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Teachers who present high emotional skills and knowledge of strategies to mediate the conflicts generated in the classroom, are able to exercise a better management of both the teaching tasks that correspond to them and to establish an emotionally nutritive and productive educational climate for the students. This research aims to study and analyze, under an integrative conceptual revision methodology, the theories and models that consider individual, group and social aspects of the origin, development and attention of conflicts, as well as emotional elements that underlie people’s behavior. All this within interpersonal relationships and in the different areas of action; in order to synthesize the results of each, establishing points of agreement and complementarity that serve to be adapted to the educational field. Educational mediation and emotional regulation are two constructs that have been previously studied separately, or in conjunction with others, but not in a complementary way between them. The presentation of these conceptual discussions suggests the formulation of new theoretical proposals, aimed at improving interpersonal relationships, the environment and dynamics of teaching–learning, focusing efforts on the teachers’ collective.
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INTRODUCTION

The accelerated increase of conflicts and acts of violence in the educational field, the deep and lasting damages that these cause in the victims, both in their personal and academic development, and the way in which these situations must be handled, have become issues of interest and attention in many countries of the world, where a high percentage of secondary school students (90%) say they have witnessed cases of aggression (Filella et al., 2018). Teachers and other members of the educational community are negatively affected in their physical-emotional states causing work leaves due to stress, emotional exhaustion and serious health problems (Bush and Pope, 2008). These situations are frequent and increasingly shocking, associated with unpleasant emotions that result from aspects of their teaching functions (Skaalvik and Skaalvik, 2018, p. 1251).

To give attention to this problem, we propose the elaboration of a conceptual model aimed at the development of tools and resources for teachers, to improve the management of conflicts that arise in the context of the classroom. This model focuses on three constructs, conflict mediation, emotional regulation, and coping strategies.

The development of this study is based on empirical evidence, systematic reviews and meta-analysis of each of the elements that justify its use in the educational field, with the objective of contextualizing the current state of conflicts in education and analyzing other proposals that have been developed previously. From this literature review and the analysis of the gaps that previous models or programs have, we intend to justify the need to develop a conceptual model and point out the main contributions it makes to the field of education, considering the evidence that has shown that when the climate in the classroom is negative, it tends to generalize in the educational institution, making it more vulnerable to situations of violence and bullying (Wang et al., 2014).

The empirical findings (e.g., Ortega, 2006; Peña and Repetto, 2008; Pérez-Escoda et al., 2012; Miñaca-Laprida et al., 2013; Blair and Raver, 2015) have evidenced the positive impact that the implementation of programs aimed at the development of emotional skills has had on aspects such as the improvement of climate in schools and the prevention of aggressive manifestations among students.

Other empirical studies (Folger, 2008; Moral and Pérez, 2010; Carrasco et al., 2016; García-Raga et al., 2016, among others), have indicated that the use of conflict mediation in the educational field is perceived as very positive for teachers, students and directors, highlighting above all, its impact on conflict resolution and the prevention of serious and violent situations; it has also been highlighted the resistances that many educational institutions have to adopt this tool as part of their resources for the construction of a culture of institutional peace.

Finally, different investigations (Ruiz de Alegría et al., 2009; Castaño and León del Barco, 2010; Martínez et al., 2011; Limonero et al., 2012) have shown the close relationship that exists between coping strategies and the management of significant emotional situations for people, using variables such as age, type of conflict, high or low emotional intelligence and resilience, among others.

In this study we intend to show how these elements can be complemented to create a model that generates integral solutions for conflict management in educational centers, which represents an added value compared to other studies that have used them separately. The improvement in the development of teaching functions is directly manifested in high quality professional performance; therefore, it is important to work so that the teacher achieves a good state of health and a high level of subjective well-being, a factor that works as a protector against depression and exhaustion (Lyubomirsky and Lepper, 1999).

This model can be contrasted with systematic review studies or descriptive non-experimental studies, where the systematic observation record is used, through which conflicts can be observed and recorded as they occur in their natural context, to be able to analyze and quantify them.



CENTRAL CONSTRUCTS OF THE INTEGRATED CIRCULAR MODEL OF CONFLICT (ICMC)

This proposal integrates the constructs conflict mediation, emotional regulation and coping strategies under an Integrated Circular Model of Conflict (ICMC), whose particularity is to be able to feedback from the teachers’ own experiences, transforming their functions, from knowledge facilitators-transmitters to reflective-practical ones, who analyze everyday educational situations, making continuous adjustments to improve the teaching-learning process.



CONFLICT MEDIATION IN THE EDUCATIONAL FIELD

The mediation of conflicts implies the application of established principles and techniques aimed at resolving differences that arise between parties, without the need to apply sanctions or punitive measures, which have shown little to no effectiveness (Sánchez Ruiz, 2016).

The construct conflict mediation is addressed in this article from the Transformative Mediation Model, which suggests considering disputes and differences as opportunities for growth and achieving moral transformation (Bush and Folger, 1996). Transformative mediation includes recognition and appreciation not only conceptually, but as dynamic elements that can be used in a three-step mediation; to. “…(a) Concentrating efforts on exposing the conflict; (b) adopting conscious measures that encourage those involved to be active participants in the deliberation and decision of the conflict; (c) inviting, helping the parties to consider the other’s perspective” (Bush and Folger, 1996, p. 156).

