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Introduction: While being a complex concept, religion can shape the way people in general, and students in particular, behave and make decisions in different types of contexts. In this regard, our paper aimed to assess the way religiosity influences the school climate and the social behavior of students from confessional and non-confessional Romanian high schools in order to raise awareness regarding the importance of religion in students’ education.

Methods: We used a quantitative method and we applied a questionnaire to 353 students from confessional and non-confessional high schools in Timișoara, Romania.

Results and discussion: The results of our study show positive correlations between religiosity and school climate, revealing that students from confessional schools have stronger feelings of belonging and better relationships with their teachers.
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1 Introduction

In today’s society characterized by continuous change, education, and religion play an essential role in the development of people at the individual and social level (Autiero and Vinci, 2016; Lehrer, 1999). Broadly, education is considered the element that stands at the basis of society, the element that brings economic wealth, social prosperity and political stability (Idris et al., 2012). Besides being an educational environment, schools are also seen as social organizations (Osterman, 2000). While schools are institutions where students receive education, they are also social institutions whose members develop activities together in order to achieve specific goals (Turkkahraman, 2015). The relationships and connections established by people within schools, or with the community, are based on the social behavior of individuals (Bozkuş, 2014; Waters et al., 2009). Furthermore, the quality of the relationships formed within school grounds, and the social and emotional atmosphere that students encounter at school can influence the educational process and the social behavior of students (Kutsyuruba et al., 2015). All these elements are components of the school climate, which is considered a multifaceted concept (Chirkina and Khavenson, 2018; Grazia and Molinari, 2020), that can be used to predict the way students feel or behave at school (Maxwell et al., 2017).

An element that can significantly influence the life or behavior of people in general and students in particular is religion (Lehrer, 1999; McCullough and Willoughby, 2009). Previous studies revealed that people with high levels of religious morals and values are more involved in prosocial behavior (Cnaan et al., 2012; Shariff, 2015). Religion is present in all types of societies in various forms that differ depending on the culture of each society (Walsh, 2017). From a general perspective, all religions include a set of symbols and the act of veneration which is connected to a series of specific rituals (Giddens and Sutton, 1995). In this context, people usually act in relation to their religious beliefs, or in relation to the level of their religiosity (Mahaarcha and Kittisuksathit, 2013).

In the context of academic achievements and motivation, a study that focused on undergraduate students from five universities in Pakistan, showed that religion had a strong impact on the educational performance of Muslim students, compared to non-Muslims (Khalid et al., 2020). Considering this type of results, we could infer that in the educational context, religion has a role in shaping students’ behavior, by determining them to engage in behaviors that improve their academic performance. Another study, in which researchers conducted a literature review on the role of religion on academic achievements, showed that teenagers who have stronger religious beliefs, also obtain higher grades and tend to complete more years of higher education (Horwitz, 2021). However, the researchers emphasized that it was unclear whether religion only affected academic results related to the personality of the teenagers, such as grades, or if it influenced their performance in the context of standardized tests (Horwitz, 2021). Moreover, a study conducted on Muslim students from Jakarta, Indonesia, highlighted the fact that character education in the context of religious schools’ culture can contribute to the development of students’ religious character (Marini et al., 2018). Thus, the study revealed that elements such as respecting the teachings of a religion or practicing religious tolerance toward other people can determine the religious character of students (Marini et al., 2018).

Given the role of religion in economic contexts, a previous study also stated that the religions of different types of societies can influence the institutions that exist within those societies, and societies that lack adaptation skills because of their organizational structures can fall behind other societies which have the ability to adapt to change (Karaçuka, 2018). However, another study that focused on the Islamic religion and its role in economic and educational contexts, emphasized that the success certain Islamic commercial networks had over time, can be seen as “evidence that Islam supports trade and growth” (Kuran, 2018). Moreover, in the context of sub-Saharan Africa, Muslim elites have the necessary power to treat school choice as a way to express their religious identity. However, in communities in which Muslims are a minority, the study highlighted that Muslim parents made educational decisions without considering the way those choices were going to affect and influence the self-image of the Muslim community (Kuran, 2018). Considering the negative effects of religion, previous studies found that religion can have negative effects on income or gender equality (Basedau et al., 2018). Thus, religious people tend to pay more attention to their spiritual needs than to their material, basic needs, or religious rules or beliefs can often discriminate women (Basedau et al., 2018). However, another study, conducted on students from Nigerian schools, revealed that religion did not have a significant effect on the attitudes, beliefs, and values of girls regarding negative, antisocial behavior (Abimbade et al., 2019).

