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1 Introduction

Education is a fundamental entitlement crucial to individual development, upward social movement, and financial wellbeing. Structural inequalities in the educational system in various nations lead to inequities and sustain inequality (Woodman, 2022). The intergenerational gap refers to differences in knowledge, values, opinions, and experiences between individuals of different age groups (Lyons and Kuron, 2014). These variations in formal schooling have been shown to increase structural differences, resulting in an unequal distribution of resources and authority between generations. It is evident from the literature that different steps have been taken, including the exchange of ideas and cooperation between individuals of different age groups, to reduce these intergenerational gaps in the last four decades in developed and underdeveloped countries (Giraudeau and Bailly, 2019).

Intergenerational repair in the classroom involves addressing and managing generational differences and inequalities through educational procedures and practices (Escobar-Galvez et al., 2023). For example, Blanden et al. (2023) argued that generational gaps lead to educational inequalities in terms of attitudes, resources, conceptual understanding, mobility, and performance. Intergenerational repair recognizes past and structural injustices that have led to contemporary educational differences between students and teachers. It aims to narrow the gap between younger and older generations by promoting understanding, respect, and cooperation. Schools can establish a more inclusive and fair learning environment by incorporating both generations' awareness, experiences, and values into the curriculum. This may include integrating local knowledge and traditions into the classroom, fostering intergenerational discussions, and establishing mentorship programs to link students with older community members. This integration might improve the educational experience by offering a more diverse and enriched learning environment (Trujillo-Torres et al., 2023). In addition, they contribute to social cohesion by fostering links between different age groups.

With the advantages of intergenerational repair, it becomes essential to equip students with the skills to navigate and contribute to a rapidly evolving world (Thaning, 2021). Students can gain greater awareness of the world and their role in it by studying the knowledge and mistakes of past generations. This approach promotes students' critical thinking on past and current issues, humanizing a sense of responsibility in building a better and more enduring future (Yembuu, 2021). Furthermore, it enables older people to recognize their value and participate in societal development, confronting age-related misconceptions and fostering a culture that values continuous learning (Christoforou et al., 2021).



2 Literature review

The impact of the intergenerational gap on educational achievement has been extensively studied, yet the results have been inconsistent (Carolan and Lardier, 2018). Several studies indicate that when older people establish connections with their children, it leads to an enhanced level of satisfaction and understanding (Carolan and Lardier, 2018; Giraudeau and Bailly, 2019; Geven and van de Werfhorst, 2020). Education and inequality have been a critical concern in schools since the 1960s (Windle and Fensham, 2024). Research has focused on topics including socioeconomic class, race, ethnicity, age, and gender inequalities in schools, the reasons behind educational inequalities, and the impact of education on either reducing or perpetuating these inequalities (Merolla and Jackson, 2019). Compared to people without disabilities, people with disabilities typically have lower education levels, lower wages, fewer resources in the home, and poorer health. The inclusion of people with disabilities in sociological studies of inequality is rare, even though they constitute more than one-eighth of the US population (Shandra, 2018).

Educational inequalities are influenced by the intergenerational gap between students and teachers (Sadovnik and Semel, 2010). These inequalities pose significant challenges to efficient teaching and learning, resulting in unequal possibilities for academic activities. The effect of the intergenerational gap on educational performance is critical and of pertinent importance. It affects student-teacher communication, class engagement, students' retention, and their performance in class. Teachers and students face challenges in establishing positive interactions and frankness due to variations in age, culture, values, and experiences (Lee and Kim, 2019). Lack of awareness regarding intergenerational gaps and repair hinders student involvement, performance, and motivation and fosters an unfriendly classroom environment.

In addition, intergenerational differences can also promote the continuation of prejudices and biases. Many people do not recognize age prejudice well when they experience it, and some may perpetuate it themselves (Levy, 2009). Prejudice against older adults is a widespread and institutionalized problem in the US (Nelson, 2005). In a societal ecosystem, intergenerational age prejudice creates generational divides between older and younger people because of the isolation of elderly adults and the separation of older and younger generations (Gothing, 2018).

When teachers and students are of different generations, prejudices and biases are more likely to influence their interactions (Wagner and Luger, 2021). Stereotypes and prejudices can influence teachers' perceptions and evaluations of students, resulting in reduced expectations and unequal treatment based on age. Furthermore, the difference in age between generations can directly influence educational opportunities and results (Kranz et al., 2021). Research indicates that children from underprivileged backgrounds are more prone to being taught by older and less experienced teachers. These teachers may lack the necessary skills to understand and tackle the distinct issues encountered by students facing intergenerational gaps from varied backgrounds (Parth et al., 2020).


