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Student engagement and learning in science, technology, engineering and mathematics
(STEM) fields in primary and secondary schools is increasingly being emphasized as the
importance of STEM skills for future careers is realized. Localized learning has been
identified as a group of pedagogical approaches that may enhance learning in STEM by
making the relevance of STEM clear to students and providing stronger connections to
students’ lives and contexts. This paper reports on a scoping review that was conducted
to identify the benefits and limitations of localized learning in primary and secondary school
STEM disciplines. A secondary aim of the review was to identify strategies that increase the
effectiveness of localized learning these disciplines. Following literature searches of four
databases, 1923 articles were identified. Twenty-five studies met the inclusion criteria.
Potential benefits of localized learning included increases in enjoyment of STEM,
improvements in learning, more positive STEM career aspirations, and development of
transferable skills. The main challenges of these pedagogical approaches were time
restrictions and lack of community involvement. Strategies for enhancing the impact of
localized pedagogy included professional development for teachers (in STEM content
knowledge, integration of localized pedagogy, and capacity to address socio-scientific
issues), integration of technology, whole-school implementation of the pedagogical
approach, and integration of the wider community into STEM education. These
findings provide support for localized learning as an effective pedagogical approach to
enhance STEM learning in schools, while emphasizing the critical roles of teachers and
communities in supporting students to realize the relevance of STEM in their lives.

Keywords: stem education, localized pedagogy, contextualized curriculum, scoping review, student engagement

INTRODUCTION

Science, technology, engineering, and mathematics (STEM) fields are viewed as vital contributors to
economic growth and innovation (Freeman et al., 2019). STEM skills and competencies are key to
increasing the quality of the STEM workforce and related research, and are also viewed as highly
transferable skills that increase employability in non-STEM sectors (Marginson et al., 2013). STEM
education also contributes to the development of scientific literacy, which allows individuals to think
critically about science, understand what is and is not science, and use scientific understanding to
make evidence-based decisions (Yacoubian, 2018). The importance of STEM education is
underscored by government policies worldwide that seek to increase achievement and
participation in STEM areas (Education Council, 2015; Freeman et al., 2019).
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CONCERNS WITH STEM PARTICIPATION
AND EDUCATION

Given the aforementioned importance of STEM, a lack of skilled
workers in STEM fields is a significant concern in many countries
(van Tuijl and van der Molen, 2016). While shortages in STEM
fields are not ubiquitous, areas such as information and
communications  technology, physics, engineering, and
advanced mathematics are commonly identified as areas of
need. Such shortages are thought to partially stem from a
“leaky pipeline” in STEM education, whereby students opt out
of STEM subjects at varying points in their secondary and tertiary
education (Blickenstaff, 2005; Watt et al., 2012). Engagement and
interest in STEM subjects during primary and secondary
schooling is therefore critical, as student attitudes are
associated with their choices to pursue STEM subjects and
careers (Wang and Degol, 2013; Dowker et al, 2016).
Research suggests that student engagement in mathematics
and science education changes during the course of formal
schooling, with decreases in engagement commonly reported
in the early years of secondary school (Plenty and Heubeck,
2013; Potvin et al., 2018).

A further issue of concern is the underrepresentation of
women, ethnic minorities, and people from low socio-
economic backgrounds in STEM fields, limiting the pool from
which highly skilled individuals can be drawn (Marginson et al.,
2013). A lack of diverse representation in STEM fields is also
problematic because it leads to a narrower range of perspectives
that can contribute to solving problems and driving innovation
(van den Hurk et al., 2019). Research shows that gender
differences in STEM attitudes and aspirations emerge during
the school years. For example, a recent meta-analysis of “draw a
scientist” studies found that children were significantly more
likely to draw a scientist as male by 7-8 years of age, while
younger children were no more likely to draw a male than
female scientist (Miller et al, 2018). Gender differences in
attitudes towards STEM subjects are apparent in the early
years of secondary school, with girls tending to have less
positive attitudes in comparison to boys (Berger et al., 2020).
Further, girls are less likely to aspire to STEM careers than males
(Archer et al., 2014; Holmes et al., 2018). Taken together, these
findings suggest that gender differences emerge during childhood
and adolescence, which potentially contribute to the leaky
pipeline in STEM education.

LINKING STEM PEDAGOGY WITH LOCAL
CONTEXTS

Participation in STEM is influenced by numerous factors that
range from student-level factors (e.g., achievement, interest, and
self-efficacy) to school-level factors (e.g., peer influences,
pedagogical approaches, resources, subject offerings, and
teacher expertise) to broader societal factors (e.g.
socioeconomic status, gender norms) (Freeman et al, 2019;
van den Hurk et al, 2019; van Tuijl and van der Molen,
2016). A significant body of research has focused on
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addressing student-level concerns, resulting in a variety of
strategies designed to enhance STEM learning outcomes,
engagement, and participation. Examples of such strategies
include increasing awareness of STEM careers, making STEM
role models available to young people, challenging stereotypes,
and building student self-efficacy in STEM (van Tuijl and van der
Molen, 2016). At the school-level, pedagogical approaches that
contextualize and personalize STEM learning, connect STEM
learning with local communities, and integrate the teaching of
content with thinking skills (such as critical and creative thinking,
problem solving, and flexible thinking) are also positioned as
strategies that can enhance student achievement and interest in
STEM (Marginson et al., 2013). The idea of localized learning has
roots in economic geography, where it has been noted that local
conditions and spatial proximity between stakeholders positively
influences the generation of skills, processes, and products
(Malmberg and Maskell, 2006). This idea of localized learning
has been applied to education by researchers in the
United Kingdom. The Science Capital and STEM Capital
teaching approaches, encourage teachers to personalize and
localize science and STEM content so that students can see
how science is present in their everyday lives and in their
communities, with the aim of enhancing engagement,
aspiration, and achievement in science (Godec et al., 2017;
Moote et al., 2020).

In this paper, our definition of localized learning includes
pedagogical approaches that use local contexts to enhance the
relevance and authenticity of STEM education to students in
primary and secondary schools. Pedagogical approaches are an
example of school-level factors, which are a promising area of
research given their potential malleability (van den Hurk et al,,
2019). The use of local contexts to teach STEM subjects is
viewed as a useful way to increase the relevance of STEM
education for students (Tytler et al., 2017), with evidence
suggesting that student engagement and understanding can
be enhanced by such approaches (Archer et al., 2018). These
approaches have been associated with outdoor and
environmental education for some time (Gruenewald, 2003),
but the application of these approaches to STEM education
more broadly is relatively recent.