From an educational point of view, religion is a discipline that is taught in schools and the Romanian educational system offers schools the possibility to develop the teaching-learning process while focusing on religious aspects. Thus, in confessional schools, students’ education takes place from a religious perspective (Alberts, 2019). In Romania, the philosophy of confessional educational institutions is based on the vision of the Christian worldview. Our approach wants to emphasize the development of students’ personality from an academic and spiritual point of view.

Considering the aspects previously mentioned, the purpose of our paper is to assess how religiosity influences the school climate and the social behavior of students from both confessional and non-confessional Romanian high schools, aiming to raise awareness regarding the importance of religion in students’ education. We conducted a comparative analysis of the school climate and social behavior of students from both types of schools. The research objectives are to compare the school climate and social behavior of students between confessional and non-confessional schools, evaluate the level of religiosity among students in these institutions and its influence on school climate and students’ social behavior, and investigate the correlations between religiosity, school climate, and students’ social behaviors to determine what factors influence the perceived religiosity of the students.


1.1 School climate and its connection with social behavior

The school climate is the element that differentiates one school from another, it has the power to influence the behavior of students and teachers (Rudasill et al., 2018; Syahril and Hadiyanto, 2018). While being a multidimensional concept (Grazia and Molinari, 2020), which defines school climate in four ways: academic, community, safety, and institutional environment (Wang and Degol, 2016), school climate can be understood in terms of the feelings and attitudes that students and teachers have due to the school environment in which they carry out their activities (Loukas, 2007; Thapa et al., 2013). Over time, many scales and surveys were developed in order to measure school climate (Kohl et al., 2013; Grazia and Molinari, 2020). One of these surveys is the What is Happening in This School Questionnaire—which comprises five dimensions: teacher support, peer connectedness, school connectedness, affirming diversity, rule clarity, reporting irregularities, and seeking help (Aldridge and Ala’I, 2013).

School climate reflects peoples’ experiences in the school environment, and it refers to a wide range of elements such as norms, values, interpersonal relationships, or learning and teaching practices (Cohen et al., 2009; Thapa et al., 2013). It has a major role in the life of students both from an educational and social perspective (Rudasill et al., 2018). Previous studies that focused on the connection between school climate and students’ socio-emotional health revealed that students who perceive their schools as supportive and well-structured environments in which teachers are treated with respect by other students have better socio-emotional outcomes (Wang and Degol, 2016; Larson et al., 2020; Wong et al., 2021).

The individual’s social behavior can be considered the result of its interpretation of the event or social situation, the situation to which the individual attributes values and meanings (Lubsky et al., 2016). Also, it can be discussed in terms of prosocial and antisocial behaviors. Prosocial behavior can be understood as the type of actions a person carries out which benefit other people (Pfattheicher et al., 2022). In order to develop such actions, individuals must pay attention to the needs, desires, or goals of other people (Staub, 1978). Antisocial behaviors involve actions and attitudes that are regarded as dysfunctional and which can have negative consequences at the individual and societal level (Byrd et al., 2014). Such actions include acts of bullying, domestic violence, or discrimination (Hashmani and Jonason, 2021).

Referring to students’ social behavior in relationship with the school climate, previous studies have shown that a negative school climate can determine students to have negative behavior, and even engage in actions that involve the victimization of other students (Giovazolias et al., 2010; Wang et al., 2013). The influence of school climate on the social behavior of students was also studied in the context of the phenomenon of bullying and delinquent behaviors. Researchers discovered significant correlations between school climate and bullying or victimization behaviors, arguing that the occurrence of such a phenomenon could be diminished by improving the school climate (Wang et al., 2013; Aldridge et al., 2018).



1.2 Religiosity and its influence on social behavior

Religion is considered a unitary system that comprises practices and beliefs that are related to sacred things and that `unite into one single moral community called a Church (Durkheim, 1995). Religiosity is a multidimensional concept that implies religious affiliation, religious actions—going to church, praying, and religious beliefs and faith in divinity (Bjarnason, 2007). Religious beliefs, together with other elements such as culture or science influence the way individuals carry out their daily lives (Johnson et al., 2011). Considering the American context, in today’s society, religion and religiosity tend to be described more through the actions carried out by people at a certain time and place, such as going to church on Sundays (Williams, 2015). In this regard, the idea that religion shapes the behavior of people became a subject of interest for many researchers.