2.1 Structural injustices

Structural injustice, or systemic inequity, describes how societal systems maintain disadvantages linked to race, gender, class, age, and disability. These structures hinder access to opportunities and achievements, particularly in underprivileged communities. As applied to our current debate, structural injustice expresses itself in several forms, including inadequate access to high-quality teaching, restricted exposure to varied perspectives, and insufficient chances for professional development (Sriprakash, 2023).

The National Center for Education Statistics reported that the average age of teachers in public schools in the United States increased from 42.5 years in 2003-2004 to 44.5 years in 2015–16. Projections suggest that by 2028, ~33% of teachers will be 55 or older (Ingersoll et al., 2021). Similar trends are observed in developed and underdeveloped countries. For example, the first researcher (part of the school education department in Punjab, Pakistan) has witnessed that teachers have not been recruited since 2017. This further reinforces the argument for increasing the age gap between teachers and students. Demographic change has significant consequences for intergenerational interactions in the classroom since older teachers may find it challenging to relate to younger students with varying values, views, and technological skills. Based on our opinion, we presented the details of intergenerational gaps and differences in Figure 1.
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FIGURE 1
 Intergenerational gaps and repairs.


The nature of the intergenerational gaps and repairs are interpreted below.



2.2 Generational gap

Generational gaps in schooling are complex phenomena shaped by various socioeconomic, cultural, age, gender, and technological competence-based factors. Older teachers sometimes have traditional views on teaching techniques and curriculum, whereas younger students are more adept at using digital technology and are comfortable with innovative technologies. These differences hinder collaborative learning environments and negatively affect the development of students and teachers.

Martzoukou et al. (2020) revealed that digital competence, which refers to using digital technologies successfully and effectively, significantly differs between older and younger generations. They argue that people who grow up with digital technology, known as digital natives, have an obvious advantage over those who do not, referred to as digital settlers. This gap may cause older schoolteachers to worry about the rapidly changing technology environment.



2.3 Intergenerational repair

The intergenerational gap refers to differences in knowledge, values, opinions, and experiences between individuals of different age groups (Lyons and Kuron, 2014). Intergenerational Repair aims to bridge the gap between students and teachers by fostering collaboration and mutual understanding. This approach promotes respect, understanding, compassion, and shared accountability among individuals to establish a fair and inclusive learning atmosphere. Essential elements of intergenerational repair consist of the following areas that must be focused on.


2.3.1 Cross-generational discussion

Promoting open discourse and attentive listening between older teachers and younger students can foster trust and relationships, allowing the sharing of valuable knowledge and perspectives.



2.3.2 Interdisciplinary learning

Incorporating a more inclusive range of subjects, schools of thought, and perspectives in the classroom can promote critical thinking and creativity among students and teachers, reducing the intergenerational gap.



2.3.3 Mentor relationship

Developing positive interactions between younger students and older teachers can facilitate knowledge exchange and support, improving personal and academic development.



2.3.4 Continuous improvement

Promoting continuous professional development and lifelong learning can also foster flexibility and durability in response to changing situations.

Burger et al. (2020) argued that transmission between different age groups individuals is critical in reducing educational inequalities and social class differences by passing down knowledge and values from one generation of people to the next. We also believe that teachers can address and disrupt these disparities and establish more equitable educational environments for all children by encouraging intergenerational repair.




2.4 Critical analysis

Intergenerational repair has the potential to address structural inequities in education, but several challenges must be overcome before it can be widely implemented. Firstly, a large number of teachers are unaware of the importance of intergenerational repair and its impact on student achievement. Secondly, institutional regulations and policies often do not pay attention to intergenerational equity, leading to a continuous disregard for the needs and issues of marginalized groups of society. Furthermore, incorporating technology in the classroom can reduce issues concerning digital literacy, privacy, and security. Lastly, effectively carrying out intergenerational repair requires a significant allocation of resources for teacher development and training programs, requiring enormous financial and human resources.

To overcome these challenges, stakeholders, including policymakers, students, and teachers, must actively discourage the typical prevailing situation and adopt innovative ways of intergenerational repair. By taking this action, they can break down the systemic inequalities that persist in obstructing the educational goals of young school students worldwide.




3 Conclusion

To eradicate structural inequities in schools, we must repair intergenerational gaps. Schools must focus on fostering respect and mutual understanding between students and their teachers by engaging in cross-generational dialogue, interdisciplinary learning, mentoring relationships, and promoting a culture of continual development. This can contribute to a society developing a more equitable and just learning environment. However, achieving intergenerational repair requires collaborative actions from students, teachers, and stakeholders dedicated to changing the current situation and adopting creative solutions to enduring issues.
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