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At present, an understanding of the teaching practices at university and the opinion of students about these practices is limited, at least in certain knowledge areas. Given this diagnosis and in the context of Social Sciences Didactics, we consider it important to analyze teaching practices and how they impact future teachers. Consequently, concerned about the quality of training offered to students, this study aims to know their opinion about which teaching practices they consider most appropriate to train in Social Sciences Didactics, once they finish the subjects related to this area. To this end, a non-experimental quantitative design has been used, involving collecting information through a questionnaire completed by 875 students from seven Spanish universities studying for the Degree in Primary Education. The data was analyzed from a triple perspective, an analysis of the descriptive statistics of the items contemplated in this research, the existing correlations between them, and a statistical analysis based on the gender variable. The results show that the treatment of controversial issues and the didactic outings outside the university classroom are the strategies most valued by the students in teaching specific content of the subject Social Sciences Didactics. The results also show significant differences in the responses to each item depending on the gender variable. We conclude that students widely value university teaching practices related to implementing active methodologies, analyzing current social and environmental issues, and collaborative work dynamics. Likewise, it is observed that women have, on the whole, a better opinion than men regarding these types of methodologies and strategies.
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1 INTRODUCTION
The precepts governing the teaching of social sciences are currently based on the construct of democratic and critical citizenship (Gómez et al., 2021), capable of interpreting its environment, as well as intervening in it to transform it. This teaching should favor the consolidation of a complete vision of the world, where the totality of geographical spaces, existing historical and social events are taken into account while offering a local and global vision of problems (Pagés, 2019).
Given the importance of the teaching of Social Sciences in a world full of changes and uncertainties (Pérez, 2019), it is necessary to ask ourselves about what type of initial training future teachers will require to guide students in the process of building their social thinking. Along these lines, it is also worth questioning whether education professionals are trained to teach Social Sciences from a critical and emancipatory perspective and whether they are adequately trained to do so in university classrooms. Therefore, we consider that understanding students’ opinions about their initial training is key to knowing if this training has been significant enough to enable them to incorporate modifications in the teaching of social content in their areas of teaching activity.
Undoubtedly, the initial training that future teachers receive at university is transcendental to promote epistemological changes in their conceptions about the teaching of Social Sciences and its purposes (González and Fuentes, 2011). Similarly, authors such as Estepa (2017) justify the need for quality training, based on the idea that a teacher, when faced with teaching for the first time, usually bases their teaching methods on models already lived or experienced, as well as on their experiences as a student. This may imply a reproduction of previously perceived models that, in general terms, tend to be attached to traditional models (Sánchez Fuster, 2017; Souto and García-Monteagudo, 2019). Since the pedagogical actions of teachers in training will emerge from the teaching practices in the university classroom, offering adequate initial training should be the primary motivation for improving teaching practice in classrooms, ensuring a break from traditional school routines (Parra et al., 2019) and the social representations that students have about of Social Sciences (Souto and García-Monteagudo, 2016). Thus, in order to meet the indicated purposes, in the context of Higher Education, we must begin with methodological approaches that affect the problematization of social content, the connection with controversial issues, past and present (Santisteban, 2019a), and that allows students to play an active role in their own learning process.
In this context, almost 2 decades ago, Cuesta (2003) claimed the importance of training future teachers in critical didactics, which would involve, among other aspects, problematizing the present, thinking historically, learning through dialogue, and challenging pedagogical and professional codes to question the disciplinary bases of school knowledge that can hinder innovation and change. Consequently, at the university level, these training needs should focus on providing future professionals with an active attitude in their profession while equipping them with relevant skills and knowledge that could lead them to improve their educational practices (Iranzo, 2018).
Therefore, we understand the guidelines that must be adhered to train future teachers in teaching skills that allow them to develop the social thinking of their students for the purposes mentioned above, based on the critical understanding and interpretation of reality and a commitment to it. However, little is known as to whether the teaching practices at the university level in the subject of Social Sciences Didactics contribute to this and adequately impact the training of students (Pagès and Santisteban, 2014). In other words, there is little understanding of what these practices look like in a real classroom (Santisteban, 2019a), despite the importance of these processes for the improvement of teacher training.
