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The purpose of this study was to explore the effects of integrating meaning-centered positive education (MCPE) and the second wave positive psychology (PP2.0) into a university English speaking class. The study adopted Wong’s CasMac model of PP2.0 and designed a series of English lessons which aimed to understand the meaning of life through the perspectives of PP2.0 and its focus on MCPE. The participants were 38 university students, with upper-intermediate English proficiency, enrolled in an English speaking class. They participated in the English program for 15 weeks and 2 h each week. The quantitative data was collected from survey of the CasMac Measure of Character and analyzed with the paired t-test method, and the qualitative data analysis was collected from students’ weekly learning sheets and journals. The results show that the integration of MCPE and PP2.0 in a university English class is feasible to enhance students’ understanding of mature happiness through the CasMac model and to promote their meanings in life. According to the research findings, it is suggested that the CasMac model can be applied to other fields or other groups who need help to enhance life meaning and improve wellbeing. Particularly under the pandemic of COVID-19, there are people encountering traumas, losses, and sorrows and it is crucial to transform sufferings with the support of approaching mature happiness.
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INTRODUCTION
In this era of constant changes and crizes, COVID-19 pandemic for example, we human beings have been revolutionizing and changing our assumptions on world orderliness and life patterns, which then has further brought unprecedented anxiety, uncertainty, and doubt of the meaning of life. Thus, the certainty of the pursuit of the meaning of life is needed (Jong et al., 2020; Trzebiński et al., 2020; Wong et al., 2020). Positive psychology certainly brings hope and optimism, but it is not enough to respond to the dark sides of the reality of life, for example, the existing natural disasters and man-made chaos which have been threatening lives and well-being of the world. Although the positive education of positive psychology emphasizes positive organizations, little attention has been paid to the implementation of a curriculum that enables students to face setbacks and sufferings, and to build up resilience, morality, character improvement, and self-transcendence (Kristjánsson, 2012; Wong, 2017a, Wong, 2019a).
The meaning-centered positive education (MCPE) proposed by Wong et al. (2016) was informed by existential positive psychology (Wong, 2010a) and second wave positive psychology (PP2.0) (Wong, 2011), and based on Frankl’s logotherapy (1985). It can be seen as a potential cure of the current era of chaos and upheaval such as the COVID-19 pandemic. MCPE is based on a theory that focused more on meaning and value (Wong, 2021a). Many psychological theories have pointed out that people have the instinctive motivation to pursue happiness and avoid suffering; however, Frankl (Frankl, 1985; Frankl, 2000) believes that the pursuit of meaning is the deeper motivation of human existence. People can live for meaning or die for it. What the world needs now is the pursuit and resurgence of spirituality, along with the hope to a world threatened by global terrorism and disasters, that is, to find mature happiness based on inner peace and life balance (Wong, 2020a; Wong, 2020b). Meaning-centered counseling and therapy has been practiced in related fields, such as addiction (Wong, 2013a) and clinical treatment by emphasis on and in discovering meaning in life, tapping into resilience and healing capacities (Breitbart and Poppito, 2014; Dezelic and Ghanoum, 2016). The application of meaning-based education has been used in elementary classrooms (e.g., The D.R.E.A.M. program, Armstrong et al., 2019); however, in higher education, it is scarce and worth exploring.
In the trend of globalization, Taiwan, like other developed countries, is also facing the prevalence of emphasis on science, technology, and materialism, which has challenged the traditional culture and values. Students at all levels of school and people from all walks of life too have confronted senses of confusion of value and loss of meaning. Students have long been prone to suicidal behaviors or various disorderly behaviors when facing stress from study or life events. Being aware of the problems, in 1997, the Taiwan Department of Education took action (later in 1999 it reformed to the Ministry of Education of Taiwan based on the government organizational structure), hoping to guide students to respect and cherish life, and to live out their individual meaning and value. Later, it became a formal part of the curriculum for secondary schools and then extended to elementary schools, kindergartens, and universities. Based on the guidelines of 12-years basic education, life education has now become one of the focuses of the official curriculum of elementary, secondary, and high schools since the 2019 school year (Chang, 2020; Ministry of Education, 2014; Sun, 2015).
According to the educational guidelines, Taiwan’s life education aims to echo the aforementioned meaning, spiritual development, and the pursuit of mature happiness with the foresight of global educational trends, and to lead students to pursuit positive meanings in life (Chang, 2006a; Chang, 2006b; Sun, 2009; Chang, 2016; Chang et al., 2016; 2015). This emphasis is in contrast to the western approach of positive psychology, which focuses on the individualism of one’s happiness and success (Lopez et al., 2021). The practice of life education helps students reflect and construct the meaning and value of life (Chi, 2002; Chen, 2004; Chang, 2006a; Chang, 2006b; Chen and Lin, 2006; Chang et al., 2016; Chang, 2020). However, life education in Taiwan tertiary education is usually an elective course for general education. Not all the students are able to benefit from it. For most college and university students, this may be their final stage of formal education. They are also, according to Erikson’s theory, in a stage of identity development crisis (Erikson, 1968). Realizing their life goal and meaning of life is particularly important for tertiary students. In addition, because technical and vocational colleges place more focus on professional skills than regular universities, humanistic literacy and life-related education courses are practicably extruded. The importance of life education can be more critical to students in technical and vocational universities (Chang, 2006b; Chen and Lin, 2006).