There are a variety of ways in which STEM education can be
linked with students’ local context. For example, place-based
learning uses student-centered learning approaches embedded
in local phenomena to drive curriculum development (Smith,
2002). School-industry and school-community relationships can
also be leveraged to demonstrate to students how their learning at
school is linked with the “real world” work of STEM professionals
(Education Council, 2015; NSW Department of Education, n.d.).
Teachers can also purposefully link the content they teach with
students’ lives, interests, and identities to enhance sense-making
and interest (Archer et al,, 2018). Collectively, these pedagogical
approaches are student-centered and are designed to make
learning relevant and authentic while increasing students’
feeling of connection and responsibility to their local
community. Despite the potential benefits of using students’
local contexts to teach STEM, a review of such practices is
currently absent from the literature. A synthesis of this field of
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research is needed to identify effective strategies and approaches
that contribute to enhanced student outcomes.

STUDY AIMS

The aim of this review is to examine the benefits and limitations
of pedagogical approaches that link K-12 STEM curriculum to
local contexts in primary and secondary schools. Specifically, the
review addresses the following research questions:

(1) What are the benefits and limitations of linking K-12 STEM
curriculum to local contexts for student learning?

(2) What strategies increase the effectiveness of linking K-12
STEM curriculum to local contexts?

We begin by outlining the method used to search the
literature. Next, we review the empirical evidence relating to
benefits and limitations of linking K-12 STEM curriculum to local
contexts for student learning. We also review the strategies that
have been identified to increase the effectiveness of these
pedagogical approaches. Following this review of the research,
we present an integrated discussion of the findings. We conclude
with recommendations to guide future research in this
important area.

MATERIALS AND METHODS

A scoping review surveys the research studies that have been
conducted in a specific field, synthesizes those research findings,
and identifies areas for further research (Booth et al., 2012). This
scoping view adopted Arksey and O’Malley, (2005) five-stage
framework that enabled the researchers to achieve in-depth
results that were documented to ensure the review could be
replicated by others. This five-stage framework involves
identifying the research question/s, identifying relevant studies,
study selection, charting the data, and collating, summarizing and
reporting the results.

The focus of our scoping review was the exploration of key aspects
of linking STEM pedagogy to students’ local contexts. To ensure that
a substantial range of literature was captured relating to this topic of
interest, we posed the two research questions identified in the
previous section. Key concepts and search terms were developed
to capture literature that related to localized and contextualized
education, STEM pedagogy and student learning. Search criteria
were (curric* OR learn* OR syllab* OR educat*) NEAR/2 (local* OR
personal* OR place-based) AND (STEM OR math* OR science OR
tech*). The last ten years has seen the increased focus on STEM and
place-based education and so this time period was initially
established. Electronic databases were identified by the
researchers. Search tools and Boolean operators were used to
identify the relevant literature. The four databases searched in this
review included A + Education, ERIC, PsycINFO and Scopus.

In the attempt to capture all relevant articles, an
unmanageably large number of references was generated.
Arksey and O’Malley, (2005) recommend that parameters on
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large numbers of references be reviewed once the sense of the
volume and scope of the field is gained. The search parameters
were therefore reviewed due to the large number of results
generated (over five thousand articles). The time period was
reduced to a five-year time period (Jan 1, 2016-Jan 1, 2021),
which produced a more manageable number of articles for
review.

There were 1923 articles identified using the key search
descriptors. There were some articles removed from the search
as they were duplicated in two to four databases. Search results
were then screened using the following criteria: the article must be
peer reviewed and written in English, the article must be
empirical, the article must focus on STEM pedagogy, link
STEM education with students’ local context, and the
population included in the study must be students in
kindergarten to Year 12 school settings.

Titles were reviewed and a large number of articles were
removed due to irrelevant focus of the articles evident in the
title. A review of abstracts revealed further unrelated areas of
focus. Articles were removed within this abstract screening as
these articles did not have a strong focus on STEM or place-based
learning; the article were based on a setting outside of the K-12
school setting; and the focus was on teachers and educators rather
than student learning. A full-text screening was then undertaken.
Guided by the inclusion and exclusion criteria, 25 articles were
identified as relevant to the research topic. Figure 1 illustrates the
process of article selection based on the Preferred Reporting of
Items for Systematic Reviews and Meta-Analyses (PRISMA)
statement (Moher et al, 2009). Following Arksey and
O’Malley, (2005) scoping review framework, these 25 articles
were then summarized (see Supplementary Table S1 in
Supplementary Materials), and the findings collated and
synthesized in the next section.

FINDINGS

The scoping review yielded 25 articles relevant to the research
questions. The articles reported on studies conducted in six
Eighteen studies conducted in the
United States (US), three were conducted in Australia, and
one study was conducted in each of Denmark, Hungary,
Norway, and South Korea. Of the 25 studies, eight focused on
students in K-5, seven studies involved middle school students,
four students investigated both middle and high school students
and six studies were conducted with high school students. Ten of
the studies used qualitative methods only, 11 studies used a
combination of qualitative and quantitative methods, with
only four studies using exclusively quantitative methods and
having sample sizes of more than 300 students. Articles were
related to STEM with some focusing on mathematics (Althauser
and Harter, 2016; Walkington and Bernacki, 2019), science (Buck
et al., 2016; Francis et al., 2016; Leonard et al., 2016; Rahmawati
and Koul, 2016; Gates, 2017; Zimmerman and Weible, 2017; Fiz,
2018; Bolling et al., 2019; Flanagan et al., 2019; Herman et al,,
2019; Iversen and Jonsdottir, 2019; Kermish-Allen et al., 2019;
Kinslow et al, 2019; McClain and Zimmerman, 2019;

countries. were
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Records identified through
database searching
n=2077)
Records after duplications Duplicates removed
removed (n=154)
(n=1923)
Title screening of records Records excluded based on Based on inclusion/exclusion
(n=337) title screen criteria, with reference to:
(n=1586)
STEM pedagogy
Place-based education
l Student learning
K-12 setting
Abstract screening of records Records excluded based on
(n=61) abstract screen Low level reference to the
(n=276) research topic.
Full text screening of records Records excluded based on Based on inclusion/exclusion
(n=25) full text screen criteria, with reference to:
(n=36)
Focus on STEM pedagogy.
Focus on place-based
l education, benefits and
limitations.
Final records included in Student learning.
review K-12 setting.
(n=25)
FIGURE 1 | Article selection flow diagram developed based on PRISMA.

Zimmerman et al., 2019; Littrell et al., 2020a; Littrell et al., 2020b;
Land et al,, 2020), technology (Litts et al., 2020), and general
community issues with links to STEM pedagogy (Donnison and
Marshman, 2018; Ritter et al., 2019; Kim et al., 2020). While most
studies approached localized learning by taking students to
community and environmental contexts outside of the
classroom, other studies connected students with experts and
their communities through the internet (Kermish-Allen et al,
2019) or brought the outside world into classrooms through
virtual reality (Ritter et al., 2019; Boda and Brown, 2020). Another
group of related articles used augmented reality and other
technologies to further enhance outside-the-classroom learning
experiences (Zimmerman et al.,, 2019; Land et al., 2020).

The articles are discussed in relation to benefits, limitations
and strategies that increase the effectiveness of localized learning
for STEM pedagogy and student learning.

