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The purpose of this study is to examine the mediating effect of teacher commitment
on the relationship between burnout and role performance of early childhood
teachers. The sample consisted of 207 early childhood teachers in Seoul and
Gyeonggi Province, selected through convenience sampling. Data collection
was conducted over a period of 1 month in November 2020 with teachers who
agreed to participate in the study. The results of this study were as follows: First,
there was a negative correlation between early childhood teachers’ burnout and
commitment, and between burnout and role performance. Furthermore, there
was a positive correlation between teachers’ commitment and role performance.
Second, early childhood teachers’ teacher commitment was found to partially
mediate the relationship between burnout and role performance. This study is
significant in that it is being published at a time when the integration of early
childhood education and childcare is just beginning in South Korea, and it addresses
the topic of teachers who will be most directly affected by the integration.
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1 Introduction

Early childhood is a critical period for laying the foundation for life, particularly in relation
to the people with whom children interact. Specifically, early childhood is a period in which
life habits, behavioral methods, and understanding of situations are acquired through
imitation. Therefore, the behavior, tone, and attitude of early childhood teachers may have a
direct impact on young children (Cho et al., 2018). In that sense, highly qualified teachers are
key to a high-quality early learning experience. Research has proven that children who attend
high-quality preschool are better prepared for school and their future careers (NAEYC, 2015).
The quality of teachers is also crucial for parents to feel comfortable leaving their children in
the educational institution (Kim, 2019).

Previous research shows that the quality of early childhood education is influenced by
teachers, and that teacher quality and role performance are important variables (Lee and Lee,
2006). Phajane (2014) also argued for the importance of the teacher’s role in childcare quality,
emphasizing that nothing is more important than the good performance of early childhood
teachers who have actual interaction with and direct influence on children. For this reason, it
is necessary to improve the work competency of early childhood fields by enhancing teachers’
role performance and responsibility which have a decisive influence in the process of early
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childhood development. The role performance of the early childhood
teacher means performing the expected behavioral patterns for the job
and status of a teacher (Phajane, 2014). The roles required of early
childhood teachers are diverse. Teachers are required to play the role
of caregivers who provide sensitive, responsive, and warm care. They
are expected to perform professional roles as a learning facilitator, a
learning environment organizer, an educational activity planner, and
a curriculum evaluator. They are also required to serve as parent
educators and counselors, as well as perform administrative duties
(Nam and Jo, 2021). Unlike elementary, middle, and high school, early
childhood education does not have a set textbook, therefore early
childhood teachers make many decisions about curriculum and
operations (Choi, 2021). In addition, early childhood teachers have a
more comprehensive and diverse role than elementary, middle, and
high school teachers and must demonstrate the ability to be flexible in
the operation of the early childhood curriculum (Kim and Seo, 2019).

Early childhood teachers play important and diverse roles but
experience physical and psychological challenges due to overwork,
poor treatment, and low social recognition (Lee and Cha, 2022; Nam
and Jo, 2021). Adapting to the recently revised national curriculum
(Lee and Cha, 2022) also lead to psychological burnout in early
childhood educators, and burnout can lead to negative experiences in
all aspects of an individual’s life, including lethargy, low motivation,
and loss of energy, leading to a decrease in quality of life (Koo et al.,
2017) and further contributing to turnover (Choi, 2017; Park, 2019).
Psychological burnout in early childhood teachers can affect their
quality of life, lower the quality of education, and negatively impact
young children. Therefore, the prevention and management of
psychological burnout is important not only for the health of early
childhood teachers but also for the holistic development of young
children (Nam and Jo, 2021).

Teacher commitment is an important factor for teachers (Yidiz,
2017), and teacher commitment affects the quality of teaching and
performance (Dee et al.,, 2006; Rayo et al.,, 2022). The success of
education depends on teachers’ skills, knowledge, attitudes, and
values, as well as their professional competence and commitment
based on their responsibility for effective teaching (Mwesiga and
Okendo, 2018). Recent empirical research has shown that
individualized teaching, family support for learning and teacher
commitment affect children’s well-being (Rahmatullah et al., 2024).
High commitment is a characteristic of a passionate teacher and has a
positive effect on student achievement (El Kalai et al., 2022; Kushman,
1992). In the case of early childhood teachers, the higher the teacher’s
commitment, the greater the educational effect, and the higher the
teacher’s sense of unity and immersion in the early childhood
education institution, the higher the quality of educational
performance (Kang and Shon, 2017).

Studies regarding early childhood teachers’ role performance have
been conducted on the relationship between self-leadership, teaching
passion (Seo and Park, 2021), and teaching effectiveness (Kim and
Seo, 2019). However, research on the relationship between burnout
and teacher commitment is scarce. Therefore, this study aims to
examine the mediating effect of commitment in the relationship
between early childhood teacher’s burnout and role performance. The
results of this study will broaden the understanding of the variables
related to the role performance of early childhood teachers and are
expected to be preliminary data for enhancing the role performance
of early childhood teachers.
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2 Theoretical background
2.1 Burnout and role performance