Given the constraints of the educational emphases in colleges and universities, life education in tertiary education may be integrated into the existing heaving syllabus without being extruded or extruding other courses (Chang, 2006a; Chang et al., 2006). The first author is an English lecturer at a national university of science and technology, and the authors believe that meaning-centered positive education (MCPE) complies with the second wave positive psychology (PP2.0), which focuses on improving the meaning and value of life and is consistent with the purpose of life education in Taiwan. Hence the researchers of the paper were inspired to conduct this study.
Life education in this study is considered as an adaptive connection to positive education with an indigenous educational and cultural background. It takes the Asian/Chinese approach to positive education, which focuses on how to be a responsible citizen and a good and wise person as a way of collectivism to meaningful living and human flourishing, This goal is consistent with that of the PP2.0 (Wong, 2017b; Wong and Bowers, 2018; Wong, 2019a).
The purpose of this study was to explore the effects of integrating PP2.0 (Wong, 2011) into a university English class and to examine the design, implementation, and evaluation of the CasMac model in MCPE (Wong, 2017a; Wong, 2017b; Wong, 2019a). It aimed to help students understanding their attitudes toward life and well-being, as well as helping them understand that suffering is the reality of life, and mature happiness can be achieved by facing, transforming, and transcending suffering (Wong, 2019b).
The Second Wave Positive Psychology (PP2.0)
In order to heal wounds and gain true happiness, people have to face the dark side of survival and pursue self-transcendence in order to achieve greater meaning (Wong, 2010a). This argument (the focus of negative existence) further represents the synthesis and improvement to the argument of first wave positive psychology (PP). PP focuses on what makes life most worth living and aims to improve the quality of life with an emphasis on positive subjective experience, positive individual traits, and positive institutions (Seligman and Csikszentmihalyi, 2000). Research has shown criticism to its existing limitations and defects, such as reality distortion like positive illusions (Taylor and Brown, 1988; Kristjánsson, 2012; Kristjánsson, 2012), narrow focus (Taylor, 2001; Norem and Chang, 2002; Sample, 2003; Martin, 2006; Wong, 2016a; Wong and Roy, 2017), role of negativity (Held, 2002; Held, 2004; Schneider, 2011; Wong, 2016a; Wong and Roy, 2017), cross-cultural issues (Norem and Chang, 2002; Held, 2004; Becker and Marecek, 2008; Christopher et al., 2008; Christopher and Hickinbottom, 2008; Chang et al., 2016; Wong, 2016a), problem of elitism (Wong and Roy, 2017), and toxic positivity (Gross and Levenson, 1997; Lomas, 2017; Lomas, 2018; Lomas, 2019; Lukin, 2019; Quintero and Long, 2019).
PP2.0 is a scientific advancement and provides an appropriate example for meaning-oriented research and intervention (Wong, 2016a; Wong, 2019a), well-being, and the realization of meaning in the reality of suffering and death (Frankl, 1985; Bretherton and Ørner, 2004; Schneider, 2011; Taheny, 2015). It emphasizes the importance of a balance and interaction between positive and negative emotions (Wong, 2011; Wong, 2012a; McMahan et al., 2015; Lomas and Ivtzan, 2016; Wong, 2016a; Wong and Roy, 2017; Wong, 2020a; Wong, 2021a), the dialectical principles of Chinese psychology (Wong, 2009), the bio-behavioral dual-system model of adaptation (Wong, 2012a), and cross-cultural positive psychology (Chang et al., 2016; Wong and Roy, 2017). In particular, it complies with the Eastern philosophy of the law of nature, Yin and Yang (Wong, 2020b), the research for multiple indigenous positive psychologies (Wong, 2013b), and a much broader list of variables that contribute to well-being and flourishing (Wong, 2016b). In addition to supporting the historical and dialectical viewpoints of PP2.0, humanism is also advocated as the basis and a meaning-centered approach to help finding the individual’s psychological drive for meaning-making and meaning-seeking (Waterman, 2013; Wong, 2016b; Wong, 2017a).
Meaning plays an important role in the application of positive psychology, and research also shows that interventions to strengthen meaning are important (Batthyany and Russo-Netzer, 2014; Steger et al., 2013; Wong, 2012a). The search for meaning, or in Frankl (1985) terminology, “will to meaning,” refers to making sense, order, or coherence out of one’s existence. Purpose refers to intention, some function to be fulfilled, or goals to be achieved, a sense of personal meaning means having a purpose and striving toward a goal. Research has shown that, when things go wrong, people are more likely to seek meaning (Wong, 2016a; Wong and Weiner, 1981). Meaning makes pain more tolerable and makes people more resilient (Frankl, 1985; Wong and Wong, 2012). Most deep insights into the meaning of life are discovered by those who have experienced extreme pain (Frankl, 1985; Guttman, 2008).
Meaning-Centered Positive Education (MCPE) Intervention