Among the few works that have approached this reality, we highlight those of Moril (2011), Aranda and López (2017) or Guerrero et al. (2020), which have highlighted some aspects that deserve our attention, such as the continuity of excessively expository practices in university contexts, the lack of connection between theory and practice, or the need to reinforce the relations between university and school further. Despite being an unexplored and even ignored line of research (Cochran-Smith, 2005), at least in the Spanish university environment and, in particular, in the area of Social Science Didactics, it is crucial to continue analyzing the initial training offered to future teachers in this subject area, since reflection on the formative impact of the university teacher’s practice on trainee teachers (Kitchen and Stevens, 2008) can lead to an understanding of what is needed to enhance the professional development of future educators. Likewise, we consider it essential to address one of the main challenges posed to the didactics of this specific subject, such as preparing teachers who have the task of educating the future citizens of a complex society, which presents us with numerous challenges (Montero et al., 2017).
Based on our studies on university training practices, we can deduce that initial teacher training hardly favors methodological strategies that thoroughly train students and, in particular, involve questioning or asking questions. Methodological practices tend to be not very reflective, clashing head-on with the reflective nature of social content itself. In this context, regarding the training given in university classrooms, some authors point out that among teachers’ concerns, attracting the student body’s attention so that they feel attracted to what they are studying is not a priority (Esteban, 2019). An approach that has received the reinforcement of other authors when defining university didactics as traditional teaching that is excessively masterful and focused on theory, which hardly prepares future teachers for their professional practice (Vaillant and Marcelo, 2015).
Delving further into the issue of teacher training, knowledge of how students in initial training conceive the educational practices of teachers is essential to transform the teaching landscape from within. In fact, the process of transformation of educational practices in Social Sciences falls on the initial training of teachers, since only from this perspective can we train students to subsequently implement active learning methodologies in the classroom that optimize the teaching of historical, geographical, and social content, endowing them with a critical and transformative sense.
Faced with this situation, we value the need to train university students from the improvement of the teaching-learning process in Higher Education classrooms themselves, providing them with the necessary theoretical and practical knowledge that allows them to determine what content to teach, why they should be taught, how to teach them, and how and when to evaluate them (Benejam, 1999). For this reason, we consider that it is currently necessary to reflect on and investigate the teaching practices of university professors who teach subjects in Social Science Didactics. Not surprisingly, the main task of any specific didactics must reside, from a scientific point of view, the study of the existing relationships between the teacher, the students, and the transfer of knowledge in an educational context. Thus, given the reality that welcomes us, we believe it is essential to focus our attention on the university classroom and analyze and innovate to improve reflection-in-action and reflection-on-action, as pertains to teaching practice (Escribano, 2019). These purposes link with the reflective teaching practice that Schön (1992) began.
To confirm this better understanding of the act of teaching, it is appropriate for teachers to explore, together with their students, the representations that both have about what happens in class (Monereo et al., 2013). This research framework must be accompanied by different training strategies such as team meetings to manage the subject taught, teaching circles between teachers, and, sometimes, with students, in which the teaching and learning processes are analyzed for their improvement, based on self-training strategies. Furthermore, Monereo (2013) emphasizes this understanding by proposing an integrative approach to know the impact of teaching practice based on four parameters: the university teacher, university students, the institution, and the training process of the teacher.
In short, given the importance of initial training to transform praxis in educational contexts and the few studies carried out within the framework of Social Science Didactics at the university level, we wish to study, in-depth, which resources and methodologies are the most valued by preservice teachers in order to develop their skills and knowledge, once they have completed the subjects in this area. In this study, we also analyze whether there are gender differences in the results obtained. This analysis based on the gender variable is justified by the existence of extensive international studies that confirm these differences, for example, regarding the digital competences of future teachers (Lucas et al., 2021), their attitudes towards the new technologies (Ottenbreit-Leftwich et al., 2015; Tondeur et al., 2016), or perceptions in relation to the Technological Pedagogical Content Knowledge (TPACK) (Luik et al., 2018). However, there are also similar studies that do not find these differences (Sang et al., 2010; Papadakis, 2018). Consequently, in this research we wanted to determine if there are significant differences between men and women in relation to opinions about resources and methods for training in Social Science Didactics.
