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This study analyzed the relationship between enjoyment and oral English proficiency in Peruvian future teachers. It previously validated a measurement instrument of enjoyment setting for future teachers who are learners of English as a Foreign Language (EFL) and then delved into understanding the role of enjoyment as a predictor of oral proficiency. The sample comprised 119 students from a State Higher School of Education in Peru, randomly selected from various careers and grouped according to English language competency levels ranging from A1 to B1+ based on a subscale inspired by the Common European Framework of Reference (CEFR). Students’ oral proficiency was evaluated using a rubric covering five aspects, and enjoyment was assessed through a nine-question questionnaire. The results initially demonstrated a significant positive relationship (r = 0.900, p < 0.001) between enjoyment and oral proficiency in EFL. Secondly, a linear regression model determined that enjoyment was a highly significant predictor (β = 0.957, p < 0.001) of oral proficiency. These findings support the importance of enjoyment in developing oral proficiency as a reliable tool to predict oral proficiency in EFL in the context of EFL teacher education. This study highlighted a significant influence of enjoyment on oral proficiency in learning EFL to prospective teachers. Results analysis underscored the importance of enjoyment as a significant predictor of oral proficiency, suggesting that promoting enjoyment in the learning and teaching process can be an effective strategy to foster significant development of oral skills in English. These findings have significant implications for teacher education, emphasizing the need to integrate activities and psycho-pedagogical approaches that promote enjoyment in the English classroom. Furthermore, the proposed model was validated as a reliable tool to assess teachers’ enjoyment of learning EFL. Understanding and nurturing enjoyment in learning English can significantly enhance the oral English proficiency of future teachers and, ultimately, contribute to a more robust command of the EFL.
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1 Introduction

In the global context of teaching EFL to future educators, the influence of enjoyment on the development of oral proficiency is a vitally important aspect. Acquiring oral proficiency in English within this specific group of students requires a psycho-pedagogical approach that emphasizes activating pleasure centers in the brain. This approach fosters intrinsic motivation for learning English and profoundly impacts the development of practical communication skills and oral proficiency.

The activation of pleasure centers in the brain, accompanied by the release of dopamine, a neurotransmitter associated with the sensation of reward and satisfaction, plays an essential role in this process (Schultz, 2016). Numerous studies globally have confirmed that when future educators experience genuine enjoyment while practicing oral expression in English, it creates a conducive environment for developing their language skills (Bensalem, 2022).

Enjoyment enhances motivation, facilitates active participation, boosts self-confidence, and helps overcome communication barriers. These elements, in turn, lead to a greater mastery of oral proficiency in English among future educators, a fundamental outcome for their future educational work. Therefore, in the context of research on the influence of enjoyment on the development of oral proficiency in EFL among future educators, understanding the connection between pleasure, brain activation, and the learning process is of paramount relevance. This understanding underpins the design of effective psycho-pedagogical strategies that promote meaningful and lasting language learning in this specific context (Abdulaal et al., 2023; Afrilyasanti et al., 2023; Feng et al., 2023; Ismail et al., 2023).

In Peru, learning EFL is a priority at all educational levels, supported by the country’s commitment to integrate into the global community. Peru’s overarching policies have facilitated this integration, positioning the learning of English as an essential tool for establishing international relations (Ministerio de Educación del Perú, 2019). This focus is reflected in educational policies that have seen a substantial increase in the hours dedicated to studying English in state schools, raising the allocated time from two to five hours per week (Ministerio de Educación del Perú, 2023). This measure has led to a noticeable rise in the availability of training for English teachers in various professional development centers.

Despite these changes and considerable efforts, English remains a challenging subject for learning in Peru. Surprisingly, despite transformations in educational policies and the expansion of teacher training, low proficiency in the language is observed for various reasons (García et al., 2019). Among these, insufficient training of teachers in pedagogical strategies and the language itself is highlighted, as indicated by Huamán (2021). The perception of the language’s complexity, which hinders communication, stems from negative affective factors, as Kiruthiga and Christopher (2022) suggested, further complicating this situation. Conversely, we know that factors predispose students to learning and form a support platform to encourage enjoyable learning based on students’ feelings of happiness. However, it is striking that, to date, researchers have not conducted any specific studies on these factors that could significantly contribute to bridging this gap in the Peruvian educational context.