Burnout is an individual’s psychological and physical exhaustion that
occurs in the course of work (Freudenberger, 1974). Maslach and Jackson
(1986) defined burnout as including the following three characteristics:
First, emotional exhaustion refers to the state where an individual depletes
their emotional resources, unable to muster the energy or capacity
required to give of themselves or care for others any longer. Second,
depersonalization in interpersonal contexts manifests as impersonal and
dehumanizing attitudes or emotions in relationships. It typically presents
as negative, cynical attitudes or reactions to clients, colleagues, or work
situations. Third, reduced personal accomplishment is characterized by a
tendency to evaluate one’s work negatively and a reduced sense of
satisfaction or efficacy in onée’s work. Psychological burnout is emotional
exhaustion, which is a state of mind in which an individual is unable to
devote themselves fully to their work, expresses cynical and negative
attitudes and emotions to themselves and others, and leads to a negative
evaluation of others and oneself due to a lack of personal achievement
(Maslach et al,, 2001). In the case of early childhood teachers, as a result
of exposure to severe physical and psychological stress coming from
excessive work, poor work environment, and low quality of life, their
power, energy, motivation, and enthusiasm to perform the duties are
reduced and exhausted (Koo et al., 2017). In addition to psychological
symptoms such as decreased enthusiasm for the teacher’s job and low
self-esteem, burnout causes physical symptoms such as headaches and
insomnia, making it difficult to perform successful duties (Choi, 2021). A
high level of burnout is a major cause of early childhood teacher turnover
(Choi, 2017; Park, 2019). Furthermore, teacher turnover leads to turnover
of fellow teachers, lower morale, and lower quality of early childhood
education (Yang, 2011). It has been shown that the higher the burnout of
the early childhood teacher, the more difficult it is to fulfill the role (Cho,
2015). However, it was found that there is no significant relationship
between burnout and the role performance of early childhood teachers
(Lee and Moon, 2015). Given these inconsistent results, this study tries to
explore, the relationship between burnout and the role performance of
early childhood teachers.

HI: Early childhood teachers’ burnout will negatively correlate
with role performance.

2.2 Burnout and teacher commitment

Teacher commitment is the psychological attachment that teachers
have while operating the curriculum (Ro, 2004). Teacher commitment
is the psychological attachment that teachers have while operating the
curriculum (Ro, 2004). Research on the relationship between childcare
teacher burnout and teacher commitment is an important topic in the
fields of education and childcare. Oh (2015) found a significant negative
correlation between childcare teacher’s burnout and organizational
commitment. Akdemir (2019) found a negative and significant
relationship between teachers’ level of burnout and their level of
organizational commitment. Additionally, studies that did not target
teachers (Demirel et al., 2017; Yasmin and Marzuki, 2015) reported that
as member burnout increases, organizational commitment decreases.
Accordingly, this study presented the following hypothesis.
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H2: Early childhood teachers’ burnout will negatively correlate
with teacher commitment.

2.3 Teacher commitment and role
performance

Teacher commitment includes values, dedication, and attachment to
one€’s job as a teacher, and efforts to treat young children fairly and develop
educational activities (Tyree, 1986). This term is measured by the extent
to which teachers lead, guide, train, instruct, assess and evaluate learning
as a means of carrying out their tasks (El Kalai et al., 2022). Given this
definition and measurement of teacher commitment, it is reasonable to
assume that commitment affects role performance. Early childhood
teachers’ commitment is linked to the quality of education. As mentioned
earlier, unlike elementary and secondary schools, teachers in early
childhood education have relatively more autonomy and discretion in
teaching and learning activities. Therefore, early childhood teachers’
commitment leads to a strong psychological attachment to their
institution, children, and their teaching and learning activities (Moon,
2010), which in turn leads to efforts to improve their professional
development (Firestone and Fennell, 1993). Van Waeyenberg et al. (2022)
found that the strength of the performance management process was
negatively related to teacher burnout and positively related to
performance. Furthermore, the relationship between performance
management process strength and teacher performance are related
through indirect effect of affective organizational commitment. It is
reported that early childhood teachers with high teacher commitment
perform their role with pride, pride, and passion (Byeon and Cho, 2022).
According to Rayo et al. (2022), Teacher’s commitment has a significant
positive effect on job performance. Teacher commitment is also reported
to have a positive effect on sustainable teaching performance (Alzoraiki
etal,, 2023). This study presented the following hypothesis.

H3: Teacher commitment will positively correlate with
role performance.

2.4 Burnout, role performance, and teacher
commitment of early childhood teachers

Teacher commitment is being studied as a variable that mediates
the relationship between teacher-related variables (Eginli, 2021;
Magsipoc, 2022). Teacher burnout has a negative effect on teacher
commitment (Rayo et al., 2022; Wullur and Werang, 2020), and
teacher commitment acts as a variable that lowers teacher role
performance (Norawati et al., 2022). Based on the findings of previous
studies, this study presented the following hypothesis.

H4: The relationship between burnout and role performance will
be mediated by teacher commitment of early childhood teachers.

3 Methods
3.1 Data and sample

The subjects of this study were limited to teachers working
in kindergartens and childcare centers located in Seoul and
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Gyeonggi-do. The number of subjects suitable for this research
method was calculated using the G*Power 3.1 program,
and the result was more than 100. Two hundred seven
copies were used for the final analysis, excluding 24 copies
that did not respond faithfully among the 231 collected
copies and this number is suitable for the study. In addition,
teaching experience was controlled. The general background
of the study subjects is as follows (Table 1). The age of 26-30 years
(30.4%),
type of institution as childcare center (59.1%), marital

old (39.6%), teaching experience of 3-5 years

status as single (60.9%), and age of children in charge as 3 years
(29.5%) are types that represent the highest frequency of
each category.

3.2 Research instrument

3.2.1 Burnout

To measure burnout, Maslach and Jackson’s (1981) Maslach
Burnout Inventory (MBI) used in the study of Mun (2020)
was used. This measurement scale consists of a total of 22 items,
including 9 items on emotional exhaustion, 5 items on
dehumanization, and 8 items on the decrease in personal
achievement. This scale is measured using a 5-point Likert
scale, strongly disagree (1) to strongly agree (5) with
higher scores indicating higher levels of burnout. When
analyzing the measurement model of this study, the factor load
of the decrease in personal achievement was 0.34, which did not
exceed the standard value of 0.50. Therefore, the decrease in
personal achievement was excluded from the analysis. The
sub-factors and reliability coefficients of the burnout scale are
shown in Table 2.