We are convinced that the optimization of training practices in Higher Education must occur because they are spaces for research and reflection for those who intervene in this training context. In this way, the results of this study will make it possible to identify strengths and weaknesses and integrate conclusive improvements in university teaching activities.
2 MATERIALS AND METHODS
2.1 Objectives
The general objective (GO) of this research is to analyze the students’ opinions, once their training has concluded, of the Degree in Primary Education on the teaching practices at the university level in the area of Social Sciences Didactics. The following specific objectives (SO) are broken down from the previously mentioned GO:
1. Analyze which didactic resources they consider most appropriate to address the contents of the subjects in the area of Social Sciences Didactics.
2. Analyze which didactic methods they consider most appropriate to address the contents of the subjects in the area of Social Sciences Didactics.
3. Analyze the gender variable as a determining factor of students’ conceptions of teaching resources and methods.
2.2 Research Design
A non-experimental quantitative design was used to collect information through a questionnaire with a Likert scale (1–5). This type of design was chosen because it can respond to problems in descriptive terms and concerning the variables when the information is collected systematically, guaranteeing the rigor of the data obtained (Hernández and Maquilón, 2010).
2.3 Participants
Participants comprised 875 (n = 875) students of the Degree in Primary Education from seven different Spanish universities: Almería, Complutense de Madrid, Cordoba, Extremadura, Malaga, Murcia, and the Public University of Navarra. The study sample was made up of, in terms of gender, 281 men (32.1%) and 594 women (67.9%). The sample has been selected following non-probabilistic convenience sampling techniques since the criteria of accessibility to the subjects and suitability for the research were met (McMillan and Schumacher, 2005).
2.4 Instrument
Information was collected based on the following research instrument: “Questionnaire for the knowledge and evaluation of university educational practices of the teaching staff of Social Sciences Didactics.” The questionnaire has been validated by four experts from Social Sciences Didactics from various Spanish universities. This validation was carried out through a questionnaire wherein experts assessed aspects such as its sufficiency, clarity, and relevance with an estimation scale of 1–4 (Table 1). The results were satisfactory in terms of its presentation (3.75 on average), formal aspects (3.79 on average), content (3.77 on average), achievement of objectives (3.77 on average), and in its global character (3.83 on average). Following an initial validation phase, all the improvements proposed by the experts have been taken into account and integrated into the instrument before generating and applying its final version.
TABLE 1 | Averages of the items of the validation questionnaire.
[image: Table 1]This research is based on the information corresponding to Block IV of the questionnaire dedicated, specifically, to the “Analysis of teaching educational practice: methodology, strategies, and materials in the classroom.” The analyzed items from Block IV correspond to Section IV.2 of the questionnaire, entitled: Opinions about materials and resources that could be used to teach the subject (Table 2), and Section IV.3, entitled: Opinions on the most appropriate didactic methods to impart knowledge of Social Sciences (Table 3). The participating students responded to the items listed in the sections, evaluating their responses between 1 (Strongly disagree) and 5 (Strongly agree).
TABLE 2 | Items in Block IV.2 on materials and resources.
[image: Table 2]TABLE 3 | Items in Block IV.3 on teaching methods.
[image: Table 3]The choice of these two sections for analysis is justified because they are considered the best elements to know the opinion of trainee teachers about the teaching actions and the interventions of their teachers during the teaching of the subjects. Its analysis offers valuable information about these students’ opinions about the most appropriate resources and methods to teach Social Sciences Didactics content.
To estimate the reliability of the sections of Block IV as analyzed in this study (Sections IV.2. and IV.3.), we used the internal consistency method based on Cronbach’s Alpha, which allows us to estimate the reliability of a measurement instrument composed of a set of Likert-type items, which we hope measure the same theoretical dimension (the same construct). In this way, the items are summable into a single score that measures a trait that is important in the theoretical construction of the instrument. The scale’s reliability must always be obtained with the data from each sample to guarantee the reliable measurement of the construct in the specific research sample. In the case of Block IV, in sections IV.2 and IV.3, we obtain a Cronbach’s Alpha index of 0.98, which is considered excellent (α > 0.9) (Frías-Navarro, 2020).
