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The effectiveness of the
educational preparation
program from the point of view
of field training students
specializing in social studies

Manal Hendawi*, Mohammad Nosair, Saba Qadhi and
Mamduh Menazel Ashraah

Department of Educational Sciences, Qatar University, Doha, Qatar

Introduction: The study aims to assess the students’ views in the field
training about the educational preparation program in social studies at
Qatar University. The research is grounded in the adult learning theory as
it involves the adult learning behaviors toward an educator preparation
program.

Methods: Primary quantitative research design is set up in the study to
analyze the students’ views. Moreover, a questionnaire is administered to
gauge the opinions on sixdimensions relevant to the Educational Preparation
Programs (EPP). Finally, a descriptive research approach is used where the
responses from 239 males and females were both included in the study
[Male =41 (17.2%), Female =198 (82.8%)] students teachers are analyzed.
The researchers also used interviews with 30 female students to reach their
opinion about the efficiency of the teacher preparation program that they
studied for 4 years at the university.

Results: According to current study results, the demographic factors do not
impact the views of the field-training students in the social studies about the
EPP in Qatar University.

Discussion: The results raise the question of a potential that teachers’ self-
efficacy and characteristics of EPP should be added in the dimensions for
which the students’ views are gauged in future studies.
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1 Introduction

The developments in educational systems have put significant responsibilities on the
educational institutions regarding their students. Primarily, educational institutions focus
on collaborating with professionals to create a bridge between themselves and real-time
companies to facilitate their students. Nevertheless, educational institutions aim to
prepare their students for endeavors ahead where educational preparation programs are
significant. Educational preparation programs pay attention to the need of individuals
while focusing on further efforts (Hendawi and Nosair, 2020). EPP prepares individuals
based on information like different courses, counseling services, and other relevant
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information dissemination to help these individuals. The role of
educator preparation programs has become essential for institutions
and the students (Augustine and Krop, 2008). However, the
educational systems are not advanced equally within all countries; in
this regard, the educational system in Qatar has an exciting story.

Qatar is a highly developed country and is considered the third
most prosperous country globally, while the revenues from oil exports
significantly constitute development in the country. The modern
educational system in Qatar is relatively new; nonetheless, the
government’s focus on the educational system is remarkable (Saif and
Kamal, 1983). The first secular primary schools opened in 1952,
shortly after the oil exports began in Qatar. With the tremendous
efforts of the Qatar government, by the 1980s, the educational system
developed well. Besides, the students can choose to go for technical,
vocational, commercial, and religious training at secondary levels of
education. In this regard, educational preparation programs by the
education institutions are relatively new, and educational systems are
still working on them (Brewer et al., 2007). Therefore, the effectiveness
of these academic preparation programs for the students remains a
mystery in Qatar.

Education in Qatar is a priority for the Qatari government, and
significant investments have been made to develop a robust education
system. The education system in Qatar is based on the Qatari National
Vision 2030, which aims to build a knowledge-based society.
Education in Qatar encompasses all levels, including early childhood
education, primary education, secondary education, and higher
education. The government provides free education for Qatari citizens
from kindergarten to university, and there are both public and private
educational institutions in the country.

The government in Qatar put significant efforts into ensuring
improvement within their educational systems, whether it is about
the learning process of students or preparing them for further studies
and professional opportunities. Therefore, the role of academic
preparation programs for the educational system in Qatar within this
context is essential. Currently, educational institutes provide the
services of Educational Preparation Programs (EPP). Still, their
effectiveness for the students is not known yet from student
evaluation regarding EPPs (Greenberg et al, 2013). However,
previous studies on the efficacy of EPPs considered case studies are
limited, and this aspect proposes a gap in the research. Thus, this
study identifies this gap in the previous research related to this field
and aims to explore this further in the current research study.

1.1 Aim of the study

This study identifies the gap in research and explores the EPPs
within the educational institutes of Qatar. Keeping this in mind, the
study examines the effectiveness of academic preparation programs
in-field training students specializing in social studies at
Qatar University.

1.2 Research questions
The study further translates its aim into research questions which

sets a clear direction for the current research study. These research
questions are highlighted as follows;
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What is the viewpoint of students regarding field training
majoring in social studies on the effectiveness of their educational
preparation program at Qatar University?

Do social studies field training students’ views on the effectiveness
of the educational preparation program at Qatar University differ
according to gender?

Do social studies field training students’ views on the effectiveness
of the educational preparation program at Qatar University differ
according to their job status?

Do social studies field training students have different views on
the effectiveness of educator preparation programs at Qatar University
according to their age?

Do social studies field training students have different views on
the effectiveness of educator preparation programs at Qatar University
according to cumulative average?

1.3 Significance of the study

This study focuses on the Educational Preparation Program (EPP)
effectiveness from field training students specializing in social studies
at Qatar University. The importance of the research stems from
interested in the preparation and ongoing support of teachers, as well
as to have a significant voice in discussions and decision-making
about teacher education issues. it is very important to identify and
address the increasingly complex issues confronting teacher education
at the national and global levels, These issues include teacher
preparation to effectively address the needs of marginalized youth,
their families, and communities; program design and impact; teacher
selection, recruitment, and retention of teachers from underrepresents
groups; local and national policy; accountability; and routes
to certification.

As the modern educational system in Qatar is relatively recent,
there are limited studies that have catered to the need for research
regarding EPP within the educational sector; this study will contribute
significantly to the previous literature in this regard. The study’s
findings will provide essential insights into the relationship between
the views of field training students on the effectiveness of EPP and
their demographic characteristics.

1.3.1 Practical implications

Conducting the current study has various practical implications.

The study provide insights into the success of the Practical
Education Program, thereby improving educational quality and
enriching students’ experiences and understanding how students react
to the Practical Education Program can help them improve their
academic experience while also increasing their practical skills.

The study highlight the Practical Education Program’s strengths
and shortcomings, allowing the college to focus on boosting positive
parts and improving areas that may require growth and evaluating the
success of the Practical Education Program can assist in ensuring that
students’ gained skills are relevant to the needs of the local job market.