There is evidence regarding the relationship between achievement-related emotions, such as enjoyment, pride, hope, and performance in EFL (Yu et al., 2022). In this regard, this article aims to present the results of a study conducted with future educators from a Pedagogical School in Peru, in whom positive emotional factors such as enjoyment were identified and how these significantly influenced their oral proficiency in EFL.


1.1 Neuroscience and emotions

Humans commence their neurocognitive development from conception to the end of adolescence when the nervous system reaches its ordinary development, and the various brain areas connect harmoniously and functionally. Although the functioning of the nervous system is holistic and influenced by neural networks formed by synaptic connections generated by nearly a hundred million neurons, there are neuro structures that play a primary role in processes such as language, emotions, and sensations of pleasure or displeasure. The interconnection between these areas allows for forming an emotional memory characterized by a strong engram, more excellent durability, and a significant impact on daily life actions (Juárez, 2019).

In recent times, neuroscience has advanced considerably and has had a significant impact on the educational field, providing a cognitive pathway to guide studies and discover the factors contributing to the quality of learning, as well as to understand how emotions, which are a natural part of individuals, serve fundamental functions in adaptation and socialization, especially in education and the field of foreign language learning (Kiruthiga and Christopher, 2022; Yu et al., 2022). Emotions are affective states experienced instantly and of short duration. However, they produce physiological and endocrine organic changes that directly impact cognitive processes such as attention, memory, consciousness, and information retention (Emanuel and Eldar, 2023).

Positive affective states are motivating; when we experience them, we are more inclined to do things and perform better. Hence, internal states and emotions related to EFL are central to current research (Shi, 2021), mainly referring to happiness and enjoyment.



1.2 Happiness and education

Happiness and Education Scientific literature on happiness in the educational or psycho-pedagogical field is scarce (Cabanas and González-Lamas, 2021). However, existing studies have shown that students’ states of happiness are determinants and influence academic performance (Ravina-Ripoll et al., 2019) and the performance of higher-level students during internships (Alteneiji et al., 2023). Although there are semantic differences between happiness and enjoyment, they are often used as synonyms in research, primarily because both are positive mental states. However, the trend in positive psychology is starting to separate them, as studies on happiness are more related to well-being and comfort (Moreno-Ortiz et al., 2022), while motivation, as mentioned earlier, is considered a subcomponent of enjoyment.



1.3 The enjoyment and EFL

In the context of research on the enjoyment of foreign languages, Csikszentmihalyi (2004), cited in Zhao and Wang (2023) made a distinction between pleasure and enjoyment, where the former refers to satisfaction in meeting pre-established standards, while the latter involves the expansion of skills and a sense of progress. Teimouri (2017), cited in Wang et al. (2023) applied this notion to the EFL and second language acquisition (SLA) domain, describing enjoyment as the positive experience of students during the language learning process.

Dewaele and MacIntyre (2014), cited in Wang et al. (2023) highlighted the importance of enjoyment in the EFL context by conducting pioneering research in the field of SLA. This study explored the relationship between enjoyment, anxiety, and the learning process in 1,746 foreign language students, revealing a negative correlation between enjoyment and anxiety. Furthermore, they emphasized that these are independent emotions and pointed out other factors associated with higher levels of enjoyment, such as multilingualism and excellent proficiency in a foreign language. Since that study, research on enjoyment in EFL has continued, exploring connections with additional emotional and learning factors in various contexts; in this regard, Kulakow and Raufelder (2020) who studied the interaction between enjoyment and self-determined motivation, highlighted that enjoyment not only impacts concurrently but also longitudinally in student-centered learning environments.

Following the theory of emotional control value, enjoyment emerges as a powerful positive emotion experienced in response to specific perceptions of activities, manifesting as a complex emotion with the potential for positive impact on learners’ long-term resilience and strength (Goetz et al., 2006, cited in Nemati et al., 2020). It is presumed that enjoyment in a foreign language reflects individual dispositions to respond joyfully to specific situations and tasks during language learning, especially in an educational environment (Stravers, 2022).

Enjoyment is a sensation that arises when a high degree of control and positive value is perceived in achievement-related tasks (Herrera Paico et al., 2021; Wang, 2022); and in the context of EFL learning, enjoyment plays an essential role, acting as a catalyst that facilitates development, acquisition, and language learning during class sessions (Shao and Parkinson, 2021; Zhao and Wang, 2023). This phenomenon allows linguistic skills, especially oral ones, to unfold effectively. The effectiveness of enjoyment in achieving oral skills in EFL becomes a fundamental element, counteracting student anxiety and emerging from students, although it can also be mediated by teacher intervention (Botes et al., 2022).