2.5 Procedure and Data Analysis
We contacted teachers from the Social Sciences Didactics area of different Spanish universities that taught in the Degree in Primary Education to collect the information. The research objectives were then explained, and they were invited to collaborate voluntarily with this study. Likewise, they were provided with the web link to the questionnaire used to collect information. University teachers from different Spanish universities who agreed to participate provided the questionnaire to teachers in initial training from May 2020 to July 2021, once the subjects they taught had been completed. In this way, the data set collected has been produced in the context of the global pandemic due to COVID-19. At all times, the participating students were informed of both the research objectives and the anonymity of their responses.
Once the information gathering process has been completed, the data analysis was carried out in three phases: a) analysis of the descriptive statistics of Sections IV.2. and IV.3. of Block IV of the questionnaire, b) analysis of the correlations between the items and c) statistical analysis based on the gender variable. Data was entered into the software Statistical Package for Social Sciences (SPSS) employing different techniques for quantitative analysis. First, a verification of the normality of the data was carried out with the non-parametric Kolmogorov-Smirnov test, due to a sample size greater than 50 participants (n = 875), setting a significance level of 5% (p = 0.05). In non-parametric tests, the distribution of the data is not known in advance and is not subject to any probability distribution or a certain sample size, functioning correctly when the skewness of the data or its distribution does not approach a normal distribution. Next, due to the result of normality of the data, the application of a non-parametric test is required to know the adequate coefficient for the correlation analysis, performing the Spearman test.
3 RESULTS
3.1 Descriptive Analysis of the Items
3.1.1 Results on Teaching Resources
As can be seen in Figure 1, the item that has received the highest score from the participants in the survey is the one related to relevant social problems or current social issues (Item 3), given that 61.1% state that they are “strongly agree” with the inclusion of these topics in the classroom to address the contents of Social Sciences Didactics of Social subjects. Secondly, Item 6, related to audiovisual media (cinema, music, posters …), also received a very favorable opinion from 59.2% of those surveyed. Third, Item 5, linked to cultural heritage (tangible or intangible), is considered by 57.4% of teachers in initial training as a highly relevant resource for the development of the subject. These three resources are preferred by students to be used in the teaching-learning processes of the subjects Didactics of Social Sciences in the Degree in Primary Education.
[image: Figure 1]FIGURE 1 | Description of the resources. Block IV.2. of the questionnaire.
Regarding the items that, despite receiving a favorable evaluation, have done so to a lesser degree, Item 9 relating to the participation of a greater number of education professionals (active teachers, former students …) stands out as it was considered as very relevant by 46.1% of the students. Next, the use of written media (literature, press, letters …) in the classroom was deemed to be very relevant by 45% of the participants (Item 7), receiving an assessment of 36.8% within the category “neither of agree nor disagree,” which reflects a fairly neutral opinion regarding the use of this resource by students. Finally, Item 1, concerning notes/subject manual/presentations, has been the one that was considered the least relevant, attaining the lowest percentage of 42.2%. It should also be noted that it has received the highest percentage of evaluations in disagreement with its use, that is, 6.7% in the evaluations that show positions that disagree somewhat or strongly disagree with its use.
3.1.2 Results on Teaching Methods
Concerning the section on didactic methods, Figure 2 shows the item that has had the highest valuation by the participants in the survey is outings to museums and historical places, fieldwork, etc. (Item 3), as 67.4% “strongly agree” with the use of this strategy. Secondly, Item 5, cooperative group actions of students that enhance their intervention, receives a very favorable opinion from 64.2% of those surveyed. Third, Item 7, linked to gamification and game-based learning, is considered by 62% of the teachers in training as a highly relevant resource in teaching subjects. Therefore, the students, once they take the subjects in the area of knowledge, consider that the most relevant methods for teaching the contents of Didactics of Social Sciences in Higher Education should be based on experiences implemented outside the classroom, cooperative and group dynamics with participation active on the part of the students and in a teaching action that is based on the majority use of gamified activities.
[image: Figure 2]FIGURE 2 | Descriptive of the didactic methods. Block IV.3. of the questionnaire.