3.2.2 Teacher commitment

To measure teacher commitment, the teacher commitment tool
developed by Hong (2005) and modified and supplemented by Kim
(2015) to suit early childhood teachers was used. This measurement
scale consists of a total of 18 items, including 6 items on class
commitment, 6 items on child commitment, and 6 items on
organization commitment. This scale is measured using a 5-point
Likert scale, strongly disagree (1) to strongly agree (5) with higher
scores indicating higher levels of commitment. The sub-factors and
reliability coefficients of the teacher commitment scale are shown in
Table 3.

3.2.3 Role performance

To measure role performance, the ECTRRS Early
Childhood Teacher’s Role Rating Scale (ECTRRS) developed by
Cho (1997) was used. The measurement scale consists of a total
of 70 items, including 15 items on the role of curriculum
designer, 14 questions on the role as daily planner and
performer, 9 questions on the role as counselor and advisor, 15
questions on the role as researcher, and 17 questions on the
role as administrator and manager. This scale is measured
(1) to
strongly agree (5) with higher scores indicating higher
The
reliability coefficients of the role performance scale are shown in
Table 4.

using a 5-point Likert scale, strongly disagree

levels of role performance. sub-factors and
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TABLE 1 Demographic characteristics of study subjects.

10.3389/feduc.2024.1474838

Category N %
Age

Under 25 34 16.7

26-30 82 39.6

31-35 32 15.2

Over 41 59 28.5
Teaching experience

Under 1 year 14 6.8

1-3 years 53 25.6

3-5 years 63 30.4

5-8 years 43 20.8

Over 8 years 34 16.4
Types of institution

Kindergarten 83 409

Childcare center 124 59.1
Marital status

Single 126 60.9

Married 81 39.1
Age of children in charge

0-2 years 43 20.8

3 years 61 29.5

4 years 45 21.7

5 years 45 21.7

Mixed age 13 6.2
Total 207 100.0

TABLE 2 Summary of independent variables.
Sub-factors Number of items This study
Emotional Exhaustion (EE) 9 0.90 0.86
Depersonalization (DP) 5 0.79 0.82
Total Burnout (TB) 14 0.86
TABLE 3 Summary of mediating variables.

Sub-factors Number of items This study
Class Commitment (CC) 6 0.73 0.90
Young Children Commitment (YC) 6 0.77 0.87
Organization Commitment (OC) 6 0.81 0.92
Total Teacher’s Commitment (TC) 18 0.89 0.94

3.3 Research procedure

A preliminary survey was conducted on 10 early childhood teachers

to find out the level of understanding of the questionnaire content on

Frontiers in Education

burnout, role performance, and teacher commitment and the

appropriateness of responses. As a result of the preliminary survey, it was

found that there were no items difficult for teachers to understand in the

questionnaire. The survey was conducted among teachers working in
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TABLE 4 Summary of dependent variables.

10.3389/feduc.2024.1474838

Sub-factors Number of items This study

Role as a Curriculum Designer (RC) 15 0.85 0.92

Role as Daily Planner and Performer (RP) 14 0.88 091

Role as Counselor and Advisor (RA) 9 0.80 0.85

Role as a Researcher (RR) 15 0.90 0.92

Role as Administrator and Manager (RM) 17 0.91 0.92

Total Role Performance (TRP) 70 0.94

TABLE 5 Descriptive analysis.
Mean SD Skewness Kurtosis

Burnout EE 2.41 0.57 —0.21 —0.17
DP 1.95 0.74 091 1.44
Total 2.25 0.51 0.06 —0.50

Teacher commitment CC 3.95 0.61 —0.14 —0.64
YC 4.06 0.57 —0.24 —0.62
oC 3.85 0.69 —0.41 —0.33
Total 3.95 0.58 —0.22 —0.66

Role performance RC 4.15 0.49 —0.46 0.12
RP 4.32 0.45 -0.79 1.12
RA 4.32 0.51 -1.15 2.90
RR 4.08 0.53 —0.38 0.22
RM 4.05 0.60 —0.69 0.61
Total 4.18 0.46 -0.79 1.45

early childhood education institutions in Seoul and Gyeong-gi province
through the online survey, and 207 were used for analysis.

3.4 Ethical considerations

The study participants were only those who agreed to participate
in the study. There were no risk factors in the study. In addition, the
research participants were offered a small gift as compensation.

3.5 Data analysis

The data collected in this study was analyzed using the statistical
program SPSS ver. 22.0 and AMOS ver. 22.0. First, descriptive
statistical analysis and correlation analysis were performed to examine
the normal distribution and correlation of variables. Next, to analyze
the structure of the research model and to confirm the path among
variables, a confirmatory factor analysis was performed using the
structural equation model (SEM), and the model validation was
performed using the Maximum Likelihood (ML) method. For the fit
of the model, y(df), TLI, CFI, and RMSEA values were
comprehensively reviewed. The mediating effect was verified using the
bootstrapping method, and the significance of the mediating effect
was assessed through the bias-corrected 95% CI, the result of
correcting the bias caused by the finite sample.

Frontiers in Education

4 Result
4.1 Descriptive statistics

As a preliminary step before the analysis of the structural equation
model, the mean, standard deviation, skewness, and kurtosis were to
assess the normality of a distribution of the variable and the results are
presented in Table 5. As a result of verifying the normality of each variable,
it was found that the skewness was between —0.18 and 0.36, and the
kurtosis was between —0.27 and 0.88, satisfying the normal distribution
condition of skewness between —2 to +2 and kurtosis between —7 to +7
(Hair et al., 2010). The mean of burnout this subject was 2.25 (SD = 0.51)
which was lower than the median, and the mean of commitment and role
performance was 3.95 (SD =0.58) and 4.18 (SD = 0.46), respectively,
which were high.