There are abundant studies that have been conducted on conflict mediation in the field of education, whose ultimate goal is to establish a culture of peace in schools (Ramírez and Justicia, 2006; Monjas et al., 2008; Carrasco and Corral, 2009; Caballero, 2010; Medina Díaz, 2015; Sandoval and Garro-Gil, 2017; among many others). Caballero (2010) pointed out that, given the emergence of conflicting situations among students in schools, the use of mediation motivated the participation of families, which turned out to be a fundamental element to provide a prompt and satisfactory solution. In addition, he highlighted that improving the socio-emotional skills of students, becomes increasingly important, demonstrating its impact on personal, academic and work development, as well as its special impact on the prevention of antisocial behaviors; aspects such as knowing how to listen, putting oneself in the place of another person, understanding, knowing how to appreciate the other person and showing it to them, trusting, negotiating, cooperating, etc., are skills that can be improved and acquired if they are not innate. The extent to which they are put into practice in interpersonal relation contexts allows to consider them basic and useful tools for education in conflict regulation strategies. The serious attention deficiencies that exist in different environments, including education, are the source of constant physical, sexual, and psychological conflicts and aggressions in Latin America and the Caribbean. There is evidence of a gradual deterioration in interpersonal relationships, which has overwhelmed the capacities and preparation of teachers to cope with this situation (e.g., UNICEF, 2011; Ibarrola-García and Iriarte, 2012). Therefore, the need to transform classrooms into spaces of peaceful coexistence is growing; in this sense, the mediation of conflicts in the school environment has been gaining strength in recent decades, motivating the curiosity among professionals about the novelty and effectiveness of its contents and the supposed educational advantages it presents (Sandoval and Garro-Gil, 2017), since it allows to materialize in practice a set of educational principles in the framework of peace and human rights, life in democracy or civic education. It enables the development of capacities that transform conflicts by influencing the socio-personal development, through the discovery of skills and the recognition of diversity (Lederach, 2008), encouraging creative, reflexive and critical thinking, communicative and dialogic skills, responsibility, self-regulation, self-knowledge, and self-esteem. Moral and Pérez (2010) applied and evaluated a mediation program in the educational field, aimed at the prevention of structural violence, whose results evidenced the need to elaborate, apply and evaluate more programs of this type, since they not only collaborate in the resolution of the arised conflictive situations, but also encourage the involvement of the different actors in the educational environment, such as students, teachers, and administrative staff, who perceive mediation as a strategy that encourages change and transformation of interpersonal relationships.

The decrease in conflicts is noticeable in the educational centers that have applied mediation processes, where one of the factors indicated as determining for the success of the application of these processes, is the active participation of both the management team of the educational center and the teachers (Carrasco et al., 2016). The implementation, therefore, of a culture of peace achieved through initiatives of conflict mediation processes in education, should not only be a matter of learning and application for the student, but the adults should also be affected by the educational function of the processes of mediation. That is, if you really want to deepen the democratization of educational institutions with the use of mediation, the entire educational community must be guided, since they are all part of the relational dynamics and everyone is prone to get involved in conflict situations, although its members occupy different and unequal positions in the same institution and their rights and duties are regulated by means of different regulations.

Although it is true that the central point of mediation is to create spaces and generate tools and environments for the resolution of differences between people, the role played as a facilitator of relational meetings cannot be ignored, as a key that awakens creativity, reflection, recognition of the other and self-knowledge, factors that have been shown to help decrease verbal aggression and violence (Farell et al., 2001; Jones, 2001) and increase awareness of each of the parties as participants and responsible for their own conflicts.



EMOTIONAL REGULATION

Emotional regulation, which refers to a process which people use to manage the emotions they experience, when they happen and how they are experienced and expressed is indispensable in order to adapt to social dynamics, trying to maintain good physical, psycho-emotional health, as well as healthy and productive interpersonal relationships. According to the Extended Process Model of Emotional Regulation proposed by Gross (2015), it is indicated that the emergence of emotions -and other affective states- occur as a result of a series of evaluations that individuals perform.

For example, negative emotions, such as anger, can trigger conflicts or even episodes of violence if they are not regulated properly (Fritz et al., 2015; Filella et al., 2018). This process begins with a given situation (entry), which is perceived by the person in a subjective way. The analysis generated by this perception allows the activation of an evaluation system for said situation, which finally leads to action. Gross (2015) highlights, as a central element in this process, that individuals have different evaluation systems, a reason that justifies the different types of outputs (responses or actions) that they manifest. Various studies have investigated this process linked to variables such as subjective psychological well-being (Pekrun et al., 2002; Ryff et al., 2016; Luo et al., 2017), the stage of development of the person (Mairean, 2015; Zamorano, 2017), or the use of cognitive reevaluation or suppression in academic contexts (Zamorano, 2017).

Regulating emotions requires effort, focused on different points. For example, exercise control over the processes that underlie the activation based on the maturation of neurophysiological regulation systems; emphasize the attention and input of information that directly affects the emotional state of the person; interpret information that is emotionally significant; manage the internal signals of emotional activation, to be able to access coping strategies if necessary, whether material or interpersonal; predict and control the emotional requirements that correspond to family scenarios; and select adaptive modes (behaviors that meet the demands of the context) to express themselves emotionally. By regulating emotions, people put into practice a whole range of analysis and evaluations, regarding which factors can bring them closer to the idealized emotional state. Considering the differences of these evaluation systems and implementing these processes into emotional regulation in educational institutions, to give emotional tools to students and teachers, involves the generation of better teaching environments, with a broad vision of educational processes, not only to instruct in the academic area, but for life in general; considering that developing the capacity to regulate emotions, from early ages of the evolutionary process, seems to produce long-term beneficial effects, since it helps to foster resistance to higher order desires, postponement and direct behavior toward the achievement of objectives (Hofmann et al., 2012; Oriol et al., 2017).