MCPE, which places more emphasis on personal, social, and spiritual development, is an approach that provides a more balanced positive education and is more consistent with the spirit of life education (Wong, 2017a; Wong, 2017b). It also teaches students that a good life consists of meaning, virtue, and mature happiness, which come from the deep satisfaction of making a unique contribution to humanity and learning how to become a fully functioning person. And mature happiness is considered a by-product of pursuing a meaningful life rather than the ultimate goal of life (Wong, 2007).
The design of the life education program in this study was inspired by Wong’s Meaningful Living Group (Wong, 2016c), a community-based meaning-centered positive group intervention, which was informed by existential positive psychology (Wong, 2010a) and PP2.0 (Wong, 2011). Wong’s meaning-centered positive group intervention consists of 12 sessions in each cycle. It runs every other week and is free of charge. Similarly, our program lasted for 15 weeks in the study. Every week the teacher gave a lecture that provided the content and conceptual ideas for students to learn important principles of meaningful living before the group discussion. The teacher implemented PP2.0 research findings as well as positive education derived from the Eastern cultural background, particularly the focus and application on Wong’s CasMac model (Wong, 2019a).
The CasMac Model
PP2.0 seeks a balance through the dialectical interplay between positive and negative in adaptation (Wong, 2011; Wong, 2012a; McMahan et al., 2015; Lomas and Ivtzan, 2016). Wong constructs the CasMac model (Wong, 2019a), which consists of six components, each representing a different virtue or attitude: Courage, Acceptance, Self-transcendence, Meaning, Appreciation, and Compassion. According to Wong (2019a); Wong (2019b); Wong (2020a), moral education or character building will provide a rock-like foundation to build a fulfilling and successful life. The CasMac model is based on existential-spiritual values and there is empirical support for each of the factor’s importance for wellbeing and life meaning (Wong and Roy, 2017; Wong, 2019a; Wong, 2019b). Its characteristics help guide people to transcend difficulties and sufferings, to focus on the meaning-mindset, and to gradually strive toward mature happiness (Wong, 2016a; Wong, 2019b; Wong, 2020a).
Courage
Courage is a universal virtue, and courageous individuals in all cultures have survived through times of hardship and integrity (Rachman, 1990; Putnam, 1997; Miller, 2000). It is believed that an individual develops courage by doing courageous acts (Aristotle, 1962) and there is the support that courage is a moral habit to be developed by practice (Cavanagh and Moberg, 1999). When one holds more bravery and persistence, more integrity will increase to reach a state of feeling vital in the face of things that oppose it, and this results in being more courageous in building the character (Seligman, 2011; Lopez et al., 2021). Courage is also to embrace the dark side of human existence, make positive changes in our own lives, and stand for what is right according to our innate conscience and the common good (Wong, 2019a).
Acceptance
Acceptance of the bleak reality and what cannot be changed or is beyond our control (Wong, 2004; Wong, 2010b; Wong, 2019a) as is opposed to avoidance. It involves full recognition and awareness of our feelings and accepts them as things that exist without trying to change them; even they are unreasonable and painful, instead consciously replacing the painful feelings with positive and inspiring ones (Harris, 2008). Mindful acceptance is helpful to increase our awareness and regulate our negative emotions (McKay and West, 2016). Many scholars have also discussed that self-acceptance is the key to psychological well-being (Ellis, 1995; Ryff and Singer, 2008; Williams and Lynn, 2011).
Self-Transcendence
According to Maslow (1971), self-transcendence represents the most holistic level of higher consciousness, relating to oneself, significant others, human beings in general, nature, and the cosmos. The pursuit of self-transcendence offers the most promising path to live a life of virtue, happiness, and meaning (Frankl, 1985), and Wong (2021a) in particular considers it as the prototype of existential positive psychology, also known as PP2.0. Self-transcendence refers to the relationship that the individual has with himself and to overcome or transform setbacks, obstacles, and internal/external limitations in our striving to make a significant contribution to others (Wong, 2014a; Wong, 2019a). It also develops our character strengths and virtue, but also increases our capacity for healing and flourishing (Wong, 2012a; Batthyany and Russo-Netzer, 2014).
Meaning-Mindset
According to Frankl (1985), the most effective way to attain healing and wholeness is through the spiritual path of discovering meaning. Meaning-mindset is as a lens to look at life as a whole as well as the present situation in order to discover what is good, beautiful, and the right thing to do (Wong, 2019a). Also, it is what is needed for cultures that value social responsibility, civic virtues, and service to humanity (Wong, 2012b). Through striving for meaning and the outcome of finding meaning, deep satisfaction and enduring happiness can emerge (Wong, 2016a).
Appreciative Attitude
Frankl (1985) has identified that by having an appreciative attitude, one will find beauty and meaning as the pathways of meaning-seeking (Wong, 2016a). Appreciative attitudes toward life and other people, including unpleasant individuals and uncomfortable situations can help actively, continuously appreciating the good things in your life and the thankfulness will bring joy to you and others (Blank, 2017; Wong, 2019a). An appreciative and defiant attitude helps complete positive mental health (Wong, 2014b). Moreover, in Buddhist psychology, as well as in indigenous traditional cultures, there is a consistent teaching that people should be grateful as the popular Chinese saying, “Whenever you drink, remember its source (飲水思源)” (Wong, 2016a).