4.2 Correlation analysis

A correlation analysis among early childhood teachers’ burnout,
teacher commitment, and role performance performed and the results
are presented in Table 6. Early childhood teachers’ burnout had a
significant negative correlation with teacher commitment (r = —0.22,
p<0.01) and role performance (r=-0.22, p<0.01). Teacher
commitment of early childhood teachers was found to have a significant
positive correlation with role performance (r = 0.47, p < 0.001).
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TABLE 6 Correlation of variables.

10.3389/feduc.2024.1474838

EE DP TB CcC YC ocC TC RC RP RA RR RM TRP
EE 1
DP 0.28%*#* 1
TB 0.87%%* 0.727%%* 1
CcC —0.20%* —0.18%* —0.24%* 1
YC —0.21%* —0.21%* —0.26%%* 0.86%** 1
oC —0.13 —0.10 —0.15* 0.76%** 0.817%%* 1
TC —0.19%* —0.17* —0.22%%* 0.93%** 0.95%** 0.93%#* 1
RC —0.13 —0.22%* —0.21%* 0.35%** 0.40%** 0.36%%* 0.407%** 1
RP —0.13 —0.26%%* —0.23%%* 0.39%** 0.46%%* 0.41%%* 0.44%%%* 0.79%** 1
RA —0.14* —0.24%%* —0.23%%* 0.38%** 0.46%** 0.38%#* 0.43%%* 0.77%%* 0.83%** 1
RR —0.12 —0.21%* —0.20%* 0.38%** 0.40%** 0.34%#* 0.407%* 0.77%%* 0.71%%* 0.75%#%* 1
RM —0.05 —0.19%* -0.13 0.30%%* 0.38%#%#% 0.377#%% 0.387##% 0.56%** 0.59%%#% 0.63%#%% 0.637%#% 1
TRP —0.31 —0.26%%% —0.227%% 0.41%%* 0.48%%#%* 0.42%%% 0.477#%% 0.89%#* 0.89%#* 0.91%#%% 0.897##7% 0.80%#* 1
#p < 0.05; ¥¥p < 0.01; *¥¥p < 0.001.
TABLE 7 Measurement model fit.
7 df p TLI CFI RMSEA
Results 52.203 ‘ 32 0.014 0.980 ‘ 0.985 0.055 ‘
Cut-off xHdf<3 >0.90 <0.08 ‘

TABLE 8 Standardized parameter estimates for measurement model.

Latent variable Measurement Estimate Construct
variable reliability
Emotional exhaustion 0.56 0.45 0.21 2.62%%

Burnout 0.74 0.84
Depersonalization 1.000 0.62
Class devotion 0.94 0.906 0.06 17.04%%%

Commitment Child devotion 0.94 0.96 0.05 18.52%%#%* 0.96 0.99
Organization devotion 1.000 0.84
Curriculum designer 1.05 0.87 0.09 11.49%%%*
Performer 1.08 0.89 0.09 11.73%%%

Role performance Advisor 1.11 0.90 0.09 11.84%%% 0.90 0.98
Researcher 1.09 0.84 0.10 111758
Administrator 1.000 0.69

¥ <0.01; ###p < 0.001.

4.3 Assessment of measurement model

The measurement model was verified through confirmatory
factor analysis to confirm whether the indicators were properly
related to the latent variable. In the first verification of the
the
accomplishment decrease to burnout was 0.34, which was lower
than the cutoff value of 0.50. In addition, the AVE of burnout was
0.34 and the conceptual reliability of it was 0.60, which was lower

measurement model, factor loading of personal

than the cut off value. For this reason, personal accomplishment
decrease was excluded from the analysis. The model fits are y*
(df=32, p<0.05)=52.203, CNIM/df=1.631, TLI=0.980,

Frontiers in Education 06

CFI = 0.985, RMSEA = 0.055, greater than the cutoff criteria (Yu,
2022) presented in Table 7.

The path of the latent variables with the indicators of burnout,
commitment, and role performance was all significant at the p-value
0f0.01 or 0.001. In regard to convergent validity, the Average Variation
Extracted (AVE) and construct reliability scores need to be higher
than 0.50 and 0.70, respectively. And in regard to discriminant validity,
the value of Square Root of AVE should be higher than the correlation
between constructs (Yu, 2022). In this study, both convergent and
discriminant validity is established in the measured constructs. The
detailed results of the measurement model verification are presented
in Table 8 and Figure 1.
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4.4 Assessment of structural model

The results of examining the model fit to identify the mediating
effect of commitment in the relationship between childcare teachers
burnout with role performance were »*(df = 32, p < 0.05) = 52.20,
TLI = 0.98, CFI = 0.99, RMSEA = 0.06. These results, same with the
measurement model verification, were found to be appropriate. They
also demonstrated the path of burnout to commitment has a
significant negative effect (f=—0.36, p <0.05). and the path of
commitment to role performance has a significant positive effect

pmotional_exhaustio
depersonalization

\
87
performer G

84 Performance -36
7
"
. N 96 .
child_devotion 54 Devotion

@®® WEOEO® ®®

FIGURE 1
Standardized parameter estimates for measurement model.

TABLE 9 Path coefficients of the model.

10.3389/feduc.2024.1474838

(f=0.42, p<0.001). Furthermore, the path of burnout to role
performance has a significant negative effect (§ = —25, p < 0.05) as
shown in the Table 9 and Figure 2.

