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Introduction: This study focuses on the factors influencing the intercultural adaptation stress and strategies of students in the Sino-American Joint Training Dual Degree Program.

Methods: A total number of 400 questionnaires were distributed to Chinese students who participating in the Program and the 355 responded. Motivation and Expectation Scale, Acculturative Stress Scale for International Students and The Intercultural Adaptation Strategies Scale were adopted to measure variables. Regression test, one-way Analysis of Variance (ANOVA) and Structural Equation Model (SEM) were applied to analyze the survey data.

Results: The results revealed that the number of local friends, the length of stay in the US, the motivation to study abroad, and the expectation to study abroad have a negative influence on the intercultural adaptation stress of the students. The greater the number of local friends, the longer the length of stay of study abroad, the stronger the motivation and expectation to study abroad, their intercultural adaptation strategies favor integration and assimilation.

Discussion: Based on the findings, this study examines which teaching and learning management methods Chinese institutions should apply to help students reduce the negative effects of intercultural adaptation stress and to choose intercultural adaptation strategies for integration and assimilation when undertaking teaching and learning activities for the Sino-American Joint Training Dual Degree Program.
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Introduction

Intercultural adaptation is a continuing process of interaction between two cultural beings (Yiping and Guo-Ming, 2019), refers to the degree of personal adaptation, psychological comfort, and familiarity with different aspects of cultural differences in the host country (Black and Stephens, 1989; Harrison et al., 2004), and allows individuals to modify their behavior in a way that will facilitate successful intercultural communication. Internationalization is currently an inevitable trend in the development of higher education, and will be a common concept in higher education around the globe. Over the past few decades in China, the internationalization of Chinese higher education has achieved a high priority. There are currently three main forms of internationalization of higher education in China: study abroad, integration of international curricula into university teaching, and collaboration with overseas institutions to provide international programs (Rui, 2014).

The Sino-American 1 + 2 + 1 joint training dual degree program (“Program”) is a new type of mutual exchange and cooperation program between China and the US in the higher education sector under the cooperation and joint management of the China Education Association for International Exchange (CEAIE), China Center for International Education Exchange (CCIEE), and American Association of State Colleges and Universities (AASCU). It is based on the mutual recognition of academic credits and degrees between Chinese and American institutions of higher education, with both China and the US undertaking specific teaching tasks.

Students enrolled in the program are expected to complete their university studies on a “dual campus” model, that is, at both the Chinese and the American universities. Chinese students participating in the program will live an intriguing and adventurous student life in the US, but will also face language difficulties, difficulty adapting to new life, and academic stress caused by the differences in educational management models of the US and China. When two or more groups of people come into contact, problems such as identification and recognition of difference will arise, especially when students participating in the program come to the US, where they have to grapple with the relationship between Chinese and American cultures, that is, the intercultural adaptation (Lauring, 2008).

This study discusses the intercultural adaptation stress and the intercultural adaptation strategies of the students of the program and their influencing factors. The independent variable are divided into objective factors and subjective factors, the number of local friends and length of stay in US are objective factors, while motivation and expectation of study abroad are subjective factors. Dependent variables are intercultural adaptation stress and intercultural adaptation strategies. This study also explores which teaching and learning management methods the Chinese institutions should apply when undertaking the university’s teaching activities in the first year of the program to help students reduce the negative effects of intercultural adaptation.



Relevant studies and hypotheses

Foreign studies first introduced acculturation rather than intercultural adaptation, acculturation is a concept referring to the change in cultural patterns of two culturally different groups in their constant contact. The process of psychological changes in individuals during intercultural adaptation includes emotional acculturation, behavioral acculturation, and cognitive acculturation (Berry, 1997). The intercultural adaptation features a richer connotation than acculturation. It is a dynamic process in which communicative individuals establish or re-establish relatively stable, mutually beneficial, and fully functioning relationships with new, unknown, or changed cultural environments by reorienting themselves to these environments (Yueqin, 2013). The field of research on intercultural adaptation covers, among other things, the intercultural adaptation cycle, adaptation strategies, identity, and social relationships (Fread, 2014). The most studied topics include intercultural adaptation stress and intercultural adaptation strategies.

With intercultural adaptation comes intercultural adaptation stress. It is a significant deterioration of the overall health of an individual, which includes physical, psychological, and social aspects, all of which are related to the intercultural adaptation process (Poyrazli et al., 2004). The change in the cultural environment makes the intercultural adaptation stress usually manifested as, among others, stress when entering an unknown environment, stress when learning a new language, stress when being separated from family and friends, and stress when integrating new values (Yu et al., 2014; Castillo et al., 2015).