Regarding the items that have received a favorable assessment, although to a lesser extent, work on literacy or critical literacy versus information or images (Item 10) was considered highly relevant by 40.7% of the students; the use of the Flipped Classroom method (Item 6) was considered by 38.7% of the participants as very relevant, a long way from the levels observed in other innovative teaching methods, such as gamification or dramatization. Finally, otherness (condition of being other) was hardly considered by 33.6% of the participants as very relevant (Item 9). While, in this case, 31.8% of the sample selected “neither agree nor disagree,” this, in our opinion, is a relatively high percentage that could reflect the degree of ignorance that the participants have about this method or its meaning.
3.2 Analysis of Correlation of the Items
In order to observe possible relationships between the established variables, the correlations between the items have been examined, identifying variables that did not correlate well with any other, that is, with correlation coefficients less than 0.3; or variables that correlate well with others, that is, that have a coefficient lower than 0.9, thus omitting the almost perfect correlation.
3.2.1 Correlations of the Items Related to Teaching Resources
Concerning the didactic resources, Table 4 shows the best correlation (0.68) occurring between Items 8 and 9, referring to the participation of social groups, associations, communities, sectors of the population and the participation of a greater number of education professionals (active teachers, former students …) in the classroom. Likewise, we highlight the correlation (0.63) between Items 7 and 10, related to the use in class of, on the one hand, Written media (literature, press, letters …) and, on the other hand, Historical and geographical documentary sources, artistic, etc. Finally, there is a striking correlation of 0.62, between variables 6 and 7, linked to the use of audiovisual media (film, music, posters …) and written media (literature, press, letters …); between variables 6 and 5 related to the use of cultural heritage and audiovisual media and finally, between variables 5 and 3 linked to the use of relevant social problems and cultural heritage.
TABLE 4 | Spearman’s correlations of the items in Block IV.2. (didactic resources).
[image: Table 4]3.2.2 Correlations of the Items Related to Didactic Methods
Likewise, the correlations between the items in Block IV.3 concerning didactic methods (Table 5) have been examined, identifying the highest correlation (0.66) between Items 4 and 5, referring to the carrying out exercises in empathy, simulation, dramatization, etc. and the implementation of cooperative group actions for students that enhance their intervention in the classroom. Likewise, we can highlight the correlation (0.60) between Items 3 and 4, linked to the incorporation into the classroom of, on the one hand, outings to museums and historical places, fieldwork, etc.; as well as, on the other hand, exercises of empathy, simulation, dramatization, etc.
TABLE 5 | Spearman’s correlations of the items in Block IV.3. (teaching methods).
[image: Table 5]3.3 Analysis of One Factor: Gender
3.3.1 The Gender Variable in Teaching Resources
Considering the gender variable, an analysis of the items based on this factor has been developed. In the case of didactic resources, a difference in responses is observed in three items: relevant social problems, oral sources, and, finally, audiovisual media (Table 6). What is observed are divergent response trends in terms of gender, with the data denoting diversity of opinions among the participants in the sample, depending on whether they are men or women. In this sense, although, in general terms, women regularly rate the set of resources offered as a response in the questionnaire better than men, it is observed how this opinion is more disparate in some specific items (shown in bold).
TABLE 6 | Descriptive analysis of the teaching resources, according to gender.
[image: Table 6]As shown in Table 6, women value the item, relevant social problems in the classroom, better than men, although men give this resource the highest average rating of the set of resources offered in the list. A difference in opinion regarding the use of resources that is more clearly observed is the case of the use of oral sources, where women have a notably more favorable opinion than men. Not surprisingly, men give this resource the lowest average ratings.
3.3.2 The Gender Variable in Teaching Methods
On the other hand, taking into account the didactic methods based on the gender variable, a difference in responses is observed (Table 7), particularly in three items: empathy exercises, simulation, dramatization, etc.; flipped classroom and, finally, service-learning. As in the case of resources, what is observed are divergent response trends related to the variable, where the data denotes diversity of opinions among the participants in the sample.
TABLE 7 | Descriptive analysis of the teaching methods, according to gender.
[image: Table 7]Thus, following the pattern identified in the previous case, regarding resources, women regularly rate the set of didactic methods offered in response to the questionnaire higher than men. However, we can observe how this opinion is more disparate in the three items indicated, especially in the one related to flipped classroom, where there is more disparity of opinion. In fact, in the case of men, this teaching method is the one with the worst average score of the set of items (3.71), while in the case of women, it is the second item with the worst score (3.98), only surpassed by the appeal of otherness (3.88).
