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Saudi English has recently emerged as a new variety within the World Englishes framework. Many scholars have argued that there is still a gap in the literature and more studies on Saudi English are needed. This study hopes to contribute to the growing research interest in Saudi English studies. The current study aims to identify Saudi English syntactic characteristics classified in relation to noun phrase, verb phrase, prepositional phrase, and clausal structure. Data were collected using three methods: conversation in natural settings, open-ended questions, and students' writings. The findings confirm that substrate-superstrate interaction affects many syntactic characteristics of Saudi English.
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INTRODUCTION

Saudi English (SE) is an emerging variety of English (Al-Rawi, 2012; Mahboob and Elyas, 2014; Fallatah, 2017; Elyas et al., 2021) that has not been well-researched and mostly investigated from a pedagogical perspective, where grammatical errors in English have been the focus rather than investigating them as features. However, few recent studies on SE were published within the World Englishes framework (Al-Rawi, 2012; Mahboob, 2013; Mahboob and Elyas, 2014; Fallatah, 2017; Bukhari, 2019; Elyas and Mahboob, 2021a; Elyas et al., 2021), but there is still a gap in the literature and more studies on SE are needed. This study hopes to contribute to SE literature by identifying its syntactic characteristics. To achieve this, several examples have been extracted from SE data collected in different contexts. Grammatical characteristics are analyzed based on Mesthrie and Bhatt (2008) and Kortmann and Szmrecsanyi (2009) classifications of New Englishes features.

Al-Shabbi (1989) stated that English in Saudi Arabia was first introduced in schools in 1924. In the beginning, English was taught for pupils in elementary school, but then it was restricted to intermediate and secondary stages in 1943. After that, English was taught as a subject in Islamic Law in the city of Makkah in 1949. The first English department in Saudi Arabia was established at King Saud University in 1957 [refer to Al-Haq and Smadi (1996) and Elyas (2011)]. The importance of English in Saudi Arabia increased in the 1970s in different domains, such as business, education, and government sectors. Saudi companies, such as Aramco, require their employees to be proficient in English, and different governmental institutions offer English training courses to their employees (Elyas and Picard, 2010, 2013; Elyas, 2011; Mahboob, 2013).

According to a study by Fallatah (2017), the status of English has changed since the King Abdullah scholarship program started in 2005. Many Saudi students traveled to English-speaking countries to earn higher academic degrees in many fields. The importance of English is also evident in its use as a lingua franca between Saudis and foreigners, such as pilgrims, tourists, and workers in international companies (Elyas, 2011). Al-Rawi (2012) stated that learning English helps university graduates to increase their chances of employment in many Saudi and international companies. This, in turn, has motivated well-off families with strong socio-economic backgrounds to send their children to schools where English is taught as a second language. As such, education and proficiency in English have become part of their social prestige (Al-Rawi, 2012). As a result, the Saudi government has made a step forward to increase the number of English institutions, and English-online courses have become a trend by many Saudis who pursue better employment (Elyas and Picard, 2010, 2012, 2018; Elyas, 2011).