2 Literature review

To achieve the aim of this study, this section focuses on evaluating
previous literature. The exploration of previous literature allows the
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assessment of other researchers’ theoretical and empirical
underpinnings regarding the effectiveness of EPPs. Finally, this section
provides information about the theoretical framework of the
current study.

2.1 Theoretical framework

The theoretical framework for this research study has been
presented in Figure 1 that includes the Independent Variable
(Demographic field of training students) and the Dependent Variable
(Student views on Educational Preparation Program).

2.1.1 Hypothesis establishment

HI: There is a direct and positive relationship between the
Demographic field of training students and Student views on the
Educational Preparation Program.

H2: The association between dependent and independent
variables has been linked by Adult Learning Theory and Super's
Career Development Theory.

2.1.2 Educational preparation program

A recent literature search in educator preparation programs
reveals limited studies. It was found that Traditional educational
preparation programs are criticized for their theoretical grounding in
behavioral psychology principles. Keedy (2005) believes that the
positivism approach of the 19th century is entirely different from the
technical rationality approach of the 20th century. He highlights that
the impact of these approaches has led to a split between theoreticians
and practitioners. This impact also demonstrates a need for new
theoretical underpinnings for studying the effectiveness of educator
preparation programs.

Kanan and Baker (2006) have conducted a research study to assess
the effectiveness and satisfaction of the students regarding the
Educational Administration Preparation Program (EAPP) in
Palestinian universities. Researchers in the context of EAPP have
discussed the global theory. They have employed a qualitative research

10.3389/feduc.2023.1291971

method and interviewed 23 students to assess their perception of the
topic under study. The study’s findings exhibited that students’
satisfaction is linked with “interpersonal interaction” irrespective of
EAPP. On the other hand, 31% of respondents agreed that the program
was highly effective. The program’s effectiveness is 61% with regards to
improving communication skills. But the program has failed to
improve and develop the students’ problem-solving and political
leadership skills (Roach and Lemasters, 2006). Therefore, it can
be inferred that EPP has effectively improved students’ communication
skills. Within this context, it was observed that the use of the qualitative
research method had entailed a limitation in this research study.

A research study by Henderson et al. (2006) evaluated the
perception of preceptors toward Educational Preparation Programs
(EPP) and the role of organizational support. The target population of
this research study is nurses (provided with two-day Educational
Preparation Programs). Researchers have employed a qualitative
research method and collected the data from nurses at different time
horizons (one time after 3months, and the second time after
6-9months) from 36 registered nurses regarding the topic under
study. The underlying aim here is to assess the significance of EPP. The
study’s findings exhibited that preceptors find EPP programs effective
in providing them learning exposure to discharge their job duties at
hospitals and clinics (Henderson et al., 2006).

Moreover, the research findings recommended that EPP with
proper scheduling, sufficient time for the learning exposure,
immediate feedback to preceptors, and necessary organizational
support. Hence, EPP is building competencies in the preceptors
through administrative support aspects. Using qualitative research
method and longitudinal time-horizon in gathering data from the
target population has added to the limitations of this
research study.

A research study conducted by Subramaniam and Monogaran
(2023) addressed concerns among Malaysian employers about the
readiness of university graduates for the job market. It focuses on
evaluating skills acquisition among interns at a Malaysian public
university through skills gap and radar analyses. The participants
include students from the Arts and Social Sciences faculty who
underwent internships and the employers responsible for their
training. The study, involving 164 students and 43 employers,
identifies a notable gap in ‘values, attitudes, and professionalism’
between employers’ expectations and interns performance,

Adult Learning Theory
Demographic Field of Fig. 1 Stm?lent Views on.
Training Students Educational Preparation
Program
Super's Career

Development Theory

FIGURE 1
Theoretical framework of the research.
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emphasizing these as crucial for employability. Positive attributes like
strong work habits are highlighted, and improvement is recommended
in ‘communication, leadership, and team skills to enhance
employability. The dual-perspective analysis provides valuable insights
for reshaping university modules to better meet the expectations of
potential employers.

In a study conducted by Mustarihi (2020) aimed to identify the
obstacles to field training facing female students in the College of
Education in Saudi universities from their point of view, and to
indicate whether these obstacles are due to the student himself, to
the academic supervisor, to the cooperating teacher, or to the
school. A study was conducted using the descriptive analytical
method and a four-dimensional questionnaire was prepared,
containing (28) items. The results of the study showed that the
obstacles to field training in the college of education in Saudi
universities, which relate to the students themselves and to the
academic supervisors, were at a moderate level. As for the obstacles
The obstacles related to the field supervisor and the school were at
a high level, and the highest degree of obstacles were those
associated with field supervisors, and the least were related to
academic supervisors. The study also showed that the obstacles in
general were at a moderate level.

The study conducted by Fawzi et al. (2020) aimed to determine
the components of procedural research designed by nominated art
education students in partner schools during field training practices,
and to reveal the impact of the nominated students’ application of
procedural research on the performance of their students in field
training practices, and also to measure the attitudes of candidates and
students toward the components of procedural research. And its roles
in enriching thought and knowledge in contemporary art education
practices. These goals were linked to the nature of the CAEP
standards system and its emphasis on the impact of the student
teacher preparation program on the learning and development of
students in schools. In order to do this, the researchers built two
research tools, which are a measure of the orientation of the
nominated students toward action research applications during field
training in schools, where the scale included (40) items distributed
on four main axes, and a questionnaire that measured the students’
attitude toward the applications of action research and their level of
interest toward the idea of research and toward the subject. In
general, the scale included (26) items that required a response from
these learners after completing the action research activities with
them. The most important results of the study resulted in several
aspects of procedural research that can contribute to developing
teaching and learning methods in the fields of art education. The
study recommended several recommendations, the most important
of which was working to align action research with the outcomes of
the specialized art education program.