Furthermore, enjoyment in the EFL context serves as a valuable experience and a significant predictor of learning, evolution of language skills, academic performance, and oral competence (Alberth, 2022).

Enjoyment is a positive, activating, and activity-centered emotion that positively impacts learners’ academic achievements, following the three-dimensional taxonomy of achievement-related emotions (Piniel and Albert, 2018, cited in Zhang and Tsung, 2021).

Research on enjoyment in diverse educational contexts is emerging as a central theme in the literature, emphasizing the need to measure students’ positive emotional experiences during language learning (Dewaele and Alfawzan, 2018). In that regard, investigations into EFL enjoyment have yielded positive outcomes, as students not only encounter positive emotions but also cultivate competencies (Zheng and Zhou, 2023).

In this study, enjoyment is conceptualized from positive psychology (Elahi Shirvan et al., 2020) as the positive experience of future teachers in their process of learning English as a foreign language. This concept encompasses momentary satisfaction and a sense of achievement in developing oral skills. Enjoyment, specific to future teachers, is linked to positive emotional experiences during learning activities, recognizing its significant contribution to oral competence in English. The intrinsic connection suggests that motivating experiences enhance linguistic development, establishing a solid foundation for teaching performance in bilingual settings.



1.4 The Neuroenjoyflip

Neuroenjoyflip refers to the relationship between microstructures and natural and innate neurophysiology in humans and the activation of pleasure centers in the brain (Restrepo and Del Sol, 2021). Thus, it is suggested that it is possible to associate pleasure centers in the brain with new knowledge to achieve high performance in learning. Following this premise, it is argued that the sensation of pleasure plays a fundamental role in stimulating EFL learning and any underlying skill development with that process. This feeling of pleasure constitutes an inherent component of intrinsic motivation (Fernández-Barrionuevo et al., 2022), being a fundamental and specific form of motivation, especially when students do not necessarily possess the other components present in motivation such as effort and will (Fernández-Barrionuevo et al., 2022). Although the term Neuroenjoyflip, due to its specificity and novelty, is not yet widely recognized, it does offer a complementary approach that could be very useful for understanding the relationship between pleasure centers in the brain, enjoyment, and oral proficiency in EFL students.



1.5 The oral proficiency in EFL

Of all the skills involved in second language learning, speaking and listening are the most complex and challenging to develop (Jin and Zhang, 2021); consequently, the cognitive demand is higher, implying that students must use various abilities, including “attention, memory, reasoning, and information processing, with attention being one of the most important for producing coherent discourse” (Jin and Zhang, 2021, p. 3). However, the factors influencing oral development are not solely cognitive; metacognitive and affective skills are equally essential (Sáenz, 2022).

Metacognition is associated with a higher level of language competence, allowing students to identify, select, and use the most appropriate and efficient oral activities, promoting autonomy and self-regulation (Qin et al., 2022; Payaprom, 2023). Metacognition is divided into knowledge and metacognitive experiences (Qin et al., 2022). The latter includes feelings, perceptions, and judgments, closely linked to affective skills and impact oral expression development (Payaprom, 2023). For example, if students perceive a speaking task as inadequate, too easy, or complex, their motivation and confidence will be negatively influenced. That is known as the internal locus of control (Bozorgi, 2009; Aldosari et al., 2023), or also a sense of self-efficacy, which, according to Bandura’s Social Cognitive Theory, refers to belief in one’s abilities to complete a task or achieve a goal (Núñez, 2022). Among the factors that enhance self-efficacy are successful experiences, observing others’ achievements, physiological and emotional states, and verbal persuasion and feedback (Payaprom, 2023). The latter is significant for speaking since “interaction improves oral skills and reduces anxiety” (Sulistyowati and Prabowo, 2023, p. 4).

In the context of teacher education in Peru, where there is low mastery of the English language and a perception of complexity in the foreign language, the following research question arises: Is enjoyment influential in oral proficiency in EFL among future teachers? In order to address this question, this study aims to deepen the understanding of the role of enjoyment as a general indicator of this relationship, validate the proposed model for future predictions in oral proficiency in English through enjoyment, and outline effective psycho-pedagogical strategies that promote meaningful and lasting EFL learning in teacher education. The results will enhance future educators’ communicative competence and strengthen English teaching in Peru.