SAUDI ENGLISH

Recent studies have discussed the grammatical errors in English by Saudis (Elyas, 2008, 2011; Mahboob, 2013; Alahmadi, 2014; Mahboob and Elyas, 2014; Osman, 2015; Khatter, 2019; Bukhari, 2021). Their approaches lie outside the scope of this study although many of the syntactic features that they tackle overlap with those found in our data in SE. According to Mesthrie and Bhatt (2008), the investigation of English varieties is not a modern approach as it began in the nineteenth century. They state that most English varieties were studied in isolation until the 1980s. Then, many pioneering scholars called these varieties of English “World Englishes”. Kachru is one of the important scholars in the field who received the main credit for founding this field of study. In a similar vein, Onysko (2022) state that “a range of studies have emerged along related strands of research concerned with the global spread and creation of Englishes (World Englishes),” where the spread of English, globalization, and explicit contact impact the “other languages and the influences that emerge from this contact” (p.1). A recent study by Bolton (2018) calls upon disciplinary debates and future directions in World Englishes. Globalization and language worlds have an immediate impact on World Englishes worldwide and contact with local languages (Bolton, 2013, 2019; Onysko, 2016). English is seen as a highly diversified language that appears in a multitude of different varieties and dialects across the globe (Siemund, 2013; Siemund et al., 2013, 2021; Vaicekauskien, 2020). In the Saudi context, we can find that the most directly related studies to Saudi English and World Englishes paradigm are those by Al-Rawi (2012); Mahboob (2013); Mahboob and Elyas (2014); Bukhari (2021), Elyas et al. (2021). In addition, there has been a growing scholarship in World Englishes in Arabian Gulf in recent years. The status of English in the Arabian Gulf was investigated and analyzed by many researchers such as Elyas and Mahboob (2021a), Hillman et al. (2021), Hopkyns et al. (2021), Siemund et al. (2021), Tuzlukova and Mehta (2021), and van den Hoven and Carroll (2021). A recent bibliography of World Englishes in the Middle East and North Africa (MENA) has been documented by Elyas and Mahboob (2021b) stressing the importance of World Englishes by current research interests in the region.

Kachru (1985) succinctly proposed a model for World Englishes which consists of three circles of varieties. First, there are the Inner Circle varieties which involve native speakers of English as in the UK, the US, Australia, Canada, and New Zealand. Second, we find the Outer Circle varieties which involve second language Englishes such as those in Nigeria, Kenya, and India. Third, the Expanding Circle varieties refer to English as a Foreign Language (EFL) as in China, Egypt, and Saudi Arabia.



SE STUDIES WITHIN THE WORLD ENGLISHES FRAMEWORK

Al-Rawi (2012) study investigated four syntactic properties of SE following the list of features found in Kortmann and Szmrecsanyi (2004), which are also relevant to the current study. The four syntactic features are, first, be deletion as in “They … not able to hear anyone”. The second feature is the insertion of the definite article the as in: “I prefer the fish”. The third feature is the omission of the indefinite article as in “When I grew older, I want to be doctor”. The fourth feature is the lack of subject-verb agreement as in “My father always teach me how to discover my capabilities”.

Mahboob (2013) and Mahboob and Elyas (2014) also studied SE and explored Middle East Englishes with a focus on SE. They studied the features of SE by examining high school textbooks and assumed that SE was regarded as a local variety having its own features. Al-Shurafa (2014) are related in the sense that the syntax of Arabicized English and its status in the Gulf are discussed at a wider level. Fallatah (2017) conducted a study that investigated bilingual creativity in SE. Elyas et al. (2021) studied SE and translanguaging in comedy clubs. Their findings identified several features of Saudi English bilingual creativity that can fall into certain categories and recurrent themes, for example, code-switching, syntactic and semantic creativity, translation, and lexical creativity. Elyas et al. (2021) argue that Saudi nationals have been using “simple English” with a local flavor of their “Saudi English” in their day-to-day communication as part of their translanguaging and mixing English with distinct Arabic linguistic repertoire creatively.

According to Kachru (1985), bilingual creativity is a linguistic process that results from the speakers' knowledge of two or more languages. In his study, he identified six forms of bilingual creativity reflected in the language of five comedians: code switching, syntactic variation, cultural reference, pronunciation shift, lexical variation, and semantic variation.



METHODOLOGY AND THEORETICAL FRAMEWORK

The methods used to collect data for this study are described in this section. Relevant demographic information about the participants and the number of the extracted expressions from the data for scrutiny are discussed.