Benefits of Localized Learning for STEM
Pedagogy and Student Learning

The benefits of localized learning for STEM pedagogy and
student learning included 1) increased student enjoyment,
interest, and engagement, 2) longer-term learning and

increased career aspirations, and 3) development of students’
transferable skills (see Figure 2).

Increased Student Aspirations, Enjoyment, Interest,
and Engagement

Increased interest and knowledge promoted students’ aspirations
towards careers in STEM fields (Leonard et al., 2016; Gates, 2017).
Teachers from multiple articles reported that their students
enjoyed hands-on activities with real-world application to their
personal lives outside of the classroom (e.g., Althauser and
Harter, 2016; Buck et al., 2016; Rahmawati and Koul, 2016;
Gates, 2017; Zimmerman and Weible, 2017; Donnison and
Marshman, 2018; Fliz, 2018; Bolling et al, 2019; Flanagan
et al, 2019). There were two ways to approach the issue of
personal relevance. In programs like the Danish Ud Med Skolen
(Taking the School Outside) reported by Bolling et al. (2019), the
integration of local cultural and historical knowledge by learning
outside the classroom enhanced students’ interest in subjects like
science. In other programs, increases in interest and engagement
were noted as a result of personalizing in-classroom instruction to
students’ own out-of-school interests, as in the mathematics
study reported by Walkington and Bernacki (2019). In the
articles reporting on a project or unit of work, students were
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Benefits

Sub-themes include: 1) student
aspirations, enjoyment, interest and
engagement; 2) transferable skills

[3,6, 10, 13, 14, 16, 17, 18, 19, 23]

[SSelN, i iions)

\ 21,22, 24]

Limitations Strategies
Sub-themes include: 1) time
restrictions; 2) lack of
community engagement

Sub-themes include: 1)
professional development for
teachers; 2) community
involvement; 3) whole-school
implementation

[25]

FIGURE 2 | Overarching themes emerging from the studies (numbes
refer to Supplementary Table S1 in Supplementary Metrial).

observed to take “ownership” of their own learning (Buck et al.,
2016; Leonard et al., 2016; Rahmawati and Koul, 2016; Donnison
and Marshman, 2018; Flanagan et al., 2019; Land et al., 2020).
Some articles (Rahmawati and Koul, 2016; Donnison and
Marshman, 2018) identified that students had an opportunity
to develop a critical voice and that they led the learning with their
teachers only assisting when necessary. Students who were
previously disengaged with STEM learning in the classroom
showed an increase engagement in a localised setting
(Althauser and Harter, 2016; Rahmawati and Koul, 2016)
because students came to see subjects like science as
personally relevant (Littrell et al., 2020a; Littrell et al., 2020b;
Boda and Brown, 2020). In summary, it was found that the use of
authentic instruction to teach STEM in the context of real-world
circumstances promoted longer-term learning and increased
student comprehension of the relevance of STEM in the real
world (e.g., Althauser and Harter, 2016; Leonard et al., 2016;
Rahmawati and Koul, 2016; Gates, 2017; Zimmerman and
Weible, 2017; Bolling et al., 2019; Ritter et al., 2019; Littrell
et al., 2020a; Littrell et al., 2020b).

Development of Students’ Transferable Skills

Articles reported that implementation of localized learning for
STEM pedagogy enabled students to develop good decision-
making skills in real-world situations which may ultimately
lead to students becoming active and informed citizens about
socio-scientific issues (Althauser and Harter, 2016; Donnison and
Marshman, 2018; Fiiz, 2018; Herman et al., 2019; Kinslow et al.,
2019; Ritter et al., 2019; Kim et al., 2020). Many of the programs
supported the development of students’ socio-scientific reasoning
skills and scientific literacy competencies (Kinslow et al., 2019). In
many of the studies students worked in teams in undertaking
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community-based STEM projects (Francis et al, 2016;
Rahmawati and Koul, 2016; Zimmerman and Weible, 2017;
Donnison and Marshman, 2018; Flanagan et al,, 2019; Litts
et al,, 2020). Team work enabled students to develop their
ability to collaborate and work in productive team settings and
to develop negotiation and shared responsibility (Francis et al.,
2016; Rahmawati and Koul, 2016; Zimmerman and Weible, 2017;
Donnison and Marshman, 2018; Flanagan et al., 2019). Students
developed communication skills in liaising with community
members and other schools (Leonard et al., 2016; Zimmerman
and Weible, 2017; Flanagan et al., 2019; Litts et al, 2020).
Students benefited particularly from liaising with experts in
their field (Leonard et al, 2016; Kermish-Allen et al., 2019;
McClain and Zimmerman, 2019).

Several articles identified the psychological and sociological
benefits of students participating in their community which
included an increased sense of empowerment, pride, and
respect for their local community (Leonard et al, 2016;
Zimmerman and Weible, 2017; Donnison and Marshman,
2018; Flanagan et al, 2019). This empowerment often
manifested as compassion for nature and people impacted by
socio-scientific issues (Herman et al, 2019; Iversen and
Jonsdottir, 2019), resulting in pro-activeness and advocacy
within their local community (Donnison and Marshman,
2018; Flanagan et al., 2019). During and after the learning
experiences, students were able to connect and learn together
with others in their community including peers, family, and
STEM professionals using correct field-specific terminology
(Buck et al., 2016; Zimmerman and Weible, 2017). One article
identified that students invited parents and family members into
their learning based on their own personal excitement and
interest in the content (Buck et al, 2016). Other studies
reported that participation in localised learning lead to
students formulating further questions for future inquiry
beyond the initial sequence of teaching and learning (Buck
et al, 2016; Francis et al, 2016; Zimmerman and Weible,
2017; Donnison and Marshman, 2018; Flanagan et al., 2019).

Limitations of Localized Learning in the
STEM Disciplines

The main limitations of localized learning in the STEM
disciplines were time restrictions and lack of community
involvement.

Time Restrictions

Some articles recognized time as a limitation to the
implementation of localized learning for STEM pedagogy and
student learning (Althauser and Harter, 2016; Buck et al., 2016;
Francis et al., 2016). Teachers reported that localized lessons can
be long and therefore ensuring the allocation of enough time
became a challenge (Althauser and Harter, 2016). Another
significant challenge related to the logistics of organizing
journeys outside the school grounds (Fiiz, 2018). One study
also reported that managing student behavior outside the
classroom affected the quality and duration of learning
activities (Francis et al, 2016). Preparation for localized
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learning was also identified as an obstacle. Time to collaborate
with other staff members was difficult to attain (Althauser and
Harter, 2016) and it was reported that localized learning took a lot
of time away from other curriculum areas (Buck et al., 2016; Fiiz,
2018). Time was required to ensure that students had the relevant
prior knowledge before leaving the classroom and learning in
localized contexts (Althauser and Harter, 2016; Fiz, 2018).