The providers of the educator preparation programs have to
consider the perspectives of training students that foster their learning,
growth, and development. For example, a theory called “Adult
Learning Theory ALT;” or “Andragogy” provided by Malcolm Knowles
in 1968 supported the stance mentioned above (Merriam, 2018). The
theory exhibited that every adult or child learns differently. The
argument derived from the ALT theory presented that adult learning
differs from one person to another. Hence, the training providers have
to ensure person-specific learning styles that best match their needs
and personality. ALT has been comprised of five assumptions that
need to be fulfilled to provide effective EPP from the point of view of
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field training students (Halalau et al., 2016). One belief, “Self-concept,”
entails that students prefer to learn that provides the opportunity to
self independently do so irrespective of the dependent learning that
hinders their growth and development (Brockett and Hiemstra, 2018).
This assumption is linked with the topic under study, as if providers
of the EPP will adopt a self-directed approach, then EPP will be more
effective as a result. Hence, it can be inferred that self-concept should
be practiced by the trainers of EPP to be made more effective for the
field training students.

Another assumption “adult learning experience” can be beneficial
in making EPP effective for the field training students. The significance
of this assumption has been found that every adult experiences
differently (Arghode et al., 2017). The trainer has to learn from their
experiences and mold their training aspects while considering the
field training students. Moreover, field training students are more
prone to readiness if it is meant for personal growth or development
(Kelly, 2017). Another assumption of ALT exhibited that if learning
would be readily applicable in the daily lives of field training students
(provides a solution for problem-solving and efficient working), then
EPP programs will be more effective as a result (Merriam, 2018).
Furthermore, ALT had entailed the motivation factor that stated that
there would be more effective learning when learning is backed up by
self-esteem, self-efficacy, and self-actualization (Malik, 2016). Hence,
it can be inferred that if trainers provide an adult learning experience,
readiness, orientation, and motivation for learning, then EPP would
be more effective for field training students.

Demographics of field training students and Education
Preparation Programs are linked together by a theory called “Super
Theory of Career Development’t” Donald Super presented the view
in 1996 (Kosine and Lewis, 2008). The concept of super-professional
development shows that the stages of development and research are
gaining knowledge of how well a person’s needs and skills meet the
professional standards. All high school students are at the forefront of
advanced training (Zacher et al., 2019). The process of professional
development of each person is unique. Factors such as gender,
ethnicity, ability, personality, social, job status, economic status, family,
geography, and opportunities play a significant role in a person’s career
development (Swanson and Fouad, 2014). They influenced career
development in either a positive or a negative way. In a nutshell,
demographic factors of field training students significantly influenced
the effectiveness of EPP.

The work of Super and his colleagues has predominantly shifted
the focus of choosing a profession from the occurrence of statistical
time to the dynamic process of career development. Moreover, many
factors have been assessed from Super’s theory that influenced social
learning practices, personal growth, and career development (Kosine
and Lewis, 2008). Super’s career development theory comprises
advanced development and social role theory, which shows that
people move in five stages in the professional development process,
including growth, search, creation, maintenance, and cessation (Sharf,
2016; Nosair et al., 2021). Hence, Super’s career development theory
has provided a stance on how EPP programs could be more effective
for the field training students.

All the mentioned research studies have linked to the topic under
consideration, that is, “The effectiveness of educator preparation
program from the point of view of field training students, specializing
in social studies” These research studies have provided options for
making EPP effective by linking it with ALT and Super’s career
development theory.
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2.2 Literature gap

The mentioned gap in the research studies of Henderson et al.
(2006) and Kanan and Baker (2006) will be overcome in this research
study by using a quantitative research method and a cross-sectional
time-horizon used in this research study. Hence, the mentioned
research gaps will be overcome in this research study.

3 Materials and methods
3.1 Declarations

This cross-sectional study followed the guidelines and the
Declaration of Helsinki, and the protocol was approved by the
universities institutional review board approval number (QU-IRB
1340-EA/20.)

3.2 Sample

The study sample is based on students enrolled in the social
studies faculty at Qatar University during the academic years
2018/2022. There were 292 students enrolled in the study period of
4years within the social studies faculty at Qatar University. Among the
total sample (N'=239), males and females both were included in the
study [Male=41 (17.2%), Female =198 (82.8%)].

3.3 Instrument and variables of the study

Mixed methods were used to collect data. Questionnaires and
interviews were used to collect data. The data is collected using a
questionnaire based on 50-items. These 50 items demonstrate
statements from six different dimensions. These dimensions are
Education in Qatar, Academic and pedagogical knowledge, teaching
planning, Implementation of teaching, student learning assessment,
and self-development. The researcher reviewed many studies in the
field before designing the questionnaire, including Hassan &Munir.
(2017), Jafar (2017), Zamil (2017), Aljassar and Altammar (2019),
Al-Jameel (2020), Al-Rashdan et al. (2020), Fawzi et al. (2020),
Itmeizeh and Jaradat (2020), Mahmoud (2020), Qadhi et al. (2020),
and Ahmed Burayk (2021). These items are built on a 3-point Likert
scale for recording students’ views (1=disagree, 2=not sure,
3 =agree).

3.4 Reliability and validity

The validity of the questionnaire and interviews are ensured by
presenting the tool to individual judges, including individuals who
specialize in the education field and faculty members of universities
and teachers. The arbitrators’ views on items included within the study
were satisfactory, and the percentage of people agreeing to the
suitability of the questionnaire paragraph was more than 90%. This
percentage demonstrates that items included in the questionnaire are
acceptable and reasonable.
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To address potential response bias and enhance the validity of
research tool, the following considerations taken into account:

— Ensure that survey questions are phrased in a clear and unbiased
manner to minimize misinterpretation.

— Ensure that survey questions are phrased in a clear and unbiased
manner to minimize misinterpretation.

— Randomize the order of survey questions to mitigate response
order bias and reduce patterns in participant responses

— Integrate validation measures or checks within the survey to
identify participants who may be providing inconsistent or
socially desirable responses

— Analyze and understand potential biases introduced by
participants who chose not to respond.

To assess the reliability of the questionnaire Cronbach Alpha is
calculated. The results for Cronbach Alpha are presented in the table
below for each dimension.

Table 1 shows coefficients of Cronbach Alpha for all
dimensions. These results demonstrate internal consistency
across the dimensions regarding students’ views on the
Educational Preparation Program. The coefficients of Cronbach
Alpha are all within the acceptance range, i.e., more than 0.65
(Tavakol and Dennick, 2011). Therefore, it shows that the study
results can be generalized based on data collected through this
questionnaire. In addition, the summary of demographic
variables is presented in the table below.