2 Materials and methods

The research design employed was correlational and explanatory, examining the relationships between enjoyment and oral proficiency using linear regression analysis. This approach follows a multi-methodological design (Schwarz et al., 2020).

Within the framework of this scientific study, the selection of a sample of 119 students was carried out from a population of 550 students enrolled in the ten regular academic cycles of the teacher training program in the areas of Communication, Languages, and Early Childhood Education at a public institution of higher education in Peru. This process followed a simple random sampling procedure with a confidence level of 95% and a margin of error of 5%. Other inclusion criteria were established, such as regular class attendance and ages between 18 and 25 years. Participant recruitment took place during the academic year 2022.

A particularity of the institution is that students are not distributed across academic cycles based on their proficiency level in English, making this proficiency independent of the cycle level, given that academic training areas are in the native language. Consequently, for participant selection, in addition to the simple random sampling used to obtain the sample framework, a stratified sampling strategy was implemented based on different levels of oral proficiency in the English language, such as A1, A2, B1, and B2 (CEFR, 2024). However, it was observed that students did not reach the B2 level, so the decision was made to include the category of B1+, as it is considered in some EFL manuals or books (Hamilton House English Language Teaching, 2024). These stratified groups were designated A, B, C, and D, respectively, and comprised 30, 34, 33, and 22 students.

Adopting a strategy covering levels A1 through B1+ helped better organize the diverse sample of participants (Sarıçoban and Karakurt, 2016), facilitating the comparison of results and interpretation of findings within the groups. This strategy also allowed for selecting the topic and content contextualized according to the level for evaluation purposes.

The data for oral proficiency were obtained through an assessment rubric widely used by EFL teachers in their classes. The rubric comprised five aspects: appropriateness to the communication situation, vocabulary richness, production clarity, formal correctness, and fluency. These aspects were assessed on a four-level achievement scale, ranging from 1 to 4, resulting in a total summative score of 20 points.

The measurement instrument for enjoyment in foreign languages has evolved from the original proposal of the Foreign Language Enjoyment Scale by Dewaele and MacIntyre in 2014 [cited by Dewaele et al. (2023)], which consisted of 21 items. In 2021, Botes et al. (2022) developed a shortened version, the Short-Form Foreign Language Enjoyment Scale, reducing the items to nine for a more efficient measurement (Botes et al., 2022). With a coefficient omega (ω) of 0.895 and a coefficient alpha (α) of 0.875, this new version was conceived as an adaptation of the original scale, maintaining the structure with a higher-order enjoyment factor, and three lower-order factors: Personal Enjoyment, Social Enjoyment, and Teacher Appreciation, on a five-point Likert scale.

In the context of our study, the enjoyment assessment was conducted through an enjoyment virtual questionnaire with ten questions designed to measure the exclusive perception of enjoyment related to learning EFL. Using a four-point scale (1 to 4) representing the student answers disagreement, partial agreement, agreement, and total agreement, the questionnaire contributed to a total score of 20 points for the instrument.

It is crucial to highlight that adapting our instrument to another context, precisely that of future teachers, was deemed relevant and necessary. This adjustment recognizes differences in motivations and roles between learners and future teachers, thereby expanding the applicability and validity of the instrument. We maintained the original structure of nine items, supported by its reliability and validity, allowing for effective comparison across contexts. Although the initial reliability was 0.647, removing item 10 increased reliability to an acceptable value of 0.7, according to Table 1. Nine items were retained for the instrument measuring enjoyment in the context of EFL teacher training, with a Cronbach’s alpha coefficient of 0.65 (Table 2).



TABLE 1 Item reliability statistics.
[image: Table1]



TABLE 2 Scale reliability statistics.
[image: Table2]

Statistical analyses support the robustness of the instrument. The KMO of 0.745 in Table 3 indicates that the data are suitable for Factorial Analysis (FA) and PCA (Principal Component Analysis). The significance (p = 0.001) of Bartlett’s Sphericity Test (Table 4) suggests an underlying structure justifying the use of PCA. PCA was chosen for its statistically solid basis and flexibility (lack of preexisting theory). We chose to use PCA for analyzing the underlying structure in our dataset due to its statistically solid foundation and flexibility in exploring and synthesizing latent structure without imposing prior theoretical limitations. This methodological choice is based on the absence of a pre-existing theory in our research context, specifically in evaluating enjoyment in Teaching English as a Foreign Language (EFL) for future teachers. Given this theoretical gap, we initially opted for an approach that could handle complex data without imposing restrictive restrictions. In Table 5, items show affinity toward a single component, which is crucial for explaining variance.



