()
      /MetricPageSize [
        0
        0
      ]
      /MetricUnit /inch
      /MobileCompatible 0
      /Namespace [
        (Adobe)
        (GoLive)
        (8.0)
      ]
      /OpenZoomToHTMLFontSize false
      /PageOrientation /Portrait
      /RemoveBackground false
      /ShrinkContent true
      /TreatColorsAs /MainMonitorColors
      /UseEmbeddedProfiles false
      /UseHTMLTitleAsMetadata true
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