The acts of aggression that occur in the classroom do not refer to a problem of violence in itself, but is largely attributable to the lack of skills, education and emotional regulation, which teachers have in the first instance, as well as to the absence of previously established educational mediation strategies that allow an effective intervention to regulate the conflicts that arise in the classroom. Empirical research indicates that implementing systematic actions to train these skills has a real impact on reducing violent and aggressive behaviors (e.g., Pérez-Escoda et al., 2012; Gómez-Ortiz et al., 2015; Filella et al., 2016).

The impact that student behavior has on the intensity and type of emotions that teachers experience is a factor to consider (Frenzel et al., 2009b), since they prefer to work with a student who works hard and is constantly motivated and focused on learning. This is perceived as very positive by teachers, which causes them to experience positive emotions and is an incentive to want to improve the teaching-learning processes (Hargreaves, 2000; Zembylas, 2002; Frenzel and Goetz, 2007; Frenzel et al., 2009b). Therefore, motivation and discipline in the classroom represent elements that influence experiences such as the enjoyment or anger of teachers (Becker et al., 2015).

The development of emotional skills represents the basis for learning and development of other abilities, being that the acquisition of knowledge is mediated by emotions (Khosla et al., 2009; Miller, 2010; Yip and Côté, 2013; Gilar-Corbí et al., 2018). The development of emotional skills represents the basis for learning and development of other abilities, being that the acquisition of knowledge is mediated by emotions (Khosla et al., 2009; Miller, 2010; Yip and Côté, 2013; Gilar-Corbí et al., 2018). When seeking and creating positive and nutritious teaching-learning environments, where the development of capacities for emotional management is promoted, another aspect that Gross includes in the Extended Process Model must be analyzed, the importance of the dynamic context as the setting for interpersonal relationships. This factor is an influencer that allows the teaching experiences to be strengthened, facilitating the internalization and apprehension of knowledge and its subsequent implementation by students (Woods, 2010, 2012; Erkutlu and Chafra, 2014; Goggin et al., 2015; Gilar-Corbí et al., 2018), while avoiding that teachers reach exhaustion when experiencing negative emotions (Chang, 2013).



COPING STRATEGIES

By engaging in conflict situations throughout their lives, people manifest behaviors, cognitions and perceptions that allow them to regulate such situations. These manifestations are called coping strategies. The proposal made by Blake and Mouton (1964) in the Double Interest Model, a conceptual approach used in this article, allows analyzing both the interests of onself and those of other people involved in a conflictive situation. By combining both interests, five possible coping responses are generated in people; (a) integration (high self-interest and high interest in others); (b) domination (high self-interest and low interest in others); (c) servility (low self-interest and high interest in others); (d) avoidance (low self-interest and low interest in others); and (e) commitment (moderate self-interest and moderate interest in others) (Montes et al., 2014, p. 239).

Research aimed at studying the types of coping strategies used to regulate conflicts, have focused attention on aspects such as conflict and emotion (Cabanach et al., 2010), the social aspects, considering elements such as attitudes and belief systems or even a combination of concepts such as the resolution of applied problems and the theory of coping related to stress (Heppner et al., 2004). The taking of a decision that a person makes to face a conflict, underlies emotional aspects from previous experiences, which generate automatic behaviors, being that the perceived effectiveness of a problem-solving activity is seen as the degree to which one’s actions facilitate or inhibit progress toward solving the problem (Libin, 2017).

Given the diversity of aspects that influence (consciously or unconsciously) the selection of strategies and techniques to deal with conflict situations in everyday life, one of the main objectives of educational systems must be the teaching of emotional and social skills for coexistence of citizens and to resolve conflicts, considering that for young people, the importance of belonging and self-affirmation during the adolescence stage makes it essential to have coping skills and non-violent resolution of conflicts (López and de la Caba, 2011). An investigation by Mestre et al. (2012) noted that adolescents who have a low tendency to aggressiveness employ coping mechanisms focused on problem solving, seeking help and social support and focusing on the positive elements of the conflict. This implies the selection of a strategy that is interested in the self and also in the interests of others (Montes et al., 2010, 2014). Both dimensions are independent and, when combined, result in different coping strategies that are applied according to the objectives set, since, despite the fact that people respond to their conflicts based on their previous experiences and their own characteristics, also make the necessary modifications, according to the type of conflict they face (Laca Arocena and Alzate Sáez de Heredia, 2004). Starting from the theoretical perspective of Blake and Mouton (1964), and also including the contexts of personal interrelation, especially the educational field, and specifically the classroom, the need to analyze the behaviors of the people involved in a conflict is evident, to understand when they use coping strategies focused on the intrapersonal effect of emotional experience, that is, directed at the impact of affection on their own conflict behavior, and when they focus on the interpersonal effect of emotional experience, that is, in the impact of affection on the behavior of others. The fact of observing and identifying the coping strategies used by the students and by the teachers themselves, in their “pure state” (in situ, not manipulated), allows the implementation of adequate, prompt and direct tactics and mechanisms to better manage conflicts that arise in the classroom.