TABLE 3 KMO sampling adequacy measure.
[image: Table3]



TABLE 4 Bartlett’s sphericity test.
[image: Table4]



TABLE 5 Component loadings.
[image: Table5]

We conducted an Exploratory Factor Analysis (EFA), which was fundamental for our rigorous and in-depth analysis of the underlying structure in our study domain. In this regard, as observed in Table 6, the items iterate on a single factor, with loadings exceeding 0.3, indicating the significant contribution of the items to the definition of the factor. In addition to the EFA, we conducted a Confirmatory Factor Analysis (CFA) and fit tests to consolidate the enjoyment evaluation model called the Enjoymeter virtual questionnaire in the EFL teacher training context. Table 6 revealed a one-factor iteration with loadings above 0.3. CFA and fit tests (Tables 7, 8) showed high significance and good model fit. The model fit tests yielded a high p-value of 0.870, suggesting no substantial evidence to claim that the model does not fit well with the data. The RMSEA, CFI, and TLI in Table 9 support the appropriateness of the model. The model may fit well, but we analyze the other fit parameters for more confidence in this conclusion.



TABLE 6 Factor loadings in EFA.
[image: Table6]



TABLE 7 Factor loadings in CFA.
[image: Table7]



TABLE 8 Test for goodness of fit.
[image: Table8]



TABLE 9 Fit measures.
[image: Table9]

Figure 1 visualizes the item flow around the enjoyment factor, providing insights into its interconnectedness and associated logic. The flowchart visually illustrates the item flow about the ‘Enjoyment’ factor during the statistical analysis. It provides insights into how items are interconnected and influenced by the level of enjoyment experienced. It depicts the analytical process and logic associated with the ‘Enjoyment’ aspect.

[image: Figure 1]

FIGURE 1
 Flowchart for enjoyment. This flowchart illustrates the flow of items in relation to the ‘Enjoyment’ factor in the statistical analysis.


Prior to data collection, informed consent was obtained from the participants, ensuring their confidentiality and privacy. Once authorization and consent were obtained from the participants, data collection proceeded. It was coordinated with EFL sessions in which the teacher evaluated students’ oral proficiency using the rubric mentioned above and placed them based on their proficiency level in the English language. Subsequently, the virtual enjoyment assessment form was administered to the students. They completed the questionnaire online but within their classrooms and with the presence of the subject-area teacher. Clarity and guidance regarding the form’s purpose were provided, and participants were assured that their responses would remain confidential and be used solely for research purposes. Once all the data were collected, data processing commenced. The statistics used to determine the relationship and effect size of the influence of enjoyment on oral proficiency were Pearson correlation and Linear Regression with R2. The Durbin-Watson Test for Autocorrelation was also utilized for assumption checking. The data were processed using the statistical software Jamovi (2022, Version 2.3). The data analysis was conducted systematically and rigorously, following established statistical procedures. The obtained results were examined, and patterns and significant relationships between enjoyment and oral proficiency variables were explored.


2.1 Ethical considerations

This research adhered strictly to the ethical principles outlined in the Declaration of Helsinki. Comprehensive information regarding the study’s objectives and procedures was provided to all participants. Participants were assured the right to withdraw from the study at any point without facing any adverse consequences, and prior to their involvement, they provided informed consent. We maintained strict confidentiality regarding the identity and personal information of the participating students. All collected information was anonymized and stored securely with limited access only to the research team. In compliance with local regulations, secure data disposal is planned once the research is concluded.

Furthermore, no evident risks were identified in participation, and all necessary precautions were taken to ensure the physical and psychological well-being of the participants. Objectivity and impartiality were fundamental throughout every research stage, and the results were presented without bias, relying solely on the gathered data. The researchers are responsible for upholding the research’s integrity and adhering to the specified ethical guidelines (World Medical Association, 2013).




