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Education can be used as a preventive measure to decrease corruption cases during the COVID-19 pandemic. However, anti-corruption education is not enough with cognitive knowledge since more emphasis should be laid on affective and psychomotor actions. A project-based learning model was used to package these actions based on factual learning resources. Therefore, this study aims to develop a project-based learning model in online anti-corruption during the pandemic. Pendidikan Pancasila dan Kewarganegaraan (PPKn) is the Pancasila and Citizenship Education in Universitas Ahmad Dahlan, Indonesia was used as research setting. Furthermore, this participatory thematic study uses 28 PPKn students for the anti-corruption education course in the odd semester 2020/2021. Google forms, online focus group discussions, and documentation (task reports) methods were adopted for data collection, and the analysis was conducted through reduction, classification, and interpretation. The results showed the development of fourteen anti-corruption actions in online media, and each one has a different target group according to its content. Therefore, anti-corruption learning does not stop at the realm of cognition but also affection which has an impact on the transformation of social media. The actions to prevent corruption are still needed even though the pandemic is over considering the new confirmed cases.
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INTRODUCTION

Anti-corruption education (ACE) policies in higher education prevent corruption during COVID-19 (Suyadi et al., 2019) by equipping, training, and familiarizing students with behavior and action for themselves, their families, and the surrounding community. This goal has a major impact on the realization of a corruption-free Indonesia (Sumaryati and Hastuti, 2019). Therefore, anti-corruption education is presented in a creative, interesting, fun, and achievable way by valuing different learning resources from the real life of a person, a society, a nation, and a State (Suyadi et al., 2020). Furthermore, series of problems will be experienced when learning is conducted online since it is more likely to transfer knowledge and communication skills. Therefore, it is very important to choose learning methods and strategies that can train and develop aspects of action skills (Suyadi and Suyadi, 2019). ACE should be accompanied by strategies that allow students to learn about anti-corruption in online learning. When online anti-corruption education learning is conducted through material explanation, discussion, and debate, the outcomes achieved are only in the cognitive and affective aspects (Suyadi et al., 2020). This is because students have not been trained to conduct genuine anti-corruption activities in social life.

So far, a lot of research on anti-corruption education has been carried out (Devayanti, 2015; Kristiono et al., 2020; Sumaryati, 2021) but these studies are limited to the realm of cognition which do not affect the action plan (Ma’ruf et al., 2019; Yusmaliana et al., 2020). Even the insertion of anti-corruption education in Civics subjects tends to be text book oriented and too cognitive but less affective (Sumaryati, 2014; Suyadi et al., 2021). As a result, students only know the concept of corruption but do not dare to fight corruption and they look for legal loopholes for corruption instead (Wibowo, 2013). In this case, S. R. Maulina Azmi recommends a new approach in anti-corruption education that is more transformative and affective, namely an action plan (Azmi, 2020).

This study aims to examine the implementation of anti-corruption actions as an online project-based ACE learning model to develop students’ anti-corruption knowledge, attitudes, and skills. Anti-corruption education supports the National Movement for Mental Revolution (GNRM) to improve and build the character of the Indonesian nation. This movement is referred to as the values of integrity, work ethic, and cooperation toward a dignified, modern, advanced, and prosperous nation (Tim Penulis Buku Pendidikan Antikorupsi, 2018). The ACE learning is directed at moral action to reach the level of having the will and the habit of implementing anti-corruption values in everyday life (Sumaryati and Hastuti, 2019). Efforts are made to reach the aspects of reason, feeling, and intention of the students. The targets should be supported by learning methods, media, strategies, and evaluations that are consistent with the materials, competencies, and objectives.