The results of the demographic data analysis (frequencies and
percentages) in Table 2 shows that (17.2% [n=41]) of the samples are
male’s versus (82.8% [n=198]) who are females.

For the age variable, the highest percentage is (49% [n=117])
which is assigned for the 23-29 Years group, followed by the age
group 30years or more Years with around (30.5% [n=73])., followed
by the age group 23 year or less with around (20.5% [n=49]).

For the job variable, a working category got (60.3% [n=144]),
while a non-working category got (39.7% [n=95]).

For the Accumulation average variable, a 2-2.9 category got
(64.9% [n=155]), while a 3-4 category got (35.1% [n=_84]).

The researcher adopts a descriptive approach for measuring the
effectiveness of social studies EPP in-field training students. To answer
the research questions of this study, an independent sample #-test is
used for identifying statistical differences between the categories
(based on demographics).

TABLE 1 Results for Cronbach Alpha coefficients for all dimensions.

Dimensions Cronbach  Number
alpha of items
Education in Qatar 83% 10
Academic and pedagogical knowledge 79% 5
Teaching planning 86% 10
Implementation of teaching 84% 11
Student learning assessment 88% 8
Self-development 73% 6
Total 95% 50
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4 Results

The study results are based on a descriptive approach that includes
the mean, standard deviation, rank, and degree for all dimensions. An
overall effect is identified while simultaneously considering the
descriptive measures for all dimensions. The overall effect suggests
that field training students agree with the effectiveness of the
Educational Preparation Program in social studies. Aside from that,
the analysis reveals no difference in students’ views on the effectiveness
of the social studies Educational Preparation Program based on their
gender, age, job status, and a cumulative average GPA. However, the
study’s findings reveal that demographic characteristics do not
influence the views of field training students regarding EPP at
Qatar University.

To answer the main question, what is the effectiveness of the
educational preparation program at the College of Education from
students of field training majoring in social studies at Qatar
University? The mean, standard deviation, rank, and degree for each
dimension are calculated.

Table 3 appears that the means with a high rank for the dimensions
of the overall study and the total study mean (2.81) with a high level
and a standard deviation of (0.23).

The fourth dimension (Implementation of teaching) is the first
degree with a mean (2.92) with a high rank and a standard
deviation (0.17).

The first dimension (Education in Qatar) is the last degree with a
mean (2.68) with a high rank and a standard deviation (0.33).

TABLE 2 Summary of demographic variables.

Frequency Percent

1) Male 41 17.2%
Gender

) Female 198 82.8%

(1) 23 years or less 49 20.5%

2) 23-29 Years 117 49%
Age 3) 30years or more 73 30.5%

(1) Works 144 60.3%
Job ) Does not work 95 39.7%
Accumulation (1) 2-2.9 155 64.9%
average ) 3-4 84 35.1%
Total 239 100%

10.3389/feduc.2023.1291971

To answer the first sub-main question, what is the view of field
training students majoring in social studies on the effectiveness of
their educational preparation program at Qatar University? The
mean, standard deviation, rank, and degree for each dimension
are calculated.

Table 4 appears that the means in a high rank for the paragraph of
the Education in Qatar dimension, total mean of the Education in
Qatar is (2.68) in a high level and a standard deviation of (0.33).

The first paragraph (I know the general objectives of education in
Qatar and the public educational outcomes that they indicate) is in the
first degree with a mean (2.87) with a high rank and a standard
deviation (0.37).

The eighth paragraph (I have sufficient knowledge of the
integration procedures for students with special needs) in the last
degree with a mean (2.48) with a high rank and a standard
deviation (0.69).

Table 5 appears that the means in a high rank for the paragraph of
the Academic and pedagogical knowledge dimension, total mean of
the Academic and pedagogical knowledge is (2.85) in a high level and
a standard deviation of (0.27).

The fifth paragraph (I have a clear understanding and knowledge
of my own beliefs for teaching and learning) is the first degree with a
mean (2.94) with a high rank and a standard deviation (0.26).

The first paragraph (I understand the scientific structure of the
main concepts and basic ideas of the academic specialization in which
I work and the relationships and interconnections between them.) in
the last degree with a mean (2.76) with a high rank and a standard
deviation (0.42).

Table 6 appears that the means in a high rank for the paragraph of
the Teaching planning, total mean of the Teaching planning is (2.81)
in a high level and a standard deviation of (0.26).

The fifth paragraph (I can design interactive learning activities
that motivate and engage students in learning) is the first degree with
a mean (2.93) with a high rank and a standard deviation (0.25).

The ninth paragraph (I have sufficient experience to design
educational activities that integrate students with special needs in
learning situations in the lessons of the social studies curriculum.) in
the last degree with a mean (2.53) with a high rank and a standard
deviation (0.62).

Table 7 appears that the means in a high rank for the paragraph of
the Implementation of teaching, total mean of the Implementation of
education is (2.91) in a high level and a standard deviation of (0.16).

The first paragraph (I take into account the needs of students,
respect them, and accept their opinions while teaching social studies)

TABLE 3 Means and standard deviations of the effectiveness of the educational preparation program at the College of Education from the viewpoint of
students of field training majoring in social studies at Qatar University.

Dimensions Mean Standard deviation Degree
1 Education in Qatar 2.68 0.33 5 High
2 Academic and pedagogical knowledge 2.85 0.27 2 High
3 Teaching planning 2.81 0.26 3 High
4 Implementation of teaching 2.92 0.17 1 High
5 student learning assessment 2.81 0.29 3 High
6 Self-development 2.79 0.26 4 High
Total 2.81 0.22 High
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TABLE 4 Means, standard deviations, degree, and rank of view of field training students majoring in social studies on the effectiveness of their
educational preparation program at Qatar University, for each dimension.

Paragraph Mean Standard Degree
deviation

1 I know the general objectives of education in Qatar and the general education outcomes that they indicate. 2.87 0.37 1 High

2 Have sufficient knowledge of the contents of the general framework of the national educational curriculum 2.72 0.48 4 High
for the State of Qatar and its components.

3 I have sufficient knowledge of educational policies and administrative regulations related to my future work 2.69 0.49 5 High
in education in the State of Qatar.