INTEGRATED CIRCULAR MODEL OF CONFLICT (ICMC)

Analyzing that coping strategies involve a series of efforts that individuals make in order to get rid of unpleasant emotional experiences, a central point of differentiation with emotional regulation, which addresses emotions in general, not just limited to negative ones, in addition to knowing that coping strategies “… place greater emphasis on longer periods of time, such as, for example, coping with the death of a loved one” (Gross and Thompson, 2007; Gross, 2014; in Pascual and Conejero, 2019, p. 5), the ICMC is made up of three phases that include conflict analysis, theoretical and practical review and application in situ for the handling that teachers do of conflict situations that arise in the natural context of action, the classroom.

This model presents some similarities with other models and programs proposed above, in aspects such as the use of cognitive reevaluation for the creation of awareness, the development of coping resources for the management of conflict situations, the development of skills for emotional regulation, focus on working with teachers as primary users and students as secondary users, tutorial intervention, the use of mediation as one of the central points of the program, among others (e.g., P.E.C.E.R.A., by de Morales Ibáñez and Alzina, 2006; The Evaluation of the Structural Violence Prevention Program in the Family and in the School Centers, of Moral and Pérez, 2010; Happy Emotional Education Program, of Filella et al., 2018).

Specifically, in the area of emotional regulation or moods, the model ICMC takes the theoretical approach proposed by Groos as a reference. For example, from the Modal Model of Emotions (Gross and Thompson, 2007) the proposals adopted are that emotional regulation can be studied according to the place where the regulation strategy is inserted into the process of emotion generation (Gross, 1999). This is considered important because of the flexibility of action that it allows, thinking about the unique characteristics of the school environment, where it is required to be able to act not only depending on the conflict situation, but mainly on the emotional and behavioral reactions of those involved (especially the students). Two more aspects taken from the Model of Extended Process of Emotional Regulation (Gross, 2015) are included in the construction of the ICMC, the first is the consideration of the differences in the assessment systems that people have and the other is, the consideration of the context (educational in this case) as an element of influence at the time of the emergence and subsequent regulation of emotional states. Considering these three aspects, the model ICMC focuses on the instruction for teachers, the use of cognitive reevaluation, as a basis for the development of consciousness and as a complement to the debate of one’s thoughts, aiming to achieve in them a flexible way of thinking that helps to contemplate the wide range of nuances that exist to regulate a conflict before reaching states of aggression and violence. In addition, the teaching-learning process for emotional regulation includes the observation and analysis of the context and the educational environment, specifically the classroom, the natural field of the teacher’s work, confirming what Trías points out “… teachers are key actors in understanding what occurs in the classrooms, and consequently, should have a more relevant place in research on the self-regulation of learning” (Trías, 2017, p. 125).

This element encourages the use of creativity and imagination of those involved in a conflict, elements not indicated in the Gross and Thompson Model, but emphatically in the conflict theory of Lederach (2008) and of the Transformative Mediation of Bush and Folger (1996) not only to find ways to solve the conflict situation, but also to generate resources through which people can analyze and know themselves (inside-revaluation) and at the same time activate mechanisms of emotional regulation aimed at social interaction (outside-recognition), being able to exercise control not about the emergence of thoughts or emotions, but about the reactions, from spontaneous and automatic reactions to reactions mediated by the reflexive act (use of the cognitive). These points are important since, according to McFarland et al. (2003), the self-knowledge acquired by people who have a tendency to attend their own mood, is involved in the development of greater regulatory capacity and, therefore, a greater adaptation capacity for interpersonal relationships.

Regarding the alternative dispute resolution models proposed so far, the ICMC is radically separated from the punitive or sanctioning model, by virtue of the empirical evidence that shows its little to no effectiveness in the medium and long term (Sánchez Ruiz, 2016). The theoretical perspective that the ICMC incorporates to tackle the construct of Conflict Resolution is the transformative mediation model from which it adopts the position to transform the conflict extending to the objectives of each one of the conflicted parties (Galtung, 2003) and the elements of revaluation and recognition of the model of transformative mediation (Bush and Folger, 1996). It coincides in some points with the proposal of the integrated conflict model (Caramés et al., 2010), for example, in trying to balance the positions of both parties involved in the conflict, so that, from there, they can work more focused on the reestablishment of the relationship than in the result obtained in the mediation, and like this one, proposes an analysis of the conflict and the coping strategies of those involved.

The ICMC has two particular characteristics that aim to complete some gaps detected in these models; on the one hand, it is a dynamic model (Diagram 1) that feeds on the experiences of teachers and makes adjustments according to the needs of each educational institution. This represents a differential point of other models and programs that present pre-established and equal training for all educational centers. The consideration of the differences existing in each educational institution, in aspects such as the location, the number of students, whether it is private, public or semi-private, if they have mediation programs already established in the center, hourly availability, among others, are factors that should be considered so that the implementation of the program or model has a greater chance of causing a significant and lasting impact over time. In addition, it represents a point of identification and involvement of teachers within the model, since it is being built and fed back from their experiences.


[image: image]

FIGURE 1. Dynamic diagram of the Integrated Circular Model of Conflict (ICMC).