The offline ACE learning process was relatively carried out with several models before the pandemic (discussion, role-playing, case analysis, and anti-corruption action). However, the government’s policy in preventing the spread has changed the system and pattern of learning from offline to online. In this case, lecturers should prepare to implement ACE learning in a more creative, fun, and meaningful way. Therefore, some positive impacts of online learning, such as facilitating activities anywhere and anytime, making students more sensitive to learning technology, learning styles can be self-regulated, time efficiency, and they can study more calmly and focused (Ningsih, 2020), Increased cost-effective boarding and meals, as well as familiarity with technology (Fitria and Saputra, 2020), can be maximized. Meanwhile, the negative impact such as limited interaction between lecturers and students as well as a less optimal explanation of material can be anticipated (Megawanti et al., 2020; Ningsih, 2020). Other negative effects include students getting tired more easily resulting in hampered socialization with friends (Fitria and Saputra, 2020). Many of them are not being used to learning on their own effectively (Owusu-Fordjour and Hanson, 2020) due to limited internet access, loads of assignments, unattractive delivery of material by lecturers, and poor selection of learning methods, and media (Matdio, 2019). The implementation of online learning at Universitas Ahmad Dahlan is regulated in Circular No. R/389/D/VIII/2020 on Office and Lecture Activities during the COVID-19 pandemic.



LITERATURE REVIEW

Anti-corruption education learning in the Pancasila and Citizenship Education Study Program is also carried out online according to the policies of the university. The problems encountered include the limitations of learning methods and direct communication forums due to the lack of smooth internet networks, as well as difficulties in assessing attitudes and skills to act (Subkhan, 2020). Some of these problems cause anti-corruption education learning to be less meaningful. Furthermore, Edi Subkhan stated that ACE learning is dull and absurd (Subkhan, 2020) since the learning only discusses abstract values, norms, and morality. However, this is absurd as the learning is out of context and therefore students find it pointless to study and try to fight corruption unless the potential for corrupt practices is addressed in their school or other immediate settings.

Some online ACE learning’s provide continuous experiences in the form of action projects as contextualization of anti-corruption behavior. Assignments are still in the form of problem analysis and the creation of educational tools in the form of concrete anti-corruption actions. Meanwhile, Kamil (Kamil et al., 2018) and the Ministry of Education and Science of the Republic of Lithuania (Ministry of Education and Science of the Republic of Lithuania, 2006) stated that formal education against corruption runs the risk of becoming a purely cognitive discourse dealing only with corrupt behavior. This aims to complete the subject matter without considering the impact of learning for students and without proper contextualization (Suyadi, 2019). Furthermore, respondents from Hong Kong and Indonesia expressed concern over the gap between the anti-corruption educational values of students in formal education and the realities in society. The concern is also in terms of the way ACE learning attracts students. Also, Moh. Najih and Fifik Wiryani stated that the introduction of anti-corruption awareness to students is not enough (Najih and Wiryani, 2021). Moreover, the curriculum should not be limited to teaching and practice but should also be like a campaign for students. Lukman Hakim stated that the anti-corruption education included in the PPKn Class II subject for Odd Semester Junior High School has a basic competency domain, which is focused on cognitive aspects. Therefore, teacher creativity is needed to be developed into effective and psychomotor aspects (Hakim, 2012). The same thing was stated by Baharudin and Ita Sarmita Samad (Baharuddin, 2019).

Project-based learning is one model that makes students active and independent, and it is used to apply the knowledge already possessed as well as train various thinking, attitudes, and concrete skills (Yuliana, 2020). The several advantages of project-based learning include increasing motivation as well as improving problem-solving, collaborative, and resource management skills (Suciani et al., 2018). Three common categories of project inquiries for students are skill development, problem investigation, and solution development (Lestari et al., 2016). While online anti-corruption training did not implement project-based learning, it hampers the goal of empowering students to be critical and competent in implementing the measures. The ability to think and be critical is one of the skills of the 21st century, and students are trained to solve problems with critical thinking (Tinenti, 2018; Azizah and Widjajanti, 2019). Project-based learning promotes students to think critically, solve problems, collaborate, and try various forms of communication. Meanwhile, students are triggered to learn through inquiry, working collaboratively to study and create projects that reflect their knowledge. They are also trained to utilize technology to become communicators and problem solvers, thereby getting benefits from the learning (Suyadi et al., 2022). Project-based learning provides opportunities for students to learn in-depth knowledge or content and 21st-century skills (Zubaidah, 2019).