Participants and Data

The data were collected from 139 educated male and female Saudis who speak English as a foreign language. Most participants learned English in school, starting in the intermediate stage when they were first exposed to English. Their age is between 18 and 44. There are 114 women and 25 men of different educational levels. One participant is a Ph.D. candidate, 15 participants have a Master's degree, 69 participants are in MA and B.Sc. programmes, 48 participants are from the preparatory year, and 6 are high school students who have not yet attended college. The participants have different academic degrees, including Medicine, Engineering, Nursery, Biology, Computer Science, Law, Business Administration, Kindergarten in Arabic and English. It is worth mentioning that 32 of the participants are majoring in English.



Data Collection

The data were obtained through three methods: spontaneous language, open-ended questions, and students' writings. First, language data were obtained from a chatting conversation among five friends in a WhatsApp group. They were discussing different topics of mutual interest. The participants were undergraduates majoring in English. Second, open-ended wh questions were given to participants, distributed in two ways. Four questions related to the participants' professions were sent to them via WhatsApp. The investigator sent these questions to 41 relatives and friends. Most of the participants answered orally by sending recordings of their speech while some of them sent written answers. Twenty-seven answers were recorded and transcribed by the researchers.

Open-ended wh questions were sent out via a questionnaire which was designed online using Google Forms. It consisted of several demographic questions and five questions relating to the participants' interests. The questionnaire was distributed through Facebook to Saudi academic groups, sent via WhatsApp, and shared with the staff at the Security Forces Hospital in Makkah. The number of participants obtained through this method was 54. However, only 49 of the respondents were used; four participants were excluded because they were not Saudi nationals, and one was excluded because her answers were written in Arabic. Twenty-nine sentences were extracted for this analysis. The problem with this method is that some participants gave short answers that only contained one or two words and some left questions unanswered.

The last method involved the collection of students' writings. The articles of 90 students studying in the preparatory year at college were collected. All of them were women, ranging in age between 18 and 21 years and studying various scientific courses besides the English language. They study English for 18 h a week and are either beginners or intermediate-level speakers. Beginners were asked by their English instructors to write short paragraphs about themselves to be read out in class, and they were collected immediately. Advanced-level students wrote about their favorite people and special celebrations. In total, 180 sentences were obtained for analysis. This method was effective because students wrote longer sentences which helped to elicit various features.



Data Analysis

The data were analyzed based on the structural categories of World Englishes that were presented in Mesthrie and Bhatt (2008). They divided the features found in World Englishes into two categories. The first category relates to the lexical and phrasal levels within the sentence while the second pertains to the clause level. The first category is divided into five subsections: noun phrase, verb phrase, prepositions, conjunctions, and wh-words. The second category is subdivided into nine sections within the clause level: word order, relative clauses, passive, comparison, tag questions, answers to yes/no questions, adverb placement, and other constructions that are limited to a few varieties (Mesthrie and Bhatt, 2008). In addition to Mestherie and Bhatt's classification, the data of this study was analyzed based on Kortmann and Szmrecsanyi (2004) scheme of categorization. On their list, they provided 76 features found in non-standard Englishes around the world. All of these features were listed under 11 major categories: pronouns, noun phrases, verb phrases, adverbs, negation, agreement, relativization, complementation, discourse organization, and word order (Kortmann and Szmrecsanyi, 2004, p. 1,146–1,148). The current study attempts to identify the syntactic characteristics of SE that were found in the collected data and examines those against the lists of the previous categories.




RESULTS AND DISCUSSION

The syntactic characteristics found in the variety of SE are presented and discussed below. They involve divisions and subdivisions of noun phrase structures, verb phrase structures, prepositions, and clause structures. Related examples elicited by the participants are also provided.


The Noun Phrase
 
Articles

Most participants demonstrated an irregular use of articles. For example, they tended to omit the indefinite articles a and an. This is a common feature of World Englishes. As illustrated in examples (1), (2), (3), and (4) below, the speakers omitted the indefinite articles:

(1) It is … international language.

(2) I was… outstanding student.

(3) I am… talented speaker.

(4) It is … hard question.