3 Results

The positive and strong relationship observed between students’ enjoyment and oral English proficiency, detailed in Table 10, highlights the joint importance of these factors. This finding supports the notion that enjoyment correlates with oral proficiency and can play a crucial role in its enhancement, aligning with previous studies emphasizing the connection between enjoyment and academic performance in similar educational contexts seen previously.



TABLE 10 Correlation matrix—relationship between enjoyment and oral proficiency in EFL.
[image: Table10]

The data was examined through scatter plots to provide a more detailed insight into this relationship (Figures 2, 3). These graphs offer a visual perspective of the relationship in the entire sample and within each identified subgroup. These graphs offer a visual perspective of the relationship in the entire sample and within each identified subgroup. Notably, these subgroups (Figure 2) follow the same relationship logic as the overall sample, although some outliers were observed outside the concentration line. This variability could indicate nuances in the relationship between enjoyment and oral proficiency in specific subgroups, underscoring the importance of considering the diversity of students’ experiences when analyzing this association. These results support the need for a deeper exploration of underlying dynamics and potential variations within the relationship between enjoyment and oral proficiency in specific English language learning contexts.

[image: Figure 2]

FIGURE 2
 Oral proficiency in EFL & enjoyment scatter plot—four groups. Each point on the plot corresponds to a unit in the sample and is colored based on its respective group. The directional trend indicated by each line demonstrates a positive correlation within their respective groups.


[image: Figure 3]

FIGURE 3
 Oral proficiency in EFL & enjoyment scatter plot—entire sample. Each point on the plot represents a unit in the sample, and the directional trend indicated by the line demonstrates a positive correlation. Additionally, the plot incorporates shaded areas representing the distribution of the sample, providing a visual representation of the spread and density of data points within each group.


Additionally, to illustrate the relationship between Oral Proficiency in EFL and enjoyment, we present the corresponding Scatter Plot in Figure 3. This graph provides a clear visual representation of the relationship in the entire sample. A discernible pattern is observed, further emphasized in the combined scatter plot for the complete sample, providing substantial affirmation of the observed directional trend. This comprehensive approach allows us to capture the coherence of the relationship between enjoyment and oral proficiency across the entire sample, supporting the idea that enjoyment plays a fundamental role in enhancing oral proficiency in learning English as a foreign language.

Furthermore, the model fit indicators presented in Table 11 suggest that the independent variable predicts approximately 81% of the variability in the dependent variable. Therefore, the impact on students’ enjoyment explains the variability in oral proficiency in English. These results reinforce the robustness of the identified relationship, supporting the claim that enjoyment plays a fundamental role in improving oral proficiency in learning EFL.



TABLE 11 Model fit measures.
[image: Table11]

Delving into the details of the model, as detailed in Table 12, the model coefficients reveal that enjoyment is a highly significant predictor of oral proficiency. This evidence allows us to consider this model highly reliable for future predictions, further emphasizing the importance of enjoyment as a key predictor of oral proficiency in learning EFL.



TABLE 12 Model coefficients—oral proficiency in EFL.
[image: Table12]

The assumptions were verified using the Durbin-Watson autocorrelation test, the results of which are detailed in Table 13. The test yielded a value of 1.83, exceeding the upper limit set for the sample size. This result suggests that the arrangement of predictor variable values is seemingly random, without a discernible connection. However, it is crucial to note that this result’s significance level must reach statistical significance. Consequently, the observed apparent randomness may be due to normal fluctuations in the data and may not necessarily indicate a lack of connection in the arrangement of predictor variables. This finding highlights the need to consider other factors when assessing the relationship between enjoyment and oral proficiency in learning English as a foreign language.



TABLE 13 The Durbin-Watson test for autocorrelation.
[image: Table13]



4 Discussion

Based on the results obtained and the objectives outlined in this study, a significant relationship between enjoyment and oral proficiency in EFL has been evidenced. These findings support the importance of enjoyment as a key predictor of oral proficiency in English, influencing the performance of future teachers in this competence. Additionally, it is inferred that positive emotions associated with enjoyment foster active participation and interaction in the classroom, creating a conducive environment for developing oral skills and overall linguistic competencies. These results underscore the need to promote psycho-pedagogical strategies that encourage enjoyment and pleasure in learning English to enhance students’ oral proficiency and contribute to teacher training. This discussion section will analyze the results in detail, compare them with previous research, and provide reflections on pedagogical implications and potential directions for future language learning research during teacher training.