Referring to the strengths and weaknesses of project-based learning, the “Anti-Corruption Action” project is very interesting to be implemented in the Anti-Corruption Education course. The indicator of the success of the PAK model based on “anti-corruption action” lies in students’s success in preparing anti-corruption action plans, anti-corruption action media, and carrying out anti-corruption actions in their respective communities. The limitations of the anti-corruption action-based PAK model during the COVID-19 pandemic are in terms of selecting material/action themes that are in accordance with the situation and community needs. Moreover, the understanding of anti-corruption education by students is not comprehensive. In an effort to overcome these limitations, researchers conducted supervision. Supervision prior to the implementation of anti-corruption actions is carried out with students presenting the anti-corruption action plan in front of lecturers and other students (material, media, infrastructure, target community, and implementation time). Meanwhile, during anti-corruption actions, supervision is carried out with lecturers joining virtual anti-corruption actions (Google meet and or WA Group). The results are intended to convey a true picture of the fact that project-based online learning from ACE can still convey knowledge about corruption and anti-corruption, and train professional skills and counter-literacy.



MATERIALS AND METHODS

A qualitative case study approach was used to explore a particular case in greater depth by involving the collection of various information sources (Denzin, 2008). It is chosen because the object specifically examines online project-based ACE learning. Furthermore, it was also proved that learning can develop students’ higher-order thinking skills and creativity in packaging anti-corruption education for the community. Figure 1 explains the research flow in this article.
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FIGURE 1. Flow research anti-corruption action: A project-based anti-corruption education model during COVID-19.



Research Design

This study was thematically conducted and was focused on project-based ACE learning on student anti-corruption actions in their respective communities. Furthermore, the lecture supervised the students during the semester to study and discuss ACE materials, plan and implement anti-corruption actions, as well as assist in preparing reports. This research is a case study. Not many other universities have done it during the Covid 19 pandemic. Thus, a case study is the right choice. In addition, the choice of case studies is widely used in specific cases that are unique.



Participants

The subjects of this study were 14 students from 16 participants (87.5%) in the Anti-Corruption Education course who are in odd semester 2020/2021 at the civic education Study Program (PPKn). The subjects are 14 students that participated in the Anti-Corruption Education course in the odd semester 2020/2021 at the Pancasila and Citizenship Education Study Program (PPKn), Faculty of Teacher Training and Education. The ACE learning in the PPKn Study Program is an elective course and was first implemented online with project-based learning in this odd semester 2020-2021. Furthermore, the PPKn course is the only study program at Universitas Ahmad Dahlan that formally includes Anti-Corruption Education in the learning curriculum structure1. The researchers gained ethical approval for the study from Universitas Ahmad Dahlan Research Ethics Approval Committee.



Research Procedure

Data collection was conducted through filling out Google forms (written interviews), discussion through WA Groups, and documentation. Furthermore, the Google forms focus on the reasons for taking the ACE course, the learning process (platforms, methods, media, evaluations, outcomes), students’ feelings about attending lectures, responses about the anti-corruption movement, and things that need to be improved. The discussion through WA groups and Google focuses on planning anti-corruption actions in the community. Meanwhile, the documentation method of data collection is in the form of reports on student anti-corruption actions in the community.



Data Analysis Technique

The data analysis technique used is triangulation, mutual clarification between Google form data, discussion, and documentation, and the results are interpreted to obtain a deep meaning. Interpretation in research is to discuss and find the meaning of anti-corruption action project-based learning in training students’ abilities to process and translate knowledge, and anti-corruption attitudes into anti-corruption action behavior. In addition, the interpretation is also directed to find and discuss the impact of learning accompaniments based on anti-corruption action projects.




FINDINGS AND DISCUSSION

For ease of reading and comprehension, findings are presented first followed by discussion. The Findings sub-title and Discussion sub-title are presented separately. This section should occupy the most part, minimum of 60%, of the whole body of the article. Figure 2 explain anti-corruption action: a project-based anti-corruption education model.
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FIGURE 2. Anti-corruption action: A project-based anti-corruption education model.