Interestingly, the speakers who uttered sentences (1) and (2) were majoring in English: the first speaker was a student pursuing a BA in English, and the second was a postgraduate student. The speakers of the last two sentences, (3) and (4), were majoring in other disciplines. The results of the first two methods, namely: natural speech and open-ended questions, were compared to the results from the third method (students' writings) because most participants involved in the first two methods were more educated than those involved in the third method. The students who participated in the third method were in their preparatory year of learning English. More examples are provided below where the indefinite article a/an are omitted:

(5) I am… student in the university KAU.

(6) She was…English student.

(7) She was …job assistant.

(8) I don't have… job.

Examples (5)–(8) exhibit the omission of a/an before the singular count nouns student, English student, job assistant, and job, respectively.

Moreover, the data showed that SE speakers used the article a before plural nouns, as examples (9) and (10) demonstrate.

(9) Each one have a different roles.

(10) I love watching a movies.

It is also observed that SE speakers tended to add indefinite articles even if the noun is preceded by an adjective modifier as in (9) above.

Another feature that was found in SE pertains to the redundant insertion of the definite article the, as illustrated in (11) – (15) below:

(11) I also like the novels.

(12) I believe that the women have their rights.

(13) I like cook and read the books.

(14) It is the very boring job.

(15) I like how you simplify the informations.

In examples (11), (12), and (13), the speakers inserted the before nouns, which is considered a deviation from Standard English. In (14), the definite article the was used irregularly, preceding the adverb very and defining a general noun “job”. The last example (15) was used by a participant of the third group who used the definite article the with the abstract noun information(s). This variation in the use of the definite article was also found in the syntax of many World Englishes (Mesthrie and Bhatt, 2008).

According to Al-Rawi (2012), SE speakers demonstrate this type of variation in their speech as a result of their native substrate effect. The system of the Arabic language does not involve the use of indefinite articles. Definiteness and the introduction of a topic that is already known to both interlocutors are expressed by the use of ?al- “the”.



Number

Participants also showed variation in their use of plural forms. Several SE speakers did not add the plural marker -s to pluralize nouns, as exemplified in (16) and (17). However, it is clear from the context of these sentences that plurality should be expressed, i.e., books and interests.

(16) I love reading book.

(17) Swimming, jogging, and cooking are my interest.

Moreover, a singular form of the noun is used instead of the plural form. In examples (18) and (19), the numerals one of and four before the nouns indicate that the respective nouns are plural. However, the plural marker -s was not used on the following noun as shown by the participants of the second group.

(18) I have four sister.

(19) One of my sister is married.

In (20)–(22), although participants used the quantifiers few, a lot, and many, the nouns that followed these quantifiers were expressed in the singular, as they were not marked with -s.

(20) There's few thing I'd like to change.

(21) A lot of thing.

(22) I work in many city.

In addition to plural -s omission, SE speakers may add the -s to singular nouns. According to Mesthrie and Bhatt (2008) this is called an overgeneralization of rules, as in (23).

(23) Each one have a different roles.

In (24), the plural form of the noun woman, which is women, is irregular, but the speaker did not change the noun and used the unmarked noun woman. The use of unmarked or singular nouns instead of the irregular form of the plural noun occurs a few times in the current data.

(24) Woman become as men.

In examples (25) and (26) below, the participants used the non-count nouns information and communication. In Standard English, these two nouns are uncountable and do not take plural -s. However, the data showed that SE speakers may add the plural marker -s to uncountable abstract nouns.

(25) I like how you simplify the informations.

(26) We have strong social communications.

The substrate system (L1) of the speakers' native language affected the use of the plural form by SE speakers. For example, the equivalent of the abstract nouns information and communication are considered countable nouns in Arabic. As a result, SE speakers tend to add plural markers to these nouns.



Possession

Within the current data, possessive's omission was not common. Only one example was found in (27) below:

(27) I want to change people… mentality.