The other aspect that differentiates it is the flexibility of being able to carry out constant evaluations of the activities that are worked with teachers, since these are being implemented in parallel in the daily routine of the teaching functions. These constant evaluations allow to make the necessary adjustments, almost immediately, since the recordings of the classes of the participating teachers are used, under a direct observation methodology (Portell et al., 2015a, b; Anguera et al., 2017) in order to record the perceptible behavior of teachers when they face conflict situations.



CONNECTION BETWEEN CONFLICT MEDIATION, EMOTIONAL REGULATION AND COPING STRATEGIES AND ITS APPLICABILITY IN THE EDUCATIONAL FIELD

Under this conceptual framework, the relationship between conflict mediation, emotional regulation, and coping strategies, and its application in the field of education is analyzed.

A mediation process must consider the emotional aspects that influence the creation of the conflict, for example, negative emotions, such as anger, can trigger conflicts or even episodes of violence if they are not properly regulated (Filella et al., 2018).

The inclusion of individual and social aspects (different levels) (Table 1) in the analysis of conflict situations, broadens the possibilities of obtaining satisfactory solutions for both parties, since elements such as perceptions and behavioral manifestations have been studied in the educational field, such as conflicting agents in the teaching-learning processes (Hargreaves, 2000; Zembylas, 2002; Frenzel and Goetz, 2007; Frenzel et al., 2009b).


TABLE 1. Conceptual summary of the Integrated Circular Model of Conflict Theories, models and previous studies.

[image: Table 1]The influence that emotions have on the development of conflicts is also linked to the selection of coping strategies that people make. The development of abilities to regulate emotions directly influences the selection of emotionally positive coping strategies (Connor-Smith et al., 2000). The concept of emotional regulation is closely related to that of coping (Gross and Thompson, 2007; Koole, 2010; Gross, 2014). Coping understood as the efforts that people make to get rid of unpleasant emotional experiences. This, specifically, is what distinguishes and at the same time links emotional regulation with coping, since emotional regulation refers to all kinds of emotions, not limited to negative ones. In addition, some authors point out that, in coping, compared to emotional regulation, greater emphasis is given to longer periods of time (Gross and Thompson, 2007; Gross, 2014).

The neuroimaging techniques that have been used to analyze the relationship between emotional regulation and coping, give the anterior cingulate cortex, the ventromedial prefrontal cortex, the lateral and parietal prefrontal cortex a fundamental role in emotional regulation (Etkin et al., 2015). Empirical studies have shown that high exposure to stressors is associated with the growth of various parts of the amygdala while the effects on the hippocampus and prefrontal cortex tend to be the opposite (Davidson and McEwen, 2012).

The coping strategies focused on emotion are aimed at regulating the emotion that appears as a result of the problem. They can be cognitive processes aimed at reducing the degree of emotional disorder, avoidance, minimization, distancing, selective attention, positive comparisons or the extraction of positive assessments of negative events, but also cognitive processes aimed at increasing emotion such as, for example, gloating in a success, which could thus increase the emotion of pride. Similarly, behavioral strategies such as physical exercise to forget a problem or have drinks or meditation (Hill and Updegraff, 2012).

The development of a model or program that addresses conflicts and that includes mediation as a central element cannot be separated from the emotional element (in this case, emotional regulation), and the role that emotions play in the preference for strategies of coping that people select to face them (Montes et al., 2014); all this, considering that the thinking and emotional schemes, which are generators of impulsivity or emotional control, elements present in decision-making, are not immutable (van Gaal et al., 2012; Foulkes and Blakemore, 2018; Pandey et al., 2018), and both can be trained and improved.



DISCUSSION

Empirical evidence has shown the close links between the emergence, development and regulation of conflicts, emotional regulation and coping strategies (e.g., Amstadter, 2008; Bargh and Morsella, 2008; Custers and Aarts, 2010; Garaigordóbil and Peña-Sarrionandia, 2015, among others). People with more developed emotional intelligence naturally tend to attend to their own moods, usually select more adaptive coping strategies, focused on conflict regulation, with a high share of commitment toward collaborative work and, in addition, tend less to get involved in conflict situations (Extremera Pacheco and Fernández-Berrocal, 2013).

To address this interaction, knowledge is required to generate resolution and prevention tools for the accelerated growth of conflicts experienced by educational institutions in many countries around the world (Filella et al., 2018), contemplating the different factors involved. This study proposes a model aimed at facilitating the development of resources for teachers that allow them to improve the management of the different conflict situations that arise in the context of the classroom. This dynamic model aims to complete gaps detected in other previously developed models, integrating elements that allow a synergy of actions aimed at stimulating the cognitive, emotional and behavioral dimensions, in a more complete way than what is provided by each element separately.

For the elaboration of ICMC, conceptual proposals have been analyzed (e.g., Hauser, 2019), empirical studies of psycho-pedagogical intervention in emotional education and experience sampling, applied in the field of education (e.g., P.E.C.E.R.A., by de Morales Ibáñez and Alzina, 2006; The Evaluation of the Program for the Prevention of Structural Violence in the Family and School Centers, of Moral and Pérez, 2010; Happy Emotional Education Program, of Filella et al., 2018), as well as models and theories that deal with the central elements separately (e.g., Murray, 2005; Caballero, 2010; Cabanach et al., 2010; Pérez-Escoda et al., 2013; Romera et al., 2015; Balzarotti et al., 2016; Filella et al., 2016, among others); this analysis has indicated three possible areas of conflict development that should be considered; in the first place, the conflict that the person has with himself (from the theory of the psychic apparatus, Salcedo, 2010); second, the conflict that the person has with another person (from Darwin’s theory of evolution, Aznavurian, 2012) and, finally, the conflict that is generated between groups (from Marx’s class conflict theory, Izaguirre, 2014). We consider that analyzing this oscillation between the “I” and the “we,” between the being as an individual entity and the being as a social entity, with the mediation of exercises that encourage creativity, imagination, reflection and the development of consciousness, it enables the execution of cognitive reevaluation and, therefore, the development of the ability to alter one’s responses, one of the characteristics associated with the human condition (Baumeister and Heatherton, 1996).