Western researchers have proposed a number of different theories and models of intercultural adaptation strategies, with Berry’s two-dimensional intercultural adaptation strategy model being the most popular (Smokowski et al., 2008). In this theoretical model, according to the adapters’ views of the home culture and the dominant group culture, intercultural adaptation strategies are divided into integration, assimilation, separation, and marginalization. The separation and marginalization strategies tend to preserve only the culture and identity of the home country, whereas the integration and assimilation strategies tend to communicate with other groups (Berry, 1997). Tan (2014) found a discrepancy between ideal intercultural viewpoints and the actual application of intercultural strategies by international students in Chinese-foreign cooperative educational programs in which there is greater use of the separation strategy. They use different strategies to manage intercultural stress in different phases of intercultural adaptation, manifesting contextuality, flexibility, and diversity. Chen (2016) revealed that international students who chose integration and assimilation adaptation strategies had better levels of intercultural adaptation than those who chose separation and marginalization strategies.


Objective factors influencing intercultural adaptation stress and intercultural adaptation strategies

Social support has always been considered an important tool in intercultural adaptation research and a critical factor in regulating psychological health. As the most fundamental element of communication, social support is deeply embedded in the structure of social relationships (Albrecht and Goldsmith, 2003). In particular, individuals suffering from intercultural adaptation stress often exhibit symptoms of anxiety and depression if they lack an effective social support system (Hovey and Magaña, 2002). In a study by Poyrazli et al. (2004) on the intercultural adaptation of international students in the US, social support was found to be an important variable in the intercultural adaptation stress of international students (Poyrazli et al., 2004). In a study by He and An (2019) on the intercultural adaptation of Chinese expatriate managers, the lack of local friends and social stress are the most serious intercultural adaptation problems (He and An, 2019). Yeh and Inose (2003) found that international students who are more satisfied with their social support network experience less intercultural adaptation stress (Yeh and Inose, 2003). The above-mentioned results suggest that interpersonal relationships play a significant role in reducing stress during intercultural adaptation. Those who travel and live abroad are often far from their families, relatives, and friends. Since traditional social networks at home do not provide them with immediate social support, they need to find new resources and establish new social relationships. In this study, the number of local friends is used as an important indicator to measure social support, proposing the hypotheses as follows:







	

	H1: The number of local friends has a negative effect on the intercultural adaptation stress.











	

	H2: The higher the number of local friends, the more the intercultural adaptation strategies favor integration and assimilation.





With regard to the temporal dimension, western scholars have so far put forward several well-established theories and models of the phases of intercultural adaptation. Lysgaand’s U-curve model suggests that the process of intercultural adaptation is presented as a U-curve (from high to low and then back to high), with an initial adaptation phase, a crisis phase, and a re-adaptation phase (Lysgaand, 1955). Obeg’s culture shock model describes the culture shock experienced by intercultural adapters as a process that comprises four phases including a honeymoon phase, a crisis phase, a recovery phase, and an adaptation phase (Oberg, 1960). Gullahorn’s W-curve suggests that the process of intercultural adaptation is broadly categorized into six phases, including a honeymoon phase, a crisis phase, a recovery phase, an adaptation phase, a reverse culture shock phase, and a re-socialization phase (Gullahorn and Gullahorn, 1963). The study by Wei et al. (2007) regarded the length of stay of studying abroad as a concept similar to the degree of intercultural adaptation. The longer the duration of an overseas study, the higher the degree of intercultural adaptation and the lower the intercultural adaptation stress (Wei et al., 2007). The above-mentioned research suggest that the length of stay abroad is an important factor influencing intercultural adaptation. This manuscript has therefore proposed the following hypotheses.







	

	H3: The length of stay in the US has a negative effect on intercultural adaptation stress.











	

	H4: The longer the length of stay in the US, the more the intercultural adaptation strategies favor integration and assimilation.







