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Editorial on the Research Topic
 Scrutinising educational responses to migration: critical perspectives on changes in educational practice, policy and research




Even though migration is a core feature of global human history, it continues to be framed as a “problem,” “challenge,” and/or “crisis” for Western nations (Cantat et al., 2023; Rosen et al., 2023). Similarly, in education, migrant students are often approached by accentuating deficits in learning and participation, and along a patronising tendency that positions migrant students as “in need” for academic, language, and psychosocial support and intervention (Kowalczyk, 2010; Szelei et al., 2021; Bunar and Juvonen, 2022).

However, these imaginaries are intertwined with “real” hardships (Rosen et al., 2023). Some issues that continue to affect migrant students are, for example, early school leave, grade retention, and lower achievement (UNESCO, 2018; Wang, 2021); being approached by deficit thinking (Roy and Roxas, 2011; Szelei et al., 2021; Ahooja and Ballinger, 2022), lesser opportunities to access education, learn, and achieve (Ko and Hong, 2020; Emery et al., 2023), and facing segregation, discrimination, and racism (Bonal, 2012; Bunar and Juvonen, 2022; Helakorpi et al., 2022).

Furthermore, the ways migrant students are imagined is interlinked with how teachers and the teaching profession is conceptualise (Szelei et al., 2021). Therefore, “migrant students in hardship” has induced images of “teachers in hardship” (powerlessness, insecurity, frustration, and struggle when facing migration and diversity) and/or images of teachers striving toward inclusion and social justice (Szelei et al., 2021, p. 13). A particular feature of school practices seems to be that these seemingly contradictory tendencies may occur simultaneously (Szelei et al., 2021; Chircop, 2022).

“Real and imagined” hardships then give rise to divergent educational responses (Rosen et al., 2023, p. 4). Over the years one could observe a proliferation of policy frameworks and structures, pedagogical conceptions and practices, and working mechanisms to support migrant students (Luciak, 2006; Kowalczyk, 2010; European Commission, 2013, 2020; Meehan et al., 2021). These educational responses can be broadly summarised as concerned with inclusion related to cultural and ethnoracial diversity, multilingualism, and wellbeing (Bunar and Juvonen, 2022).

Despite the plethora of initiatives, educational changes relating to migration occupy an ambiguous role in transforming education systems. For Kowalczyk (2010), education remains a site of exclusion precisely due to the ways migrant children become “the object of reform.” On the other hand, Rosen (2023) argues that, even if initiatives are born out of “crisis,” they may provide “different opportunities for care, resistance, and solidarity” (p. 21). Research has indeed demonstrated practices through which school practitioners cherished relationships with migrant students and communities, collectively reimagined education, ensured quality learning, and instilled learning experiences for justice (Taylor and Sidhu, 2012; Ginsberg et al., 2018; Wrench et al., 2018; Kim and Kwon, 2023).

It is precisely this ambivalent character of educational responses that we wished to examine under the magnifying glass in this Research Topic. The aim was to provide a deeper understanding on what role educational responses played in the struggle toward social, racial and linguistic justice by (1) interrelating policies, structures, and grand narratives of “migration” and “education” in K-12 education, and (2) examining “responses” as tightly embedded in local histories, and socio-cultural-political contexts.

The articles in this Research Topic offer such analysis by focusing on schooling practices (primary, secondary, and vocational schools), the works of teachers and other practitioners working with and in schools and educational institutions. Altogether, the articles explore teachers' perceptions and attitudes, school practices, and ways of doing research. They contribute to the field by offering an analysis well-grounded in the local societal and policy environment of the respective countries, thus, relating macro societal discourses and policies to educational conceptions and responses to migration.

Soye et al. explore teachers' perceptions relating to the recognition of newcomer students in England and Norway. This study captures teachers' voices regarding how their practices of classroom integration, pastoral care and examination periods are shaped by national education policies. The findings detail teachers' structural, personal, and professional dilemmas as they navigate universalist and difference-specific politics of recognition. The authors argue for policies to recognise the needs of newcomer students and to be supportive of teachers in their work.

Wagner et al. discuss teachers' practices in Austria by situating them in two types of structural language support models: one where migrant students follow language support separate from the mainstream, and another where students stay together, each following individualised learning. The article presents how classroom practices are underpinned by notions of “normalcy,” language hierarchies and cultural (in)visibility. The authors suggest a flexible approach to providing language support that embeds cultural and language knowledges in curricular teaching-learning.

