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Introduction: A community cannot avoid the frustrating problem of antisocial 
behavior, which consists of actions that violate traditions or standards. To deal 
with the antisocial behavior and aggression in children, a variety of techniques and 
interventions have been proposed and applied throughout the world. Teachers 
can overcome antisocial behavior in educational institutions through professional 
development programs. In Pakistan, there are few studies that focus on teachers’ 
professional development in behavior management, which should be investigated.

Methods: A qualitative research study examined teacher professional development 
courses aimed at improving classroom management skills and controlling 
antisocial behaviors by collecting information from instructors. This approach was 
taken because this study aims to identify teacher educators’ experiences related 
to antisocial and aggression control training in the school setting. In addition, 
the limitations and challenges associated with such development programs are 
revealed through semi-structured interviews. 

Results: Researchers reported major challenges related to such trainings include 
resistance and unwillingness of school authorities and teachers to participate in 
such trainings, as well as lack of resources and finances. 

Discussion: To ensure that teacher training is effective and leads to the 
development of teacher skills and improvement of student behavior, researchers 
recommend implementing evidence-based intervention programs with ongoing 
monitoring by a trained teacher specialist. It is also recommended that curricula 
be standardized and in-service training results be empirically verified.
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1. Introduction

Antisocial behavior is characterized by actions that go against traditions, rules, or standards, 
and this disruptive behavior poses an inevitable challenge for society (Siddiqui et al., 2018). 
Aggressive behaviors are antisocial behaviors aimed at harming a person or animal or damaging 
physical property. In addition, numerous studies have shown that a steady increase in aggressive 
behavior in children increases the likelihood that they will become delinquent (Thomas et al., 
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2015), leading to high rates of juvenile delinquency, and the 
consequences can be  irreversible if not intervened early (Loeber, 
2003). In addition to these behaviors, if they continue to increase, they 
lead to other problematic behaviors such as injury-related, risk-taking 
safety problems (Thuen and Bendixen, 1996), low social skills, 
development of narcissism and self-esteem problems (Bushman and 
Baumeister, 1998), short temper (Vassallo et al., 2002), poor academic 
performance (Luiselli et al., 2005), disrespectful behavior (Hastings 
and Bham, 2003), and expulsion from school (Hemphill et al., 2007). 
A persistent behavior problem in childhood also negatively affects 
adult well-being, employment, and marriage (McGee et al., 2011). A 
variety of techniques and interventions have been proposed and 
applied worldwide for dealing with antisocial behavior. A literature 
review presents detailed studies and interventions to improve and 
modify behavior problems and behavior-related problems in children. 
These interventions include three different aspects: interventions in 
which children are counseled and trained (Sukhodolsky et al., 2016), 
interventions in which parenting skills are improved through 
management training (Webster-Stratton and Hammond, 1997; 
Sukhodolsky et  al., 2016), and school-based mediations in which 
teachers are trained to modify behavior (Humphrey et al., 2016). A 
mixed approach has been observed in some studies, where 
combinations of training for different target groups (parents and 
children, teachers and children) have been observed together and 
empirically tested (Mushtaq, 2015).

Teacher professional development programs are based on the 
premise that teachers are the key stakeholders who can change the 
school environment by using their skills to reduce antisocial 
behaviors (Strohmeier et al., 2012). Teacher-directed interventions 
to control behavior problems have been discussed in the literature, 
but programs have shown conflicting results (van Verseveld et al., 
2019). Teacher-led intervention programs are considered practical 
and successful, especially in low- to middle-income countries such 
as Pakistan, because of their low cost compared to programs 
delivered by external psychologists (Rajaraman et  al., 2015). 
According to a literature review, professional development for 
teachers in general can be a successful attempt to address behaviors 
that impede or disrupt student learning, and teachers need 
necessary skills to deal with challenging behaviors and antisocial 
behavior problems (McKenna et al., 2015; Shinde et al., 2018). Some 
of the replicated or translated versions of training from developed 
countries have been adapted and applied in Pakistan (Mushtaq, 
2015). Despite this, there is a lack of extensive literature in 
conjunction with the empirical research. Researchers are working 
to fill this gap, and the information provided by participants is 
analyzed and discussed. Despite evidence from various studies, 
such as those conducted by Naveed et  al. (2020), Saleem et  al. 
(2021), and Siddiqui et al. (2023), indicating that antisocial behavior 
is a common occurrence among students in Pakistani educational 
institutions, the country’s education system remains primarily 
focused on achieving superior grades and overlooks the various 
challenges faced by students (Ahmed et  al., 2022). While most 
teachers have a general understanding of how to handle aggressive 
behavior, there is still a lack of expertise in this area (Hakim and 
Shah, 2017). Therefore, it is recommended that cost-effective, 
research-based professional development programs be developed 
for teachers to address these issues and create a conducive learning 
environment in schools (Siddiqui and Schultze-Krumbholz, 2023).

1.1. Purpose of the study

This study evaluates the status of professional development 
courses for teachers in Pakistan. These courses specifically aim to 
develop classroom management skills, solve behavioral problems 
among students, and intervene to control these behaviors. In addition, 
the limitations and challenges associated with such training courses 
are revealed through semi-structured interviews.

1.2. Research questions

The current study aimed to explore answers to the following 
research questions:

 • What kind of professional development is conducted for teachers 
in Pakistan for managing antisocial behaviors in the classroom?

 • What are the themes, content, and sources of training?
 • How is the efficiency of such professional development programs 

measured and what are the key challenges and limitations?

2. Literature review

In the literature review, researchers have highlighted the status of 
antisocial behavior issues in Pakistan and how internationally teachers 
are trained through professional development programs to develop 
their skills in improving classroom management and addressing 
antisocial conduct issues. In addition, some limitations associated 
with such training programs are also highlighted in the review.

2.1. Training of teachers

Teacher education, often called teacher training or teacher 
professional development, encompasses a range of programs, policies, 
procedures, and resources aimed at providing teachers with the 
necessary knowledge, attitudes, behaviors, methodologies, and skills 
to carry out their duties effectively within the classroom, school, and 
broader community. The importance of high-quality teacher 
education lies in the fact that teacher education is one of the finest and 
most important conditions for education promotion, improvement 
and development. Investment in teacher education can produce high 
quality teachers who are committed, pedagogically sound, and 
interested in student learning and development (Mulenga, 2020). A 
variety of techniques are used by teachers to learn, including learning 
from their own practice, living practical experiments (Wilson et al., 
1987), reflective practices (Lovett, 2002), problem solving through 
experiences (Fraser, 2008), observation (Bubb, 2014), by using 
constructive feedback (Totterdell et al., 2002), through collaborative 
discussion (Peterson, 1988), through peer coaching (Joyce and 
Showers, 1982), by using tools and technologies (Prestridge, 2010) and 
through self-directed instructions (Boud et al., 1997). A professional 
development course should provide teachers with a range of 
opportunities to improve their learning and skills in the classroom, 
considering how teachers learn and improve in the classroom. Most 
international teacher training programs developed for student 
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behavior management are based on theories of social learning and 
social cognition and emphasize the importance of explicitly teaching 
social–emotional and behavioral skills in supportive relationships. 
Professional development programs of this nature enhance teachers’ 
abilities to facilitate activities that assist both children and adults in 
comprehending and regulating their emotions by teaching them 
techniques for emotional management, encouraging them to establish 
and attain constructive objectives, involving them in exercises to 
cultivate empathy, supporting them in building and maintaining 
positive relationships, and guiding them in making responsible 
decisions (Moutiaga and Papavassiliou-Alexiou, 2021). However, due 
to the lack of similar training in the Pakistani context, the underlying 
theories and practices in this South Asian region have not been 
explicitly explained. Therefore, this study aims to explore the sources 
of professional development programs and to identify their underlying 
theoretical frameworks.