4 DISCUSSION
We began this study reflecting on the transformations that the creation of the European Higher Education Area has brought in the university, an institution traditionally rooted in the knowledge that has recently become an establishment linked to social demand and labor (Colomo and Esteban, 2020). As the primary educational entity, the university has been transformed from a humanist idea to a pragmatic or progressive conception of university education due to the so-called Bologna Process. A changing drift regarding teachers’ teaching practices has led some authors to indicate that “it seems that it does not matter too much if things are done well or not, if we have scandalous teachers or scandalous teachers” (Esteban, 2019: 107). An assertion that should at least alert the university educational community in the face of the establishment of mechanisms that could, at least, address the issue to better approach a research space that, as a general rule, is neglected in most degrees or areas of knowledge, as occurs in Didactics of Social Sciences (Pagès and Santisteban, 2014).
For this reason, we consider that better knowledge of the university teaching practice enables a progressive adaptation of a professional action that must be constantly exposed to analysis, reflection, and improvement. There are specific problems with the teaching practices in Education degrees, particularly in subjects related to specific didactics, since we must “teach” how future teachers are to teach (Estepa, 2017). In other words, we must train future teachers in strategies that enable the boys and girls who will make up their students to acquire meaningful and practical learning in an increasingly complex and challenging world. As trainers of trainers, bestows upon our profession a weighty responsibility, forcing us to rethink our practices and assess how these can be adapted to the training needs of our students in initial training and the demands of the professional reality outside the university classroom.
In this sense, an analysis of the teaching practices in Higher Education, particularly in the Degrees in Early Childhood Education or Primary Education, shows mostly theoretical, magisterial, or traditional approaches (Vaillant and Marcelo, 2015). We observe a panorama that contradicts both the paradigms that the Bologna Plan seeks to install: the establishment of educational prerogatives based on pragmatic and utilitarian training and increased focus on the training needs of future teachers.
Faced with this situation, studies like the present one, aimed at self-investigating our teaching practices, are fundamental because they open the way to research within the intervention context itself (Tack and Vanderlinde, 2014), thus allowing us to rethink the contents to be taught and the way to teach them, bearing in mind specific purposes pertinent to a specific ideological dimension (Ritter, 2010). Knowing what we do and how we do it helps us to guide our professional practice and define what teaching profiles and identities we want to train and what obstacles we must overcome in our daily practice to achieve this (Izadinia, 2014).
The results obtained in this study show students’ demand for methods involving joint group actions, teaching practices outside the classroom, and the implementation of active learning methodologies, such as gamification. These results agree with those observed in other similar investigations, which show that future teachers consider the acquisition of knowledge more effective through concrete actions that involve them in their own learning, compared to educational processes aimed at cognitive development where teachers direct a teaching practice at students, with little involvement from the student themselves (Uibu et al., 2017). Similarly, other studies such as that by Álvarez (2017) delve into the opinion of university students regarding the teaching methods they receive, concluding that: “students demand a methodological change in which interaction is prioritized in the teaching-learning process” (Álvarez, 2017: 110).
The data obtained in this study reinforces these demands aimed at the implementation in the classroom of didactic actions that move us away from the unidirectional and expository flows of content transfer from the teacher to the student and bring us closer to interactions between the actors present in the classroom, starting from a controlled dialogue and teacher-oriented dialogic inquiry (De Longhi et al., 2012; Reisman, 2012; Gómez et al., 2021).
Returning to the objectives set at the outset of this research, we have analyzed which resources are the most valued by future teachers for training in Social Sciences Didactics in Higher Education. The results show that these correspond to the relevant social problems or current social issues, audiovisual media (cinema, music, posters …), and cultural heritage (tangible or intangible). These results on the use of audiovisual media agree with the study by Miralles et al. (2019), who show how future Spanish teachers have a more motivational perception about the use of mass media and ICT than future English teachers. Concerning the use of heritage elements, our results agree with some recent research (Chaparro et al., 2020; Gómez Carrasco et al., 2021), highlighting the relevance that future teachers give to this resource to teach historical content. Similarly, it should also be noted that the students call for treatment of current social issues in the teaching-learning processes as they consider the connection between social content and current problems necessary in order to make increasingly practical and allow students to understand, interpret, and propose solutions to these problems (Santisteban, 2019b). For decades, without doubt, if we want to educate in citizenship, develop critical thinking of our students and prepare them to face the problems of the present and the future (García, 2021), the problematization approach to social content, despite the difficulties that it may entail, has been one of the most necessary alternatives to the disciplinary curriculum and the dominant school culture.