Findings

The implementation of Anti-Corruption Education learning at the Pancasila and Citizenship Education Study Program, Universitas Ahmad Dahlan is consistent with the applicable lecture operational guidelines. During the pandemic, lectures were held online in a balanced combination of synchronous and asynchronous. These lectures provided opportunities for students to be creative and innovative in using and developing learning resources. Meanwhile, UAD implements the “Anti-Corruption Action” project-based learning model for the ACE in the PPKn study program. The aim is for the students to actively, creatively, and innovatively develop and implement educational materials in their respective communities. This project-based learning is in the form of anti-corruption actions for the community. The results contain the reasons students partake in anti-corruption education courses, the ACE learning process responses/attitudes toward the learning, and the outcomes.



Anti-corruption Education Course During the COVID-19 Pandemic

The Anti-Corruption Education in the PPKn Study Program is an elective course, and the number of participants in the odd semester 2020/2021 was 22 students. Meanwhile, 6 have not been active in lectures since the beginning, 1 did not take the midterm exam, and 1 did not take the final exam. Therefore, the actual number of active students that participated in learning and took the exam was 14 people2. Students study anti-corruption courses because of their perception of the importance, the many problems of corruption in Indonesia, desire to learn and know more about anti-corruption and are able to apply it in their families, communities, and countries. They are also eager to know the preventive measures in curbing corruption, and they use this knowledge to prevent crime (corruption) in themselves and those around them. Some students take the ACE course due to the unavailability of others, and their interest level is usually increased after attending lectures.



Project-Based Anti-corruption Education Learning

The weight of the Anti-Corruption Education course at the Pancasila and Citizenship Education Study Program, Faculty of Teacher Training and Education, Universitas Ahmad Dahlan is 2 credits. Furthermore, face-to-face meetings are held 14 times according to applicable regulations. During the pandemic, the ACE learning process was conducted using the UAD E-Learning Management System (LMS) platform, WA Group, and Google meet. Meanwhile, LMS was used to provide lecture material, collect assignments and their assessments, and conduct mid-semester exams. The WA Group provided material explanations with voice notes as well as accommodate aspirations and opinions directly from students. Meanwhile, Google meet provided explanations of lecture materials, discussion of materials and plans as well as the implementation of student anti-corruption actions in their respective communities.

The learning process was conducted by agreeing on a contract, providing materials, discussions, and assignments (preparing anti-corruption action plans, implementing anti-corruption actions, and preparing reports). The final evaluation implemented an anti-corruption action plan and preparing a report. Meanwhile, the lecture procedures in the learning contract were agreed upon during the first meeting. The second to fifth meetings was the deepening of teaching materials while the sixth to seventh was the preparation of anti-corruption action plans. A midterm exam in the form of collecting an anti-corruption action plan was held after the seventh meeting. The eighth and ninth meetings were discussions on the finalization of the anti-corruption action plan. Furthermore, the tenth to twelfth meetings were the implementation of anti-corruption actions in their respective target communities while continuing to conduct material exploration. During this period, those that have conducted anti-corruption actions were allowed to continue with the preparation of reports. A paper that was presented at a seminar held by the Student and Alumni Bureau in December was also compiled. Subsequently, the thirteenth and fourteenth meetings were the preparation of reports as material for the final semester examination. The deepening of the material was conducted in each class schedule even though students took anti-corruption actions in the community as well as compiling reports and articles. In addition, the deepening was adjusted to the material chosen by the students in the anti-corruption action, and Table 1 showed the lecture process.


TABLE 1. ACE learning process based on an anti-corruption action project.
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Students stated that online ACE learning continues to run according to the specified schedule and is fun. Furthermore, the lecture materials were accepted because they were presented on the https://elearning.uad.ac.id page, and explanations were given with voice notes or discussions through WA Group and Google meet. They were supported by providing examples that are consistent with the material and the realities of student life. This is in accordance with the following student statements:

“The ACE course is not an obstacle during the pandemic since many learning media can reach students effectively using WAG, YouTube, and Zoom.” Furthermore, they are always involved in discussion classes with the lecturers “This course is very enjoyable because the lecturer always provides strong support and is always active and open in conducting activities, both learning and participating in anti-corruption actions.” Furthermore, another statement stated “This course is fun, and even though it is conducted online, the teaching and learning process is very interesting. The study of anti-corruption course is very interesting because it contains a lot of knowledge that I have never received or experienced before.”