In (27), the possessive marker on to the noun people is omitted. Interestingly, this sentence was produced by a female who majored in English and had knowledge of the language. This can be evidence that this feature requires more investigation in future studies. According to Mesthrie and Bhatt (2008), the possessive feature in New Englishes did not receive much attention. Platt et al. (1984) found that there is a deletion of's when New Englishes speakers express possession (as cited in Mesthrie and Bhatt, 2008), which is also common in African-American English.

Examples (28)–(33), below, indicate various features of possessive pronoun substitution, which is different from Standard English.

(28) My sister her name Waffa.

(29) My best friend she name is Amal.

(30) She name my mom is Souad.

(31) She name is Naem.

(32) She's name Aseel.

(33) My mother is name Misaa.

These substitutions are used many times by different speakers in the second group. In (28), the speaker substitutes the object pronominal her for possessive's, so my sister's name becomes my sister her name. In (29), the speaker uses the subject pronoun she instead of's. In both (30) and (31), the speakers use she to express possession but with different word orders. Interestingly, adding's to the pronoun she instead of adding it to the head noun. According to Lightbown and Spada (2013, p.47) “the possessive's is one of the grammatical morphemes that is not acquired early in the process of learning English”.



Pronouns

Variations in the use of pronouns are also found in SE as illustrated (34–42) below:

(34) My plan for the future to make me be better.

(35) I development me about everything.

(36) I know she in school.

(37) Correct me wrong thoughts.

(38) It was hard for my when I come to Jeddah.

(39) She name my mom is Souad.

(40) He name is brother Talal.

(41) Me and my cousin playing.

(42) Aseel it is my best friend.

In (34) and (35) above, the object pronoun me is used instead of myself . In (36), the pronoun she is used instead of the object pronoun her. SE speakers may use object pronouns in place of possessive pronouns. In (37) above, the participant uses the object pronoun me before the noun where the possessive pronoun my is expected to occur. In (38) above, the speaker uses the possessive pronoun my instead of me. In (39) and (40) above, the subject pronouns she and he are used instead of her and his, respectively. In (41) above, the object pronoun me is used instead of the subject pronoun I. Finally, in (42) above, it is inserted.

Table 1 below summarizes the SE characteristics in the nominal domain:


Table 1. Saudi English (SE) characteristics in noun phrases.
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The Verb Phrase
 
Tense

Saudi English (SE) speakers, furthermore, showed variation in the use of different tenses. One of these features is the use of the unmarked verb in the past tense. This feature was frequently used in the speech of SE speakers. All the italicized verbs in the following examples are uninflected although they refer to temporal periods located before the moment of speaking.

(43) I just wake up.

(44) After finishing high school, I decide to major in English.

(45) I visit a lot of places.

(46) I was prepared and wear my simple make up and I do my hair.

(47) I send you message 2 weeks ago.

In (43), the speaker substituted wake up for the irregular past woke up. In (44) above, the speaker refers to a decision that was made in the past, as the context shows, and deleted the past marker -ed from the verb decide. In (45), the speaker talks about a trip that occurred in the past, but the verb is equally not marked with -ed. In (46) above, the speaker began the sentence in the past tense; then, the speaker used unmarked verbs in the following sentences. The speaker only used the -ed marker with the first regular verb, but did not use the irregular forms of wear and do and kept them unmarked. In (47), the speaker specified the time of the action as 2 weeks ago, which indicated that it happened in the past. However, the speaker used the unmarked verb send instead of the irregular form sent. This feature was used by SE speakers regardless of their educational levels.

Another variable use of tense marking occurs in reference to future time. According to Mesthrie and Bhatt (2008), speakers of World Englishes may use present and future tenses interchangeably. The data of the current study shows that there is no overlapping between present and future in SE. The following examples contain “will” to express the future tense, but the structure of their utterances was different from Standard English as in (48–51).

(48) I will be improve my English language.

(49) I will be finish from exams.