4.5 Assessment of mediating effect

Direct and indirect effects and total effects were assessed to evaluate
the mediating effect of commitment in the relationship between burnout
and role performance of early childhood teachers, and the results are
presented in Table 10. The result demonstrate that burnout is negatively
and directly related to devotion (ff = —0.36, p < 0.01) and role performance
(f=-0.25, p<0.05), and commitment is positively related to role
performance (ff = 0.42, p < .001). Furthermore, commitment is indirectly
related to role performance through commitment (= —0.15, p <.01).
And the total effect of combining direct and indirect effects (5 = —0.40,
P <0.01) was also found to be significant.

As a result of verifying the significance of the indirect effect of
commitment, the 95% Bootstrap Confidence Interval does not
straddle a 0 in between [LLCI= —0.275, ULCI = —0.057]. It can
be concluded by synthesizing all the results that childcare teachers’
commitment shows partial mediation effect between burnout and
role performance.

5 Discussion

In this chapter, the researchers discuss based on the research
hypotheses and results. First, a significant negative correlation

Path B B S.E. CR.

Burnout -> Commitment —0.45 —0.36 0.19 —2.40%*
Commitment -> Role performance 0.30 0.42 0.06 4.83%%*
Burnout -> Role performance —0.22 —0.25 0.12 —1.86%*

#p < 0.05; *#p < 0.01; ##¥p < 0.001.
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Mediation model.
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TABLE 10 Direct, indirect, total effect.

Direct effect

Indirect effect

10.3389/feduc.2024.1474838

Total effect 95% ClI

Burnout - > commitment —0.36%* —0.36**
Commitment - > role performance 0.42% 0.42%
Burnout - > role performance —0.25% —0.15%* —0.40%* —-0.28 —0.06

#p < 0.05; **p < 0.01.

was found between early childhood teachers’ burnout and teacher
commitment. This is a similar result to the research results of
Choi (2021) who found that the higher the burnout of early
childhood teachers, the lower the organizational commitment. In
addition, it can be said to be in the same context as the results of
the study by Russell et al. (2020), which showed that the higher
the burnout of teachers, the lower their commitment. In the case
of early childhood teachers, teacher commitment may decrease
due to reduced participation and dedication to work due to
burnout. Accordingly, it is necessary to consider the burnout of
early childhood teachers to increase their commitment.

It was found that there was a significant negative correlation
between early childhood teachers’ burnout and role performance.
This is similar to the finding of Oh (2015) which showed a
negative correlation between the psychological burnout and role
performance of childcare teachers, and that of Lee and Moon
(2015), which showed a significant negative correlation between
burnout and role performance of married infant care teachers.
This finding is supported by the energization model (Bakker and
Demerouti, 2007), which states that higher levels of burnout can
lead to lower levels of role performance due to the energy and
resources required to perform the role. In other words, burnout
experienced by early childhood teachers can lead to poor role
performance, so it is necessary to provide support systems to help
teachers manage their burnout.

It was found that there was a significant positive correlation
between teacher commitment and role performance. This result
is consistent with Kim’s (2023) finding of a positive correlation
between nursery teachers’ teaching commitment and creative role
performance and Moon’s (2023) finding of a positive correlation
between early childhood teachers’ passion and role performance.
Therefore, it is necessary to provide help by considering the work
environment, organizational culture, work support, and self-
development opportunities to increase the commitment of early
childhood teachers so that childcare teachers can actively
perform their role.

Second, to examine the mediating effect of commitment in
the relationship between burnout and role performance, the
direct and indirect effects among the three variables are
discussed. This study showed that early childhood teachers’
burnout significantly affected their role performance. This result
is similar to the result that childcare teachers’ psychological
exhaustion has a negative effect on role performance (Kim and
Moon, 2020). This result is in the same context as the finding of
Kim and Moon (2020), who found that psychological burnout
among childcare teachers had a negative effect on role
performance, and Her (2017), who found that emotional burnout
among kindergarten teachers had a negative effect on role
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performance. This finding is supported by Kim et al.'s (2017)
study of Korean workers and Piczon and De Asis's (2018) study
of university faculty, which found burnout has a negative effect
on role performance. On the other hand, this result is inconsistent
with Kim and Moon's (2020) findings that psychological burnout
among childcare teachers does not have a significant effect on
role performance.

The result showed that early childhood teachers’ burnout
significantly affected teacher commitment. This is in a similar
context to the research results of Akdemir (2019), which found
that teacher burnout had a significant effect on organizational
commitment. In addition, it can be said to be in the same context
as the study by Song and Lee (2023), which found that childcare
teachers’ burnout had a significant effect on job engagement.
These findings mean that when early childhood teachers feel
burned out and exhausted from their work, they may have
difficulty forming positive, stable relationships with young
children, which may adversely affect their commitment.
Therefore, there is a need to provide continuous support so that
early childhood teachers can maintain a healthy psychological
state and well-being and concentrate on their work.

This study also showed that early childhood teachers’
commitment significantly affected role performance. This result
is similar to Shu’s (2022) finding that teacher commitment has a
significant effect on work engagement and Hwang and Moon's
(2019) that
commitment has a significant static effect on role performance.

finding childcare teachers’ organizational
In particular, it is supported by the results of Moon’s (2023) study,
in which love of education, a sub-factor of commitment to
teaching, was found to have a significant effect on role
performance. This result suggests that if early childhood teachers
have an interest and dedication to the work of early childhood
education institutions, sympathize with the organization’s goals
and values, and make efforts, these can have a positive impact on
role performance. Therefore, it is necessary to consider ways to
induce or improve the dedication of early childhood teachers,
such as improving the compensation system, providing self-
development opportunities, or improving the work environment.