The opinions of the respondents show that online learning can still fill in the most important elements, namely a discussion space between students and lecturers and among themselves. Furthermore, lecturers can adjust to the actual environment of students to increase their experience and reflect on the experiences gained from the learning process. This is consistent with the study conducted by Laurillard, where the four essential component processes of learning were stated. They include (1) discursive, which enables discussion between students and teachers, each expressing their point of view on certain aspects of the description of the other; (2) adaptive, where the teacher adjusts students’ interactions with the environment; (3) interactive, allowing students to interact in a way that enhances their experience; (4) reflective, where students reflect on the experience and adapt to their conceptions and descriptions (Laurillard, 1993).

Online learning has become popular because it provides more flexible access and content (Zulherman et al., 2021). Some of the advantages include a. increasing the availability of flexible learning experiences following their learning styles, b. efficiency in compiling and disseminating instructional content, c. providing and supporting complex learning facilities, d. supporting “participatory” learning, e. providing individualized and differentiated instructions through various feedback mechanisms, f. allowing students to learn similar content at different speeds or achieve different learning goals (Schwen and Hara, 2004; Fidaldo and Thormann, 2017). The respondents’ opinions are also in accordance with Jamwal and Kobayashi (Jamwal, 2012; Kobayashi, 2017) which stated that 71 out of 128 students chose interactive learning and 80% stated that email, assignments, audio presentations, collaboration, and online video were the most useful media.



Anti-corruption Action Plan

The project-based education learning model in the form of anti-corruption actions by students for the surrounding community provides comprehensive competencies to students. The following are responses to the anti-corruption actions as the implementation of project-based ACE learning. Generally, students participating in the ACE course in the UAD PPKn study program respond positively to this anti-corruption action program. Furthermore, they can conduct theories and practicals by directly implementing and developing ACE materials in their respective communities. The following is a student statement:

“I think that anti-corruption education lecture during the current pandemic is quite conducive. The material that has been delivered is also balanced with direct involvement in making programs for the surrounding community even though it is conducted online”

Students also agree with the existing anti-corruption learning strategy since it helps them understand the ACE material more actively. They can develop their creativity and imagination using anti-corruption action strategies. The following are student responses:

“I agreed because the preparation of an anti-corruption action plan makes students active and directly involved in life, both in the community, family, and country. Furthermore, the action plan has a large positive impact and is very beneficial for the public to resolve corrupt behavior.” This was reinforced by another student stating that “This learning model makes students more active in understanding the materials delivered, and the learning model can develop creativity and imagination.”

Student opinion on anti-corruption measures that can induce them to be involved in the community and implement the material is consistent with the study conducted by Neo et al. (2015) in Malaysia. The results showed that 86.4% of Malaysian students stated the ease and flexibility of access, 81.8% understood the content, and 78.8% found the material useful and informative. This integration will work very well since Education 4.0 is an era in which the implementation of technology has to be implemented (Neo et al., 2015). An important aspect of this integration is access to the actual environment as a learning resource that forms a great learning experience. This is due to the interaction between the characteristics and environment of students. Furthermore, the interaction forms interactive learning, the use of technology to explore, and the right mix of teacher and technology.



Targets and Impact of the Anti-corruption Action Plan

Fourteen titles of anti-corruption action plans were obtained from the discussion activities held at the fourth to seventh meetings. These action plans were collected during the midterm exams, and after it was finalized after the eighth and ninth meetings with the guidance of the lecturer. Furthermore, the students conducted anti-corruption actions on their respective targets after it was perfected. Table 2 showed the fourteen titles of the anti-corruption action plans.