Subjective factors influencing intercultural adaptation stress and intercultural adaptation strategies

Motivation and expectation can act as driving forces of different importance and nature for human behavior. Regarding the subjective factors influencing intercultural adaptation, Anderson et al. (2006) integrated various aspects of previous research on intercultural adaptation and viewed expectation and motivation as forces that motivate people who live and travel abroad to learn to adapt to a new culture. Wu (2014) conducted questionnaires and extensive interviews with 169 British students from Mainland China showed that experiencing different cultures and lifestyles is their greatest motivation to study abroad (Wu, 2014). The different cultures of the countries of destination to study abroad also influence the motivation and expectation of international students (Sánchez et al., 2006; Salisbury et al., 2009). In Tan (2014) study, a comparison of the expectation of students planning to go abroad with those who have already gone abroad revealed that the expectation of students who have already gone abroad were lower than those of students who plan to go abroad, and that these discrepancies could affect their intercultural adaptation abilities (Tan, 2014). The above-mentioned studies suggest that motivation and expectation to study abroad may have an impact on intercultural adaptation, so this study has proposed the following hypotheses:







	

	H5: The motivation to study abroad has a negative impact on intercultural adaptation stress.











	

	H6: The expectation to study abroad has a negative impact on intercultural adaptation stress.











	

	H7: The higher the motivation to study abroad, the more the intercultural adaptation strategies favor integration and assimilation.











	

	H8: The higher the expectation to study abroad, the more the intercultural adaptation strategies favor integration and assimilation.








Research methods


Samples and date collection

The researcher is the program coordinator and the sample for this study was convenience selected from Chinese students who participated in the joint training dual degree program in the US. After uploading the questionnaire to an online questionnaire platform, the researcher forwarded the link to the questionnaire by email to Chinese students who had already gone to the US, inviting them to fill out the questionnaire. A cover letter was included on the first page of the questionnaire to explain the purpose of the study and to ensure that the questionnaire was anonymous and that the data were used for research purposes only. Ask the permission of participant before release questionnaire, and to ensure the validity of the data, a time limit was set for the online questionnaire. The questionnaire would be automatically closed after half an hour and could not be answered repeatedly. To ensure the response rate of the questionnaire, a lucky draw will be set up at the end of the questionnaire with prizes ranging from 1 to 10 Chinese Yuan (RMB) telephone recharge codes to motivate students to complete the questions.

Used G*Power software to perform sample size estimation, and it showed the minimum sample size required for this study was 160, however, it was usually recommended to collect 40–50% more than the minimum sample size (Salkind, 2010), so in this study, 400 questionnaires were distributed and a total of 355 questionnaires were returned with a return rate of 83.7%. Of 355 respondents, 165 (46.5%) are male and 190 (53.5%) are female, their age is mainly between 18 and 26 (96.9%), and their highest level of education is mainly undergraduate (83.7%). 113 (31.8%) of the students said they would return to work in China after graduation, 161 (45.4%) would continue their studies abroad, and 81 (22.8%) said they had yet to consider their future plans.



Research tools

The main research method used in this study is the questionnaire, and the questionnaire was reviewed in advance by two psychology professors to avoid semantic differences and discrimination. The questionnaire consists of four parts, the first part consists of information including age, gender, length of stay in the US, and the number of local friends of the students participating in the program. The second part is the motivation and expectation to study abroad, referring to the motivation and expectation scale designed by Tan (2014). In order to investigate the intercultural adaptation of students, the third and fourth parts of the questionnaire are the Acculturative Stress Scale for International Students (ASSIS) and the Intercultural Adaptation Strategies Scale. One of the scales, ASSIS, developed by Sandhu and Asrabadi (1994), is widely used to measure intercultural adaptation stress in international students and to assess the stress and prejudice that subjects experience in intercultural communication. It is representative in the research of intercultural adaptation stress. The Intercultural Adaptation Strategies Scale, revised by Berry et al. (1987), consists of 20 items. Four strategies of intercultural adaptation are listed according to the different opinions of individuals toward different cultural contacts. Due to the polarization of these four strategies, the separation and marginalization strategies are inversely evaluated when calculating the total score. A higher total score for the intercultural adaptation strategy means a greater preference for integration and assimilation strategies. All of the above scales are scored on the five-point Likert scale (1 = strongly disagree, 2 = disagree, 3 = undecided, 4 = agree, 5 = strongly agree).

The motivation and expectation to study abroad, the intercultural adaptation stress, and the intercultural adaptation strategies were tested for reliability. The reliability test and scale validity test are shown in Table 1 and Table 2. The scale for the motivation and expectation to study abroad contains 18 items, with the Cronbach’s α being 0.933; the ASSIS contains 36 items, with the Cronbach’s α being 0.941; the Intercultural Adaptation Strategies Scale contains 20 items, with the Cronbach’s α being 0.0908. The Cronbach’s α coefficients for the above scales are all greater than 0.8, which indicates high reliability, internal consistency, and stability of the scales. The Kaiser-Meyer-Olkin (KMO) values of the selected scales in this manuscript are 0.937 for the motivation and expectation to study abroad, 0.921 for the intercultural adaptation pressure, and 0.904 for intercultural adaptation strategies, which are significantly greater than the standard 0.70. They have large scores on Bartlett’s test of sphericity, with the Sig value being 0.000. This indicates that the above-mentioned scales have good construct validity.