Carrying out constant evaluations of daily tasks and including teachers as main protagonists, adds value to this model, since it allows them to expand their functions, not only acting as transmitters of knowledge, but also as generators of information aimed at developing research which will result in improvements in their own functions, taking advantage of their experiences to enrich the teaching–learning processes, recognizing the importance of the research–practice–research relationship. This, in addition to representing an applied advantage over other previous models and programs, allows to produce new theories related to educational dynamics and the importance of teacher participation, which supports and in turn enables a more rigorous empirical development. A door is left open for the application of this model with the objective of obtaining empirical results that demonstrate its strengths and weaknesses, improving the weak aspects for future research.



CONCLUSION

Addressing the conflictive situations that arise in the educational field, and specifically in the context of the classroom, is not a simple task, especially due to the lack of preparation, and therefore of resources and tools presented by teachers, whose emotional manifestations are subject to student behaviors (Becker et al., 2015); due to this, there are effects on areas such as, instructional environments (Hargreaves, 2000), the well-being and health of teachers (e.g., Chang, 2009; Keller et al., 2014), effectiveness in the classroom (e.g., Sutton, 2005) or emotions and motivation of the students (e.g., Frenzel et al., 2009a; Radel et al., 2010; Becker et al., 2014).

Various empirical studies (e.g., UNICEF, 2011; Keller et al., 2014; Gómez-Ortiz et al., 2015, among others) have concluded that the classroom is the place where more conflicts are produced in schools (Martínez, 2018), also, that emotions are the most determining factor in the emergence of conflicts between people, and that these are directly related to the selection of coping strategies that people make to regulate these situations (Montes et al., 2014).

Given the evidence of studies that analyze these constructs separately, we conclude the following; it is necessary to create a model that integrates the most important aspects, involved in the emergency, development and regulation of conflicts in education, such as conflict mediation, emotional regulation and coping strategies, in order to deepen the concepts, analyze and synthesize the aspects that link some elements with others to develop exercises, implement them and evaluate them in a way that generates cognitive, emotional and behavioral resources, which makes it possible to improve the management that teachers make of the conflicts that arise in the classroom.

The generation of more theory that supports the empirical research (Keller et al., 2014) carried out in the area of conflicts, emotions and coping strategies in the educational field is required. This model succeeds other models and programs (e.g., Gross and Thompson, 2007; The Evaluation of the Program of Prevention of Structural Violence in the Family and in the School Centers, of Moral and Pérez, 2010; P.E.C.E.R.A., of de Morales Ibáñez and Alzina, 2006; Happy Emotional Education Program, Filella et al., 2018) that have shown the importance of each central element of this research, separately, but never together, which turns this model into a pioneering proposal, which aims to make a contribution to solve this need of lack of knowledge.

To ensure that teachers solve the training gaps that they show when they face conflicts in the educational field, one of the first aspects that must be worked with them is the direct modification of their emotional experiences through cognitive reevaluations (Becker et al., 2015). Cognitive reevaluation plays a very important role in regulating emotions and, in effect, behaviors; Therefore, future studies could consider how this intervention should be designed to promote effective and adaptive cognitive reevaluation strategies in teachers so that they can benefit emotionally.

Synthesizing, this study offers relevant and timely information on the operation of the central constructs of the ICMC model, conflict mediation, emotional regulation and coping strategies, and how they interrelate at the moment that a conflict emerges. First advancing toward the understanding of the processes involved, at the intra-individual and interrelational level (from the proposal of the Extended Process Model of Emotional Regulation, Gross, 2015), since before trying to strengthen a capacity or ability it is necessary to understand how it works and if there are reasons to believe that it can be changed and, if so, when and how it should be done (Berkman, 2016). This understanding derives not only in new points of view for future conceptual studies that deepen the changing and vertiginous needs experienced by educational institutions, teachers and students, but also in scientific development aimed at achieving conceptual improvements and strengthening existing theories. This has important practical implications for teachers, in aspects such as the development of essential skills for managing conflicts arising in their natural context of action, the classroom; learning techniques to be able to distance themselves emotionally from conflict situations (abstraction) and have the ability to analyze and decide clearly (perspective) the actions to follow (Fujita et al., 2006). Another practical implication involves training teachers for the formation of habits to regulate emotions, so that they in turn can transmit them to students. Studies carried out in educational contexts have shown that people who develop these habits can turn them into personality traits and execute them naturally, avoiding even getting involved in conflict situations (e.g., Galla and Duckworth, 2015; Duckworth et al., 2016).

Finally, with the strengthening of these three elements: conflict mediation, emotional regulation and coping strategies, teachers enable the reduction of behavioral problems in the classroom, with fewer interruptions between classmates, and with more involved and participatory students in educational issues (Hauser, 2019).