4 T have sufficient knowledge of the contents of the official curriculum document announced in my field of 2.63 0.56 7 High
specialization in the State of Qatar and the mechanisms for its Implementation.

5 I have sufficient knowledge of curriculum standards and learning competencies that underpin the 2.83 0.43 2 High
educational process in my field of specialization in the State of Qatar.

6 I have sufficient knowledge of the national professional standards for teachers and educational leaders in the 2.61 0.58 8 High
State of Qatar.

7 T have sufficient knowledge of the trends and foundations of professional development in Qatar. 2.50 0.63 9 High

8 I have sufficient knowledge of the integration procedures for students with special needs. 2.48 0.69 10 High

9 I know the policies and methods of employing modern technologies in education in the State of Qatar. 2.82 0.42 3 High

10 T have sufficient knowledge of the mechanisms for evaluating students and teachers annually in the State of 2.64 0.52 6 High
Qatar.
Total 2.68 0.34 High

First Dimension: Education in Qatar.

TABLE 5 Second dimension: academic and pedagogical knowledge.

No. Paragraph Mean Standard deviation @ Degree Rank

11 T understand the scientific structure of the main concepts and basic ideas of the academic 2.76 0.42 5 High
specialization in which I work and the relationships and interconnections between them.

22 T have sufficient knowledge of the methods and methods of learning specific to the subject 2.88 0.31 2 High
T taught.

33 T know the relationships between my principal and other school subjects. 2.84 0.42 3 High

44 I can represent the content of the subject matter that I teach in different forms and formats 2.82 0.37 4 High
easy for students to learn.

55 Thave a clear understanding and knowledge of my own beliefs for teaching and learning. 2.94 0.26 1 High
Total 2.85 0.27 High

came in the first degree with a mean (2.95) with a high rank and a
standard deviation (0.23).

The eighth paragraph (I am interested in developing the
competencies of critical and creative thinking and the skills of
scientific research and investigation among students) in the last
degree with a mean (2.83) with a high rank and a standard
deviation (0.39).

Table 8 appears that the means in a high rank for the paragraph of
the student learning assessment, total mean of the student learning
assessment is (2.81) in a high level and a standard deviation of (0.29).

The second paragraph (I can analyze students’ performance and
provide feedback to them) is the first degree with a mean (2.87) with
a high rank and a standard deviation (0.35).

The seven paragraph (Prepare accurate documentation records of
students’ learning according to learning outcomes using technology
tools.) in the last degree with a mean (2.76) with a high rank and a
standard deviation (0.47).

Frontiers in Education

Table 9 appears that the means in a high rank for the paragraph of
the Self-development, total mean of the Self-development is (2.79) in
a high level and a standard deviation of (0.26).

The first paragraph (I am interested in raising my academic
and educational level in the field of social studies) is the first
degree with a mean (2.95) with a high rank and a standard
deviation (0.20).

The sixth paragraph (I have enough knowledge of different types
of meditation) is the last degree with a mean (2.53) with a high rank
and a standard deviation (0.58).

Second main question: To answer the second main question about
field training, students vary for social specialty in the effectiveness of
the educational preparation program at Qatar University by
changing sex.

An independent sample t-test was selected to find statistically
significant differences between the study variables depending on the
sex variable (Table 10).
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TABLE 6 Third dimension: teaching planning.

Standard
deviation

Mean

N.  Paragraph

Degree

1 Design coherent instructional plans in light of educational outcomes and accordance with the standards of 2.84 0.38 6 High

social studies curricula.

2 I know teaching strategies and choose the appropriate ones according to my student’s diverse needs and 2.89 0.30 2 High

learning methods.

3 Design learning environments that are safe, participatory, and collaborative 2.88 0.34 3 High

4 Have sufficient experience to plan educational activities that achieve the learning competencies included in 2.82 0.38 7 High

the social studies curricula

5 I can design interactive learning activities that motivate and engage students in learning. 2.93 0.25 1 High
6 I know the principles of student learning and development and use them in designing the curriculum. 2.80 0.43 8 High
7 I can design teaching plans in my field that considers diversity and differentiation in student learning. 2.87 0.35 4 High
8 I design learning activities in social studies that develop the values of the national identity of Qatari society 2.86 0.36 5 High

through social studies curricula.

9 I have sufficient experience to design educational activities that integrate students with special needs in 2.53 0.62 10 High

learning situations in the lessons of the social studies curriculum.

10 I have enough experience to design my lessons in different electronic formats for blended and distance 2.69 0.52 9 High
education.
Total 2.81 0.26 High

The table appear that there are statistically significant differences
in fourth dimension (Implementation of teaching) of the study
because the value of the significance level was lowest than (0.05)
depending on the gender variable, these differences was tending to
“female” category with highest mean (2.93) and the “male” category
with lowest mean (2.84).

The table appear that there are no statistically significant
differences in other dimensions of the study between the category
“male” and the category “female;” because the value of the significance
level was higher than (0.05) depending on the gender variable.

Third main question: To answer the third main question, do the
views of field training students vary for social specialty in the
effectiveness of the educational preparation program at Qatar
University by the varying job?

An independent sample t-test was selected to find statistically
significant differences between the study variables depending on the
job variable (Table 11).

The above table appear that there are statistically significant
differences in sixth dimension (Self-development) of the study
because the value of the significance level was lowest than (0.05)
depending on the gender variable, these differences was tending to
“work” category with highest mean (2.83) and the “not work” category
with lowest mean (2.74).

The above table appear that there are no statistically significant
differences in other dimensions of the study between the category
“work” and the category “not work,” because the value of the
significance level was higher than (0.05) depending on the jop variable.

Fourth main question: To answer the fourth main question, do the
views of field training students vary for social specialty in the
effectiveness of the educational preparation program at Qatar
University by changing age?
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One way ANOVA test was selected to find statistically significant
differences between the variables of the study depending on the age
variable (Table 12).

The above table appear that there are statistically significant
differences in fourth dimension (student learning assessment) of the
study because the value of the significance level was lowest than (0.05)
depending on the age variable, also, The above table appear that there
are no statistically significant differences in all dimensions of the
study, because the value of the significance level was higher than (0.05)
depending on the job variable, shafee test was extracted for
means differences.