According to the initial results, a relationship was evident between enjoyment and students’ oral proficiency, aligning with the findings of a referenced study where enjoyment was identified as an influential affective factor for achieving listening and speaking competence in students (Aldosari et al., 2023). On the other hand, another study determined a positive association between enjoyment of oral performance and competence in English (Yu et al., 2022). A third investigation demonstrated that enjoyment is a positive emotion that promotes and facilitates language development (Shao and Parkinson, 2021).

The initial results also allow us to agree with Stravers’ idea (2022) that enjoying learning a foreign language increases students’ willingness and participation in communicative activities, consequently improving their oral skills. Consistent with this, several studies have shown that a high level of enjoyment is directly associated with a greater willingness to communicate in a second language (Alsaraireh, 2022; Mohammad et al., 2022; Aldosari et al., 2023; Yung and Chiu, 2023; Zheng and Zhou, 2023). When students enjoy the learning process and feel motivated and enthusiastic, they are more willing to actively participate in oral interactions actively, enhancing their communication skills and oral proficiency.

However, when analyzed in the context of other works, the results also allow us to identify the positive impact of enjoyment beyond foreign language learning, benefiting students’ behavioral and cognitive aspects (Feng et al., 2023). Behaviorally, enjoyment increases voluntary participation, initiative, and persistence in oral tasks. That means that when students enjoy oral activities, they are more motivated to actively engage in them, providing them with more opportunities to practice and develop their language skills, including oral proficiency. Furthermore, enjoyment is also related to the generation of richer semantic content in oral production, which is essential for effective question-and-answer interactions in English, ensuring oral proficiency.

Oral proficiency is realized through frequent interactions in the classroom, and when these interactions are facilitated with a more influential affective factor in oral proficiency (Kiruthiga and Christopher, 2022) and create an excellent social climate, which, in addition to affecting communication disposition again (Mohammad et al., 2022; Aldosari et al., 2023), can change personal perceptions of self-efficacy through observation and peer feedback, increasing enjoyment (Shao and Parkinson, 2021). Observation and peer feedback in a supportive and respectful environment can increase confidence in oral skills, enjoyment, and students’ interest in learning English.

In various studies, oral proficiency in EFL, which has been interrelated with emotions, has shown a specific dependence on positive and negative emotions. For instance, it tends to decline with negative emotions such as anxiety, fear, shyness, and nervousness (Kiruthiga and Christopher, 2022). Previous research by Bassa (2017) also highlighted the impact of negative emotions on oral proficiency in English, irrespective of the linguistic context, reinforcing the idea that emotional barriers are a shared concern among EFL students. Aldosari et al. (2023) later referred to these as obstacles to SLA, hindering the normal development of listening and comprehension skills, which are fundamental for subsequent spoken language production. Studies by Feng and Hong (2022) also emphasized that anxiety can significantly hinder speaking in a second language, exacerbated when oral activities generate tension in students (Bashori et al., 2021).

On the other hand, it has also been observed that oral proficiency in EFL is boosted by positive emotions such as enjoyment (Dewaele and MacIntyre, 2016), aligning with the already established significant and positive relationship between enjoyment and speaking in EFL. Wang et al. research (2023) underscores the importance of addressing positive emotions, such as enjoyment, as a fundamental strategy to overcome emotional difficulties in language learning. This approach has particular relevance for the effective development of oral proficiency in English, especially in a multicultural context, as observed in the participants from Peru in this study.

In designing oral activities and shaping a learning environment that nurtures positive emotions, it is crucial to recognize the impact of emotions on language acquisition. Regarding the results of this second stage of the study, which corresponds to the significant degree of impact of enjoyment on oral proficiency in English, concordance with the results of previous research has been found. Referring to affective factors influencing oral proficiency in EFL, Aldosari et al. (2023) indicated that enjoyment plays a fundamental role in achieving students’ listening comprehension and language production, having a more substantial effect on their academic performance, even much more than teacher support (Jin and Zhang, 2021). Enjoyment of learning English is strongly linked to linguistic performance in speaking, as when students enjoy engaging in an oral activity, they interact more frequently, both with the teacher and their peers, fostering interpersonal relationships and, in turn, fueling their enthusiasm for learning (Shao and Parkinson, 2021). These findings highlight the importance of creating an environment that promotes enjoyment and pleasure in learning English. Teachers play a crucial role in promoting enjoyment by designing interesting, motivating, and relevant oral activities for students (Zhao and Wang, 2023). Additionally, establishing positive interactions and a supportive classroom climate can generate greater enthusiasm and engagement from students in developing their oral skills.