A previous study that focused on the matter of religiosity and peoples’ tendency to help others revealed that religious people were involved more in volunteering activities and were more willing to donate to religious organizations (Jackson et al., 1995). Another study emphasizes the role of religiosity in peoples’ decision to volunteer, showing that individuals who go to church regularly tend to volunteer more than people who do not usually go to church (Ruiter and De Graaf, 2006).

Religiosity has also been studied in relation to subjective well-being. Even though happiness and life satisfaction can be affected by the individual’s health or the individual’s relationships with other people (Goian, 2014), religiosity can influence positively the social motivation. Researchers show that religiosity was associated with behaviors that encouraged social affiliation (Van Cappellen et al., 2017). The ability of students to socially affiliate and to socialize is also influenced by their relationship with their parents (Grusec, 2011). If parents get more involved in the child’s activities, the child will develop better communication abilities (Goian, 2019).




2 Materials and methods


2.1 Data collection

Data were collected from 353 high-school students through a questionnaire. The questionnaire was applied in classrooms during courses between January and February 2020, which corresponds to the second semester of the 2019–2020 school year. The questionnaire was self-administrated and the average time needed to complete it was 30 min. The research population included students from high schools in Timișoara, Romania. Timișoara is part of the Banat region of Romania, a well-developed region from the perspective of educational institutions, and the perspective of institutions involved in social work or public organizations (Goian, 2013). For sampling, we used data based on the ranking of the high schools according to the results obtained at the baccalaureate exam in the June–July 2019 session. At the top of the high schools, we were primarily interested in the confessional high schools in order to be able to select non-confessional high schools as well.

To choose the appropriate sample, the following criteria were applied: (a) The four confessional high schools in Timișoara, with the mention that at the time of the research, one of these high schools was not confessional but included high school classes specializing in theology; (b) Four non-confessional high schools were selected, which had to be theoretical, not vocational (e.g., sports, artistic, pedagogical, and bilingual), state high schools, and located in the municipality of Timișoara. These schools were chosen according to the ranking of the confessional high schools, ensuring similarity in the baccalaureate exam results; (c) Due to the purpose of the research, the sample included students from the 10th to 11th grades, excluding those absent on the day the questionnaire was applied. The consideration underlying this selection takes into account, on the one hand, the fact that the students in the selected classes are in the middle of adolescence (16–17 years old), and on the other hand, the fact that they spent at least 1 year (9th grade) in the confessional school, so they can differentiate and perceive the specific school culture. Taking into account the aspects mentioned above, we included in the study four confessional schools and four non-confessional schools.

The participants consisted of 353 high school students, including 166 from confessional schools and 187 from non-confessional schools. Most students are aged between 15 and 18 years old, with an average age of 16.5 years old. Among the participants, 21 are 15 years old, 149 are 16 years old, 165 are 17 years old, and 18 are 18 years old. The data indicate that there are 161 boys (male—45.60%) and 192 girls (female—54.40%) (Table 1).



TABLE 1 Sociodemographic characteristics of respondents.
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2.2 The research instrument and data analysis

The questionnaire, which can be found in Appendix A, comprises four sections named A, B, C, and D, each section measuring a certain concept. The three concepts measured are: school climate, social behavior, and religiosity.

Section A includes items specific to the school climate, which was measured through an instrument elaborated by Aldridge and Ala’I (2013), called WHITS—What’s Happening In This School Questionnaire. The instrument was translated and adapted to the Romanian cultural context and it comprises six dimensions through which school climate is measured.

Section B includes items specific to social behavior: prosocial and antisocial behavior. The items were adapted from a scale used in previous studies (Padilla-Walker et al., 2018) that measures the general prosocial behavior of students toward individuals they do not know. Antisocial behavior is measured through two dimensions: aggressivity and delinquency.

Section C includes items specific to religiosity. Religiosity was measured by taking into account five dimensions. The first dimension—religious faith is measured through two items (C1 and C2 in the questionnaire), that were previously used in the World Values Survey in 2012 for the Romanian population (Inglehart et al., 2014). The other four dimensions: private religious practices, organizational religiousness, overall self-ranking, and religious preference/affiliation were taken and adapted from the instrument Brief Multi-dimensional Measure of Religiousness/Spirituality—BMMRS (Fetzer Institute, 2003).