2.2. Challenges related to teacher 
professional development in Pakistan

In Pakistan, the process of educating teachers is divided into two 
parts: initial teacher preparation or pre-service education, and 
continuing teacher development or in-service education. At present, 
Pakistan provides three pre-service teacher education programs, 
which are B.Ed. (Honors) Elementary, B.Ed. Secondary, and Associate 
Degree. Previously, there were various teacher preparation programs 
available, including 1-year Certificate in Teaching (CT), 1-Year 
Primary Teaching Certificate (PTC), 1-Year Diploma in Education, 
1-year Bachelor in Education, and Masters in Education. The 
restructuring of teacher education in Pakistan led to the phasing out 
of PTC, CT, Diploma in Education, and 1-year B.Ed, which were 
replaced with a 4-year B.Ed (Honors) program and a 2-year Associate 
Degree in Education in 2016, according to the Higher Education 
Commission (Qureshi and Kalsoom, 2022). Zafar and Ali (2018) have 
highlighted the lack of a standardized curriculum in Pakistan’s 
education system and teaching and training institutes. Significant 
variations exist in education programs, not only among various 
regions but also within the same city and across different universities. 
Within teacher education programs, courses addressing psychological 
issues exist under various titles across different universities, such as 
Human Development, Educational Psychology, or Advanced 
Educational Psychology. While some fundamental theories are 
consistent, aggression or related theories is not obligatory in these 
courses. Teachers personally devise their course outlines based on 
their preferences, which also vary due to other influencing factors 
such choice of students, instructions from management etc.

There are several challenges related to teachers’ professional 
development, especially in a country like Pakistan where low funding 
and poor infrastructure have hindered teachers’ performance 
improvement. The cost of addressing anti-social behaviors poses a 
significant challenge for many parents, according to Lindgren et al. 
(2016) study. Teacher training is also expensive and organizations are 
unwilling to bear the additional costs associated with it. A qualitative 
research report submitted to Aga Khan University by Rehmani (2006) 
states that teachers in Pakistan attend workshops but new learning 
cannot be  imparted due to resource constraints, lack of time, and 
teacher shortages. In addition, professional development tends to 

be  about instructional practices, assessment, role modeling, and 
limited understanding of classroom management issues. However, no 
interventions to control antisocial behaviors were observed in any of 
the professional development courses (Rehmani, 2006). Furthermore, 
Dayan et al. (2018) reported that one of the challenges in teacher 
education in Pakistan is the gap between the training theory and 
actual practice in the classroom, and that teachers are unable to 
manage conflictual behavior in the classroom even after participating 
in professional development programs. Other issues were reported by 
Siddiqui et al. (2021a) include that, in addition to financial constraints, 
teacher education institutes lack facilities such as teaching aids, 
buildings, libraries, furniture, teaching materials, and other supplies. 
Poor management and inefficient administration are also among the 
most frequently cited problems (Azam et al., 2014). In addition, the 
quality of such programs is also questionable (Jumani and Abbasi, 
2015). Last but not least, teachers who are not encouraged to do their 
jobs effectively are likewise demotivated to participate in pre-service 
or in-service training, which affects their morale (Maharjan, 2012).

To authorize teacher education programs, the Government of 
Pakistan and Higher Education Commission established the National 
Accreditation Council for Teacher Education (NACTE), an 
independent body in 2009 (Qureshi and Kalsoom, 2022). These steps 
are likely to enhance the quality of teacher education and lead to 
visible improvements in Pakistan’s education system.

2.3. Status of antisocial behaviors and 
actions in educational institutions in 
Pakistan

Reports of an increase in antisocial behaviors such as bullying in 
academic institutions in recent years are undeniable (Ferrer-Cascales 
et  al., 2019) and have been described as a serious public health 
problem (Waasdorp et al., 2017), with long-term negative effects on 
physical and mental health (Moore et al., 2017). Similarly, aggressive 
behavior has been reported not only in Pakistani higher education 
institutions but also in secondary and elementary schools (Naveed 
et al., 2020; Saleem et al., 2021). Studies conducted on an international 
level have indicated that countries with a greater incidence of face-to-
face aggressive behaviors also tend to have elevated levels of 
cyberbullying (Livingstone et al., 2011). Furthermore, cyberbullying 
is often found to occur alongside more conventional forms of 
antisocial conduct (Kowalski et al., 2014), and an increase in cyber 
aggression or cyberbullying can be seen as a clear indicator of a rise in 
aggression throughout society as a whole. Several studies have 
revealed that anti-social acts such as bullying and cyberbullying are 
routine in Pakistani educational institutions and affect students’ 
physical, emotional and mental health (Khawaja et al., 2015; Asif, 
2016; Magsi et al., 2017; McFarlane et al., 2017; Musharraf and Anis-
ul-Haque, 2018; Rafi, 2019; Mirza et  al., 2020). The Federal 
Investigation Agency (FIA) of Pakistan has confirmed that cyber-
related crimes are steadily increasing as the number of internet users 
increases (Shakeel, 2018), and statistics have shown that adolescents 
are engaging in more risky, antisocial behaviors online (Saleem et al., 
2021; Siddiqui et al., 2021c). Similarly, despite the frequent concerns 
about antisocial aggressive behavior in low- and middle-income 
countries and the chronicity of conduct problems, emotional 
problems, and behavioral difficulties in Pakistan, there are few policies 
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and interventions designed, implemented, and evaluated (Naveed 
et al., 2020). The review of interventions in Pakistan has confirmed 
that there is a great need for interventions to control antisocial 
problems. Most of the adapted/adopted and applied interventions 
focused only on one aspect of education, such as participation in 
physical activities (Karmaliani et al., 2017; McFarlane et al., 2017), 
creating a safe physical environment (Hakim and Shah, 2017) and 
enhancing pro-social skills and emotional management of the victims 
(Maryam and Ijaz, 2019). However, a full curriculum or detailed 
training program has not been evaluated, and research-based evidence 
training programs are lacking in the published literature.