Dimension Category 23 year or 23— 23 year or
less 29 Years less

Mean 2.75 2.85 2.77
Student 23 year or 2.75 0.047* 0.167
learning less
assessment 23-29Years = 2.85 0.094

30years or 2.77
more

The table appear that there are differences in fourth dimension
(student learning assessment), these differences was tending to
“23year or less” category with highest mean (2.85), while the
“23-29 Years” category with lowest mean (2.75).

Fifth main question: To answer the fifth main question, do the
views of field training students vary for social specialty in the
effectiveness of the educational preparation program at Qatar
University by changing the Accumulation average?
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TABLE 7 Fourth dimension: implementation of teaching.

10.3389/feduc.2023.1291971

Paragraph Mean Standard Degree
deviation
1 I take into account the needs of students, respect them, and accept their opinions while teaching social 2.95 0.23 2 High
studies.
2 T communicate effectively with my students to facilitate their learning of social studies. 2,97 0.15 1 High
3 Organize a safe and supportive interactive classroom environment that provides a positive environment for 2.93 0.24 4 High
learning.
4 Effectively use diverse teaching strategies appropriate to the experiences of social studies curricula. 2.94 0.23 3 High
5 Effectively use appropriate classroom management strategies and techniques. 2.94 0.21 3 High
6 I deal positively and clearly with students’ behavioral problems. 2.94 0.21 3 High
7 I can adapt teaching plans according to the latest educational situations/developments in the academic 2.90 0.32 7 High

curricula and the needs of students.

and investigation among students.

8 Tam interested in developing critical and creative thinking competencies and the skills of scientific research 2.83 0.39 9 High

9 Use a variety of educational and technological resources appropriate to the learning outcomes and the 2.901 0.28 6 High
diverse needs of students.

10 T ask questions from higher levels of thinking that motivate students to learn social studies. Motivation 2.84 0.40 8 High

11 Tam interested in what the students are thinking to find out why the student thought the way he thought. 2.92 0.27 5 High
Total 2.92 0.16 High

TABLE 8 Fifth: student learning assessment.

Paragraph Mean Standard Degree
deviation
1 I have sufficient knowledge of the relationship between learning outcomes and student assessment. 2.85 0.39 2 High
2 I can analyze students’ performance and provide feedback to them. 2.87 0.35 1 High
3 Design activities to improve students learning in light of the results of their assessment and their progress 2.77 0.44 7 High
4 Choose and design various appropriate tools to assess student learning and progress according to intended 2.79 0.42 5 High

learning outcomes.

5 Involve students in assessing their learning and progress 2.84 0.40 3 High
6 I communicate with parents of students about their children’s learning and progress. 2.80 0.41 4 High
7 Prepare accurate documentation records of students’ learning according to learning outcomes using 2.76 0.47 8 High
technology tools.
8 I can formulate improvement plans to treat learning difficulties and aspects of low learning outcomes in 2.78 0.46 6 High
social studies.
Total 2.81 0.29 High

An independent sample t-test was selected to find statistically
significant differences between the study variables depending on the
Accumulation average (Table 13).

The above table appear that there are statistically significant
differences in third dimension (Teaching planning) of the study
because the value of the significance level was lowest than (0.05)
depending on the Accumulation average variable, these differences
was tending to “3-4” category with highest mean (2.86) and the
“2-2.9” category with lowest mean (2.78).

the above table appear that there are no statistically significant
differences in other dimensions of the study between the category
“2-2.9 “and the category “3-4  because the value of the significance
level was higher than (0.05) depending on the Accumulation
average variable.

Frontiers in Education

4.1 Interviews analysis

To gain insight into the perspectives of students majoring in
social studies at Qatar University regarding the effectiveness of their
educational preparation program, a series of interviews were
conducted with 30 students. These interviews aimed to uncover
their experiences, perceptions, and opinions concerning various
aspects of their program. Several key factors emerged as central to
their evaluation of the program’s effectiveness. Students emphasized
the importance of a curriculum that aligns with the practical skills
and knowledge necessary for their future careers in social studies.
Additionally, the quality of instructors played a pivotal role in
shaping their educational experiences, with effective teaching
methods and a conducive learning environment being highly
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TABLE 9 Sixth dimension: self-development.

10.3389/feduc.2023.1291971

N.  Paragraph Mean Standard Degree Rank
deviation

1 I am interested in raising my academic and educational level in the field of social studies 2.95 0.201 High
2 I use appropriate tools and methods to assess my teaching in the field of social studies 2.90 0.303 High
3 I share experiences with my colleagues in constantly developing myself professionally 2.93 0.242 High
4 I have sufficient knowledge of institutions specialized in professional development for me in the future. 2.56 0.60 5 High
5 I analyze my teaching in light of assessing my students’ learning and progress. 2.89 0.30 4 High
6 I have enough knowledge of different types of meditation 2,53 0.58 6 High

Reflection in action

Reflection on action

Total 2.79 0.26 High

valued. Field training experiences were viewed as invaluable,
providing students with practical skills, real-world exposure, and
networking opportunities. Access to resources, including libraries
and research facilities, was cited as essential for academic success.
Support services, such as academic advising and career counseling,
significantly influenced students’ satisfaction. Collaborative learning
opportunities, feedback mechanisms, and a commitment to diversity
and inclusion further enhanced the program’s overall quality.
Ultimately, students regarded the program positively, particularly for
its direct relevance to future careers and its commitment to
continuous feedback mechanisms

improvement through

and inclusivity.

5 Discussion

It is imperative to understand the findings of this study in
light of previous literature on the matter and theoretical
underpinnings of the current study. This study explores students’
views in six dimensions, explained in two broad theories, i.e.,
adult learning and self-development. According to the adult
learning theory, being at a mature stage in life, adults are more
secure regarding self-concept. Self-concept allows these adults to
direct their learning process. Regarding the findings, students
view EPP in social studies as effective, implying that EPP is
designed for encouraging students to lead their learning process.
To discuss the different dimensions of student views, these
dimensions can be categorized under the theoretical pinning of
adult learning and self-development theory. Finally, this section
of the study presents a discussion that relates the study’s findings
to previous literature.