Section D includes items referring to the respondents’ socio-demographic characteristics: high school, grade, age, and gender.

The data were analyzed using IBM SPSS Statistical Package for the Social Sciences, version 20. To measure the reliability of the scales, a Cronbach test was performed for each of the dimensions of the measured concepts. The results of all the Cronbach tests showed values above 0.7, proving the reliability of the scales. Additionally, to validate and adapt the scales to the Romanian cultural context, an exploratory factor analysis was conducted for each of the analyzed concepts. According to the exploratory factorial analysis, school climate is measured through six factors: relationship with teachers, relationship with peers, affirming diversity, clarity of rules, reporting irregularities, and seeking help. Social behaviors are measured through three factors: prosocial behavior, antisocial behavior—aggression, and antisocial behavior—delinquency. In the case of religiosity, only one factor was extracted, which was named religiosity.

In this study, results with p < 0.05 are considered statistically significant, but those with p < 0.01 (highly significant statistical differences) or p < 0.005 (very significant statistical differences) are deemed to provide stronger evidence against the null hypothesis. Results with p < 0.001 (very highly significant statistical differences) demonstrate the highest level of statistical certainty, suggesting the effects are highly unlikely to be due to chance.




3 Results


3.1 Differences in school climate and students’ behavior by type of high school

The research results revealed differences in school climate between the two types of schools, particularly regarding the relationship with teachers. In the case of students from confessional schools, the results showed more positive experiences concerning the support they receive from teachers. Compared to students from non-confessional schools, a higher percentage of students from confessional schools consider that teachers have a positive attitude toward the problems of the students and make an effort to understand them—t (353) = 4.442, p < 0.001—very highly significant statistical differences (Table 2).



TABLE 2 Test values staggered by school climate factors.
[image: Table2]

Regarding the relationship with school in the context of students’ feeling of being part of that school, the results presented in Table 2, t (353) = 2.407, p < 0.05, reveal significant statistical differences between students of confessional and non-confessional schools in terms of feeling part of their school. Specifically, students from confessional schools declared to a higher extent than students from non-confessional schools, that they have a stronger feeling of being part of their school.

Concerning the fourth dimension of school climate—affirmation of diversity—the results from Table 2, t (353) = 3.523, p < 0.001, revealing very highly significant statistical differences, show a higher level of positive answers in the case of students from confessional schools, concerning their integration and appreciation of their culture in the school environment. In this regard, students from confessional schools, compared to students from non-confessional schools, consider to a higher extent that the school climate is integrative.

While referring to the dimension of rule clarity, the research revealed a greater tendency toward knowledge and appreciation of the rules among students from confessional schools (134 students out of 166). Table 3 shows that, for most of the time, students are aware of their school’s rules.



TABLE 3 Students’ knowledge of the school’s rules.
[image: Table3]

Regarding the prosocial behavior of students, our findings indicate that students from confessional schools have a higher level of prosocial behavior manifested through actions involving offering help. Table 4 presents the attitude of students toward offering help to people they do not know. The results in Table 4 [t (353) = 2.144, p < 0.05—significant statistical differences] revealed that students from confessional schools, compared to students from non-confessional schools, registered a higher tendency to help people they do not know, even if doing so is not always easy for them.



TABLE 4 Test values staggered by the factors of social behavior.
[image: Table4]

In order to understand better the differences between students’ social behavior depending on the type of school they attend, we performed a t-test. The results revealed that there are significant differences in the way students behave depending on the two types of schools (Table 4). Specifically, very highly significant statistical differences can be seen in the context of factor 2—antisocial behavior—delinquency: t (351) = −4.76, p < 0.001, and significant statistical differences in the context of factor 3—prosocial behavior: t (351) = 2.17, p = 0.03 (p < 0.05). Our findings revealed that in the case of confessional schools delinquent behavior registers lower levels, and with an error of 5%, the result shows that in confessional schools, students tend to engage more in prosocial behaviors.



3.2 Religiosity levels and their influence on school climate and students’ social behavior

To establish the level of association between students’ faith in God, or other divinity depending on the type of school they study in, a Chi-Square test was performed. Since the value of the test was χ2 = 36.457, df (3) with p = 0,000 (p < 0.001), it can be affirmed that the respondents from the two types of schools present very highly significant differences in terms of their faith in God, and these differences are not a result of the random sampling variation (Table 5).