2.4. International interventions for 
behaviors modification

2.4.1. Cognitive reappraisal
Numerous international interventions have been developed to 

address antisocial behavior in both children and adults. One such 
intervention is Cognitive Reappraisal, which has been utilized in 
various contexts, including parental behavior modification (Preuss 
et  al., 2021), teacher emotional regulation (Xie, 2021), and for 
children’s emotional regulation (Nook et  al., 2020). However, a 
systematic review conducted by Ramzan and Amjad (2017) revealed 
that Cognitive Reappraisal is not commonly practiced as an emotional 
regulation strategy in Pakistan. In the research study of Barlett and 
Anderson (2011), cognitive reappraisal was explained in detail, 
highlighting that early reappraisal, in which the participant already 
has an idea that his or her emotions are being provoked, requires less 
mental effort than late reappraisal, which occurs after a pronounced 
negative emotional experience. Because provocations are often 
unexpected, early reappraisal usually dissipates. Justifying information 
has also been shown to facilitate late reappraisal, thereby reducing 
anger and vengeance in response to provocation. Provocative behavior 
is less likely to elicit a violent response if the provocateur has a 
valid reason.

2.4.2. Cognitive behavioral theories
Other common therapies are based on Cognitive Behavioral 

Theories (CBT). Therapies for children based on cognitive behavioral 
theories focus on improving anger control skills to manage anger and 
frustration as part of emotion regulation strategies (Sukhodolsky et al., 
2016). Two main themes of the cognitive-behavioral program are to 
help children find ways to cope with the intensification of physiological 
arousal and anger they experience immediately after a provocation or 
frustration, and to help children retrieve from a bad memory a set of 
possible competent strategies they could use to resolve the frustrating 
problem or conflict they are experiencing (Smith et al., 2005). These 
treatments can be used not only with adolescents, but also with adults 
(McGuire, 2002, 2008; Polaschek et al., 2005) or with adolescents 
involved in violent crimes (Rappaport and Thomas, 2004).

2.4.3. Coping power program
A parenting intervention called the Coping Power Program 

proposed by Mushtaq (2015) focuses on targeted training for parents 
and children. This program is a combination of cognitive and 
behavioral therapy techniques from established parent training 
programs. It also includes novel techniques for children identified as 

having a social-cognitive risk factor for externalizing behavior 
problems. The successful results of the coping power program have 
prompted teacher educators to use and implement the content in 
teacher education as well, but as Mushtaq (2015) noted, empirical 
testing and research-based studies are needed for such programs, 
especially in the Pakistani context.

2.4.4. Self-control training
Self-control training (SCT) is another popular intervention in 

which teachers teach children how to improve their self-control by 
practicing self-control strategies (Denson, 2015). SCT is derived from 
the strength model of self-control, in which self-control is defined as 
a general skill that can be strengthened through practice (Burns et al., 
2003; Oaten and Cheng, 2006; Baumeister et al., 2007).

2.4.5. Mindfulness
Mindfulness is another effective strategy often practiced in 

Buddhist meditation, sometimes referred to as YOGA (Giraldi, 2019), 
as well as in spiritual intelligence training (Nemati et al., 2017), which 
aims to promote awareness and acceptance of anger and help people 
control anger when they have rage-driven impulses. Mindfulness is 
defined by Kabat-Zinn (2003) as “mindfulness is a state of 
nonjudgmental awareness in which one focuses on the present 
moment and accepts ongoing physical and mental experiences.” 
Mindfulness is used to promote awareness and acceptance of anger 
and to help people control anger when they have anger-driven 
impulses. Singh et al. (2003) state that mindfulness-based therapies 
make a person calm whose mind is focused on the present moment. 
This state of mindfulness allows the individual to be aware not only of 
external conditions but also of internal conditions, particularly 
physiological arousal states. It is believed that the non-reactive nature 
of mindfulness is an ideal strategy for reducing anger and aggression 
(Singh et  al., 2003; Wright et  al., 2009) and can be  successfully 
implement by trained teachers to handle antisocial aggressive issues 
among children (Singh et al., 2017).

2.4.6. Promoting alternative thinking strategy
A full curriculum with many activities aimed at improving 

children’s prosocial behavior (Humphrey et al., 2016) and has achieved 
commendable results in the past. Incredible Years (IY) Teacher 
Classroom Management is one of the school-based intervention 
strategies that have been empirically tested and applied in different 
school contexts. A research study by Webster-Stratton and Reíd (2008) 
evaluated the outcomes of Incredible Years (IY) Teacher Classroom 
Management and the Children’s Social and Emotional Curriculum 
(Dinosaur School Curriculum), which was developed under the 
guidance of Incredible Years team members to improve children’s 
social skills and suppress behavior problems. Parents were involved 
through homework assignments sent home and positive reinforcement 
from teachers in the classrooms. Robust results were noted at the end 
of the year.

2.5. International school-based 
interventions

One of the most common problems in schools is how to deal with 
aggressive children (Shechtman and Ifargan, 2009). Greenberg et al. 
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(2003) applied preventive interventions in the classroom by improving 
children’s relationships and social development and found this to 
be an effective method. Shechtman and Ifargan (2009) reported that 
changing social dynamics in the classroom led to better relationships, 
establishment of anti-aggression norms, and increased caring among 
students. Similarly, Corsini (2007) suggested that improved empathy 
and responsiveness reduce aggression. It is pointed out that in schools 
to control behavior problems, a common strategy is to segregate the 
child with the behavior problem to protect other well-behaved 
children from bad influences and treat them individually or in small 
groups (Glancy and Saini, 2005; Horne et al., 2007). However, Dodge 
(2006) argues that clustering children with conduct disorder together 
has a negative effect on them and may lead to an increase in the 
intensity of the conduct disorder. Shechtman and Ifargan (2009) 
compared the results of school-based intervention with individual 
counseling sessions. They found both treatments equally effective. 
Perhaps a combination of the two methods would yield even better 
results, a goal that needs further investigation. In Humphrey et al. 
(2016) study, the effectiveness of the Promoting Alternative Thinking 
Strategies curriculum as a means of improving children’s social–
emotional competence was investigated. The children in the 
experimental group showed improved social–emotional competence. 
In addition, the teachers themselves also showed improvement in their 
prosocial behavior and emotional stability. Therefore, social and 
emotional learning is considered a school-based universal preventive 
intervention to solve behavior problems. In another study conducted 
in the Pakistani context, Hussein and Vostanis (2013) the effect of a 
2-day workshop on identifying and managing difficult behaviors in 
children was evaluated and better results were found when the data 
were analyzed. One hundred and fourteen elementary school teachers 
were recruited for the training and effectiveness was measured by 
knowledge before and after the training. However, it was suggested 
that principals and policy makers should also be  involved in 
such trainings.

Abundant international literature provides evidence that school-
based interventions, involving teachers who have received professional 
training to address behavioral issues, have yielded remarkable 
outcomes in enhancing children’s behavior and diminishing their 
antisocial and aggressive tendencies. However, it is recommended that 
evidence-supported research studies be conducted to address the lack 
of training interventions in the Pakistani context. The review has 
already revealed that there are limited evidence-based research studies 
to highlight details of teacher professional development courses 
specifically designed to control antisocial behaviors among students 
in Pakistan. The study aims to fill this gap by gathering relevant 
information from teacher trainers associated with such trainings.