Lack of Community Engagement

Some studies reported that one challenge of implementing
localized learning for STEM pedagogy was gaining the
participation of community members (Buck et al., 2016; Gates,
2017). Despite teacher and student attempts to gather
information from community organizations and businesses,
sometimes there was no response or no relevant information
was provided (Buck et al., 2016; F(iz, 2018). One positive outcome
of this was that it gave students insight into the complexities of
managing divergent interests in relation to real-life problems and
situations (Buck et al., 2016; Donnison and Marshman, 2018).

Strategies to Increase the Effectiveness of
Localized Learning in STEM Disciplines

In consideration of the benefits and limitations, the articles identified
several strategies to increase the effectiveness of localized learning for
STEM pedagogy and student learning. Strategies included an
increase in professional development for teachers, whole-school
implementation, and ensuring community involvement.

Professional Development for Teachers

While most articles focused on student learning and experience,
teachers’ understanding of localized pedagogy was identified as a
key determinant of the effectiveness of the teaching and learning
that occurred (Buck et al.,, 2016; Iversen and Jonsdottir, 2019). In
one study, teachers who undertook workshop-based professional
development reported an increase in knowledge of subject content
and confidence in their ability to implement localized pedagogy
(Althauser and Harter, 2016). The students of teachers who had
undertaken professional development showed an increase in
subject content knowledge in comparison to students of
teachers who had not (Althauser and Harter, 2016). Further
evidence for this observation is provided by Buck et al. (2016).
In addition to subject content knowledge and pedagogical
strategies, there is also recognition that teachers often are not
adequately prepared to address controversial socio-scientific issues
(Buck et al, 2016; Iversen and Jénsdottir, 2019). Given the
controversy that can surround issues like climate change, this is
an important area for upskilling teachers through professional
development. Finally, teachers may need significant professional
development in order to deploy the virtual and augmented reality
technologies which can further enhance students’ localized
learning experiences (Ritter et al, 2019; Zimmerman et al,
2019; Boda and Brown, 2020; Land et al., 2020).

Whole-School Implementation
In some studies, teachers reported that localized learning for
STEM pedagogy would be best implemented as a whole-school

Teaching STEM Using Local Contexts

approach, despite these articles reporting studies that were
integrated at only specific grade levels (Althauser and Harter,
2016; Francis et al., 2016). Articles highlighted that localized
learning for STEM pedagogy should be embedded within the
current curriculum, rather than added as an additional inclusion
(Buck et al, 2016). This may also assist in mitigating the
limitation of time restrictions. It was reported that school
teachers need further resources and should have flexibility in
selecting their own resources for STEM pedagogy as this can lead
to an increased likelihood of teachers using these materials in the
future (Althauser and Harter, 2016).

Community Involvement

One key benefit of localized pedagogy to enhance student
learning is community involvement. The involvement of the
community increases home-school-community partnerships
and supports students as they make decisions about their
future careers (Rahmawati and Koul, 2016; Zimmerman and
Weible, 2017). While community members, STEM professionals,
and business people are important stakeholders in localized
pedagogies, as previously discussed, any difficulties engaging
with them can constrain the effectiveness of localized learning.
A potential solution to mitigate this limitation is to consider less
than obvious partnerships and innovative ways to collaborate
within the community (Gates, 2017). For instance, online
platforms like those used by Kermish-Allen et al. (2019) can
enable synchronous and asynchronous collaboration
independent of location that ameliorates difficulties in
organizing a single time and place for face-to-face meetings.
Other innovative options include the use of virtual and
augmented reality to bring the outside world into classrooms
or enhance outside-the-classroom experiences (Ritter et al., 2019;
Zimmerman et al., 2019; Boda and Brown, 2020; Land et al.,
2020).

IMPLICATIONS FOR RESEARCH AND
PRACTICE

The purpose of a scoping review is to survey the range of
research studies that have been conducted in a specific field,
to synthesize those research findings and to identify the gaps
that may emerge as fruitful areas for further research (Booth
etal., 2012). In this review we have collected studies focusing on
the use of local contexts as a vehicle for making STEM subjects
more relatable, interesting, and purposeful for students in the
formal years of schooling, with a view to decreasing student
disengagement with STEM. We found that the majority of
studies emanated from the United States and that most
involved qualitative research methods with relatively small
sample sizes. Only eight studies could be considered large
scale with sample sizes of more than 100 (Althauser and
Harter, 2016; Gates, 2017; Fliz, 2018; Flanagan et al., 2019;
Ritter et al.,, 2019; Walkington and Bernacki, 2019; Boda and
Brown, 2020; Kim et al., 2020). The remaining 17 studies had a
mean sample size of 35.7 students, reporting on small-scale
interventions using a range of data collection techniques,
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including pre- and post-assessments, interviews, observations
and collection of classroom artefacts.

Despite the variation in the size of the studies, the findings
across the studies were largely consistent, presenting a positive
view of the benefits of teaching STEM by linking with local
contexts. Innovative pedagogies such as project-based learning
or inquiry-based learning could be vehicles for promoting
student learning in localized contexts, the evaluation of
which could be a focus for future research. There was broad
agreement that student enjoyment and interest in STEM
subjects was improved due to perceptions of increased
relevance of STEM content. A theoretical perspective which
aligns with these findings underpins the Science Capital
teaching approach (Godec et al,, 2017), a pedagogical method
designed to increase students’ science capital. Recently, the
model has been expanded to STEM capital by incorporating
technology, engineering, and mathematics (Moote et al., 2020).
Science capital and STEM capital are multi-dimensional
constructs that include scientific literacy, science-related
attitudes, values and dispositions, knowledge about the
transferability of science skills, science media consumption,
participation in out-of-school science learning contexts,
familial science skills and qualifications, connections with
scientists and discussions of science in everyday life (Godec
et al., 2017). In the scoping review, several of these dimensions
were found to be positively impacted by pedagogical approaches
linked to local contexts. In particular, several studies reported
increases in student STEM knowledge (Althauser and Harter,
2016; Buck et al, 2016; Leonard et al., 2016; Gates, 2017;
Herman et al., 2019; Kermish-Allen et al., 2019; Kinslow
et al,, 2019; Ritter et al., 2019; Land et al., 2020; Litts et al.,
2020), more positive dispositions towards STEM subjects (Buck
et al., 2016; Francis et al., 2016; Leonard et al., 2016; Rahmawati
and Koul, 2016; Gates, 2017; Zimmerman and Weible, 2017;
Donnison and Marshman, 2018; Ftiz, 2018; Belling et al., 2019;
Flanagan et al., 2019; Herman et al., 2019; McClain and
Zimmerman, 2019; Littrell et al., 2020a; Littrell et al., 2020b;
Boda and Brown, 2020; Land et al, 2020), the valuing of
activities to develop transferable STEM skills (Francis et al,
2016; Leonard et al, 2016; Rahmawati and Koul, 2016;
Zimmerman and Weible, 2017; Donnison and Marshman,
2018; Flanagan et al.,, 2019; McClain and Zimmerman, 2019;
Litts et al., 2020), and opportunities to engage with science
experts (Leonard et al, 2016; Kermish-Allen et al., 2019;
McClain and Zimmerman, 2019). Increases in science capital
are associated with the likelihood of pursuing post-compulsory
STEM qualifications (Moote et al., 2019), therefore, teaching
approaches that have the potential to increase students’ science
capital could impact on the long term aspirations of students in
STEM fields. However, relatively few studies that met the
inclusion criteria explicitly measured impacts on career and
education aspirations, indicating an important area for future
research (Leonard et al., 2016). The studies included in this
scoping review consistently point to outcomes for students
which are aligned with increases in science capital, indicating
that teaching STEM through purposeful links with local
contexts could be a promising means of addressing the
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current concerns with STEM participation and engagement
in schools.