Compassion
Gilbert (1989) points out that the caring-giving social mentality, which underlies compassion, includes caring, empathy, and sympathy; furthermore, it is a multilayered, dense construct that overlaps various other constructs such as loving-kindness, empathy, attachment, caregiving, and pro-social behavior, it cares for all people, living things, and oneself (Wong, 2006; Wong, 2019a). Compassion is an affective state defined by a subjective feeling, rather than compassion as an attitude (Goetz et al., 2010) and is also linked to positive affect (Davidson, 2002).
The CasMac model complements Seligman’s PERMA model (Seligman, 2011), which suggests that it makes up five important blocks of well-being and happiness: positive emotion, engagement, relationships, meaning, and acceptance, as well as the building of characters and virtues (Seligman and Csikszentmihalyi, 2000; Peterson and Seligman, 2004; Seligman, 2004). The awareness of PERMA can help increase well-being by focusing on combinations of feeling good, meaningful living, establishing supportive and friendly relationships, accomplishing goals, and being fully engaged with life. However, according to Wong (2021b), PERMA model is restricted by its failure to address existential suffering, such as the following points:
1. Existential anxieties and negative emotions are an inescapable aspect of life.
2. Reality requires us to do things that we don’t particularly enjoy, either for making a living or fulfilling some moral obligation of social responsibility.
3. A common Western value, such as an individualistic and instrumental view, makes genuine or authentic relationships impossible.
4. A life purpose can be misguided when it ideologically or egotistically motivated at the expense of ethical and moral considerations.
5. Accomplishment can lead to either arrogance or envy and disappointment.
Nonetheless, CasMac is more relevant in adversities and times of difficulty and hardship as it is supported by PP2.0 and focuses on our need for courage, humility, compassion, and connections (Niemiec, 2018; Wong, 2019a; Van Tongeren and Van Tongeren, 2020; Wong, 2020b; Rosmarin, 2021). Wong further discusses that mature happiness will complement wellbeing which is characterized by inner harmony, acceptance, gratitude, contentment, and having peace with oneself, others, and the world (Wong and Roy, 2017; Wong and Bowers, 2018).
It is clear that PP2.0 is closer to the actual appearance of realities in life; that is, life is full of challenges, setbacks, and various sufferings. The ultimate meaning of life can be guided with the courage to overcome difficulties and fulfill self-transcendence, and transform it into the foundation of a meaningful life. MCPE intervention and the CasMac model thus have the capacity of developing mature attitudes toward happiness and meaning of life in students.
MATERIALS AND METHODS
This study conformed to the code of ethics and our research obtained written informed consent from the participants. The following will further clarify the participants, materials and methods, procedures, and measures.
Participants
The participants were from a national university of science and technology in southern Taiwan. These students had an upper-intermediate English proficiency according to the university English placement test based on levels of the Common European Framework of Reference for Languages (CEFR). There were 38 students, 11 males and 27 females aged between 19 and 23, enrolled in this English speaking class. It was an elective course and available to all the students in the university; therefore, the students came from various colleges, departments, and all years in the university.
METHODS
Since the course in this study was limited to students of upper-intermediate English proficiency and it was also the only advanced English class in the university, it was not able to find an appropriate control group. Therefore, this study adopted the one-group pretest-posttest design. Both quantitative and qualitative data were collected. The quantitative data was collected from the CasMac survey and analyzed with paired t-test. The qualitative data was collected from the weekly learning sheets and served as the supporting data for the effectiveness of the study. The experimental materials were based on the CasMac model, which aims to guide learners toward understanding the meaning of life and mature happiness. The teacher (first author) attempted to make the learning environment an open, informal setting where the teacher and students can communicate freely. Students’ opinions were valued and supported by all members in the class. The instruction practiced a collaborative approach and encouraged critical thinking and freedom of mind. The class encouraged dialogue and conversation between students and teachers, and also created opportunities to bring forward inspirations and discussions. Group work was common and was an important aspect of this class in order to stimulate dynamic interactions in the class.
Since this was a formal English speaking class, the class also needed to comply with the objectives of the university curriculum. Regarding the teaching method, a communicative approach of language teaching was chosen. This approach addressed the idea that successful language learning comes from having to communicate real meaning (Richards and Rodgers, 1986; Brown, 1987; Richards, 2006). When learners are involved in real communication, their natural strategies for language acquisition will be used, and this will allow them to learn to use the language (Nunan, 1991; Richards, 2006). For example, practicing question forms by asking learners to interact and find out personal information about their classmates is an example of the communicative approach, as it involves meaningful communication.