3. Methodology

3.1. Research methodology

The study employed a qualitative survey approach which 
utilized both open-ended and structured questions to elicit written 
responses from participants. The questions aimed to uncover the 
opinions and experiences of teacher trainers. The survey was 
distributed to participants via email in written format, and the 

authors provided contextual information and key definitions to 
assist respondents in understanding the survey questions since they 
could not clarify them in real-time. Participants were asked to 
provide detailed written responses to illuminate their perceptions 
or understanding, which resulted in a range of diverse responses. 
Our research followed the data analysis approach outlined by 
Strauss and Corbin (1998), which involved categorizing the data 
based on recurring patterns. This process involved axial coding, 
followed by focused and selective coding to identify themes. 
Ultimately, a thematic analysis was conducted using this method. It 
is important to note that English is not the first language for these 
participants. Furthermore, it should be  emphasized that in the 
context of Pakistan, disruptive, aggressive, and antisocial behaviors 
are used synonymously. The authors made efforts to improve the 
structural and grammatical errors in the written responses and 
subsequently shared the revised statements/words with the 
participants to ensure accuracy and consistency.

3.2. Participants and instrument used

A purposive sample was used in this study. The study necessitated 
the inclusion of teacher trainers who possessed experience in 
developing teachers’ abilities to manage antisocial behavior among 
students. To identify suitable participants, the researchers reached out 
to educators within a private university’s education department. 
Throughout the research process, the investigators initially reached 
out to respondents associated with their university who were engaged 
in teacher training. However, due to a limited number of participant 
responses, additional assistance was sought from other university 
members and participants to identify more trainers within the city. 
Once the researchers obtained information about trainers from other 
institutions, they promptly extended invitations for their participation 
in the study and invited them to voluntarily participate in the study. 
A total of 14 teacher trainers engaged in a teacher training program 
aimed at improving student behavior and controlling student 
aggression and antisocial behavior were contacted for voluntary 
participation in the study. A semi-structured self-report questionnaire 
in English Language prepared by the researchers and validated by 
experts from the education department of a private university in a 
major Pakistani city was shared via email (Example questions, 
Trainings used by you and your organization are adopted/adapted from 
developed countries or formulated here in Pakistan to meet contextual 
and local needs?, Please mention the challenges faced in planning, 
executing and evaluating such training programs, if any, Do you think 
there is a need of introducing such trainings in Pakistan?). 11 
participants responded and provided the information requested in the 
questionnaire. Study participants included nine teacher educators who 
had trained teachers during in-service trainings on managing 
challenging behavior and two teacher educators (Participants B and J) 
who planned to conduct workshops on challenging behavior in the 
classroom in the future. The participants were mostly from educational 
psychology and psychology backgrounds. They ranged in age from 27 
to 47 years and had between 3- and 12-years’ experience in teachers’ 
education (refer to Table 1). Participants also provided information 
about the main topic of their professional training and some additional 
details, which are listed in Table 2.
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4. Findings and results analysis

This study aims to determine the effectiveness of professional 
development courses for teachers developed and implemented in 
Pakistan. These courses were designed to control student antisocial 
behavior as part of a behavior management program. Data were 
collected using open-ended questions and analyzed based on 
information provided by 11 instructors working in this field. This 
process involved axial coding, followed by focused and selective 
coding to identify themes. Ultimately, a thematic analysis was 
conducted using this method.

4.1. Content, topics, and activities of 
current teacher training programs

The participants in the current study were involved in teacher 
training and provided useful information. When asked which 
international trainings their content had been developed from, 
participants indicated a variety of international activities, most of 

which had been adopted from multiple trainings. There were 27 
responses from 11 participants, with the majority mentioning more 
than one international intervention name. As a result of these 
responses, Table 3 was developed.

Table 3 shows that most of the content adapted by trainers was 
from trainings based on cognitive behavioral theory, which has been 
empirically tested internationally and applied in different contexts 
(Sukhodolsky et al., 2016), while the least used intervention was based 
on cognitive reappraisal, which is one of the components of cognitive 
behavioral theory (Denson, 2015) and involves assigning a different 
meaning to the stimulus and reflecting on positive aspects of the event 
(Gross and Thompson, 2007). According to the findings of Ramzan 
and Amjad (2017), the infrequent use of Cognitive Reappraisal as a 
technique to tackle emotional and antisocial issues in Pakistan is in 
line with the responses of the participants. The main focus of therapies 
for children based on cognitive behavioral theories is on improving 
anger control skills to manage anger and frustration as part of emotion 
regulation strategies (Sukhodolsky et al., 2016). Numerous studies 
have implemented interventions based on cognitive-behavioral 
theories in Pakistan (Mahr et al., 2015; Chiumento et al., 2017; Amin 

TABLE 1 Demographics of the participants.

Participant Age 
(years)

Qualification Professional 
trainings

Training 
experience

Organization Designation

A 31 PhD Clinical 

Psychology

Many (did not disclose) 4+ years Consult A Psychologist Senior Clinical 

Psychologist/Trainer

B 47 Master in Special 

Education

Many (did not disclose) 10 + years Pakistan Centre for 

Autism

Director/Trainer

C 45 Master in 

Management Sciences

Many Management Trainings 

including Training of 

Trainers

10 + years Health Department 

Govt. of Sindh

Technical Manager

D 34 Master of Education Did not answer 12 years Aga Khan University Research Manager

E 42 Master of Philosophy 

in Psychology

PMD Psychotherapy and 

Counseling

10 Years Did not disclose Psychologist and In 

charge Autism Unit

F 28 MS Clinical 

Psychology

Did not answer 3 years Idris Zainab Institute 

of Childcare

Founder

G 40 Master of Science Internal Quality Assurance 

(Educational Management), 

Training of the Trainer

9 years Falconhouse Grammar 

School

Principal

H 27 MBA 

Entrepreneurship, 

TESOL Arizona State 

University

Certification in Teacher 

Training from University of 

London, Microsoft Educator 

Expert, Commonsense 

Educator, Fundamentals of 

Digital Marketing

5 years Institute of Excellence 

in Learning and 

Teaching

Co-Founder, Director

I 30 Master of Philosophy 

in Education

Microsoft Educator Expert, 

Certified Teacher Trainer 

from Google and Future for 

Education, University of 

London

11 years Institute of Excellence 

in Learning and 

Teaching

Co-Founder, CEO

J 31 Master of Education Certified Microsoft 

Innovative Educator

5 Years Spectrum Publishers, 

Pakistan

HOD Teachers’ 

Training

K 30 MS Psychology Many related to Psychology 3+ years ABC Trust (Pseudo 

Name)

Consultant Psychologist
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et al., 2020), and the responses from participants have been consistent, 
indicating that the contents of this theory are frequently utilized by 
teacher trainers in Pakistan. Self-Control Training (SCT) is a well-
known intervention method where teachers educate children on 
improving their self-control through the implementation of self-
control strategies (Denson, 2015). However, the lack of literature on 
the use of SCT in Pakistan makes it challenging to assess the outcomes 
of previous research. This study surprisingly found that SCT is the 
second most commonly adapted international intervention in teacher 
training programs. Nevertheless, further research based on evidence 
is necessary to investigate its outcomes. Similarly, importance has 
been given to the Coping Power Program, promotion of alternative 

thinking strategies, and practice of mindfulness. The successful results 
of the coping power program have prompted teacher educators to use 
and implement the content in teacher education. However, Mushtaq 
(2015) noted, empirical testing and research-based studies are needed 
for such programs, especially in the Pakistani context.