TABLE 2. Title of the anti-corruption action plan for UAD PPKn study program students.
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The anti-corruption action media made were videos, interactive PPT, and word wall games, and they were conducted in groups of four to five students. Meanwhile, each of the three groups chose one of the action plans to be implemented. The materials, media, and study to be used were also discussed, and the members agreed with the communities in their respective areas about the timing of anti-corruption actions and the platforms used. Furthermore, an anti-corruption action plan was selected and conducted online. The media used were video, interactive PPT, and word wall games. The first group, “Prevention of Anti-Corruption Outbreaks by Giving the SENASI (Nine Anti-Corruption Values) Vaccine in the Family,” was held on Tuesday, December 1, 2020. Meanwhile, the second was held on Saturday, January 1, 2021, with the title “Counseling on Corruption and Instilling the Anti-Corruption Spirit in Youth Groups at the Vilamas Indah Housing Estate, North Bekasi.” The third group was held on Saturday, January 2, 2021, with the title “Utilizing Wordwall Online Game Applications in Strengthening Anti-Corruption Characters during the COVID-19 Pandemic.” The material in the learning media was packaged in the form of videos and interactive PPT. The learning media can be accessed at the following links https://youtu.be/FLchszdyXHM, https://youtu.be/F7ONKgl1B6M, https://youtu.be/FLchszdyXHM. In addition, the implementation of student anti-corruption actions was conducted online by empowering the WA group forum.

Referring to the description of the research results, the project-based PAK learning “Anti-corruption Action” has a novelty compared to PAK learning with other learning models (role playing, discussion, problem-based learning). The novelty found with this PAK learning model is that students can mix anti-corruption knowledge, attitudes, and skills in the form of planning and implementing anti-corruption actions around their respective residences. Students are able to cooperate with the surrounding community, and they can arrange anti-corruption action media (videos, animations, pictures). Some students present their experiences of anti-corruption actions in scientific pulpits (seminars). Thus, students are better able to combine aspects of their knowledge with aspects of action skills. Some of these student skills have not been formed in PAK learning with other models (case studies, role playing, investigations).



Discussion

Generally, internal, and external factors cause students to choose the ACE course. Based on some of the reasons presented, the internal factor is the student’s motivation to learn more about corruption and anti-corruption education, and as agents of change to achieve a society, which is more dominant than the external factor. In this case, the external factor is the unavailability of elective courses, which makes students pick interest in the ACE course. This provides an understanding of knowledge about corruption and anti-corruption, allows students to behave intelligently and boldly toward corruption and corrupt behavior. Furthermore, there is the implementation of anti-corruption values in all aspects of life (Lubis, 2019).

The learning process, which combines the e-learning system, WA group, Google Measure, and practice, helps students better understand the course material. This is because they have the opportunity to develop their ability to understand, analyze, develop, and implement the concepts learned. Meanwhile, in the preparations and implementation of anti-corruption actions, students have the opportunity to develop materials, create learning media, and practice socialization and counseling to their respective target communities. Generally, those participating in the Anti-Corruption Education course think that project-based ACE learning is fun and creates curiosity. Therefore, they are more interested in discussing anti-corruption values and corrupt behavior. This is because the material is easily understood, however, it is the most frequently violated by the community (Suyadi and Sutrisno, 2018). There are few things to consider in this project-based ACE learning, some students are still not punctual in attending lectures online due to the internet network or bad weather. However, in this project-based PAK learning, according to students, there are things that must be considered such as punctuality in attending lectures online. Some students are not on time due to the internet issue or bad weather.

Based on the description of the Anti-Corruption Education learning process at the UAD PPKn Study Program and the student’s responses or opinions, the online project-based ACE learning process transfers knowledge about corruption and anti-corruption values, train attitudes, and invite/influence others to take action against corruption. In line with the results of research by Kurniawan Arizona, Zainal Abidin, Rumansyah, project-based online learning provides opportunities for learners to explore concepts more deeply and fundamentally (Arizona et al., 2020). Meanwhile, Syaad Patmanthara believe that project-based learning can improve student learning activities, improve learning outcomes for aspects of student knowledge, improve learning outcomes for aspects of student attitudes in courses, and improve learning outcomes for aspects of student skills (Patmanthara, 2017). Some were very interested in the nine anti-corruption values, and they were able to explain and implement them in each of their activities. Meanwhile, students that did not take the course as their first choice became interested in ACE learning. Thus, the material for anti-corruption values (honest, caring, independent, responsible, hardworking, simple, brave, and fair) is very important to improve the development of materials, media, and time allocation. Considering that this material is very closely related to everyday life and is the most vulnerable to being violated.