Cuadrado-Garciaa et al. (2010) assessed the role of gender in
students’ online learning. This study recognizes that motivation
and student satisfaction impact the learning process and that there
is a difference in the learning process of female and male students.
However, in the current study, learning assessment for both males
and females has no difference. In this regard, the adult learning
theory (Kenner and Weinerman, 2011) can explain the results
associated with this study. The adult learning theory indicates that
adults have better internal motivation; therefore, their learning
process is also triggered by this aspect. Thus, as this study finds that
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gender has no impact on the students’ views regarding EPP in
social research, these findings are grounded in the adult
learning theory.

This study investigates and means to highlight whether the
gender of students impacts their views on EPP. According to the
current study’s findings, there is no difference between the view of
male and female students on EPP, the only deference between male
and female fond in fourth dimension implementation of teaching.
Qian (2015) explores gender differences in high school students’
learning in line with this. According to this study, the gender
difference does not matter; instead, other personal and cognitive
abilities influence students’ learning abilities. Qian (2015) proposed
that students’ learning style, learning memory, and other similar
skills influence their learning. Subsequently, the findings of this
study seem consistent with the previous literature. Another study
by Slater et al. (2007) explored the influence of gender differences
on the learning style preferences of first-year medical students. The
study’s findings indicate that there is no significant difference in the
learning style preferences of students based on their genders. As the
adult learning theory suggests, adults have a better sense of self-
concept; therefore, there is better motivation toward learning and
self-learning. Thus, the findings of this study are consistent with
adult learning theory, which provides the theoretical framework for
this study. In addition, previous literature like the study of Slater
et al. (2007) also indicates that gender differences do not affect
students’ views of EPP since their learning abilities are different
based on their gender.

This study also investigates the impact of job status on students’
views regarding EPP. The current research findings determine that
students’ opinions concerning EPP were not based on their job status,
the results of the study showed differences in sixth dimension (Self-
development). Therefore, it can be said that whether students are
working or not, their views relating to EPP do not change as most of
the students found EPP compelling. In this regard, Taherpour et al.
(2015) have discussed the relationship of views and attitudes and the
employment status and financial situation. Finally, the study proposed
no significant relationship between students’ ideas and their
employment status.

In line with that, the Kalechstein et al. (2003) study explores the
relationship between neurocognitive functioning and employment
status. According to this study, the learning abilities affect students’
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TABLE 10 Independent sample t-test depending on the sex variable.

Dimension Category Mean Standard deviation T value

Education in Qatar Male 2.62 0.34 238 1.278 0.203
Female 2.69 0.33

Academic and pedagogical Male 2.80 0.28 238 1.366 0.173

knowledge Female 2.86 0.26

Teaching planning Male 2.76 0.32 238 1.305 0.193
Female 2.82 0.25

Implementation of teaching = Male 2.84 0.25 238 3.154 0.002%*
Female 293 0.13

Student learning assessment | Male 2.78 0.31 238 0.569 0.570
Female 2.81 0.28

Self-development Male 2.75 0.31 238 1.275 0.204
Female 2.80 0.24

Total Male 2.76 0.26 238 1.559 0.120
Female 2.82 0.21

#*Statistically significant differences.

TABLE 11 Independent sample t-test depending on the job variable.

Dimension Category Mean Standard deviation df T value Sig.

Education in Qatar Work 2.69 0.34 238 0.620 0.536
Not work 2.66 0.31

Academic and pedagogical Work 2.86 0.24 238 0.976 0.330

knowledge Not work 2.83 0.30

Teaching planning Work 2.82 0.26 238 0.626 0.532
Not work 2.80 0.27

Implementation of teaching | Work 2.90 0.18 238 1.672 0.096
Not work 2.94 0.13

student learning assessment =~ Work 2.82 0.30 238 1.006 0.315
Not work 2.78 0.26

Self-development Work 2.83 0.24 238 2.702 0.007%*
Not work 2.74 0.27

Total Work 2.82 0.22 238 1.032 0.303
Not work 2.79 0.21

employment status, but there is no impact on their views about the ~ According to the results, most of the students agree with the
preparation program. Therefore, it can be said that the findings of ~ Implementation of teaching statements. It implies that students are
this study are consistent with previous studies as the current study  satisfied with the Implementation and executive of the EPP in
also suggests that there is no impact of job status on the students’  general. In addition, the students response to the academic and
views about EPP. Finally, the present study identifies and investigates ~ pedagogical knowledge-related statements provides excellent insight.
another essential relationship between the students’ grades and  Finally, as most of the students agree with the statements, it points
their opinions regarding EPP. According to the findings of this  out that the prior knowledge of the subject plays an essential role in
study, students’ grades do not impact the students’ views on EPPin  the students’ views about the EPP.
the social studies faculty at Qatar University, significant differences Furthermore, it implies that EPP can be effective when students
found just in third dimension (Teaching planning), the results of =~ have prior knowledge of the subject. Students’ opinions on self-
current study also matched the results proposed by Jamil development offer insight into the students ability to learn
etal. (2012). independently. Most of the students are committed to self-
Moreover, the study findings can be discussed regarding the  development. This self-development can be about learning new tools
different dimensions for which the students’ views are measured.  or enhancing the current knowledge on the subject. Most of the
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TABLE 12 One-way ANOVA test depending on the age variable.

Dimension Sum of square DF Mean of square Value f Sig.
Education in Qatar Between groups 0.065 2 0.032 0.288 0.750
Within groups 26.461 236 0.112
Total 26.526 238
Academic and Between groups 0.335 2 0.168 2.291 0.103
pedagogical Within groups 17.280 236 0.073
knowledge Total 17.616 238
Teaching planning Between groups 0.146 2 0.073 1.014 0.364
Within groups 16.947 236 0.072
Total 17.093 238
Implementation of Between groups 0.118 2 0.059 2.127 0.121
teaching Within groups 6.495 234 0.028
Total 6.613 236
student learning Between groups 0.534 2 0.267 3.218 0.042%
assessment Within groups 19.586 236 0.083
Total 20.120 238
Self-development Between groups 0.100 2 0.050 0.732 0.482
Within groups 7.648 104 0.068
Total 7.672 106
Total Between groups 0.011 2 0.005 0.108 0.898
Within groups 11.852 234 0.051
Total 11.863 236

*Statistically significant differences.