According to Tao et  al.'s (2021) systematic review report, 
Mindfulness-based interventions have been found to be effective in 
managing aggressive and antisocial behavior among children. Singh 
et al. (2017) suggest that teachers have used these techniques to assist 
students in addressing their behavioral problems. Although no 
research evidence exists regarding how teachers in Pakistan have 
utilized this approach, our study’s findings indicate that 

TABLE 2 Details of professional development courses.

Participants Trainings Created/adopted/
adapted

Boost up 
courses required

Duration Cost

A The teaching journey: creating 

positive student-teacher 

relationship

Developed in context of 

Pakistani population

Yes 2 h 1,000–2,000 PKR per 

teacher

B Not currently involved in such 

trainings planning for the future 

in order to meet society’s needs.

N/A Yes (suggestion) 6–8 months (tentatively) N/A

C Training, mentoring and 

supervision with compassion

Adapted from international 

best practices and guidelines 

(Jhpiego) and compassion 

skills training by Aga Khan 

University

Yes 3–5 days Expensive*

D Training is in the designing 

phase. Name is not finalized

Adapted from Yale University 

(USA) KIDS module

Yes (Supervisors 

monthly visit for 

mentoring)

1 day—8 h In the decision phase*

E Management of challenging 

behaviors

Adapted from United States 

and United Kingdom standard 

principles with some 

customization

Yes Theoretical sessions 

1–2 days and hands on 

may vary

Varies-As per trainer’s 

rate*

F The teaching journey: creating 

positive student-teacher 

relationship

Theory part of training is 

adopted from developed 

countries content, but 

practical part is developed to 

meet Pakistan’s Context Needs

Yes, as the organization’s 

motto is that learning is 

a life long journey

2–3 h 1,000–2,000 PKR per 

teacher

G Developing empathetic behavior 

through teachers

Developed in context of 

Pakistan’s education system

Yes 2 h Not much*

H Integrating cognitive affective 

approaches in teaching and 

learning

Developed in context of 

Pakistan’s education system

Yes Varies minimum 2 h–

max 15 days

Varies*

I Integrating cognitive affective 

approaches in teaching and 

learning,

Designed in house with the 

help of experts

Yes Varies minimum 2 h–

max 15 days

Varies from as low as 

PKR. 1,000/−

J Not currently involved in such 

trainings planning for the future 

in order to meet society’s needs

N/A Yes (suggestion) At least 1 month 

(suggestion)

N/A

K Associated with various 

trainings that vary and are 

customized according to 

organizational needs.

Adapted according to local 

cultural environment

Yes Varies Varies*

*Participants did not disclose exact cost of professional course/workshop.
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mindfulness-based interventions are becoming more popular in 
Pakistan. Despite the scarcity of literature on this topic, this study 
offers new opportunities for further exploration of these interventions 
in Pakistan. Participants in the study identified the implementation of 
Promoting Alternative Thinking Strategies (PATHs) in training 
courses, which has previously produced positive outcomes in schools 
across various regions (Eninger et al., 2021). Furthermore, a recent 
review conducted by Barlas et al. (2022) found that PATHs has started 
gaining acceptance in schools throughout Pakistan, which is consistent 
with the findings of the present study. In the current study, three 
participants used the Incredible Years Teacher Classroom Curriculum. 
However, empirical studies are needed to demonstrate its effectiveness 
in the Pakistani context. From the data, it appears that the sources of 
such training vary and the content is adopted/adapted from 
successfully implemented international interventions and training. It 
is still debatable whether these trainings have profoundly impacted 
the Pakistani context or not.

Similarly, different topics are covered in the courses. Details on the 
targeted topics and themes of the various training programs are 
provided in Table 4. From this study, it is clear that the various forms 
of training with a variety of activities are aimed at specific behavioral 
changes. However, the real goal of these trainings is to improve 
teachers’ ability to deal with students’ antisocial behavioral problems. 
Participants B and J are not directly involved in teacher training on 
behavior change, but their suggestions are also highlighted.

It is evident from the table that most of the programs (6 out of 11) 
are focused on addressing the emotional needs of students as 
suggested by Webster-Stratton and Reid (2003). However, only one 
participant identified that if a teacher is emotionally healthy then he/
she can apply strategies in a more effective manner, thus 
recommending having sessions addressing the emotional needs of 
teachers as well. Participants B, J and K highlighted the importance of 
psychological content in training and suggested that introduction to 
child psychology and the ability to screen out problematic behavior 
and disorders for teachers are necessary to identify proper and 
effective interventions for targeted children. Aligned with Corsini 
(2007) suggestions, four out of 11 participants highlighted the 
importance of teacher-student bonding and focusing on strategies 
designed to create a positive relationship between mentor and pupil. 
Development of counseling skills among teachers, setting classroom 
boundaries, and identifying challenging behaviors and activities were 
some of the common responses received from participants as 
suggested by Shechtman and Ifargan (2009) in their research. Focusing 
on developing social responsibility and accountability in children, 
anger management skills, and addressing individual differences are 
also training components. One of the participants highlighted the 
importance of cognitive skills among children as an effective strategy 
for behavior modification as pointed out by Denson (2015) and 
Sukhodolsky et al. (2016).

One of the questions was to highlight some of the activities used in 
professional development programs. The current study concluded from 
the responses received that programs designed to improve teacher 
competencies had well-structured, active participation, and democratic 
training styles. Some of the common activities included role models, 
hands-on practice sessions, simulations, demonstrations, MODCal 
(interactive multimedia sessions), interactive videos, discussion on the 
case studies, brainstorming session and related activities, teaching with 

TABLE 3 List of international trainings used in existing teacher trainings 
in Pakistan.

Serial no Source of 
adopted or 
adapted trainings 
content

Reponses received 
(total of 27)

1. Cognitive behavior theory 6

2. Self-control training 5

3. Cognitive reappraisals 1

4. Mindfulness 4

5. Promoting alternative 

thinking strategies

4

6. Coping power program 4

7. Incredible years (IY) 

teacher classroom 

management

3

TABLE 4 Themes of teacher professional development programs.