Following the previous perspective but from the analysis of oral proficiency in EFL, it is known that within the student who achieves such proficiency, various cognitive (Jin and Zhang, 2021) and affective skills are enabled, among which enjoyment, as seen in preliminary studies, is of high impact and also essential (Sáenz, 2022). For this reason, some authors advocate for a comprehensive approach to English language learning, where oral proficiency, specifically speaking skills, takes a central role (Shobikah, 2020). The importance of oral proficiency is emphasized in forming grammatically correct sentences and developing vocabulary and the student’s ability to express themselves spontaneously, fluently, and accurately in various communicative situations (Sánchez-Verdejo et al., 2019). Therefore, careful attention should be paid to the stages of the oral process, from preparation to practice and feedback, which will contribute to improving overall competence and specifying the oral competence of the student in EFL (Nurjamol, 2019).

Finally, when delving into broader perspectives beyond our results, various studies have contributed solid evidence highlighting the significant influence of enjoyment on overall language performance (Feng and Hong, 2022; Mohammad et al., 2022). These investigations support the idea that enjoyment in learning English as a foreign language (EFL) impacts oral proficiency and other aspects of linguistic competence. Additionally, a positive and robust correlation was established in another consulted study between academic performance and variables such as motivation, interest, and effort (Shao and Parkinson, 2021) These elements, recognized as components capable of influencing cognitive processes, emerge as determinants leading to better academic performance by students.

In this regard, these studies highlight the importance of considering enjoyment and other emotional factors when conceiving language teaching programs. Fostering an environment where students can experience both enjoyment and positive emotions emerges as a strategy that enhances their oral proficiency in EFL and elevates their overall linguistic competence.



5 Conclusion

The positive correlation between enjoyment and oral proficiency is undeniable. The significance of enjoyment in the context of oral proficiency in EFL cannot be overstated. Numerous studies consistently confirm enjoyment is crucial in shaping students’ verbal competence.

In direct alignment with previous research, a high level of enjoyment translates into a greater willingness to engage in oral communication in EFL. The impact of enjoyment on oral proficiency goes beyond theoretical considerations; it has been robustly demonstrated in prior research. As a positive emotional factor, enjoyment propels oral performance and correlates positively with students’ motivation, interest, and effort. These affective factors actively shape cognitive processes, contributing ultimately to superior academic performance in language learning.

However, in our study and context, enjoyment manages to position itself as a significant factor, as our results indicate that it largely explains the variability in oral proficiency. In this regard, evaluating students’ perception of their enjoyment of the foreign language emerges as a potent predictor of success in oral proficiency in the EFL domain.

The impact of enjoyment extends beyond mere pleasure. The multifaceted interaction between enjoyment, cognitive processes, and affective factors underscores the fundamental role of cultivating a positive and enjoyable learning environment to enhance oral proficiency. Additionally, enjoyment enhances students’ behavioral and cognitive resources, manifesting in voluntary participation, initiative, sustained effort in oral tasks, and the generation of richer semantic content during language production. These resources are fundamental for refining question-and-answer skills in the target language.

Furthermore, the classroom environment, characterized by positive social interactions and peer support, significantly boosts students’ confidence—the most influential affective factor in oral proficiency. Regular interactions and a positive social climate alter perceptions of self-efficacy, ultimately intensifying the enjoyment of language learning. On the other hand, negative emotions such as anxiety, fear, shyness, and nervousness act as formidable barriers, hindering listening, comprehension, and language production, especially in the oral domain. These emotions limit students’ communicative capacity and restrict their ability to express themselves orally.


5.1 Limitations

This research has limitations. First and foremost, it is essential to consider the context in which the study was conducted, which was confined to a specific educational setting—namely, a Peruvian Higher Education School. Therefore, when generalizing the results to other educational or cultural environments, one must consider potential variations that could influence the findings. Additionally, it is worth noting that the study was conducted within a limited timeframe, lasting for one year. This temporal constraint may restrict the ability to conduct a comprehensive assessment of the long-term impact of enjoyment on the development of oral skills. Hence, caution must be exercised in interpreting the results and recognizing that they may not fully reflect the long-term effects.
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