While the studies presented a consistent view of the benefits of
teaching STEM with links to local contexts, there were also
concerns raised about this approach. From a teaching
perspective, time factors were identified as an impediment
across a number of studies. The Science Capital Teaching
Approach (Godec et al., 2017) recognizes the importance of
out-of-school science experiences as a key contributor to the
development of science capital, however, teachers identified that a
major difficulty was the time required to plan these experiences,
in conjunction with ensuring that other curriculum requirements
were met. Also, difficulties were reported in relation to garnering
the support of community and industry partners necessary to
enable authentic STEM learning contexts. While these kinds of
partnerships are encouraged, particularly for careers education
(Foundation for Young Australians, 2019), there is little
systematic support available for teachers aiming to leverage
these connections to improve teaching in STEM subjects.
Multiple studies reported difficulties in establishing these
networks so that STEM teaching and learning could be
meaningfully linked to local contexts (Buck et al., 2016; Gates,
2017; Fuaz, 2018).

The scoping review revealed that the challenge of gaining
community and industry support was linked to the issue of lack of
teacher time for planning and insufficient professional
development for teachers. The pace at which scientific and
technological advances have progressed poses an ongoing
challenge for teachers in keeping up to date with new
knowledge, integrating localized STEM learning into the
curriculum and in developing the pedagogical skills to cope
with contentious socio-scientific issues (Althauser and Harter,
2016; Buck et al, 2016). Taking a whole school approach to
teaching in this way was recommended by several studies
(Althauser and Harter, 2016; Buck et al., 2016; Francis et al.,
2016), highlighting that a localized approach to STEM teaching is
optimized when it is embedded across the curriculum and
supported through teacher and community collaboration.
Educational jurisdictions are putting in place system wide
approaches to assist teachers to engage with industry (NSW
Department of Education, n.d.), however there is no associated
research evidence that measures the impact of these initiatives.

The research under consideration for this scoping review
provides a positive picture of the benefits of teaching K-12
STEM by linking to local contexts. Although the studies were,
with a few exceptions, mostly small scale, they reported similar
findings in terms of the educational value of the programs,
particularly as a means of increasing student interest and
enjoyment in STEM. Given the consistent positive findings,
the challenge for educational practitioners and researchers is
to devise programs that can be conducted at scale, ensuring
widespread availability and testing of the benefits to students.
Transforming educational practices on a large scale is a challenge
and requires not only evidence-based programs, but also effective
approaches to implementation in order to ensure fidelity
(Adelman and Taylor, 2007; Fixsen et al, 2013). For
educational programs to be effectively implemented they must
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take into account staff willingness to undertake changed
approaches, the capacity of teachers to implement new
programs, the beliefs of school staff in relation to the value of
the programs and alignment with the local context of the school
(Redding et al., 2017). In a similar vein, this scoping review points
to the need for rigorous research-based development and
evaluation of programs on a large scale, across multiple school
and district contexts, while also recognizing that there will be
contextual differences in implementation in different locations.

CONCLUSION

Given the importance of STEM knowledge and skills in our
increasingly complex, scientific, technological and data-based
society, it is imperative that we find ways to better engage a
broader range of students in STEM disciplines in school.
Positioning STEM learning in relation to students’ local
contexts, in order to increase relevance, is one means of
achieving this aim. For this approach to be successful, however,
teachers need the expertise and time to link curriculum content to
their local contexts in meaningful ways so that students experience
STEM learning that is both purposeful and appealing.

This scoping review has examined five years of research from
2016 to 2020, providing insights into how STEM education
practitioners are leveraging the benefits of incorporating
STEM learning within local contexts to improve student
learning. We find widespread evidence of increases in student
enjoyment of learning and in their aspirations for STEM-related
career aspirations. Also, there is evidence that students developed
transferable skills such as the capacity to collaborate,
communicate and to develop real-world decision making skills

REFERENCES

Adelman, H. S., and Taylor, L. (2007). Systemic Change for School Improvement.
J. Educ. Psychol. Consultation 17 (1), 55-77. doi:10.1080/10474410709336590

Althauser, K., and Harter, C. (2016). Math and Economics: Implementing
Authentic Instruction in Grades K-5. J. Educ. Train. Stud. 4 (4), 111-122.
doi:10.11114/jets.v4i4.1328

Archer, L., Dawson, E., DeWitt, ]., Godec, S., King, H., Mau, A, et al. (2018). Using
Bourdieu in Practice? Urban Secondary Teachers’ and Students’ Experiences of
a Bourdieusian-Inspired Pedagogical Approach. Br. J. Sociol. Educ. 39 (3),
283-298. doi:10.1080/01425692.2017.1335591

Archer, L., DeWitt, J., and Wong, B. (2014). Spheres of Influence: what Shapes
Young People’s Aspirations at Age 12/13 and what Are the Implications for
Education Policy?. J. Educ. Pol. 29 (1), 58-85. doi:10.1080/
02680939.2013.790079

Arksey, H., and O’Malley, L. (2005). Scoping Studies: Towards a Methodological
Framework. Int. ]J. Soc. Res. Methodol. 8 (1), 19-32. doi:10.1080/
1364557032000119616

Berger, N., Mackenzie, E., and Holmes, K. (2020). Positive Attitudes towards
Mathematics and Science Are Mutually Beneficial for Student Achievement: A
Latent Profile Analysis of TIMSS 2015. Aust. Educ. Res. 47 (3), 409-444.
doi:10.1007/513384-020-00379-8

Blickenstaff, J. (2005). Women and Science Careers: Leaky Pipeline or Gender
Filter?. Gend. Educ. 17 (4), 369-386. doi:10.1080/09540250500145072

Boda, P. A, and Brown, B. (2020). Designing for Relationality in Virtual Reality:
Context-specific Learning as a Primer for Content Relevancy. J. Sci. Educ.
Technol. 29 (5), 691-702. doi:10.1007/s10956-020-09849-1

Teaching STEM Using Local Contexts

through engagement in learning within their local contexts.
While some limitations were noted, such as a lack of teacher
time and low levels of community involvement, these were
generally operational in nature, rather than negative outcomes
for students. The challenge for educators and community
members interested in STEM education is to find ways to
embed localized learning within the constraints of the school
curriculum and to foster cooperative structures to support
teachers to more readily engage with STEM contexts outside
of the school. This scoping review provides clear evidence of the
benefits of localized STEM learning and points to the needs for
further work to ensure that such benefits can be propagated at
scale to maximize learning outcomes for students.