LIMITATIONS

Although this study provides evidence linking particular characteristics of each of the central elements, which can be complemented to develop a conceptual model that responds to the growing number of conflicts that arise in schools, its conclusions are limited in several ways.

Prospective studies are required to validate the complementarity of these elements in a single conceptual model and should serve as a basis for future adjustments to the model.

In the absence of empirical data evidencing the linkage between these three elements together, the approach and the results of this model should be interpreted with caution. In future studies, other variables may be included that may be important factors in the emergence, development and regulation of conflicts in educational institutions, for example, specific competences of the subject, personality, social, family factors, among others. It is also suggested that any other research carried out that includes some of these core elements should apply research methods with process-oriented measurements, as well as direct observation of teacher performance, with the objective of adding value compared to other studies, regarding the registration of their perceptible behaviors, and of the different dimensions involved, cognitive, expressive (emotional), and behavioral (Bruchmann et al., 2011).

Finally, since previous research has shown the link between the emotions of teachers and the motivation of students (Frenzel et al., 2009a; Ursu et al., 2009; Kunter et al., 2013), it is suggested to future research to analyze whether there is a direct involvement between cognitive reevaluation and the level of motivation of students and teachers; that is, if cognitive reevaluation can stimulate nociceptive neurons that in turn promote the motivational states of people.
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It refers to a transaction between a person and a significant
situation for that person. It activates the attention and the
multisystemic responses (mental physiological or behavioral) in
order to process said transaction.

Consideration of the differences in the assessment systems.
that people possess and the consideration of the context as an
element of influence for the emergence and subsequent
regulation of emotional states

Presence of a referential emotional state. It considers individual
differences, selective attention to environmental stimuii,
temperamental reactivity, type of activated regulation strategies,
perceptual capacity about the state itself as factors of success
or failure in regulatory processes (Larsen, 2000)

Itis aimed at the restoration of interpersonal relationships rather
than the search for an agreement, which is a consequence of
the former. Introduce the concepts, of revaluation and
recogrition of the other (Bush and Folger, 1996)

The “Ego” is represented as a network of inverted neurons, well
faciltated with each other, so as not to consent to any
detachment of affection. Uses the attention tool as the main
weapon (Salcedo, 2010)

There is a behavior of living beings aimed at the sunvival of a
certain number of individuals with a group of genes that are
limited to prolong themselves without leaving room for the rest;
in this way, the changes would be permanent and, they would
act at least on those two levels: genes and complete individuals
(Aznavurian, 2012)

Marx uses at least two levels to analyze the differences between
classes. The theoretical-abstract reports the existence of two
large human groups in capitalism, in antagonistic opposition,
with confiicting interests, which constitute their confrontations.
On the other level historical, analyzes the concrete development
of each of the conceptual referents and shows how they differ

Analysis

Individual needs must be considered. Therefore. emotional regulation must
be analyzed based on individual, social, adaptabilty and survival aspects.
Al of them create meanings that, when reevaluated and modified, can also
modify the emotions they generate (Koole, 2009).

Emotions and other affective states are the result of people’s evaluation
systems, where a given experience s distinguished, which is subjectively
perceived; this gives way to a negative or positive assessment for the
person, generating an action or response

Sociabilty, as an inherent aspect of the human being, is permeated by
individual subjectivity. Analyzing this oscillation within the confiict facilitates
the creation of a reference point that indicates a direction to go, to reduce
the gap between the idealized and the real, assuming this path as a
process of emotional maturation

It promotes collaborative work, directs the relationship towards its
restoration, and the development of tools and own resources that empower
people to solve their own conflict situations

The pressure of the “Id” and the “Super-ego” on the “Ego,” the creation of
unfulfiled expectations and the opening of the gap between the idealized
and the real person, are factors that generate internal conflicts. The ICMC
includes this first level in the conflict analysis

The ICMC analyzes the theory of evolution, with the aspects it includes as a
second level of conflict creation, those arising between people, for different
motivations, interests, values, perceptions, survival objectives, etc

The class conflict that Marx proposes in his theory, supposes a third level of
conflict analysis, the one that arises between groups.

This “oppositionism” pointed out by Marx, reveals the absence of a
scenario in which elements of agreement between the parties can be
exposed, which serve as a basis for the development of collaborative work

Connection between constructs: Conflict mediation, Emotional regulation, and Coping strategies

A mediation process must consider the emotional aspects that influence the creation of the confict, for example, negative emotions, such, as anger, can trigger
conflicts or even episodes of violence if they are not properly regulated (Filella et al., 2018). The inclusion of individual and social aspects in the analysis of
conflict situations, broadens the possibilities of obtaining satisfactory solutions for both parties, since elements such as perceptions and behavioral
manifestations have been studied in the educational field, such as confiicting agents in the teaching-learning processes (Hargreaves, 2000; ; Zembylas, 2002;
Frenzel and Goetz, 2007; Frenzel et al., 2009b). Consider within the functional analysis of emotional regulation, the subjective internal processing of each
individual their particular and exclusive systems for evaluating experiences, and how these systems influence when issuing responses (outputs).