Klöpfer et al. explore the interrelations between the so-called “welcome culture” in Germany and teachers' perceptions in the context of receiving and supporting Syrian and Ukrainian refugee students. This research report highlights the limitations of “welcoming” some students vs. others and explores cultural biases when it comes to practices of integrating, educating, and accepting refugee students. The authors argue for these tensions to be seen as an opportunity for critical reflection and learning to strive for inclusion.

Thomas et al. explore how various stakeholders and refugee students conceptualise educational inclusion in vocational education and training (VET) in Germany. They introduce the “real world lab,” a collaborative research methodology, to map current issues and imagine future scenarios. The findings depict a process of listening to refugee students and practitioners working with them to understand learning in VET, structural and cultural barriers, and policy regulations in rural contexts in reimagining inclusion.

This Research Topic offers insights for future policy and practice. Facilitating, planning, and implementing mechanisms and structures are needed that allow for collaboration and reflection to create inclusive learning environments and increase learning outcomes. Educational responses to migration are to be seen as continual, cyclical and deeply reflexive processes that should be addressed pro-actively. Moving beyond “crisis” narratives and creating counter narratives could directly inform policy (e.g., about naming practices, structures of support, the representation of home languages, cultures, and identities). Thus, positioning the school community with its various actors (students, parents, teachers, other professionals) as powerful in bringing about change and crafting contextually relevant, nuanced responses is essential.


Author contributions

NSZ: Conceptualization, Project administration, Writing—original draft, Writing—review & editing. JW: Conceptualization, Project administration, Writing—original draft, Writing—review & editing. IE: Supervision, Writing—original draft, Writing—review & editing. EA: Supervision, Writing—original draft, Writing—review & editing.



Funding

The author(s) declare that no financial support was received for the research, authorship, and/or publication of this article.



Acknowledgments

We are grateful to all peer reviewers, authors, and editors who have put efforts into this Research Topic.



Conflict of interest

The authors declare that the research was conducted in the absence of any commercial or financial relationships that could be construed as a potential conflict of interest.



Publisher's note

All claims expressed in this article are solely those of the authors and do not necessarily represent those of their affiliated organizations, or those of the publisher, the editors and the reviewers. Any product that may be evaluated in this article, or claim that may be made by its manufacturer, is not guaranteed or endorsed by the publisher.



References

 Ahooja, A., and Ballinger, S. (2022). Invisible experiences, muted voices, and the language socialization of Québec, migrant-background students. Int. J. Biling. Educ. Bilingual. 25, 478–490. doi: 10.1080/13670050.2019.1699898

 Bonal, X. (2012). Education policy and school segregation of migrant students in Catalonia: the politics of non-decision-making. J. Educ. Policy 27, 401–421. doi: 10.1080/02680939.2011.645168

 Bunar, N., and Juvonen, P. (2022). “Not (yet) ready for the mainstream”–newly arrived migrant students in a separate educational program. J. Educ. Policy 37, 986–1008. doi: 10.1080/02680939.2021.1947527

 Cantat, C., Pécoud, A., and Thiollet, H. (2023). Migration as crisis. Am. Behav. Sci. 12:0027642231182889. doi: 10.1177/00027642231182889

 Chircop, L. (2022). “Until they fit in.” Maltese educators” practices and attitudes towards migrant students in middle and secondary schools. J. Multic. Educ. 16, 148–158. doi: 10.1108/JME-04-2021-0042

 Emery, L., Spruyt, B., and Van Avermaet, P. (2023). “That way there are no surprises in the end”: the cooling out function of reception education for newly arrived migrant students in Flanders. Educ. Rev. 75, 1349–1368. doi: 10.1080/00131911.2021.2023472

 European Commission (2013). Study on educational support for newly arrived migrant children. Final report. Luxembourg: Publications Office of the European Union.

 European Commission (2020). Action plan in integration and inclusion 2021–2027. Available online at: https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=CELEX%3A52020DC0758 (accessed January 30, 2024).