Themes of training 
courses

Information provided 
(participants names are 
replaced with letters)

Addressing the emotional needs of 

students

A and D, F, G, H, I

Addressing the emotional needs of 

teachers as well

F

Strategies to build positive 

relationships

A and D, F G

Techniques to create a healthy and 

supportive classroom environment

A, C, E, G

How to deal with bullying cases in 

the classroom?

A, F

Setting classroom boundaries A, E, F

Introduction to child psychology B (suggestion)

Screening out behaviors and 

disorders

B (suggestion), J (suggestion), K

Introduction to adverse effects of 

abuse

D

Managing difficult children’s 

behavior

D, J (suggestion)

Identification of challenging 

behaviors and activities

E, I, K

Identifying when professional 

psychological help is needed

E, K

Skill development of teachers to 

build metacognitive skills in students

H

Development of counseling skills F, G, J (suggestion)

Developing social responsibility and 

accountability in students

H

Anger management training I

Addressing individual differences I
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games, art therapy, storytelling, sharing personal experiences, sharing 
success stories and learning through reflections.

4.2. Evaluation of the training programs

In addition, the effectiveness and evaluation of these trainings 
were investigated. Although the trainings were designed to teach 
teachers about behavior improvement and aggression control in 
students, there was a lack of data on classroom implementation 
success rate. Unlike in developed countries, where continuous 
classroom visits by the trainer or a third-party observer are regular 
practices to ensure teachers’ skills have improved (Olweus and Limber, 
2010), such practices are largely absent in Pakistan (Siddiqui et al., 
2023). Three participants reported that training outcomes are 
calculated by assessing teachers’ practices in classrooms after training 
is completed. According to one participant, self-reported feedback 
from participants is a regular practice at workshops or in-service 
training courses. However, this practice is not sufficient to confirm the 
results, as bias, memory problems, or the Hawthorne effect are among 
the major limitations of self-assessment. For such training to 
be authentic in Pakistan, empirical research with a quasi-experimental 
and pre-post-experimental design is needed.

4.3. Challenges associated with teacher 
professional development

The current study aimed to identify challenges associated with the 
design, implementation, and execution of behavior management 
programs for students in Pakistan through teacher training. Figure 1 
shows some of the major challenges.

Participants (6 out of 11) in the study pointed out that the 
biggest challenge related to the implementation of such training 
comes from school boards that are unwilling to send their teachers 
to such programs (refer to Figure 1). This could be due to financial 
constraints or the attitude that they do not understand the 
importance of such instruction. In addition, many teachers are 
unwilling to attend such workshops and seem less willing to 
participate in behavioral training. Lack of financial resources, as 
highlighted by Arshad and Zamir (2018) and Lindgren et al. (2016), 
and lack of implementation of what is learned in the classroom, as 
highlighted by Simonsen et al. (2008) and Dayan et al. (2018) are 
some of the other major challenges associated with such training 
programs. Participants also indicated that the trainings are not 
effective or result in wasted time, whether due to lack of 
professionalism or irrelevant content that does not consider the 
psychology of children and adolescents in relation to the practical 
applications of such trainings. Teachers’ lack of interest in such 
professional development programs is justified if the systems and 
outcomes are not conducive or facilitative. In addition, such 
training programs are usually held in urban areas, although in 
Pakistan the rural population is larger than the urban population 
(Alvi, 2018), which makes it difficult for teachers in rural areas to 
participate in such programs. The lack of professionals and 
resources, as highlighted by Arshad and Zamir (2018) is also 
considered a major challenge related to teaching and 
learning processes.

4.4. Importance of teacher professional 
development to overcome behavioral 
issues among pupils

One component of this study is to find out the perceptions and 
opinions about such trainings from trainers associated with 
professional development of teachers. Lochman and Matthys (2017) 
reported that students have the most direct contact with teachers in 
the classroom environment and the influences of teaching styles and 
teacher relationships with students always have an impact on children’s 
behavior. Researchers further added that teachers have the authority 
to support the creation of a conducive classroom climate and help 
establish acceptable behavior norms. The underlying belief behind 
professional development programs for teachers is that they hold the 
key to creating a positive school environment by utilizing their skills 
to mitigate antisocial and aggressive behavior (Strohmeier et al., 2012). 
Similar ideas were endorsed by Participant I when enquiring about the 
importance of such trainings:

“It is always important for educators to remember that emotions 
trigger anger and bullying. Additionally, each child has his own 
unique response to anger and ways to control it. Teachers should 
create a classroom with clear, consistent, and flexible boundaries. 
This will ensure that every student is treated fairly and is subject to 
the consistent enforcement of a set of rules known and respected by 
everyone. In order to develop such classrooms, teachers need to 
be  aware of strategies that can help them develop a conducive, 
holistic environment.”

Pakistan as reported by Rehmani (2006) has a very limited budget 
to fulfill the demands of education and this is one of the reasons that 
a teacher’s professional growth is neglected. Furthermore, low 
economic support and high student to teacher ratios in the classroom 
increase the chances of poor students’ outcomes and the build-up of 
non-compliant, antisocial behavior issues (Colder et al., 2006). When 
participants were asked about the status of professional development 
in this area all participants agreed that this is an underprivileged 
sector, ignored by educational authorities and needs immediate 
attention. Lack of training and competencies among teachers is one of 
the major reasons for increased aggression and antisocial culture 
among educational institutes. One trainer suggested that in-house 
professional development setups are necessary to meet high 
educational standards. Furthermore, another trainer highlighted the 
importance of psychological courses and professionals who can help 
teachers identify and discriminate these behaviors. These professionals 
can provide guidance on how and when to seek specialist or medical 
advice for such children. Participant C expressed the importance of 
such programs:

“Ethics must be part of the curriculum for all kinds of education in 
schools, colleges and universities and for professional training. 
Teachers must integrate this into the character traits of their 
students, should act as an example for them, and regularly reinforce 
it through their normal daily routine with everyone and in 
particular with students and their fellow friends.”

Studies have provided empirical evidence indicating that Pakistani 
school children display a significant rate of emotional, social, and 

https://doi.org/10.3389/feduc.2023.1177519
https://www.frontiersin.org/journals/education
https://www.frontiersin.org


Siddiqui et al. 10.3389/feduc.2023.1177519

Frontiers in Education 10 frontiersin.org

behavioral issues (Naveed et  al., 2020). Asad et  al. (2017) and 
Karmaliani et al. (2017) have further supported this observation by 
highlighting poverty and socialization practices within households as 
contributing factors to children’s antisocial behavior in Pakistan. One 
participant expressed that there is a continuous rise in antisocial 
aggressive behaviors and stated:

“Yes, of course. There is a dire need for introducing such trainings in 
Pakistan. Being a part of a teacher training department in a school 
textbook publishing company, while working with different teachers 
in different schools, I  hear their concerns regarding students’ 
aggressive behavior almost on a daily basis. I am informed every day 
about new incidents of misbehavior or inappropriate behavior 
involving students that are more serious than the previous ones.”