TABLE 1    Reliability test.

[image: Table 1]

 
TABLE 2    Scale validity test.
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Results

The questionnaire data were entered into the SPSS 20.0 software for statistical analysis, where the data were processed and analyzed using, among other methods, one-way ANOVA and regression analysis, with p < 0.05 representing statistical significance. The pathway analysis of the structural equation model (SEM) was performed with the AMOS 21.0 software, and a Critical Ratio (CR) value greater than or equal to 1.96 is generally regarded as an indication of a significant difference at the 0.05 level of significance.


Influence of the number of local friends and length of stay in the US on intercultural adaptation stress

Dependencies between variables are analyzed by means of regression analysis. The results of the regression analysis, in which the number of local friends and length of stay in the US are used as the independent variables and the intercultural adaptation stress as the dependent variable, are shown in Table 3 and Table 4.


TABLE 3    Regression test of the number of local friends on intercultural adaptation stress.

[image: Table 3]

 
TABLE 4    Regression test of the length of stay in the US on intercultural adaptation stress.

[image: Table 4]

The standardized regression coefficient for the number of local friends on the intercultural adaptation stress in the model is −0.182 (t = −3.473, p = 0.001), which indicates a significantly negative effect of the number of local friends on intercultural adaptation stress.

The standardized regression coefficient for the length of stay in the US on the intercultural adaptation stress in the model was −0.126 (t = −2.394, p = 0.017), which indicates a significantly negative effect of the length of stay in the US on intercultural adaptation stress.



Influence of the number of local friends and the length of stay in the US on intercultural adaptation strategies

A one-way ANOVA was performed to compare the scores of the different numbers of local friends and the length of stay in the US on the Intercultural Adaptation Strategies Scale.

The F-value of 4.510 and the P-value of less than 0.05 on the total score on the Intercultural Adaptation Strategies Scale for different numbers of local friends indicate significant differences in the different numbers of local friends in intercultural adaptation strategies (Table 5). When comparing the mean scores of different numbers of local friends in the total score of the intercultural adaptation strategies, it can be found that the greater the number of local friends, the more the intercultural adaptation strategies favor integration and assimilation.


TABLE 5    A difference test of the number of local friends and the length of stay in the US on intercultural adaptation strategies.

[image: Table 5]

The F-value of 3.958 and the P-value of less than 0.05 on the total score of the Intercultural Adaptation Strategies Scale for different lengths of stay in the US indicate significant differences in different lengths of stay in the US in intercultural adaptation strategies. When comparing the mean scores of different lengths of stay in the US in the total score of intercultural adjustment strategies, it can be seen that the longer the length of stay in the US, the more the intercultural adaptation strategies favor integration and assimilation.

A post hoc test in Table 6 and Table 7 reveals that the difference between the number of local friends with more than seven and no local friends is significant in each strategy of intercultural adaptation, and the difference between the number of local friends with 1–3 is significant in the strategy of integration. The difference between the number of local friends 4–6 and no local friends is significant in integration, assimilation and separation strategies, and not significant in marginalization strategy. The difference between the number of local friends 1–3 and no local friends is significant for the assimilation strategy and not significant for the other intercultural adaptation strategies.


TABLE 6    Post hoc of the number of local friends on intercultural adaptation strategies.

[image: Table 6]

 
TABLE 7    Post hoc of length of stay in the US on intercultural adaptation strategies.

[image: Table 7]

Length of stay in the US greater than 36 months differed significantly from 6 to 12, 12–24, and 24–36 months in the selection of the integration strategy and the separation strategy, and differed significantly from less than 6, 6–12, and 12–24 months in the selection of the assimilation strategy. Length of stay in the US 24–36 months differed significantly from less than 6 and 6–12 months in the choice of the assimilation strategy and significantly differed from 12 to 24 months in the selection of the marginalization strategy.



Relationship between the motivation and expectation to study abroad and the intercultural adaptation stress


Fit test of the structural equation model

After the pre-formation of the model parameters estimation, the results are shown in Figure 1.


[image: image]

FIGURE 1
Results of the operation of the structural equation model (SEM) diagram.