 Ginsberg, A., Gasman, M., and Samayoa, A. C. (2018). “It's in your heart”: how the California mini-corps program and hispanic serving institutions are transforming migrant student education. Teach. Educ. 53, 244–262. doi: 10.1080/08878730.2018.1441349

 Helakorpi, J., Holm, G., and Liu, X. (2022). “Education of pupils with migrant backgrounds: a systemic failure in the Finnish system?” in Finland's famous education system, eds. M. Thrupp, P. Seppänen, J. Kauko, and S. Kosunen (Cham: Springer), 319–333. doi: 10.1007/978-981-19-8241-5_20

 Kim, Y., and Kwon, J. (2023). Critical global citizenship education for transnational youth: advancing justice and activism and promoting reciprocal learning. Teach. Teach. Educ. 132:104269. doi: 10.1016/j.tate.2023.104269

 Ko, D., and Hong, J. J. (2020). Social production of space and everyday microaggressions: a case study of (im) migrant youth in South Korea. Int. J. Qualit. Stud. Educ. 33, 987–1006. doi: 10.1080/09518398.2019.1697468

 Kowalczyk, J. (2010). “The immigration problem” and european education reforms: from the education of migrants' children to intercultural education. Eur. Educ. 42, 5–24. doi: 10.2753/EUE1056-4934420401

 Luciak, M. (2006). Minority schooling and intercultural education: a comparison of recent developments in the old and new EU member states. Interc. Educ. 17, 73–80. doi: 10.1080/14675980500502370

 Meehan, A., de Almeida, S., Bäckström, B., Borg-Axisa, G., Friant, N., Johannessen, Ø. L., et al. (2021). Context rules! Top-level education policies for newly arrived migrant students across six European countries. Int. J. Educ. Res. Open 2:100046. doi: 10.1016/j.ijedro.2021.100046

 Rosen, R. (2023). “Emergent solidarities and children on the move: what”s “crisis” got to do with it?” in Crisis for whom? Critical global perspectives on care, migration and childhood, eds. R. Rosen, E. Chase, S. Crafter, V. Glockner, and S. Mitra (London: UCL Press), 20–35. doi: 10.2307/j.ctv2m2fvdp.10

 Rosen, R., Chase, E., Crafter, S., Glockner, V., and Mitra, S. (2023). “Introduction: crisis for whom? Global regimes, minorisation, (im)mobility and care,” in Crisis for Whom? Critical Global Perspectives on Care, Migration and Childhood, eds. R. Rosen, E. Chase, S. Crafter, V. Glockner, and S. Mitra (London: UCL Press), 1–17. doi: 10.2307/j.ctv2m2fvdp.7

 Roy, L., and Roxas, K. (2011). Whose deficit is this anyhow? Exploring counter-stories of Somali Bantu refugees' experiences in “doing school”. Harv. Educ. Rev. 81, 521–542. doi: 10.17763/haer.81.3.w441553876k24413

 Szelei, N., Pinho, A. S., and Tinoca, L. (2021). “Foreigners in our schools”: cultural diversity, othering, and the desire for justice in schools. Urban Educ. 59, 784–814. doi: 10.1177/00420859211058420

 Taylor, S., and Sidhu, R. K. (2012). Supporting refugee students in schools: what constitutes inclusive education? Int. J. Inclus. Educ. 16, 39–56. doi: 10.1080/13603110903560085

 UNESCO (2018). Global Education Monitoring Report 2019: Migration, Displacement and Education – Building Bridges, not Walls. Paris: UNESCO.

 Wang, Z. (2021). Mind the gap: Examining migrant-native disparities in reading performance and subjective wellbeing among 15-year-old students in different education systems. Int. J. Educ. Res. Open 2:100087. doi: 10.1016/j.ijedro.2021.100087

 Wrench, A., Soong, H., Paige, K., and Garrett, R. (2018). Building spaces of hope with refugee and migrant-background students. Int. J. Inclus. Educ. 22, 1197–1212. doi: 10.1080/13603116.2017.1420251

Copyright
 © 2024 Szelei, Wagner, Eloff and Acquah. This is an open-access article distributed under the terms of the Creative Commons Attribution License (CC BY). The use, distribution or reproduction in other forums is permitted, provided the original author(s) and the copyright owner(s) are credited and that the original publication in this journal is cited, in accordance with accepted academic practice. No use, distribution or reproduction is permitted which does not comply with these terms.



OPS/xhtml/Nav.xhtml




Contents





		Cover



		Editorial: Scrutinising educational responses to migration: critical perspectives on changes in educational practice, policy and research



		Author contributions



		Funding



		Acknowledgments



		Conflict of interest



		Publisher's note



		References

















OPS/images/cover.jpg
& frontiers | Frontiers in Education

Editorial: Scrutinising educational
responses to migration: critical
perspectives on changes in
educational practice, policy and
research











OPS/images/crossmark.jpg
©

|






OPS/images/logo.jpg
& frontiers | Frontiers in Education