AUTHOR CONTRIBUTIONS

KH, EH, and NB conceptualised the scoping review and defined
the search parameters and methods. In 2019, MW conducted the
literature searches, screened the articles, summarised the final
articles, and drafted the methods and findings. In 2021, NB
updated the literature searches, article screening, and article
summaries. EH updated and finalised the introductory sections
and methods, NB updated and finalised the findings section, and
KH drafted and finalised the discussion and conclusion sections.

SUPPLEMENTARY MATERIAL

The Supplementary Material for this article can be found online at:
https://www .frontiersin.org/articles/10.3389/feduc.2021.693808/
full#supplementary-material

Belling, M., Hartmeyer, R., and Bentsen, P. (2019). Seven Place-Conscious
Methods to Stimulate Situational Interest in Science Teaching in Urban
Environments.  Education 3-13 3-1347 (2), 162-175. doi:10.1080/
03004279.2017.1420096

Booth, A., Papaioannou, D., and Sutton, A. (2012). Systematic Approaches to a
Successful Literature Review. London, United Kingdom: SAGE.

Buck, G. A., Cook, K., and Carter, I. W. (2016). Attempting to Make Place-Based
Pedagogy on Environmental Sustainability Integral to Teaching and Learning
in Middle School: An Instrumental Case Study. Electron. J. Sci. Educ. 20 (2),
32-47.

Donnison, S., and Marshman, M. (2018). Empowering Gifted and Talented Youth:
The "N" Youth Activity Precinct. Australas. J. Gifted Educ. 27, 47. doi:10.21505/
ajge.2018.0005

Dowker, A., Sarkar, A., and Looi, C. Y. (2016). Mathematics Anxiety: What Have
We Learned in 60 years?. Front. Psychol. 7, 508. doi:10.3389/fpsyg.2016.00508

Education Council (2015). National STEM School Education Strategy. Available at:
http://www.educationcouncil.edu.au/site/DefaultSite/filesystem/documents/
National%20STEM%20School%20Education%20Strategy.pdf.

Fixsen, D., Blase, K., Metz, A., and Van Dyke, M. (2013). Statewide Implementation
of Evidence-Based Programs. Exceptional Child. 79 (3), 213-230. doi:10.1177/
001440291307900206

Flanagan, C., Gallay, E., Pykett, A., and Smallwood, M. (2019). The Environmental
Commons in Urban Communities: The Potential of Place-Based Education.
Front. Psychol. 10, 226. doi:10.3389/fpsyg.2019.00226

Foundation for Young Australians (2019). School-Industry Partnerships: A
Toolkit to Support Collaboration for Career Education. Available at:
https://www.fya.org.au/wp-content/uploads/2019/08/FYA_CareerEducation_
EducatorToolkit.pdf.

Frontiers in Education | www.frontiersin.org

August 2021 | Volume 6 | Article 693808


https://www.frontiersin.org/articles/10.3389/feduc.2021.693808/full#supplementary-material
https://www.frontiersin.org/articles/10.3389/feduc.2021.693808/full#supplementary-material
https://doi.org/10.1080/10474410709336590
https://doi.org/10.11114/jets.v4i4.1328
https://doi.org/10.1080/01425692.2017.1335591
https://doi.org/10.1080/02680939.2013.790079
https://doi.org/10.1080/02680939.2013.790079
https://doi.org/10.1080/1364557032000119616
https://doi.org/10.1080/1364557032000119616
https://doi.org/10.1007/s13384-020-00379-8
https://doi.org/10.1080/09540250500145072
https://doi.org/10.1007/s10956-020-09849-1
https://doi.org/10.1080/03004279.2017.1420096
https://doi.org/10.1080/03004279.2017.1420096
https://doi.org/10.21505/ajge.2018.0005
https://doi.org/10.21505/ajge.2018.0005
https://doi.org/10.3389/fpsyg.2016.00508
http://www.educationcouncil.edu.au/site/DefaultSite/filesystem/documents/National%20STEM%20School%20Education%20Strategy.pdf
http://www.educationcouncil.edu.au/site/DefaultSite/filesystem/documents/National%20STEM%20School%20Education%20Strategy.pdf
https://doi.org/10.1177/001440291307900206
https://doi.org/10.1177/001440291307900206
https://doi.org/10.3389/fpsyg.2019.00226
https://www.fya.org.au/wp-content/uploads/2019/08/FYA_CareerEducation_EducatorToolkit.pdf
https://www.fya.org.au/wp-content/uploads/2019/08/FYA_CareerEducation_EducatorToolkit.pdf
https://www.frontiersin.org/journals/education
www.frontiersin.org
https://www.frontiersin.org/journals/education#articles

Holmes et al.

Francis, M., Paige, K., and Hardy, G. (2016). Where Does the Water Go?
Development of Students’ Questions through the Use of Their Photography
of Local Water Catchments. Teach. Sci. 62, 18. doi:10.3316/
INFORMIT.271611266256378

Freeman, B., Marginson, S., and Tytler, R. (2019). “An International View of STEM
Education,” in STEM Education, 2.0. (Leiden, Netherlands: Brill Sense),
350-363. doi:10.1163/9789004405400_019

Fiiz, N. (2018). Out-of-school Learning in Hungarian Primary Education: Practice
and Barriers. J. Experiential Educ. 41 (3), 277-294. doi:10.1177/
1053825918758342

Gates, A. E. (2017). Benefits of a STEAM Collaboration in Newark, New Jersey:
Volcano Simulation through a Glass-Making Experience. J. Geosci. Educ. 65 (1),
4-11. doi:10.5408/16-188.1

Godec, S., King, H., and Archer, L. (2017). The Science Capital Teaching Approach:
Engaging Students with Science, Promoting Social justice—UCL Discovery.
London: University College London. Available at: https://discovery.ucl.ac.uk/
id/eprint/10080166/.