The model operation fit indicators show that the fit indicators are x2/df = 2.362, which is less than 3; Goodness of Fit Index (GFI) = 0.879 and Adjust Goodness of Fit Index (AGFI) = 0.852, which are greater than 0.8; IFI = 0.924, Tucker-lewis Index (TLI) = 0.915, and Comparative Fit Index (CFI) = 0.923, which are greater than 0.9; Residual Mean Square Error of Approximation (RMSEA) = 0.062. Compared to the fit criteria in the table, the fit indicators of the model have met the requirements. Therefore, the path of the model was analyzed.



Pathway analysis

In this study, the AMOS 21.0 software was used for the path analysis of the SEM, which resulted in the path coefficient values and CR values of the SEM. The standardized regression coefficients and variance parameter estimated for the SEM of this study are shown in the table.



Relationship hypothesis test

The path coefficient of motivation to study abroad on the intercultural adaptation stress is −0.257, with the CR value being −6.707, corresponding to a significance P value less than 0.001. Hypothesis five applies, according to which the motivation to study abroad has a significantly negative effect on intercultural adaptation stress. In other words, the stronger the motivation to study abroad, the lower the intercultural adaptation stress experienced.

The path coefficient of the expectation to study abroad on the intercultural adaptation stress is −0.243, with the CR value of −5.799, corresponding to a significance P value less than 0.001. Hypothesis six applies, according to which the expectation to study abroad has a significantly negative effect on intercultural adaptation stress. In other words, the stronger the expectation to study abroad, the lower the intercultural adaptation stress experienced.




Influence of motivation and expectation to study abroad on the intercultural adaptation strategies


Fit test of the structural equation model

After performing the model parameters estimation, the results are shown in Figure 2.
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FIGURE 2
Results of the structural equation modeling of the motivation to study abroad, the expectation to study abroad, and the intercultural adaptation strategies.


The model operation fit indicators show that the fit indicators are x2/df = 2.668, which is less than 3; GFI = 0.879 and AGFI = 0.851, which are greater than 0.8; Incremental Fit Index (IFI) = 0.926, TLI = 0.916, and CFI = 0.925, which are greater than 0.9; RMSEA = 0.069. Compared to the fit criteria in the table, the fit indicators of the model have met the requirements. Therefore, the path of the model was analyzed.



Pathway analysis

The path analysis of the SEM was performed with the AMOS 21.0 software. The standardized regression coefficients and variance parameter estimated for this SEM are shown in the table.



Relationship hypothesis test

The path coefficient of the motivation to study abroad on the intercultural adaptation strategies is 0.221, with the CR value of 5.808, corresponding to a significance P value less than 0.001. Hypothesis seven applies, according to which the motivation to study abroad has a significantly positive effect on the intercultural adaptation strategies. In other words, the higher the motivation to study abroad, the more the intercultural adaptation strategies favor integration and assimilation.

The path coefficient of the expectation to study abroad on the intercultural adaptation strategies was 0.277, with the CR value of 6.169, corresponding to a significance P value less than 0.001. Hypothesis eight is true, holding that the expectation to study abroad has a significantly positive effect on the intercultural adaptation strategies. In other words, the higher the expectation to study abroad, the more intercultural adaptation strategies favor integration and assimilation.





Discussion

This manuscript aims to enhance our knowledge of the individual determinant of intercultural adaptation stress and intercultural adaptation strategies among Chinese students who participated in the Sino-American joint training dual degree program. Results in this research indicate that objective factors like the number of local friends, length of stay in the US, and subjective factors of motivation and expectation of studying abroad negatively affect intercultural adaptation stress. And base on the objective factors, the more local friends they have and the longer they stay in the US, the intercultural adaptation strategies tend to integration and assimilation. From the perspective of subjective factors, it can be found that the stronger the motivation and expectation to study abroad, their intercultural adaptation strategies favor integration and assimilation. In general, the findings of the present study consistent with the results of the prior study (Poyrazli et al., 2004; Tan, 2014).

The significant negative relationship found between number of local friends and intercultural adaptation stress is as expected. Intercultural adaptation stress is defined as a distressing psychological response to any unfamiliar cultural situation, and a considerable corpus of research on the international student population has continuously demonstrated that the success of the students’ adaptation is significantly influenced by their perception of social support (Yeh and Inose, 2003). According to empirical research, obtaining social support from friends, classmates, or academic advisers boosts international students’ desire to seek counseling services and makes them feel more in control (Liu et al., 2020). This research further confirmed that as indicate of social support, number of friends is an essential dimension of intercultural adaptation stress among international students. Meanwhile, this research concluded that the duration of the sojourn was considered to be an essential factor influencing intercultural adaptation stress, and it was considered to be one of the main symptoms of cultural shock, so this research indirectly verified the influence of the time factor on cultural shock.