Early childhood teachers’ teacher commitment was found to
partially mediate the relationship between burnout and role
performance. The result regarding the mediating effect is
supported by the finding that there is a mediating effect of
organizational commitment in the effect of emotional exhaustion
on the role performance of nurses (Tourigny et al., 2012). It is
also supported by research showing that teacher burnout has a
significant negative effect on organizational commitment
(Akdemir, 2019) and that job commitment has a significant
positive effect on teaching performance (Vallejo, 2019). The
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results of this study confirmed that the burnout experienced by
early childhood teachers acts as a factor in lowering role
performance, but that teacher commitment can alleviate this. In
other words, the burnout experienced by early childhood teachers
in work and interpersonal relationships causes difficulties for
them in carrying out their roles, but early childhood teachers
with high teacher commitment make efforts to fulfill their roles
due to their convictions. Therefore, there is a need to provide
opportunities to motivate teacher commitment through
workshops and seminars for retraining.

Based on the results of this study, suggestions that can be put
into practice in the field are as follows. To reduce the burnout of
early childhood teachers, there is a need to improve the work
environment of early childhood teachers, and there is a need to
regularly implement counseling interventions targeting early
childhood teachers who experience burnout. Additionally,
administrative improvements such as duplicative paperwork that
causes burnout in early childhood teachers are also needed.
Accordingly, it is believed that unifying the government agencies
in charge of early childhood education institutions will help
reduce the workload and burnout of early childhood teachers. In
addition, there is a need to provide opportunities for motivation
to form teacher commitments and to find ways to improve the
social and economic status of teachers.

6 Conclusion

In this study, it was found that there was a negative correlation
between early childhood teachers’ burnout and commitment, and
between burnout and role performance, and a positive correlation
between commitment and role performance. Additionally, early
childhood teachers’ teacher commitment appeared to be an important
variable mediating the relationship between burnout and role
performance. Therefore, to improve the role performance of early
childhood teachers, it is necessary to focus on lowering burnout and
increasing teacher commitment. Burnout experienced by early
childhood teachers at work causes low role performance, but this can
be alleviated when teacher commitment is high. Therefore, it will
be necessary to design curricula in teacher education programs to
produce committed early childhood teachers and to be able to select
such teachers. It is also important to encourage teachers to maintain
the commitment the commitment they made when they started
teaching to rewarded for the work they do. With the appointment and
dedication of such dedicated teachers, it will be possible to improve
the quality of early childhood education by increasing the role
performance of early childhood teachers. To increase teachers’
commitment, it is necessary to educate teachers to increase their
commitment from the curriculum of university teachers’ training. In
addition, establishing a supportive organizational culture for teachers
in early childhood education institutions will reduce teachers’
burnout, which will lead to an improvement in the overall quality of
early childhood education. In South Korea, where this study was
conducted, the first phase of early childhood education and childcare
integration began in 2024. It is expected that the ratio of infants to
teachers will be lower and teachers will be better treated. This national
attention and support for early childhood education will help to
significantly reduce teacher burnout. In addition, parental courtesy
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and restraint in complaints, and the director’s support and
consideration will also help lower teacher burnout.

6.1 Limitation and direction for future
research

The limitations of this study and suggestions for follow-up
research are as follows. First, this study was a cross-sectional study
based on data collected at a single point in time. Early childhood
teachers’ burnout, teacher commitment, and role performance may
appear differently over time. Therefore, it is necessary to design
and study a longitudinal study to study these changes. Second, this
study conducted a survey using a method in which research
subjects responded to questionnaires. Since this method has the
limitation of not reflecting the deep inner thoughts of the research
subjects, it is necessary to conduct research considering a
qualitative research approach using interview methods or a mixed
research method in follow-up research. Third, when developing a
program to improve teachers’ role performance in follow-up
studies, it is recommended to consider reducing teacher burnout
and increasing teacher commitment.

Data availability statement

The raw data supporting the conclusions of this article will
be made available by the authors, without undue reservation.

Ethics statement

Ethical review and approval was not required for the study on
human participants in accordance with the local legislation and
institutional requirements. Written informed consent from the
participants or participants legal guardian/next of kin was not
required to participate in this study in accordance with the national
legislation and the institutional requirements.

Author contributions

SK: Data curation, Supervision, Writing — review & editing. JL:
Conceptualization, Formal analysis, Methodology, Validation,
Writing - original draft, Writing - review & editing.

Funding

The author(s) declare that no financial support was received for
the research, authorship, and/or publication of this article.

Conflict of interest

The authors declare that the research was conducted in the
absence of any commercial or financial relationships that could
be construed as a potential conflict of interest.

frontiersin.org


https://doi.org/10.3389/feduc.2024.1474838
https://www.frontiersin.org/journals/education
https://www.frontiersin.org

Kim and Lee

Publisher’s note

All claims expressed in this article are solely those of the authors
and do not necessarily represent those of their affiliated

References

Akdemir, O. A. (2019). The effect of teacher burnout on organizational commitment
in Turkish context. J. Educ. Train. Stud. 7, 171-179. doi: 10.11114/jets.v7i4.4067

Alzoraiki, M., Ahmad, A. R., Atteq, A. A, Naji, G. M. A., Almaamari, Q., and
Beshr, B. A. H. (2023). Impact of teachers’ commitment to the relationship between
transformational leadership and sustainable teaching performance. Sustain. For. 15:4620.
doi: 10.3390/su15054620

Bakker, A. B., and Demerouti, E. (2007). The job demands-resources model: state of
the art. J. Manag. Psychol. 22, 309-328. doi: 10.1108/02683940710733115

Byeon, M., and Cho, A. (2022). Effects of negative job environment on the role
performance of teachers in early childhood educational institutions: mediating effects
of teaching commitment. J. Humanit. Soc. Sci. 13, 627-642.