The concepts and tenets of PP2.0 and MCPE were integrated into classroom learning, teaching, and learning materials. For example, the vocabulary, quotes, lectures, questions, and journals were compiled based on the positions of PP2.0. The lectures were related to the concepts of positive psychology and in-class activities were developed to facilitate in-depth discussions on how to develop virtues, values, wellbeing, and resilience, and how to overcome challenges and overstep difficulties.
During the study, conducted from March to June 2020, the COVID-19 pandemic had been spreading and causing unprecedented crizes. Protective measures were being taken, such as wearing masks and keeping physical distancing from others; when it comes to education, partial or full school closures were the consequences. At this moment, the importance of PP2.0 and MCPE became particularly more prominent. It was just the time to show that one needs to develop the skills, attitudes, and habits of living a life of harmony and balance in a dangerous and unpredictable world (Wong, 2020b).
Procedure
The classes lasted for 15 weeks. The learning materials were distributed in class for lectures, reading, and reflecting at the first session, followed by a 40-min interactive discussion at the second session. On designing the in-class activities, what was concerned most was to enable students to reflect and explore themselves through the windows of PP2.0 and MCPE. Based on the CasMac model, the lessons were organized into seven topics in 15 weeks Table 1 summarizes the seven topics, objectives, and activities regarding the MCPE intervention.
TABLE 1 | Syllabus of the meaning-centered positive education.
[image: Table 1]The weekly lesson consisted of the following components: vocabulary, lecture, quotes, questions, and journal writing. These were designed and developed based on the positions of PP2.0 to nurture students with good characters such as virtues, resilience, wellbeing, and meaning, which are also known as the four pillars of a good life (Wong, 2011). The vocabularies were the words often used in PP2.0. They were chosen with the aim to help students to expand their word bank and, which in turn, help to understand the topics discussed; likewise to quotes.
The lectures enabled the students to learn and discover personal strengths and, furthermore, the meaning of life through the lens of MCPE. It was hoped that through the learning processes, the students were able to make further explorations on their own meaning quest and then understand themselves better. Based on the research of Frankl (2000) and Wong (2017a), the spiritual part of human nature is considered to play an important role in the higher level of human nature. Deliberation on this part of human nature was practiced through reflecting and discussing issues related to the pursuit of the meaning of life through free will and the effort of self-transcendence, as well as facing the dark side of life as the reality in itself.
Expressive writing was also involved in class activities. Parks and Biswas-Diener (2013) pointed out that the most meaningful interventions involve personal narratives to make sense of traumatic or stressful events. Lyubomirsky et al, (2006) found that participants who wrote about a past positive event reported relative life satisfaction. Besides, writing about one’s positive future was beneficial (Sheldon and Lyubomirsky, 2006). Students had the opportunities to write down and reflect on the issues that were being delivered, as forms of in-class writing assignments, journals, or so on.
Questions based on the seven topics were discussed. By having these interventions as the in-class activities, the teacher taught the vocabulary and phrases that students were expected to learn, practice, and comprehend the content in order to answer the questions in the discussion followed by the lecture. Students were allowed to take time to finish the questions regarding each topic; for example.
1. Responsibility (three questions, e.g., “Do you think we have different responsibility based on our different social identities? What social identities do you have?”),
2. Meaning mindset (six questions, e.g., “How would you answer the question “What am I living for?” or “What am I striving for?”),
3. Appreciative attitude (three questions, e.g., “Who and what am I grateful for? please explain and give at least three examples. What are three ways you can actively show gratitude to them?”),
4. Courage (six questions, e.g., “What is the relationship between courage and fear? Can you be afraid and still be courageous? Can you be courageous without fear?”),
5. Compassion (six questions, e.g., “What are some social/historic/cultural/religious or recent examples of compassion you can think of?”),
6. Acceptance (seven questions, e.g., “Why are there suffering and adversities in people’s life? What are people’s general feelings toward them? What meaning does it possibly have?”),
7. Self-transcendence (five questions, e.g., “According to Maslow’s hierarchy of needs, how do you think self-transcendence can be reached?”).
The teacher provided assistance if necessary, and then students recorded their own reflections on the worksheet for the following conversation and discussion, and will also be submitted as an individual record for data collection.
As mentioned, various positive intervention strategies were included as parts of the drills and practice. The meaning-oriented approach to education identifies key components of a meaningful life as well as practical guidelines for practice. Meaning consists of four fundamental components, PURE (purpose, understanding, responsibility, and enjoyment/evaluation) of a meaningful life (Wong, 2010b; Wong, 2012a; Wong et al., 2016), the existentially oriented ABCDE (Wong, 2010b) elements are essential in coping with adversity (acceptance, belief, commitment, discovery, and evaluation/enjoyment), as well as perspective change, gratitude exercise, or an attitude of self-transcendence and other related interventions (e.g. videos on YouTube “What would you do” and Blindness Awareness activity) were practiced within class activities. These skills and exercises of mindset were interwoven with the lesson processes as the meaning-oriented exercise to help students acquire the ability of positive intervention. With the communicative language teaching approach, students learned to reflect and express their personal experiences while discussing the CasMac meaning-oriented topics.