TABLE 13 Independent sample t-test depending on the Accumulation average variable.

Dimension T value

Education in Qatar 2-2.9 2.66 0.35 238 1.450 0.148
3-4 2.72 0.28

Academic and pedagogical 2-29 2.82 0.29 238 1.888 0.092

knowledge 3-4 2.89 0.20

Teaching planning 2-29 2.78 0.26 238 2.243 0.026*
3-4 2.86 0.26

Implementation of teaching 2-29 2.93 0.11 238 1.302 0.194
3-4 2.90 0.23

student learning assessment 2-29 2.81 0.29 238 0.141 0.888
3-4 2.80 0.29

Self-development 2-29 2.80 0.25 238 0.067 0.946
3-4 2.79 0.27

Total 2-29 2.80 0.22 238 1.019 0.309
3-4 2.83 0.21

students like to take the initiative to progress and improve their Thus, the current study concludes that there is no difference in the

knowledge base. These themes from the questionnaire highlight the ~ views of field training students about EPP based on their gender, age,
effectiveness of including the different dimensions of students’ views  job status, and grades. These findings are consistent with the previous
in the analysis. literature and the theoretical underpinnings of the current study.
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6 Conclusion

Recent developments in the education systems have put
educational institutions under scrutiny. Education Preparation
Programs are part of the process where institutions prepare programs
for facilitating the students regarding further studies and their
professional lives. To assess the modern education system in Qatar,
this study focuses on exploring the views of students in the training
field regarding EPP in social studies. In this study, the researcher
administered questionnaires and performed a descriptive analysis
based on the responses. This study includes six dimensions for which
the students’ views are recorded. As most of the students agree with
the statements, the study’s findings indicate no difference in their
opinions about the EPP in social studies based on their age, gender,
job status, and study performance (cumulative average). Thus, this
study concludes that EPP is effective for all the students in the field
training irrespective of the demographic factors discussed in the
current study. The study results are based on the students’ views in
different dimensions. Thus, it is identified in the results that the
students consider Implementation of teaching most effective as most
of them have responded in agreement to the statements. It means the
execution by the teachers is most appreciated in the EPP under
discussion. Finally, another exciting relationship emerges from the
responses of the students. Finally, it suggests that students have good
prior knowledge of the subjects, which positively affects their views
regarding the EPP.

7 Recommendations

As this study investigates the effect of demographic factors on
students’ views about the educational preparation program, the
study’s results allow making recommendations for policy implications.

This study recommends that a discussion on educational
preparation programs with teachers’ self-efficacy be used as a
variable. The assessment of students about the self-efficacy of their
teachers can improve the results in terms of satisfaction level of
students for teaching methods as Jamil et al. (2012) suggested the role
of teachers™ self-efficacy. Therefore, this study recommends that
teachers’ efficacy is essential for EPP development. Thus, teachers’
efficacy should be a part of the dimensions that lead to students’ views.

The dimensions that are considered for gauging students’ views
should be more focused on the characteristics of EPP and learning
ability, assessment, and student knowledge. Measuring the
characteristics of EPP will allow understanding the shortcoming and
strengths of the educational preparation program (Underwood and
Austin, 2016). Thus, this study recommends that aspects of EPP
should also be included in the dimensions used for gauging students’
views. Furthermore this study recommends and suggests that
incorporating SEL (Social and emotional learning) training into
teacher education programs can have a positive impact on pre-service
teachers’ well-being and classroom management skills (Corcoran and
O'Flaherty, 2022). This can, in turn, have a positive impact on their
students’ academic and social-emotional outcomes.

Finally, the current research recommended to take into account
the reflective practice into teacher preparation programs. Research
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has shown that incorporating reflective practice into teacher
preparation programs can have a positive impact on pre-service
educators’ professional growth and development. For example, a
study by Huang et al. (2020), Purcell et al. (2023) found that
pre-service teachers who engaged in reflective practices as part of
their teacher preparation program reported increased self-awareness,
improved teaching commitment to

efficacy, and greater

lifelong learning.

8 Limitations

This study is a cross-sectional one that aims at exploring the
students’ views about EPP; however, a one-time assessment of EPP
provides results that cannot be generalized. First, it limits the current
study as the study’s results cannot be generalized.

The study’s context-specific nature to Qatar University may limit
the broader application of its findings for several reasons:

Cultural and Institutional Variations: Qatar University has its
unique cultural and institutional context, which may not
be representative of other educational institutions globally. Factors
such as cultural norms, teaching methodologies, and institutional
structures can differ significantly, impacting the generalizability of
the study’s findings.

Specific Demographics: Qatar University likely has a specific
demographic composition among students and faculty. The study’s
results may be influenced by these specific demographics, making it
challenging to generalize the findings to institutions with different
student and faculty populations.

Regional Influences: Qatar’s regional characteristics and
influences may have a significant impact on the study’s outcomes.
Factors such as the geopolitical environment, socio-economic
conditions, and regional educational policies can vary, affecting the
applicability of the findings beyond the local context.

To address these limitations and enhance the study’s
generalizability, future research should consider:

Diverse Samples: Inclusion of participants from various
universities and educational settings, both regionally and globally,
would provide a more diverse sample. This diversity can help capture
a broader range of perspectives and experiences.

Comparative Studies: Conducting comparative studies across
multiple universities or educational systems allows for a more
comprehensive understanding of the factors influencing the study’s
variables. This approach can facilitate the identification of common
trends and differences.

Longitudinal Research: Longitudinal research with a more
extended duration could capture changes over time and account for
variations in different contexts. This approach contributes to a more
nuanced understanding of the study’s phenomena.

By incorporating these considerations into future research
endeavors, the study’s generalizability can be significantly improved,
providing insights that are more applicable across diverse
educational settings.

However, this study guides the future implications of the current
study. Finally, researchers in the future can adopt a before and after
EPP research approach for determining the changes in students’ views.
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