Cho, B. K. (1997). Comparative study kindergarten teacher's role perception and role
performance in Korea and the United States. Korean J. Comp. Educ. 7, 235-238.

Cho, H. Y. (2015). Effects of child care teachers’ emotional exhaustion and goal-
orientation on their role performance. [Master’s thesis, Inha University]. RISS.

Cho, Y. N,, Jang, H. J., and Shin, Y. J. (2018). The current status and improvement plan
of the character education and evaluation project for childcare staff: Focusing on
character self-diagnosis questions. Seoul: Korea Childcare Promotion Institute.

Choi, H. S. (2017). The effects of resilience, job satisfaction, and burnout on intention
to leave of infant teachers in Korea. J. Early Child. Educ. Educ. Welfare 21, 129-149. doi:
10.22590/ecee.2017.21.3.129

Choi, S. Y. (2021). The mediating effects of positive psychological capital on the
relationship between early childhood teachers burnout and organizational commitment.
J. Couns. Psychol. Educ. Welfare 8, 233-247. doi: 10.20496/cpew.2021.8.3.233

Dee, J. R., Henkin, A. B., and Singleton, C. A. (2006). Organizational commitment of
teachers in urban schools: examining the effects of team structures. Urban Educ. 41,
603-627. doi: 10.1177/0042085906292512

Demirel, Y., Tohum, E. U, and Kartal, O. (2017). The effect of burnout on
organizational commitment: a study on nurses in a university hospital. Kastamonu Univ.
Iktisadi Idari Bilim. Fakiilt. Derg. 18, 444-460.

Eginli, I. (2021). In serach of keeping good teachers: mediators of teacher commitment
to the profession. J. Lang. Linguist. Stud. 17, 911-936. doi: 10.17263/11s.904088

El Kalai, I., Kirmi, B., and Lhassan, I. A. (2022). Investigating the effect of teacher
commitment on student academic: the cas e of Moroccan high schools in Tangier. Int.
J. Res. Bus. Soc. Sci. 10, 350-363. doi: 10.20525/ijrbs.v10i8.1507

Firestone, W. A., and Fennell, J. R. (1993). Teacher commitment, working conditions
and differential incentive policies. Rev. Educ. Res. 63, 489-525. doi:
10.3102/00346543063004489

Freudenberger, H. J. (1974). Staff burn-out. J. Soc. Issues 30, 159-165. doi:
10.1111/j.1540—4560.1974.tb00706.x

Hair, J. E, Black, W. C., Babin, B. J., and Anderson, R. E. (2010). Multivariate data
analysis: A global perspective. Upper Saddle River (NJ): Pearson Education.

Her, O. H. (2017). Structure analysis of the relationship between kindergarten
teachers’ job satisfaction, emotional burnout, and role performance. J. Parent Educ. 9,
293-308.

Hong, C. N. (2005). The structural relationship between school characteristics and
teacher commitment. [Doctoral dissertation, Seoul National University]. RISS.

Hwang, H., and Moon, H. J. (2019). Effect of child care teachers’ organizational
commitment and empowerment on role-performance. J. Learner Cent. Curric. Instr. 19,
1097-1116. doi: 10.22251/j1¢ci.2019.19.6.1097

Kang, S. J., and Shon, Y. J. (2017). A study on the relationship between teacher’s
commitment, organizational cultures, organizational commitment and ego-resilience.
Korean J. Early Child. Educ. 37, 317-337. doi: 10.18023/kjece.2017.37.5.014

Kim, M. J. (2015). Development and application of character strength-based happiness
enhancement program for early childhood teachers. [Doctoral dissertation, Pusan
National University].

Kim, O. K. (2019). The effects of childcare teachers' personality on teacher efficacy and
organizational commitment. [Doctoral dissertation, Anyang University].

Kim, E. J. (2023). The effects of childcare teachers' commitment to the teaching job,
creative role performance, and emotional support of co-teachers on flourishing. Korean
J. Parent Educ. 20, 103-124. doi: 10.61400/JPE.2023.20.2.103

Kim, S. J., and Moon, H. J. (2020). The impact of organizational communication and
psychological exhaustion on childcare teachers in their role-playing. J. Learner Cent.
Curric. Instr. 20, 1267-1282. doi: 10.22251/j1cci.2020.20.10.1267

Frontiers in Education

10.3389/feduc.2024.1474838

organizations, or those of the publisher, the editors and the
reviewers. Any product that may be evaluated in this article, or claim
that may be made by its manufacturer, is not guaranteed or endorsed
by the publisher.

Kim, W. H,, Ra, Y. A,, Park, J., and Kwon, B. (2017). Role of burnout on job level, job
satisfaction, and task performance. Leadersh. Organ. Dev. J. 38, 630-645. doi: 10.1108/
LODJ-11-2015-0249

Kim, H. J., and Seo, H. A. (2019). Structural analysis of the relationship among
teaching profession, teaching efficacy, professional ethics in teaching, and role
performance of child care teachers. Korean J. Early Child. Educ. 39, 89-114. doi:
10.18023/kjece.2019.39.3.004

Koo, H.J., Oh, I. ], and Lim, H. S. (2017). A study on burn-out and resilience of early
childhood special teachers based on job and personal variables. Korean J. Early Child.
Spec. Educ. 17, 205-231. doi: 10.21214/kecse.2017.17.1.205

Kushman, J. (1992). The organizational dynamics of teacher workplace commitment:
a study of urban elementary and middle schools. Educ. Adm. Q. 28, 5-42. doi:
10.1177/0013161X92028001002

Lee, S. H., and Cha, J. J. (2022). The effect of job stress, human relation with parent,
social support on burnout of early childhood teacher. J. Child. Med. Educ. 21, 1-21. doi:
10.21183/kjcm.2022.03.21.1.1

Lee, S. N, and Lee, Y. S. (2006). A study of the efficacy of educare center’s
teachers and perception of role performing ability. J. Future Early Child. Educ. 13, 25-54.