The influence that emotions have on the development of conflcts is also linked to die selection of-coping strategies that people mate. For example, adolescents
who have a low tendency to aggressiveness employ coping mechanisms focused on problem solving, seeking help and social support and focusing on the
positive elements of the conflict. This implies the selection of a strategy that is interested in the self and also in the interests of others (Mestre et al., 2012). The
development of abilties to regulate emotions directly influences the selection of emotionally positive coping strategies (Connor-Smith et al., 2000). Emotional
regulation is closely related to coping (Gross and Thompson, 2007; Koole, 2010; Gross, 2014), understood as a series of efforts that people make to get rid of
unpleasant emotional experiences. This correlation is what distinguishes and at the same time links emotional reguiation with coping, since emotional regulation
refers to all kinds of emotions, not limited to negative ones. Some authors point out that, in coping, compared to emotional regulation, greater emphasis s given
to longer periods of time (Gross and Thompson, 2007; Gross, 2014).

Empirical studies have shown that neuroimaging techniques that have been used to analyze the correlation between emotional regulation and coping give the
anterior cingulate cortex, the ventromedial prefrontal cortex, the lateral and parietal prefrontal cortex fundamental role i the emotional regulation (Etkin et al.,
2015), since high exposure to stressful elements causes die growth of various parts of the amygdala while the effects on the hippocampus and prefrontal cortex
tend to be the opposite (Davidson and McEwen, 2012).

The coping strategies focused on emotion are aimed at regulating the emotion that appears as a result of the problem. They can be cognitive processes aimed
at reducing the degree of emotional disorder, avoidance, minimization, distancing, selective attention positive comparisons or the extraction of positive
assessments of negative events, but also cognitive processes aimed at increasing positive emotions such as: for example, rejoicing in a success, which could

increase the emotion of pride. Similarly, behavioral strategies such as physical exercise to forget a problem or have drinks or meditation (Hill and Updegraf,

2012).

The development of a model or program that addresses conflicts and that includes mediation as a central element cannot be separated from the emotional
element (in this case, emotional regulation), and the role that emotions play in the preference for coping strategies that people select to face them (Montes et al.,
2014); al this, considering that the thinking and emotional schemes, which are generators, of impulsivity or emotional control elements present in
decision-making, are not immutable (Foulkes and Blakemore, 2018; Pandey et al., 2018), and both can be trained and improved.

Conflict-mediation
studies and main
arguments
discussed

1. Garcia-Raga et al., 2016

1

. The main result is the general agreement that exists on the part of the participating students in

valuing mediation in a very positive way; they point out its repercussion in the resolution of conflicts
and in the prevention of serious and violent situations. School mediation should not be exhausted in
the resolution of interpersonal conflicts, since its transformative potential must point to a paradigm
shiftin the field of coexistence management, evolving from, a puritive conception of justice towards
arestorative and educational approach

2. de Morales Ibéfiez and Alzina, 2006 2. The lack of effective answers to the problems of coexistence in educational centers increases the
number of teachers and students affected by phenomena such as *burmnout” or “bullying.” This has
an influence both on the physical and mental health of teachers (anxiety, stress, depression...), and
on the lack of motivation, school failure and peer violence in students

3. Moral and Pérez, 2010 3. When implementing programs that include mediation as one of the central elements, it is essential
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to carry out evaluative processes in at least three moments: before, during and after ts
implementation. Performing the evaluation during implementation is necessary to detect aspects
that are not working as they should. It is necessary if we want the program to cease to be a rigid
quideline and become a flexible work that s improving during its implementation

. The serious and lasting damages that conflicts create on the academic results of the students are

emphasized, as well as on the personal development of the victim. Disruptive acts or attacks that
occur between peers can be attributed to the lack of skills and strategies to manage emotions and
solve social problems effectively. The implementation of programs for the development of
socio-emotional skills in the academic contest has proven to be an important enhancer to promote
a stable self-esteem, motivation for learning and the promotion of mental health. Those
interventions that improve the management of negative emotional states have also been shown to
increase academic performance in children

The results of this research imply that, given that the emotions of teachers depend heavily on the
subjective assessments of a situation, they should be able to directly modify their emotional
experiences during a lesson through the use of cognitive reassessment. There is a notable lack of
empirical studies focusing on the emotions of teachers and. therefore, very little is known about
what really drives their emotional experiences in the classroom

The emotional exhaustion of teachers has a significant impact on their professional ives, however,
their relationship with the emotional experiences and the emotional work (EL) of teachers during
instruction remains unclear; emotional work is a dynamic process, in which the use and
consequences of emotional work vary between individuals and within individuals

Self-control implies the ability to regulate emotions, attention and behavior when a conflict arises
between two competing options. Before attempting to strengthen a capacity or skill it is necessary
to understand how it works and if there are reasons to believe that it can be changed and, if so,
when and how it should be done. Studies carried out in educational contexts have shown that
people who develop these habits can tur them into personality traits and execute them naturally,
avoiding even getting involved in conflict situations

. Improper coping in an acute stress situation can lead to chronic stress and the appearance of

psychopathological emotional states, suffering from burnout syndrome or impaired abilty to make
decisions. The studies that relate El with coping strategies and the capacity for emotional
self-regulation indicate that there are a number of factors that influence the appropriate choice of
coping strategies and that are interrelated with EL

People who describe themselves as extroverts, warm and sociable, tend to use active strategies.
seeking contact with other people to whom, they tell ther difficulties and express their emotions.
which would link to the research that shows the importance of social support for Mental health and
its influence on social welfare

. The concept of emotional reguiation is closely related to that of coping; Although the terms coping

and emotional regulation designate very close concepts, they are not equal and it has been found
that a profile of high emotional regulation (high acceptance, emotional clarity, etc.) is positively
associated with strategies of active coping
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