TABLE 5 Chi-Square test for variables: faith in God and type of high school.
[image: Table5]

As expected, the results point toward high levels of religious private and public behavior for students from confessional high schools. The existence of the differences between students’ level of religiosity is also highlighted by the results of the t-test. Thus, since t (351) = −15.57, p < 0.001—very highly significant statistical differences, with an error of 1%, we can affirm that compared to students from non-confessional schools, those who study in confessional schools have higher levels of religiosity.

The analysis of the correlations of the three factors confirms the influence that religiosity has on school climate in both types of schools (Table 6). Even though the correlation can be considered weak (r < 0.30), higher values, at the significance level of 1% were registered in the case of confessional schools due to the high level of students’ religiosity. The strongest correlation can be seen in the case of students’ relationship with their school [r (164) = −0.29, p < 0.01—highly significant statistical differences], a result which strengthens the idea that students in confessional schools feel they are part of the community and they are respected, because of the intersection of the religious values of each student with the values of the school’s organizational culture. In the non-confessional school environment, a higher level of religiosity determines a higher level of students’ actions regarding affirming their diversity: r (185) = −0.23, p < 0.01—highly significant statistical differences (Table 6).



TABLE 6 Correlations between the factors: religiosity and school climate/students’ social behavior.
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Our findings reveal correlations between religiosity and the social behavior of students. An increase in the level of religiosity is associated with a decrease in the tendency to engage in antisocial behavior and with an increase in the tendency to adopt prosocial behavior (Table 6). In confessional schools the correlation has a medium level of intensity between religiosity and students’ behavior manifested through aggressivity [r (164) = 0.39] and delinquency [r (164) = 0.34], at a level of highly significance p < 0.01. The results show that as students’ religiosity increases, their level of antisocial behavior decreases.



3.3 Factors influencing the students’ perceived religiosity

We used binary logistic regression modeling to find out what factors influence the perceived religiosity of the students. To answer this question, we defined the following variables: (i) Dependent variable: religiosity (with values 0—Little and not at all religious and 1—Very or moderately religious) obtained from item 10 in the questionnaire and (ii) Independent variables: school integration (or “school integration index” is a summative index obtained from variables i1–i48) and sociability (or “sociability index” is a summative index obtained from variables B1–B10 after the recodification of the variables in which B6–B10 were recoded). These two indexes have the descriptive values that are presented in Table 7.



TABLE 7 The school integration and sociability indexes.
[image: Table7]

Other categorical variables used in this model were: high school (with values 1—Confessional and 2—Non-confessional), gender (1—Male, 2—Female), and age (1–15 years old, 2–16 years old, 3–17 years old, 4–18 years old).

For logistic regression, the basic assumptions are: “independence of errors, linearity in the logit for continuous variables, absence of multicollinearity, and lack of strongly influential outliers” (Stoltzfus, 2011). All the assumptions were fulfilled. The multicollinearity among these two predictors from Table 7 was avoided (Spearman rho = 0.361, p < 0.001—very highly significant statistical differences). In addition, in all cases VIF < 10 guarantees the absence of multicollinearity. With the procedure Casewise List of extreme values we verified that there are no extreme values in the model. Finally, it is important to note that the observations were independent of each other.

In our binary logistic model with many independent variables, the formula can be: lny = bo+b1*school integration+b2*sociability+b3*high school+b4*gender+b5*age.

As is known, binary logistic regression operates with data in two blocks: (i) In Block 0 none of the predictors are in the model. From the classification table, we observed that the percentage of prediction rate is 64.3%; (ii) In Block 1, we observed the Omnibus Tests for Model Coefficients table. This indicates that the model is better than Block 0 (Chi-Square = 66.458, df = 7, p < 0.001—very highly significant statistical differences).

In the table Model Summary in SPSS Output, we tested the goodness of fit of the model. Using Cox & Snell R Square and Nagelkerke R Square, we decide that 23.6% of the variation in religiosity is explained by all variables included.

With Hosmer and Lemeshow test, we can conclude that the data proposed by the model are close to the real data [Chi-Square = 11.295, df = 8 and p = 0.186 (>0.05)].

Finally, how the table looks with all the variables included in the formula is presented in Table 8.