It is worth noting at this point that a relatively large percentage of the opinions obtained concerning the item notes/subject manual/presentations, 42.2%, stated that they “strongly agreed” to its use. Despite being the least valued resource, attaining a lower frequency value of 5 (very favorable), the truth is that it is representative of a sector of students who demand this type of resources or materials, probably because they consider them to essential tools for understanding the contents of the subject they need to pass, given the traditional character of the assessment tests used in university contexts. Undoubtedly, alternative and innovative resources and methods cannot lead to a traditional assessment based on memorization tests. Therefore, we consider this percentage (42.2%) favorable to the use of notes, manuals, and presentations to indicate the continued use of these traditional teaching practices in university classrooms.
Regarding the didactic methods, included in the second objective of this research, the teachers in training believe that the most appropriate strategies for teaching social content within the framework of the subjects corresponding to the area of Didactics of Social Sciences are: outings to museums and historical places, fieldwork, etc.; cooperative group actions of students that enhance their intervention and finally, the use of gamification and game-based learning in the classroom. These methodological elements invite teachers to rethink teaching from a purely participatory aspect, typical of active learning methodologies. In this case, it is a demand that is a response to the reality of university classrooms, where, occasionally, excessively rigid and theoretical practices tend to survive, based on traditional methodological principles, such as the transmission of knowledge in a masterful way, with few interactive methods between the agents participating in the teaching action (Álvarez, 2017).
The implementation of active learning methodologies in the university classroom would entail real and significant learning in the students, which would surely provide them with greater security and teaching skills when applying these methodologies in their future teaching practice, thus satisfying the guidelines of the previously mentioned Bologna Plan, which establishes teaching based on the development of skills and competences by the students (Paricio et al., 2020).
The disinterest shown by the participants in teaching based on the flipped classroom model is quite remarkable as it is one of the pedagogical models that is revolutionizing the educational field and that has had great success in virtual teaching contexts that have been developed as a necessary response to the context of the health emergency caused by the COVID-19 pandemic. Despite the apparent success of this model, the truth is that the results achieved are linked to those provided by some research that, at the very least, highlights the disparity of opinions among students when evaluating this method (Sosa and Palau, 2018; García et al., 2019; Sosa et al., 2021), including evaluations regarding its usefulness, opinions which, on occasions, differ from each other. In any case, students’ preference for a stance towards learning through active and collaborative didactic strategies where the student body is the primary actor in the training action does seem conclusive.
Finally, the study shows us some differences in the participants’ responses depending on the gender variable, where it is observed that, in general terms, women regularly value the set of resources and teaching methods itemized in the questionnaire better than men. Recent studies focused on the perceptions of trainee teachers about the use of specific resources in the teaching of historical content, also indicated a more favorable opinion of women towards the use of innovative methodologies in the classroom and, more particularly, on the use of ICT and mass media (Cózar and Roblizo, 2014; Roblizo and Cózar, 2015; Gómez et al., 2020a). This trend has been observed in other studies that analyze the competencies that future teachers consider most important to be worked on in history classes (Gómez et al., 2020b). In this research the results show the unanimous preference for competences of a procedural and methodological nature, and a clear preference of women for second-order contents.
Likewise, concerning resources listed, men have positively valued the use of relevant social problems or current social issues, audiovisual media (cinema, music, posters …), and historical, geographical, and documentary sources. artistic, etc. (4.40), while women have given their highest ratings to the use of relevant social problems or current social issues (4.60). In this regard, it is interesting to indicate how, in terms of the most appropriate didactic methods for imparting the contents of the area of knowledge, men consider that the best alternative is outings to museums and historical places, fieldwork, etc. (4.54), while women give the highest rating to cooperative group actions of the students that enhance their intervention (4.62).