(50) I will to be hero nurse.

(51) The answer …be long.

In (48) and (49), the speakers added be to will to express the future tense. They added it to the sentence even though there is a main verb. In (50), the speaker inserted a redundant preposition. In (51), will was omitted by the speaker although she intended to use future tense.



Aspect

The perfect aspect in Standard English (have + past participle verb) is attested in the data. However, some World Englishes show variation in perfect aspect use. SE speakers, for instance, were also found to exhibit variation in aspectual usage, as in (52)–(55).

(52) I know her five years ago by accident.

(53) I recently moved to Jeddah.

(54) She never lie to anyone.

(55) Have you ever meet her?

(56) I don't fix my laptop yet.

In (52), (53), (54), (55), and (56) above, the speakers refer to aspectual events that started in the past and are still happening in the present by using the presents tense. In these contexts, the present perfect (have/has + past participle verb) is expected to be used instead of only the present or the past.



Modality

Modal verbs are used in English for the expression of the speaker's perspective. For example, it can say something about the “speaker's attitude toward the action that took place” [(Mesthrie and Bhatt, 2008), p. 64]. SE speakers showed variation in the use of modals. First, could is used in Standard English for the past of can which is used to express ability. Also, could is used to ask for permission. The participants of this study were found to use could instead of can. Variation in the expression of modality in SE is exhibited in (57)–(60).

(57) I could learn.

(58) I could speak a bit Turkish.

(59) We have strong social communications which could be good.

(60) They have should do a lot.

In (57), could is used to express her ability to learn something in the future. In (58), the speaker told the listener about her ability to speak Turkish. Both sentences are not in the past. However, the speakers used could to express their ability. SE speakers also used can instead of will to express future tense as (59) illustrates. In Standard English, may is used for probability, but it may be replaced with could in SE speech as in (59). The speakers in (60) insert the aspectual have next to the modal should.



Agreement

Lack of subject-verb agreement in the present tense is one of the most common features in many varieties of New Englishes (Mesthrie and Bhatt, 2008). It was also found as a common feature of SE based on the collected data of the current study.

(61) It give us insight for the truth.

(62) He always take me to the mall.

(63) She know how to cook.

(64) As my dad always say.

(65) He have a nice smile.

(66) She do not like animals.

(67) I knows her about 3 years.

(68) Dedication and honesty plays a big part.

Examples (61), (62), (63), (64), (65), and (66) show that the verb lacks the third person singular inflection to agree with the singular subject while in (67) and (68), the speakers add the inflection –s where it is not required. Al-Rawi (2012) points out that the non-standard agreement is highly frequent among SE speakers regardless of their level of education.



Forms of the Verb Be

Omission of the verb be is considered one of the commonly occurring characteristics of World Englishes in SE (Elyas, 2011; Al-Rawi, 2012; Mahboob, 2013; Mahboob and Elyas, 2014; Fallatah, 2017; Elyas et al., 2021). The current data also showed that participants delete copular be in the present tense as in the following examples:

(69) He… 10 years old.

(70) I… from Saudi Arabia

(71) We… good friends.

(72) I …… in the library.

(73) They …. twins.

(74) She ….. happy.

In (70)–(74), participants deleted the copular verb be that connects subjects with copulative complements.

Saudi English speakers further tend to drop the auxiliary be. The auxiliary be is an aspectual head that selects a progressive verb inflected with –ing as shown below.

(75) My father… working in King Abdulaziz University.

(76) She… doing her mother work.

(77) She… coming to me home.

Examples (75)–(77) show that participants drop the auxiliary form is before the progressive verbs working, doing, and coming.

Another form of auxiliary be, namely, the one preceding the passive verb is also deleted in SE as illustrated in (78) and (79).

(78) It should … done by all of us.

(79) He… saved by some of his teachers.

The sentences in (78) and (79) both lack the auxiliary be before the passive verbs done and saved.