TABLE 8 Test values staggered by the factors of social behavior.
[image: Table8]

Binary logistic regression indicates that school integration, sociability, and high school are significant predictors for religiosity [Chi-Square = 66.458, df = 7 and p = 0.000 (<0.05)]. The other predictors gender and age are not significant. All the predictors “explain” 23.6% of the variability of religiosity. School integration was very highly significant at a confidence level of 95% (Wald = 12.92, p < 0.001); Sociability was very highly significant at a 95% confidence level (Wald = 11.13, p < 0.001) and high school was significant at a 95% confidence level. The odds ratio for school integration was 1.017 (95% CI 1.008–1.027); for sociability, the odds ratio was 1.067 (95% CI 1.027–1.108) and the odds ratio for high school was 2.765 (95% CI 1.676–4.563). The model correctly predicted 44.4% of cases where religiosity is low and 84.1% of cases where religiosity is high or moderate. Overall, the correctness of the prediction was 70%.




4 Discussion and conclusion

According to the results of our research, there are differences and similarities between the school climate of confessional and non-confessional schools, between the way students behave in such schools, and between students’ levels of religiosity. While previous studies (D’Agostino, 2017) revealed more similarities between the two types of schools, our results show more differences. We found out that students from confessional schools have better relationships with their teachers, they trust them enough to tell them if they were victims of bullying or other aggressions, and they feel that teachers try to understand their problems.

In the context of religiosity and the social behavior of students, our study is in line with a previous study conducted on Indonesian students from 11th grade, which showed that religiosity influenced students’ prosocial behavior, the authors stated that religious people tend to engage more in prosocial activities compared to non-religious people (Kurniawan et al., 2023). Furthermore, our research is in line with a previous study conducted on Filipino students which showed that exposure to religious contexts or concepts can increase the level of prosocial behavior of students (Batara et al., 2016). Our research is also in line with a study that revealed an indirect relationship between religiosity and the prosocial behavior of young adults, the relationship being mediated by their level of empathy. Thus, the researchers concluded that religious young adults tended to show more empathy toward the situations of other people (Han and Carlo, 2021). In the case of religiosity’s influence on social behavior, the main finding of our study shows that as the students’ level of religiosity increases, their antisocial behavior decreases. As other studies highlight the importance of a positive school climate for diminishing acts of bullying or other aggressions (Aldridge et al., 2018), our study also supports the idea that in positive climates like the ones from confessional schools, phenomena such as bullying are encountered less often than in other schools.

Even though our paper revealed interesting results regarding the way religion can have an influence on students’ behavior and on the school climate, the results should be considered in the Romanian context. In a broader, international context, the matter of religion and education has been approached by many researchers. Thus, a previous study that focused on analyzing religion in the educational context in Brazil, revealed that in basic schools, religious education is part of the curriculum and that most schools promote a catholic religious discourse (Senefonte, 2018). Another study, which focused on analyzing religion and education in Greek schools, showed religion had positive effects on students’ behavior and supports the idea that religion can have a positive influence on the development of adolescents (Liagkis, 2016).

While our study focused on emphasizing the way religion can influence the school climate and the social behavior of students, the way students behave is not exclusively influenced by the type of school they attend. In this regard, a discussion about the aspects of schooling experience that can influence the behavior of students is necessary.

The matter of parents’ school choice has been approached by many researchers who aimed to identify the elements that determine parents to choose a specific school. A previous study conducted in Alberta revealed that when making the decisions, parents who enrolled their children in private religious schools took into account their religious beliefs, they were prone to consult with family members but they did not consult with their children. Parents who enrolled their children in non-religious private schools, are most likely to consult with the teachers before making the decision, to visit the school and to consult with other parents (Bosetti, 2004).

Considering the results of our research, the paper also has some theoretical and practical implications. These implications mainly reside in the integrative approach of the educational system, of students’ behavior and religiosity in order to determine the valences of socialization in confessional schools. However, the implications also reside in the investigation of the subject while using a research instrument that was adapted to the socio-cultural Romanian context.

However, our study also has limitations. One limitation is represented by the fact that the influence of religiosity on school climate and social behavior was assessed only through a quantitative method with the help of a questionnaire. Future research could focus on analyzing the subject from a qualitative point of view too. Another limitation is represented by the fact that in our paper we only obtained information from students, and future research should also focus on gathering information from teachers.
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