During the study, conducted from March to June 2020, the global pandemic COVID-19 had been spreading and causing casualties and unprecedented crizes that all mankind has to deal with. Discussion of related news and coping measures were also included within the topics of gratitude, acceptance, resilience, and self-transcendence. Research on PP2.0, or existential positive psychology, supported the idea that the dark side of human existence is essential to complete the circle of wholeness (Wong, 2019b), and it will provide a solid groundwork to build a meaningful and successful life by nurturing students the capabilities to face suffering and adversity.
Measures
The CasMac Measure of Character has been developed by Wong (2019a). This instrument comprises 24 items which can be classified into six characteristics as subscales (see Table 2 and the appendix), including.
1. courage (four items, e.g., “I never let obstacles or oppositions prevent me from doing what really matters”),
2. acceptance (four items, e.g., “I accept my limitations”),
3. self-transcendence (four items, e.g., “My life is meaningful because I live for something greater than myself”),
4. meaning (four items, e.g., “I can find something meaningful or significant in everyday events”),
5. appreciation (four items, e.g., “My life is full of hardships and suffering, but I can still count my blessings”), and
compassion (four items, e.g., “I often feel the pain of another human being”).
TABLE 2 | The coding key of the CasMac Measure of Character.
[image: Table 2]Each subscale consisted of four items and each item was rated by participants on a seven-point Likert-type scale from one (strongly disagree) to seven (strongly agree) to indicate to what extent each item is characteristic of the participant. To calculate the final score, the scores of all 24 items were added. A high score meant the high performance of the characteristics.
RESULTS
Through the analyses on data from CasMac Measure of Character (Wong, 2019a) at the beginning and the end of the semester and weekly learning sheets and journals, we found that students showed substantial learning outcomes on this MCPE class and reported their improved positive life attitudes as discussed in the following.
When it comes to the quantitative results, our interest was to determine whether there was statistical evidence to support our MCPE intervention as measured by the CasMac Measure of Character pre- and post-test. The data were analyzed with paired-sample t-test using SPSS 22.0. The results were shown in Table 3. The results showed that the overall mean CasMac score in the post-test (Mean = 5.5, SD = 1.2) was high than that of the pre-test (Mean = 5.1, SD = 1.4). Four of the six subscales (Courage, Self-Transcendence, Meaning-mindset, and Appreciative attitude) showed statistically significant differences (p < 0.05). These results suggested a significant effect of the CasMac intervention model. However, two subscales (Acceptance and Compassion) did not show a significant difference. The possible explanations will be discussed later in this paper.
TABLE 3 | Table of t-test statistics for paired samples of the CasMac pre-test and post-test.
[image: Table 3]The qualitative data were obtained from the students’ weekly learning sheets and journals. Upon reviewing each question, meaningful units were induced and organized according to the perspectives of the CasMac Model to examine students’ learning outcomes based on the seven topics. Table 4 shows examples of students’ answers and feedback from the weekly learning sheets. With the journal writings, the students reflected on the lessons regularly. They reported that this course helped them gain better understanding of meaning in their daily life. The students also reported that the course offered them a different way of reacting to daily events and reacting in a better manner. It helped them reflect on how to react at the moment of hardship and difficulties that they had encountered or would encounter in the future. They also showed a willingness to advance and challenge themselves by exerting their capabilities on meaningful goals and a positive attitude toward challenges and adversities. The qualitative data from the weekly learning sheets and journals also showed that students accepted that there are positive and negative realities in life, and they can face the negative life events with a more positive attitude.
TABLE 4 | The examples of students’ weekly learning sheet feedback on CasMac topics.
[image: Table 4]Both the quantitative results of CasMac Measure of Character and the qualitative data from the weekly learning sheets and journals showed positive effects of applying the CasMac model and integrating meaning-centered positive education (MCPE) and the second wave positive psychology (PP2.0) into a university English class.
DISCUSSION
The purpose of this study was to form an original protocol and to apply Wong’s CasMac model in a university English speaking class. The researchers remain constant awareness, attention, and reflection during the process of study and the analysis of the results. MCPE based on PP2.0, focuses on meaning-mindset, and striving toward mature happiness as well as building characters and virtues. The results showed significant differences in the Courage, Self-transcendence, Meaning-mindset, and Appreciative attitude in the subscales of CasMac Measure of Character, but no differences in the Acceptance and Compassion subscales. The insignificant differences are possibly due to the design of the lessons and the indigenous cultural background of the participants. The results give an insight into the design of the lesson content of all subscales, particularly that of Acceptance, and it could be further inspected and modified. On the other hand, in the eastern cultural background, Compassion tends to be widely discussed and practiced in education and daily lives; students are likely to have mature understandings and actions regarding compassion relatively.