5 CONCLUSION
Considering the results achieved, we can pose some questions that might help understand the demands from the student body for changing university teaching practices: does the student body of the Degree in Primary Education view the university as mainly being progressive or pragmatic? Does the student body only demand a training course that educates them as effective and efficient professionals? (Colomo and Esteban, 2020). How do current students conceive the training they should receive at university? That is, according to their expectations, what should the university be like today? (Ema et al., 2013). Expanding our understanding could help us to adapt, in certain aspects, the training as a response to student needs, without losing sight of two essential elements such as the current demands posed by education in a postmodern context and the collusion with the construction of a university for the 21st century.
Consequently, we advocate a line of research that seeks more profound knowledge of the teaching actions of teachers and that, in short, is directed towards implementation of what is known as self-study with regards to the training practices of the teaching staff (Cole and Knowles, 1998; Bullough and Pinnegar, 2001; Loughran et al., 2004; Pinnegar and Hamilton, 2009; Pithouse et al., 2009; and Ovens and Fletcher, 2014). This application would allow a significant and broader discovery of professional practice, resulting in the construction of the teacher’s personal knowledge and the growth of the scientific community (Loughran, 2005).
In our opinion, this research contributes to a greater understanding of how the teaching practice of Social Sciences Didactics should be to improve teacher training and adapt it to the needs of students. This study therefore has several educational implications. The first of these is the importance of establishing university teaching practices that contemplate the implementation of methods and resources that involve actively students in their learning and that allow them to develop professional skills that can be transferred to their future teaching service. It is called for a greater use of motivating resources such as audiovisual media or patrimonial elements and of strategies based on group work, field trips and the treatment of controversial issues (Ortega-Sánchez and Pagès, 2017). In this sense, it is necessary to intervene in the initial training of teachers to achieve an education based on competencies and active learning methods, which promotes epistemological changes and develops professional teaching competencies (Miralles-Martínez et al., 2019). The second educational implication, directly related to the practice of university teachers in this area, involves reorienting teaching approaches towards student-focused approaches centered on students (Postareff et al., 2007, 2008). This type of approach contributes to developing students’ knowledge, self-regulation processes and generates the conceptual and epistemological changes in their conceptions and mental representations about Social Sciences. The implications and needs indicated here can be extended to teacher training in our country, but also to other nearby spatial contexts such as Portugal. In this regard, the work of Gomes (2020) has also manifested the importance of opting for a more practical teaching approach in the classroom that is more closely related to real life. The author also demands a useful teaching training that can be transferred to the future teaching service of students and a greater connection between what university teachers believe (or say) they do and what they actually do. Likewise, training plans are required that reinforce the professional competencies of future teachers with regards to what to teach and how to teach it, and that focus on the current purposes of the teaching of Social Sciences, emphasizing the training of critical, autonomous, reflective, and committed professionals capable of making decisions and creating learning situations that favor meaningful and lasting social knowledge in their students.
Ultimately, this study provides us with a better understanding of how, in the opinion of students, the teaching practices of those who teach Social Science Didactics in Spanish universities should be, in terms of teaching resources and methods. An improved teaching praxis of all teachers must be built on the collection and analysis of information, consider all points of view, and be jointly reflected. This research contributes to this knowledge from the students’ perspective once they have completed the subjects, thus having a global perspective of the contents, the methodology, and evaluation. We also consider that the research provides information about the sociology of the classroom, in this case from the gender variable that, as has been shown, shows divergent response trends that, at a given moment, can determine decision-making in a classroom by the teacher. Finally, aware of the limitations that this study may have, we consider it necessary in future research to expand the sample and the spectrum of participating universities to check whether the trends observed in this research are also replicated in other training contexts. Likewise, future research must also take into account the opinions of university teachers from two aspects; on the one hand, the methodologies and resources that they consider most appropriate for the teaching and learning process of Social Sciences Didactics; and, on the other hand, the methodologies and resources that they habitually use in their training practices. It is important to investigate these two aspects, because they do not always converge. Finally, the methodological design of this research and the instruments used to collect information have had a quantitative approach, so future research also require the implementation of a mixed research design, which includes techniques and instruments of a qualitative research approach, such as in-depth interviews or groups of discussion. The results obtained through this qualitative approach will allow us to complement the results presented in this study and delve into the research object from a more holistic perspective.
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