This study makes a major contribution to intercultural research by introducing subjective variables to measure the effect on intercultural adaptation stress, prior research has not shown the relationship between motivation and expectations of study aboard and intercultural adaptation strategy choice. This study finds that the higher the motivation and expectation of study aboard, the intercultural adaptation strategies more favor integration and assimilation strategies. The questionnaire shows that most of the program students’ motivation and expectation of studying abroad is to successfully obtain a degree and improve their English proficiency, which is also in line with the characteristics of the program. Social cognitive theory suggests that an individual’s motivation and goals will have an essential influence on his or her behavior and cognition. Therefore, such clear and explicit motivations and expectations for studying abroad are likely to have a profound impact on how program students deal with cultural differences between their home country and host country, and thus use more positive strategies to cope with intercultural adaptation. The results of this study also imply that the Chinese and US institutions involved in the program should help program students establish relatively positive motivation and expectations of studying abroad and make more efforts to develop their intercultural adaptation skills.



Practical implications


Development of intercultural awareness

Due to the uniqueness of the program, intercultural awareness needs to be developed throughout the program. Since students only have 1 year to attend courses at Chinese institutions after enrolling in the program, it is particularly important to develop intercultural awareness within a short period of 1 year. The Program’s coordinators, class teachers, and other teaching and learning administrators should inform students of the details of the program at the time of admission, and may invite CCIEE teachers to explain the program. They may also bring in teachers from the international office of the American partner institution to introduce the teaching and lifestyle of American colleges and universities during the orientation. This enables students to understand the overall picture of the program from the macro to the micro-level, so that they can build the right expectation and motivation to study abroad after 1 year.



Formulation of individual talent cultivation plans

Most Chinese institutions have formulated their own talent cultivation plans for the Sino-American 1-2-1 Experimental Class according to the specifics of the program. Based on the results of this study, it is recommended to adjust the ratio of liberal education courses to major courses in the curriculum, to include cultural courses in liberal education courses, and to align the curriculum with stronger intercultural adaptation skills. For example, courses on intercultural communication, intercultural business communication, UK and US cultures, and others are incorporated into liberal education courses to improve intercultural adaptation skills from a theoretical point of view.



Integration of teaching models

Classroom teaching, as the most fundamental activity of school education, is the basic form of talent development. Some Chinese institutions have adopted the co-teaching approach with American institutions, in which a major course is taught by both Chinese and American teachers, with the curriculum and teaching schedule being developed together to increase students’ contact with foreign teachers before going abroad and to adapt to the teaching style of American institutions in advance. At the same time, many teachers with backgrounds of studying abroad are hired for the Sino-American 1-2-1 Experimental Classes. Specialized courses of study are taught in a bilingual form, whereby the teaching methods come as close as possible to those of American institutions in order to reduce the intercultural adaptation pressure brought about by the dual campus study of the students.

Through early access to online courses offered by American institutions, intercultural exposure is achieved in the first year before students’ trip to the US. For example, during the pandemic, California State University (San Bernardino) opened free online English exchange courses for freshmen in the Sino-American 1-2-1 Experimental Class at Chinese institutions, where Chinese students are taught online in mixed classes with other international students after they have been grouped according to their English proficiencies. In this way, students in the Sino-American 1-2-1 Experimental Class will be able to get in touch with their international classmates in advance, increase the number of potential local friends they will have when they arrive in the US, and gradually try to communicate interculturally in their home country, thereby preparing them for intercultural adaptation in the US and reducing the intercultural adaptation stress.




Conclusion

A questionnaire survey and statistical analysis of the data found that the number of local friends, length of stay in the US, motivation to study abroad, and expectation to study abroad are important factors influencing intercultural adaptation stress and intercultural adaptation strategies of students participating in the program. The more friends the students can make with local American students and the more local friends they have, the better the students will be socially supported during their studies in the US. In addition, the longer they study in the US, the less intercultural stress they experience, and the more they favor integration and assimilation as intercultural adaptation strategies. The stronger the students’ motivation to study abroad and the expectation to study abroad, the less intercultural stress they will experience upon arrival in the US, and the more the intercultural adaptation strategies favor integration and assimilation.
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