Accordingly, mature happiness, considered a by-product of pursuing a meaningful life, can be observed from students’ feedback and results. Theoretically, the application of the CasMac model indicated that PP2.0 could positively report the promotion of life meaning, wellbeing, and mature happiness; practically, the intervention strategy shows benefit in curriculum design and teaching in a university classroom. As a psychological intervention in education, the study can contribute to work on the development of meaning-mindset on students of higher education backgrounds, with the help of approaching mature happiness. Particularly in the dark times of the COVID-19 pandemic, the reality of life shows how important it is in discovering meaning in life, building resilience, and healing capacities with meaning-centered approaches and interventions that could be at help for people in need.
Implications for the Implementation of the CasMac Model
The results of this study were of significance to the application of the CasMac model and the MCPE intervention strategies. Meaning-based education has been used in elementary classrooms (e.g., The D.R.E.A.M. program, Armstrong et al., 2019). This was the first attempt at a higher education level to implement meaning-centered positive education and to apply the CasMac model in a university English class. The results show the feasibility of integrating PP2.0 and MCPE in a university curriculum. Future studies may extend this sample to various institutions of education. Nonetheless, if the CasMac model is intended to be applied, it is necessary to modify the content to make it appropriate for the developmental levels of the students, e.g. primary and secondary school children. Furthermore, teachers themselves need to understand PP2.0, MCPE, and the CasMac model in order to be adaptive in applying the theory and model.
It is important to realize that the purpose of education is not merely to teach students how to acquire certain skills, but also to inspire and nurture the minds to prepare them for the upcoming challenges with positive attitudes and to develop a mindset ready to face both the bright and dark sides of the reality of life. Stemmed from PP2.0, MCPE offers perspectives to see both the positive and negative sides of life, and to understand the meaning within. The attempt of this research confirms the feasibility of using Wong’s CasMac model in higher education and it has innovative value and contribution in curriculum and other intervention programs in future studies.
Limitations and Future Directions
Although this study was helpful to understand the feasibility of integrating MCPE and PP2.0 into a university English speaking class, there are still some limitations. Firstly, this study adopted a one-group pretest-posttest design because the class in this study was limited to students with upper-intermediate English proficiency. Since there was only one class with such a level, finding a control group with the same English proficiency level was difficult and inapplicable. In order to support the effectiveness of the study, it is recommended to improve the experimental design of involving control group in the future. Secondly, convenience sampling may limit the generalizability of the results. Future studies may expand the samples and increase the randomization level of the sample if possible. Finally, this study was conducted in the context of Eastern culture and the participants of upper-intermediate English proficiency, the participants had no difficulties in understanding authentic English material and the philosophy. Direct application of the model used in this study may be difficult if implemented in students with less English proficiency or different cultures.
CONCLUSION
This study applied the CasMac model in MCPE and PP2.0 and developed a series of lessons to discuss and explore virtues, values, and meaning, which are regarded as essential inner resources in order to develop a good character, resilience, and well-being even in the worst circumstances, as well as building personal growth in overcoming the dark side of living reality in view of the difficult times. The result presented that the implementation of the CasMac model in a university English class was feasible to enhance students’ understanding of mature happiness and promoted their meanings in life. Students showed willingness to advance themselves by applying their capabilities to meaning-orientation goals in life and having a positive attitude toward challenges and adversities. Also, the recorded conversations with students showed general satisfaction and recommendation to other university students to take this elective course because of its uniqueness, inspiration, and usefulness.
Based on the results of this study, the program serves as a model program to be adopted in classroom teaching. MCPE is needed not only for students. The possibility of future implementation and studies can extend to other needed targets, such as the teachers and parents, or students of different backgrounds in other fields, or other groups who are in need of enhancing the meaning of life and mature happiness. Hence, this can also accumulate more applicability of MCPE and PP2.0. To sum up, all generations are facing unpredictable difficulties and frustrating challenges nowadays, the second wave positive psychology is exactly what the time needs with its pursuit of meaningful beliefs and values.
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0.49
027
0.47
0.45
0.42
0.29
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Topic/Learning
worksheet questions