Referring to the online project-based ACE learning experience in the PPKn Study Program, the support of lecturers/teachers, methods, strategies, learning media were strengths for the success of the learning process. This is in line with Ibrahim Bali Pamungkas and Wahyu Andri Wibowo and Angga Juanda (Fawaiti et al., 2020; Sopacua and Sugiharto, 2020; Pamungkas et al., 2021; Silvia Mona, 2021) which states that learning success is determined by internal and external factors. Internal factors are within each student, and they include intentions, enthusiasm, mindset, hard work, discipline, and responsibility. Meanwhile, external factors are not found within, and they include the parties involved (lecturers/teachers, employees, infrastructure, regulations).

The positive response in ACE learning gives a signal that students are ready to play a role in preventing corruption and corrupt behavior through the implementation of anti-corruption education in the community. This is in accordance with the statement of the Anti-Corruption Education Book Writing Team that students have a strategic position in the context of political movements and social perspectives (Tim Penulis Buku Pendidikan Antikorupsi, 2018). Some of the strategic positions provide a wider role in conducting anti-corruption action movements (Burhanudin, 2019). The strategic roles of students in anti-corruption education include as agents of change, creators of a campus environment with integrity, community educators, criticizing policies (Kemendikbud, 2013; Ma’ruf et al., 2019; Setiani, 2020; Dewantara et al., 2021).

Referring to the dynamics and outcomes of project-based ACE learning, it was stated that this learning model can train and develop students’ abilities in terms of understanding the material, compiling learning media, processing materials, responding to community realities, conveying material, and influencing/inviting others not to behave corruptly (Suyadi et al., 2020). This is consistent with Sucilestari and Arizona, where it was stated that project-based learning can make the learning process more effective in improving personal, social, academic, and vocational skills (Sucilestari and Arizona, 2018). Therefore, the personality, professional, social, and pedagogical competencies are addressed. Furthermore, students prove their ability to explain anti-corruption education materials, specifically the nine values coherently and clearly, the ability to create anti-corruption learning/socialization media, developing materials in the form of scientific articles presented in seminars, community service programs, and scientific publication media (scientific journal). This is consistent with the study conducted by Chasanah, where project-based learning in ACE improves learning outcomes in the form of student’s creative thinking and science process skills (Chasanah et al., 2016). The results also showed that ACE is a discussion of values, and it is contextual, fun, and not dull (Subkhan, 2020).




CONCLUSION

Anti-corruption action is a new model in project-based anti-corruption education during the COVID-19 pandemic. The online “Anti-Corruption Action” is a PAK learning model that trains students to be able to develop and collaborate on aspects of knowledge, attitudes, and skills in a creative and fun way. This is evidenced by the ability of students to explain anti-corruption action materials in a coherent manner (knowledge aspect), students’ ability to create interesting and fun anti-corruption action media (skills aspect), students’ ability to respond to questions and public responses about corruption (attitude aspect), student abilities develop material in the form of scientific articles (collaborating aspects of knowledge and skills), and students’ ability to interact and communicate with the surrounding community (skills aspect). Thus, the implementation of the project-based learning model “Anti-corruption Action” can bring closer to achieving the educational goals of anti-corruption knowing, anti-corruption feeling, anti-corruption doing, and anti-corruption habituation.
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Research Design

A qualitative case study approach was used to explore a particular case in greater
depth by involving the collection of various information sources

Participants

The subjects are 14 students that participated in the Anti-Corruption Education
course inthe Odd semester 2020/2021 at the Pancasila and Citizenship Education
Study Program (PPKn)

Research Procedure

Data collection was conducted through filing out google forms (written interviews),
discussion through WA Groups, and documentation

Data Analysis Technique

The data analysis technique used is triangulation, mutual clarification between
google form data, discussion, and documentation, and the results are interpreted to
obtain a deep meaning.
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