According to Hussein and Vostanis (2013), principals and 
policymakers should also be  included in training that prepares 
teachers to deal with conduct and behavior issues. The participants 
also agreed that instructing only teachers is not sufficient for them to 
apply their learnings if school management mindsets are unfavorable 
and keep teachers overloaded in classrooms. Participant F endorsed 
the research of Colder et al. (2006), Hooftman et al. (2015), and Day 
and Hong (2016) and said:

“In workshops and training sessions, I  teach them practical 
techniques and empathize with teachers as they are already under 
tremendous pressure at school. It is therefore necessary for school 
owners and administrators to be trained to empathize with teachers.”

In addition, every participant endorsed that managing behaviors 
can be successfully and quickly achieved through combinations of 
parents’ management training and through the involvement of schools 
and teachers because they believe that behavior change requires 
mutual effort and consistency from both environments. Webster-
Stratton et al. (2001) reported details of one of the programs where 

parents’ training and teacher training were specifically combined for 
improvement in young children’s behaviors. This training was 
designed to teach effective discipline strategies, fruitful parenting 
skills, strategies for coping with stress, and ways to strengthen 
children’s social skills. This training was to improve the class’s social 
competence, and it had shown a positive impact on parents’ improved 
parenting and children’s improved behavior. Furthermore, teacher 
training influences social competence and the classroom environment 
in a positive manner. Kazdin (2018) compared the impact of parents’ 
management training as well as cognitive problem-solving skill 
training for children on suppressing the level of conduct disorder as 
well as oppositional defiant behavior. Results indicated that both 
pieces of training individually or in combination showed a significant 
improvement in outcome. The authors recommended that parental 
management trainings produce robust results when used alone or in 
combination with teacher or individual trainings and have been 
shown to improve children’s behavior. However, the high budget and 
the involvement of parents and communities in such trainings require 
a lot of effort and time from the management side, and that is why 
low-income and middle-income countries struggle to implement 
similar trainings.

5. Discussion

The present study aims to assess the state of professional 
development courses for teachers in Pakistan that focus on addressing 
antisocial behavioral issues among students, and implementing 
interventions to manage these behaviors. Furthermore, the study 
identified limitations and challenges associated with these trainings 
through semi-structured research questionnaire. Persistent antisocial 
and aggressive behavior in early childhood is a serious problem 
associated with child delinquencies. Youngsters who start offending 
in adolescence have two to three times more chances of becoming 
serious criminals in the future (Burns et al., 2003). Teachers can 

Less willingness of teachers to par�cipate

Difficulty in reaching to schools 

Resistance of school authori�es 

Lack of implementa�on at ground level

Limited informa�on about Child's Psychology

Lack of Proficient Trainers

Lack of Resources and Finances

Calling people from rural areas 

Ge�ng Feed Back from Pra�cal Perspec�ve

Time Constraint

0 1 2 3 4 5 6 7
FIGURE 1

Challenges faced by trainers in Pakistan’s context. Developed by Author. Horizontal Axis-Number of Participants. Vertical Axis-Reported Challenges.
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benefit from professional development opportunities to gain necessary 
skills to manage challenging antisocial behaviors and behavior 
problems (Shinde et al., 2018). Therefore, intervention programs for 
young offenders are recommended.

Based on the demographic questions and written information 
provided by the participants, it was found that each training had a 
different origin. Many of the interventions were adopted, adapted, and 
contextualized using international training modules. Researchers also 
noted differences in content and topics. The focus of such trainings is 
on addressing specific behavior changes with different types of 
activities. However, the real goal of such trainings is to improve 
teachers’ skills in improving students’ behavior and controlling their 
antisocial problems. Participant data have also shown that content 
overlaps between the different training programs. McFarlane et al. 
(2017) reported that Pakistan is a particularly challenging country for 
evaluating international interventions because of multiple variations 
in terms of climate and school culture. Therefore, adopting 
international trainings and modules for controlling behavior issues in 
Pakistan is equally effective is questionable. Researchers of the current 
study also noted that the programs are not evaluated in detail, which 
does not describe the effectiveness of the programs, which is also 
considered to be a major weakness. Even after attending rigorous 
training, Dayan et al. (2018) stated that teachers do not feel skilled and 
do not implement their learning in the classroom. Hence, it is 
advisable to incorporate research-based evidence when involving 
educators in such trainings, which is currently lacking in the 
professional development courses offered in Pakistan. Teacher-led 
interventions have been deemed practical and effective, particularly 
in low- to middle-income countries, due to their cost-effectiveness 
compared to interventions carried out by external psychologists 
(Rajaraman et al., 2015). Additionally, teachers’ consistent presence in 
the classroom throughout the academic year offers students the 
opportunity to seek assistance whenever they experience or witness 
antisocial and aggressive behavior. Despite the cost benefits, Shamsi 
et al. (2019) have highlighted that more than half of the teachers in 
schools in Pakistan lack sufficient knowledge to address prevalent 
aggressive issues among students, indicating a need for further 
attention in this area.

In the questionnaire, questions about the limitations and 
challenges associated with this type of training, the limited budget of 
such programs were reported as a major challenge. It has already been 
pointed that Pakistan spends less than 2% of its GDP on education, 
compared to the 4 percent of GNP recommended by UNESCO for 
developing countries (Rehmani, 2006). Due to such circumstances, it 
is difficult to invest money on behavioral management courses, 
particularly since the main focus of Pakistan’s educational institutions 
is on getting better grades and admissions to public universities only 
(Ahmed et al., 2022). In a similar vein, participants reported that 
school authorities are not willing to spend their funds, and teachers 
are not willing to attend since they also have to allocate their finances 
on travel and sometimes even for their courses. Furthermore, such 
programs are normally held in urban areas, despite of the fact that 
Pakistan has a larger rural population than urban ones (Alvi, 2018), 
which makes it difficult for rural teachers to participate in such 
programs. Teachers are already overburdened, so participating in such 
trainings can be challenging because of time constraints too (Day and 
Hong, 2016; Siddiqui et al., 2022). That is one of the reasons why 
educators do not want to take on additional responsibilities for 

attending and implementing trainings in the classroom. Further, 
Arshad and Zamir (2018) reported that lack of professional trainers 
hinders educators’ engagement in such trainings, which might be one 
of the major causes for administrators and educators to be uninterested 
in such trainings.

During this research study, trainers associated with teacher 
professional development were also questioned about their 
perceptions and opinions about trainings aimed at controlling student 
antisocial behavior issues. The trainers considered the importance of 
such trainings and suggested that such trainings be integrated into 
curricula for pre-service and in-service teacher courses. In a country 
like Pakistan, the field of applied research often overlooks preventive 
intervention programs aimed at controlling aggression and conduct 
issues among children (Siddiqui et  al., 2021b). Nevertheless, 
participant responses have strongly indicated the urgent need to 
rethink and redesign educational and professional development 
courses in order to effectively address the escalating issue of antisocial 
aggressive behaviors.