Gruenewald, D. A. (2003). The Best of Both Worlds: A Critical Pedagogy of Place.
Educ. Res. 32 (4), 3-12. doi:10.3102/0013189X032004003

Herman, B. C., Owens, D. C,, Oertli, R. T., Zangori, L. A., and Newton, M. H.
(2019). Exploring the Complexity of Students’ Scientific Explanations and
Associated Nature of Science Views within a Place-Based Socioscientific
Issue Context. Sci. Educ. 28 (3), 329-366. doi:10.1007/s11191-019-00034-4

Holmes, K., Gore, J., Smith, M., and Lloyd, A. (2018). An Integrated Analysis of
School Students” Aspirations for STEM Careers: Which Student and School
Factors Are Most Predictive?. Int. J. Sci. Math. Educ. 16 (4), 655-675.
d0i:10.1007/510763-016-9793-z

Iversen, E., and Jonsdottir, G. (2019). 'We Did See the Lapwing’ - Practising
Environmental Citizenship in Upper-Secondary Science Education. Environ.
Educ. Res. 25 (3), 411-421. doi:10.1080/13504622.2018.1455075

Kermish-Allen, R., Peterman, K., and Bevc, C. (2019). The Utility of Citizen Science
Projects in K-5 Schools: Measures of Community Engagement and Student
Impacts. Cult. Stud. Sci. Educ. 14 (3), 627-641. doi:10.1007/s11422-017-9830-4

Kim, G., Ko, Y., and Lee, H. (2020). The Effects of Community-Based
Socioscientific Issues Program (SSI-COMM) on Promoting Students’ Sense
of Place and Character as Citizens. Int. J. Sci. Math. Educ. 18 (3), 399-418.
doi:10.1007/s10763-019-09976-1

Kinslow, A. T, Sadler, T. D., and Nguyen, H. T. (2019). Socio-scientific Reasoning
and Environmental Literacy in a Field-Based Ecology Class. Environ. Educ. Res.
25 (3), 388-410. doi:10.1080/13504622.2018.1442418

Land, S. M., Zimmerman, H. T., Millet, C., and Choi, G. W. (2020). Supporting
Observing-On-The-Move with Proximity-Based Technology: Designing for
Children’s Scientific Observations Outdoors. Visitor Stud. 23 (2), 182-204.
doi:10.1080/10645578.2020.1773720

Leonard, J., Chamberlin, S. A., Johnson, J. B., and Verma, G. (2016). Social Justice,
Place, and Equitable Science Education: Broadening Urban Students’
Opportunities to Learn. Urban Rev. 48 (3), 355-379. d0i:10.1007/s11256-
016-0358-9

Littrell, M. K., Okochi, C., Gold, A. U., Leckey, E., Tayne, K., Lynds, S., et al.
(2020a). Exploring Students’ Engagement with Place-Based Environmental
Challenges through Filmmaking: A Case Study from the Lens on Climate
Change Program. J. Geosci. Educ. 68 (1), 80-93. doi:10.1080/
10899995.2019.1633510

Littrell, M. K., Tayne, K., Okochi, C., Leckey, E., Gold, A. U., and Lynds, S. (2020b).
Student Perspectives on Climate Change through Place-Based Filmmaking.
Environ. Educ. Res. 26 (4), 594-610. doi:10.1080/13504622.2020.1736516

Litts, B. K., Lewis, W. E., and Mortensen, C. K. (2020). Engaging Youth in
Computational Thinking Practices through Designing Place-Based mobile
Games about Local Issues. Interactive Learn. Environments 28 (3), 302-315.
doi:10.1080/10494820.2019.1674883

Malmberg, A., and Maskell, P. (2006). Localized Learning Revisited. Growth and
Change 37 (1), 1-18. doi:10.1111/.1468-2257.2006.00302.x

Marginson, S., Tytler, R., Freeman, B., and Roberts, K. (2013). STEM: Country
Comparisons: International Comparisons of Science, Technology, Engineering
and Mathematics (STEM) Education. Final Report. Melbourne, Australia:
Publisher is Australian Council of Learned Academies

McClain, L. R., and Zimmerman, H. T. (2019). Family Connections to Local
Science Issues: How Scientists Use Questions to Engage Families in Personally-

Teaching STEM Using Local Contexts

Relevant Learning during Science-Themed Workshops. Int. J. Sci. Educ. B9 (2),
154-170. doi:10.1080/21548455.2019.1584419

Miller, D. I, Nolla, K. M., Eagly, A. H., and Uttal, D. H. (2018). The Development
of Children’s Gender-Science Stereotypes: A Meta-analysis of 5 Decades of U.S.
Draw-A-Scientist Studies. Child. Dev. 89 (6), 1943-1955. doi:10.1111/
cdev.13039

Moher, D., Liberati, A., Tetzlaff, J., Altman, D. G., and Group, T. P. (2009).
Preferred Reporting Items for Systematic Reviews and Meta-Analyses: The
PRISMA  Statement. Plos Med. 6 (7), €l000097. doi:10.1371/
journal.pmed.1000097

Moote, J., Archer, L., DeWitt, J., and MacLeod, E. (2020). Science Capital or STEM
Capital? Exploring Relationships between Science Capital and Technology,
Engineering, and Maths Aspirations and Attitudes Among Young People Aged
17/18. J. Res. Sci. Teach. 57 (8), 1228-1249. doi:10.1002/tea.21628

Moote, J., Archer, L., DeWitt, J., and MacLeod, E. (2019). Who Has High Science
Capital? an Exploration of Emerging Patterns of Science Capital Among
Students Aged 17/18 in England. Res. Pap. Educ. 36, 402-422. doi:10.1080/
02671522.2019.1678062

NSW Department of Education (n.d.). STEM Industry School Partnerships.
Available at: https://sispprogram.schools.nsw.gov.au/ (Accessed April 10,
2021).

Plenty, S., and Heubeck, B. G. (2013). A Multidimensional Analysis of Changes in
Mathematics Motivation and Engagement during High School. Educ. Psychol.
33 (1), 14-30. doi:10.1080/01443410.2012.740199

Potvin, P., Hasni, A., Sy, O., and Riopel, M. (2018). Two Crucial Years of Science
and Technology Schooling: A Longitudinal Study of the Major Influences on
and Interactions between Self-Concept, Interest, and the Intention to Pursue
S&T. Res. Sci. Educ. 50 (5), 1739-1761. doi:10.1007/s11165-018-9751-6

Rahmawati, Y., and Koul, R. (2016). Fieldwork, Co-teaching and Co-generative
Dialogue in Lower Secondary School Environmental Science. Issues Educ. Res.
26 (1), 147-164.

Redding, C., Cannata, M., and Taylor Haynes, K. (2017). With Scale in Mind: A
Continuous Improvement Model for Implementation. Peabody J. Educ. 92 (5),
589-608. doi:10.1080/0161956X.2017.1368635

Ritter, K. A., Stone, H., and Chambers, T. L. (2019). Empowering through
Knowledge: Exploring Place-Based Environmental Education in Louisiana
Classrooms through Virtual Reality. Comput. Educ. J. 10 (1), 1-7.