Saudi English participants were also found to insert the verb be before the verbs in several sentences as manifested in the sentences below.

(80) It is seem that we cannot do it.

(81) He is read books every day.

(82) I am like the idea.

(83) We are totally agree with you.

Participants insert be where it is not expected to be used. In (80) and (81), is inserted. In (82), am is inserted. In (83), are is inserted.

Table 2 below summarizes the verb phrase characteristics in SE.


Table 2. Saudi English characteristics in verb phrases.
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Prepositions

Saudi English speakers also showed variation in the use of prepositions in the current study.

(84) I went …. Makkah.

(85) I argue ….. the idea.

(86) I really enjoyed in the movie.

(87) He admitted by his mistake.

(88) I looked from the window.

Three types of variation are evident in (84)–(88). One type is the zero-use of the preposition. In (84) and (85), the preposition to is dropped, and in (86), the preposition for is dropped. Another type is the insertion of the preposition. In (86) and (87), in and by are inserted. The third type is the replacement of a preposition by another. In (88), the preposition through is being replaced by from. Table 3 summarizes SE characteristics of preposition use, which may indicate possible L1 influence as found in the data.


Table 3. Saudi English characteristics of prepositions.
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The Structure of SE Clauses
 
Omission of Subjects

Some SE speakers were found to omit the subject in the sentence, as in (89) and (90).

(89) Defend my country.

(90) She live in Makkah, but … come to Jeddah every day.

In (89), the speaker omitted the subject before the verb defend. In (90), the clause is left with a null subject before the verb come.



Use of Repeated Subjects

Participants repeat the subject by redundantly inserting a pronoun immediately after the subject.

(91) Men and women they have roles to play.

(92) All the women they drive.

In (91), although the speaker used coordinate subjects, the pronoun they is inserted after the subject forming a repetition of the subject. In (92), the subject (all the women) is followed by a redundant pronoun they that co-refers with the subject. This is a clear influence of the underlying L1 as in modern Arabic a subject pronoun is added after the subject to indicate an emphasis on the subject being discussed.



Omission of Objects

Saudi English speakers were also found to omit the object pronoun with transitive verbs. In (93), the participant left the place of the object empty as follows:

(93) I like … to put in their mind.



Comparative and Superlative Interchanging

The data also show variation in the use of comparative and superlative structures, as illustrated by the following examples.

(94) She is biggest than me.

(95) My father is a best man in the world.

First, the speaker in (94) applied the superlative in a comparative construction, as she added the morphological form -est to the adjective big. Second, the speaker in (95) used the indefinite article a instead of the definite article the when applying the superlative structure. However, these features were not frequently found in the collected data. As a result, further investigation is needed. Table 4 below summarizes the four characteristics found in our data in SE clauses.


Table 4. Structure of SE clauses.
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CONCLUSION AND RECOMMENDATION

To sum up, this study was conducted to identify the syntactic characteristics of SE which is considered an outer circle variety of World Englishes. This investigation examined the speech of several Saudi speakers in order to describe SE. The results of this study show that there are several grammatical characteristics in SE speech. In relation to noun phrases, it was found that speakers show variation in the use of articles, the plural, possession, and pronouns. In verb phrases, they showed variation in the use of tense, aspect, modality, number, and forms of be. SE speakers were also found to use prepositions differently from Standard English speakers as they delete, insert, and substitute prepositions. In relation to the structure of English clauses, SE speakers were found to omit subjects and objects, repeat subjects, and use comparative and superlative structures irregularly. These findings confirm the results found in previous studies in SE literature (Elyas, 2011; Al-Rawi, 2012; Mahboob, 2013; Al-Shurafa, 2014; Mahboob and Elyas, 2014; Fallatah, 2017; Elyas et al., 2021). Finally, further investigation is needed to elicit more syntactic characteristics of SE. Also, other aspects of language such as phonological and lexical features of SE need to be examined.
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