Participants further emphasized that well-designed and properly 
implemented professional development programs for teachers can 
effectively mitigate unwanted aggressive behaviors among students, 
consequently reducing the associated negative consequences on 
mental health. It has already been reported that in Pakistan there are 
limited services available to manage mental health problems among 
children (Hussein and Vostanis, 2013). Thus, as suggested by 
international studies, school teachers can be successfully trained to 
reduce the psychological consequences associated with antisocial 
behaviors (Perfect and Morris, 2011; Webster-Stratton et al., 2012). 
According to Lochman and Matthys (2017), students have the most 
direct contact with teachers and the relationship between teachers and 
students always impacts students’ behavior.

The discussion shows that empirical studies on teacher education 
need more attention, especially in the Pakistani context, to find out 
their impact on students’ behavioral control. From the literature 
review and participants’ responses, a combination of parent 
management training and teacher training is an urgent need in today’s 
society. This is to overcome the behavioral problems prevalent in 
educational institutions. Although some empirical studies on parent 
management training have been conducted in Pakistan (Mushtaq, 
2015), there is still a large gap in research on training teachers alone 
or a combination of parents and teachers.

6. Recommendations

6.1. Need of teacher professional 
development programs for dealing 
challenging behaviors

The findings of the present study clearly indicate the requirement 
for empirically tested, advanced-level professional development 
courses in Pakistan. However, the significant challenge of financial 
constraints needs to be  addressed in order to ensure successful 
outcomes. But, to overcome financial constraints, NGOs and 
education promoting agencies must offer free of cost courses to 
encourage maximum participation from teachers and educators. 
Moreover, teachers traveling from rural areas to attend sessions should 
be provided with TA/DA (Travel allowance and Daily Allowance) to 
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bear expenses of traveling and accommodation. As recommended by 
Flower et  al. (2017), teachers need sufficient training in behavior 
management skills for students with behavior risks and antisocial 
aggressive behaviors. In addition, participants affirmed the importance 
of such training programs and suggested that such content be included 
in teacher education curricula (B.Ed., M.Ed., etc.). In addition, such 
training should be made mandatory for teachers already working in 
various settings and struggling with behavior problems in 
the classroom.

6.2. Evidence-based teacher training for 
behavioral management

The results of the present study also underscore a significant 
limitation of professional development courses, which is the lack of 
empirically tested or research-based outcomes. It is reported that in 
Pakistan’s educational system most trainings are not empirically tested 
and authenticated (Rehmani, 2006; Siddiqui et al., 2023). Dayan et al. 
(2018) reported that even after receiving instructions, teachers feel 
lacking in expertise to manage classroom antisocial and aggressive 
behaviors. It shows that developmental programs are not very effective 
at preparing teachers. Participants also disclosed that trainings do not 
adequately assist overcome behavioral issues among students, so 
management and teachers are unwilling to participate in such 
professional development programs. It is recommended to introduce 
empirically tested training before inviting the masses to workshops.

For effective instruction, Flower et al. (2017) and Siddiqui and 
Schultze-Krumbholz (2023) reported that identifying major areas that 
need focus and implementing evidence-based professional courses 
can be  fruitful after baseline assessments. Moreover, vigorous 
planning, predicting outcomes, observation of teachers and students 
and a range of strategies to acknowledge appropriate behaviors and 
reaction to inappropriate behavior is not seen in current on-going 
workshops, as proposed by Simonsen et al. (2008). As suggested by 
Denson (2015) and Dayan et al. (2018) the researchers of the present 
study recommend that trained teachers have ongoing observations 
and constant monitoring by a specialist, to ensure that their 
instructions are effective and result in skill improvement for teachers 
and improved behavior for students.

6.3. Uniformity in curriculums

It was found that every program follows a different curriculum 
and not ensuring that these are meeting objectives or not. 
Furthermore, duration and cost variations are seen (refer to Table 1). 
Some of the trainings are only for a few hours compared to behavioral 
trainings designed for teachers in developed countries and which 
continue for days, weeks, and even months (Lochman et al., 1981; 
Singh et al., 2003; Denson, 2015; Humphrey et al., 2016). This brings 
insight as pointed out by Zafar and Ali (2018) that uniformity in the 
content of such instructions should be  applied before preparing 
teachers for handling aggressive behaviors.

Another significant conclusion derived from the study aligned 
with the discussion proposed by Zafar and Ali (2018) is that there is 
no uniform curriculum in Pakistan’s education system nor in 
teaching and training institutes. Participants also highlighted the 

argument that every institution offers an independent curriculum at 
the cost of hurting national unity and harmony. It is a need of time 
to introduce a uniform evidence-based curriculum for teachers 
and educators.

7. Recommendations for future 
research

Shechtman and Ifargan (2009) found that interventions aimed 
at multiple groups are more effective than those focused solely on 
parents, teachers, or children. To address the increase in antisocial 
behavior among children in Pakistan, it is suggested to implement 
training programs that involve not only teachers but also parents 
and the community. Empirical research should also be conducted 
to accurately assess the effectiveness of such interventions. In 
Pakistan, the national language and language of instruction in most 
educational institutions is Urdu; therefore, for evidence-based 
research, it is recommended that tools developed, adopted or 
adapted in the local language be used to facilitate instructors and 
children to provide accurate data according to Siddiqui et  al. 
(2021b).

8. Limitations

In spite of the fact that the current study shed some light on the 
nature of professional development courses for teachers in 
metropolises of Pakistan, it is important to acknowledge that there are 
some limitations to this study. The study has limited scope as the 
trainers provided information were Karachi based, however, some of 
the trainers were frequently traveling in other regions in Pakistan to 
deliver their courses, however this study does not truly represent other 
regions specifically and therefore cannot be generalized. Therefore, 
further studies are necessary to explore more details about such 
professional development courses in other regions. The study is 
limited by its small sample size also. To gain a more comprehensive 
understanding of the subject, it is suggested that additional teacher 
trainers from other regions be contacted in the future. Additionally, 
the results are based solely on self-reports from trainers and do not 
include other occupational groups. To gain a more comprehensive 
understanding of such courses, it is recommended to involve multiple 
participants, including administrators or teachers who have attended 
these courses.

9. Conclusion

Despite the efforts made by the Higher Education Commission to 
enhance the educational system in Pakistan, there is a significant lack 
of attention and research dedicated to professional development 
courses or training programs aimed at equipping teachers with the 
necessary skills to handle behavioral issues, especially in the Pakistani 
context. Although a few private institutions do offer some training, 
there is no research-based evidence to prove their effectiveness, and the 
limited number of participants suggests that the majority of teachers 
and trainers are not engaged in such programs. As a researcher, 
we  could not find many trainers responsible for conducting such 
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training sessions, and it is worth noting that they hail from various 
institutions, not just one. This research is the first of its kind in Pakistan, 
albeit less comprehensive, aimed at evaluating the status of training 
programs designed to address behavioral and antisocial issues through 
professional development courses for teachers. This research will create 
new avenues for educators and researchers to design effective training 
programs and evaluate their outcomes.
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