Smith, G. A. (2002). Place-based Education: Learning to Be where We Are. Phi
Delta Kappan 83 (8), 584-594. doi:10.1177/003172170208300806

Tytler, R, Symington, D., and Cripps Clark, J. (2017). Community-school
Collaborations in Science: Towards Improved Outcomes through Better
Understanding of Boundary Issues. Int. J. Sci. Math. Educ. 15 (4), 643-661.
doi:10.1007/s10763-015-9711-9

van den Hurk, A., Meelissen, M., and van Langen, A. (2019). Interventions in
Education to Prevent STEM Pipeline Leakage. Int. J. Sci. Educ. 41 (2), 150-164.
doi:10.1080/09500693.2018.1540897

van Tuijl, C., and van der Molen, J. H. W. (2016). Study Choice and Career
Development in STEM fields: An Overview and Integration of the Research. Int.
J. Technol. Des. Educ. 26 (2), 159-183. doi:10.1007/s10798-015-9308-1

Walkington, C., and Bernacki, M. L. (2019). Personalizing Algebra to Students’
Individual Interests in an Intelligent Tutoring System: Moderators of Impact.
Int. J. Artif. Intell. Educ. 29 (1), 58-88. doi:10.1007/s40593-018-0168-1

Wang, M.-T., and Degol, J. (2013). Motivational Pathways to STEM Career
Choices: Using Expectancy-Value Perspective to Understand Individual and
Gender Differences in STEM fields. Develop. Rev. 33 (4), 304-340. doi:10.1016/
j.dr.2013.08.001

Watt, H. M. G,, Shapka, J. D., Morris, Z. A., Durik, A. M., Keating, D. P., and Eccles,
J. S. (2012). Gendered Motivational Processes Affecting High School
Mathematics Participation, Educational Aspirations, and Career Plans: A
Comparison of Samples from Australia, Canada, and the United States.
Develop. Psychol. 48 (6), 1594-1611. doi:10.1037/a0027838

Yacoubian, H. A. (2018). Scientific Literacy for Democratic Decision-Making. Int.
J. Sci. Educ. 40 (3), 308-327. doi:10.1080/09500693.2017.1420266

Zimmerman, H. T., Land, S. M., Maggiore, C., and Millet, C. (2019).
Supporting Children’s Outdoor Science Learning with mobile
Computers: Integrating Learning On-The-Move Strategies with
Context-Sensitive Computing. Learn. Media Technol. 44 (4), 457-472.
d0i:10.1080/17439884.2019.1667823

Frontiers in Education | www.frontiersin.org

August 2021 | Volume 6 | Article 693808


https://doi.org/10.3316/INFORMIT.271611266256378
https://doi.org/10.3316/INFORMIT.271611266256378
https://doi.org/10.1163/9789004405400_019
https://doi.org/10.1177/1053825918758342
https://doi.org/10.1177/1053825918758342
https://doi.org/10.5408/16-188.1
https://discovery.ucl.ac.uk/id/eprint/10080166/
https://discovery.ucl.ac.uk/id/eprint/10080166/
https://doi.org/10.3102/0013189X032004003
https://doi.org/10.1007/s11191-019-00034-4
https://doi.org/10.1007/s10763-016-9793-z
https://doi.org/10.1080/13504622.2018.1455075
https://doi.org/10.1007/s11422-017-9830-4
https://doi.org/10.1007/s10763-019-09976-1
https://doi.org/10.1080/13504622.2018.1442418
https://doi.org/10.1080/10645578.2020.1773720
https://doi.org/10.1007/s11256-016-0358-9
https://doi.org/10.1007/s11256-016-0358-9
https://doi.org/10.1080/10899995.2019.1633510
https://doi.org/10.1080/10899995.2019.1633510
https://doi.org/10.1080/13504622.2020.1736516
https://doi.org/10.1080/10494820.2019.1674883
https://doi.org/10.1111/j.1468-2257.2006.00302.x
https://doi.org/10.1080/21548455.2019.1584419
https://doi.org/10.1111/cdev.13039
https://doi.org/10.1111/cdev.13039
https://doi.org/10.1371/journal.pmed.1000097
https://doi.org/10.1371/journal.pmed.1000097
https://doi.org/10.1002/tea.21628
https://doi.org/10.1080/02671522.2019.1678062
https://doi.org/10.1080/02671522.2019.1678062
https://sispprogram.schools.nsw.gov.au/
https://doi.org/10.1080/01443410.2012.740199
https://doi.org/10.1007/s11165-018-9751-6
https://doi.org/10.1080/0161956X.2017.1368635
https://doi.org/10.1177/003172170208300806
https://doi.org/10.1007/s10763-015-9711-9
https://doi.org/10.1080/09500693.2018.1540897
https://doi.org/10.1007/s10798-015-9308-1
https://doi.org/10.1007/s40593-018-0168-1
https://doi.org/10.1016/j.dr.2013.08.001
https://doi.org/10.1016/j.dr.2013.08.001
https://doi.org/10.1037/a0027838
https://doi.org/10.1080/09500693.2017.1420266
https://doi.org/10.1080/17439884.2019.1667823
https://www.frontiersin.org/journals/education
www.frontiersin.org
https://www.frontiersin.org/journals/education#articles

Holmes et al.

Zimmerman, H. T., and Weible, J. L. (2017). Learning in and about Rural Places:
Connections and Tensions between Students’ Everyday Experiences and
Environmental Quality Issues in Their Community. Cult. Stud. Sci. Educ. 12
(1), 7-31. doi:10.1007/s11422-016-9757-1

Conflict of Interest: The authors declare that the research was conducted in the
absence of any commercial or financial relationships that could be construed as a
potential conflict of interest.

Publisher’s Note: All claims expressed in this article are solely those of the authors
and do not necessarily represent those of their affiliated organizations, or those of

Teaching STEM Using Local Contexts

the publisher, the editors and the reviewers. Any product that may be evaluated in
this article, or claim that may be made by its manufacturer, is not guaranteed or
endorsed by the publisher.

Copyright © 2021 Holmes, Mackenzie, Berger and Walker. This is an open-access
article distributed under the terms of the Creative Commons Attribution License (CC
BY). The use, distribution or reproduction in other forums is permitted, provided the
original author(s) and the copyright owner(s) are credited and that the original
publication in this journal is cited, in accordance with accepted academic practice.
No use, distribution or reproduction is permitted which does not comply with
these terms.

Frontiers in Education | www.frontiersin.org

10

August 2021 | Volume 6 | Article 693808


https://doi.org/10.1007/s11422-016-9757-1
https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
https://www.frontiersin.org/journals/education
www.frontiersin.org
https://www.frontiersin.org/journals/education#articles

	Linking K-12 STEM Pedagogy to Local Contexts: A Scoping Review of Benefits and Limitations
	Introduction
	Concerns With STEM Participation and Education
	Linking STEM Pedagogy With Local Contexts
	Study Aims
	Materials and Methods
	Findings
	Benefits of Localized Learning for STEM Pedagogy and Student Learning
	Increased Student Aspirations, Enjoyment, Interest, and Engagement
	Development of Students’ Transferable Skills

	Limitations of Localized Learning in the STEM Disciplines
	Time Restrictions
	Lack of Community Engagement

	Strategies to Increase the Effectiveness of Localized Learning in STEM Disciplines
	Professional Development for Teachers
	Whole-School Implementation
	Community Involvement


	Implications for Research and Practice
	Conclusion
	Author Contributions
	Supplementary Material
	References