Meaning mindset/Q2. How would you answer the question “what am | living for?” or
“what am | striving for?

Appreciation attitudes/Q2. Who and what am | grateful for? please explain and give at
least three examples. What are three ways you can actively show gratitude to them?

Courage/Q3. What s the relationship between courage and fear? Can you be afraid
and stil be courageous?

Compassion/Q2. What are some social/historic/culturalireligious or recent examples
of compassion you can think of?

Acceptance/Q1. Why are there suffering and adversiies in people’s ife? What are
people’s general feslings toward them? What meaning does it possibly have?

Self-transcendence/Q2. According to Maslow's hierarchy of needs, how do you think
self-transcendence can be reached?

talics refers to citations of students' responses to the questions.

Participants’ answer

My famiy, health, and meaning of lfe
Chaironic happiness

Wildife consenvation and ecology

My famiy, my nation, the world, and the greater good

Global health, happiness, freedom, and peace

My famiy, my teacher, and my friends; by helping, supporting, and making them
happy

My parents and my school; by studying hard and leaming more knowledge
Mother nature and Earth, parents and teachers; by taking good care of them
Parents, society, and nature; by offering my love in retumn

One can be 95% courageous and 5% fearful, inversely proportional to each other
Fear helps buid up more courage; surely being afraid but stil facing and solving it
Courage helps transform emotion and thinking

They are the two sides of the same coin

Nowadays people are more caring, respect and stand up for those who are different
Help support the kids and the elderly who are in need of ife care

Helping the homeless people to restart their Ife by offering jobs and opportunities
College students" suicides remind us to help them and bring up their hope

Life includes positive and negative parts and pain and happiness, and that i lfe
Suffering and adversities make us grow up; we need to learn to confront them
Obstacles make progress; perseverance can break limitations and go beyond
challenges

Suffering and frustration help people face and deal with adversities i ordr to grow up
By cultivating good habits and positive everyday small commitments

Achieving self-realization by being more courageous and confident, and stepping out
comfort zone by doing difficult things

Break the limit and go beyond mysel, step out comfort zone and face challenges
Overcoming the limits and desiing for spirtual contemplation and self realization
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Topic

Class introduction

Responsibiity

Meaning mindset

Appreciative attitudes

Courage

Compassion

Acceptance

Self-transcendence

Review

Objectives and activities

Objectives: Introduction to this class and the second wave positive psychology
Activity: Pre-test survey of the CasMac measure of character Wong (20192)

Objectives: Understanding and being able to explain what responsibilty is; discussing the meaning of i, as wel as what
responsibility might be like in real life; the importance of taking on it

Activity: Doing some volunteer work for society or family members. Write down what happened

Objectives: Identify, recognize, and build insight and understanding of a meaningful and positive mindset; discovering what
meaningful purpose in each situation is; intrinsic meaning in ffe and purposeful lfe engagement; purpose, understanding,
responsibility, and enjoyment/evaluation (PURE model, will be discussed in the following section); true happiness and the
meanings of it: eudaimonic and chaironic happiness

Activity: Discover something meaningful or good in a bad situation, or discover something good about another person you
don't ike. What have you observed? Write about your discovery

Objectives: The importance of appreciative attitudes; virtue and positive attitudes; gratitude exercise; the importance of
expressing gratitude to people; appreciating le in its totality; counting one's blessings even for misfortunes

Activity: Blindness Awareness Activity; a good way to foster understanding, acceptance, and respect for the blind/visual
impaired. In this exercise, sighted students put on a blindfold and then attempt to perform various tasks or walk around the
school building being guided by a classmate to build trust. Or joining the campus activity ‘with gratitude, send to you'’ to send
free posteards to those you feel thankful to express your gratitude

Objectives: Understanding the value of courage and integrity: Doing the right things and what must be done; making positive
changes in one’s own life and creating one’s own future, no matter how hard; facing obstacles and oppositions, evils and
suffering; standing up for and doing what s right in spite of threats

Activity: This week, step out of comfort zone by trying something new. What willyou do? (@) Try to do something you were
afraid to o, or (b) give a public speech or talk to your class. Identify what you would do this week and write down about it
Objectives: Learning the definition of compassion; practicing helping others and being kind; feeling compassion for all people
and sentient beings; practicing compassion and care to oneself and people; practicing mindful meditation

Activity: “What would you do?’ (video on YouTube); do something kind to someone in need and explain the experience and
the event; or write a letter to comfort someone who s suffering because of sickness or personal loss

Objectives: Understanding the definition of acceptance; the existence and adversity in I, difficult imes in lfe and power of
will understanding what cannot be changed or is beyond our control in life; accepting one's misfortunes and hard fate;
learning to look at the bright side of things and find meanings; reframing and transforming negative thoughts and emotions
into positive; practice of acceptance, belief, commitment, discovery, and evaluation/enjoyment (ABCDE model: Will be
discussed in the following section)

Activity: Presently, what is the most stressful thing in your lfe? Apply the ABCDE mode! and find out how it works for you
Objectives: Defining sel-transcendence; realization of human beings in general, nature, the universe, divine power, etc.;
striving toward aworthy goal that s greater than oneself; understanding the possibilty of making significant contribution for
the greater good and a higher purpose

Activity: Think about local or international news, can you think of any other example that people demonstrate self-
transcendence by offering themselves for the greater good of the community, society, or even all human kind? (COVID-19,
Hong Kong protests, black lives matter movement, etc)

Objectives: Reviewing all the lessons

Activity: Post-test survey of the CasMac measure of character Wong (20192)
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Courage (CG) Four items: 1, 2, 3,4

Acceptance (AC) Four items: 5, 6, 7, 8

Self-transcendence (ST) Four items: 9, 10, 11, 12
Meaning (MG) Four items: 13, 14, 15, 16
Appreciation (AP) Four items: 17, 18, 19, 20
Compassion (CM) Four items: 21, 22, 23, 24

Note. Adapted from the CasMac Measure of Character, by Wong 2019a.
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