Lee, J. Y., and Moon, H. J. (2015). Effects on the role performance of the recognition
of teacher’s professionalism of married infant care teachers, work-family conflicts,
burnout and ego-resilience. Korean J. Child Care Educ. 92, 103-125.

Magsipoc, A. A. (2022). The mediating effect of teacher commitment between
succession planning practices and faculty readiness for leadership position. Int. J.
Multidiscip. Stud. 4, 1-15.

Maslach, C., and Jackson, S. E. (1981). The measurement of experienced burnout. J.
Organ. Behav. 2, 99-113. doi: 10.1002/job.4030020205

Maslach, C., and Jackson, S. E. (1986). Maslach burnout inventory manual. Palo Alto:
Consulting Psychologists Press.

Maslach, C., Schaufeli, W. B., and Leiter, M. P. (2001). Job burnout. Annu. Rev. Psychol.
52, 397-422. doi: 10.1146/annurev.psych.52.1.397

Moon, T. H. (2010). Relation between early childhood educator’s teacher efficacy,
self-determination motivation, and organizational commitment. Early Child. Educ. Res.
Rev. 14, 535-556.

Moon, H. J. (2023). Effects of commitment to teaching and job environment on the
role performance of early childhood teachers. J. Korea Acad. Ind. Coop. Soc. 24, 86-93.
doi: 10.5762/KAIS.2023.24.8.86

Mun, Y. S. (2020). Effects of self-differentiation of daycare center teachers on burnout:
Mediated effects of social support. [Doctoral dissertation, Seoul Christian University].

Mwesiga, A., and Okendo, E. O. (2018). Levels of teachers commitment to the teaching
profession in secondary schools in Kagera region, Tanzania. Res. Humanit. Soc. Sci. 8,
117-127.

NAEYC. (2015). Why Teacher Quality Matters and How We Can Improve It. Available
at:  https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/our-
work/public-policy-advocacy/Workforce%20Handout%203%204%2015.pdf.

Nam, K. H., and Jo, G. J. (2021). The structural relationships among early childhood
teachers' role conflict, adaptive emotion regulation strategies, and psychological
burnout. J. Early Child. Educ. Care 16, 41-63. doi: 10.16978/ecec.2021.16.4.002

Norawati, S., Yanti, K., Basem, Z., and Yusup, Y. (2022). The influence of leadership
and organizational commitment on teacher performance with motivation as an
intervening variable. J. Pendidikan Kewirausahaan 12, 519-537. doi: 10.47668/pkwu.
v12i2.1213

Oh, S. (2015). Effects of childcare teachers’ role performance and psychology burnout
on organizational commitment. Korean J. Child Educ. Care 15, 45-64.

Park, H. S. (2019). The effects of psychological burnout, ego resilience, and
organizational justice on turnover intention of early childhood teachers. J. Learner Cent.
Curric. Instr. 19, 070-724. doi: 10.22251/jl¢ci.2019.19.8.707

Phajane, M. (2014). Exploring the roles and responsibilities of early childhood
teachers. Mediterr. J. Soc. Sci. 5, 420-424. doi: 10.5901/mjss.2014.v5n10p420

Piczon, V. A,, and De Asis, L. A. (2018). Burnout and teaching performance of faculty
members in the university of eastern Philippines, university town, Northern Samar. Int.
J. Sci. Res. 8,1918-1920.

Rahmatullah, R., Inanna, I, Rijal, S., Sahade, S., and Aggarwal, A. K. (2024).
Determinants of well-being factors mediated by teacher commitment. J. Educ. E-Learn.
Res. 11, 345-356. doi: 10.20448/jeelr.v11i2.5566

frontiersin.org


https://doi.org/10.3389/feduc.2024.1474838
https://www.frontiersin.org/journals/education
https://www.frontiersin.org
https://doi.org/10.11114/jets.v7i4.4067
https://doi.org/10.3390/su15054620
https://doi.org/10.1108/02683940710733115
https://doi.org/10.22590/ecee.2017.21.3.129
https://doi.org/10.20496/cpew.2021.8.3.233
https://doi.org/10.1177/0042085906292512
https://doi.org/10.17263/jlls.904088
https://doi.org/10.20525/ijrbs.v10i8.1507
https://doi.org/10.3102/00346543063004489
https://doi.org/10.1111/j.1540-4560.1974.tb00706.x
https://doi.org/10.22251/jlcci.2019.19.6.1097
https://doi.org/10.18023/kjece.2017.37.5.014
https://doi.org/10.61400/JPE.2023.20.2.103
https://doi.org/10.22251/jlcci.2020.20.10.1267
https://doi.org/10.1108/LODJ-11-2015-0249
https://doi.org/10.1108/LODJ-11-2015-0249
https://doi.org/10.18023/kjece.2019.39.3.004
https://doi.org/10.21214/kecse.2017.17.1.205
https://doi.org/10.1177/0013161X92028001002
https://doi.org/10.21183/kjcm.2022.03.21.1.1
https://doi.org/10.1002/job.4030020205
https://doi.org/10.1146/annurev.psych.52.1.397
https://doi.org/10.5762/KAIS.2023.24.8.86
https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/our-work/public-policy-advocacy/Workforce%20Handout%203%204%2015.pdf
https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/our-work/public-policy-advocacy/Workforce%20Handout%203%204%2015.pdf
https://doi.org/10.16978/ecec.2021.16.4.002
https://doi.org/10.47668/pkwu.v12i2.1213
https://doi.org/10.47668/pkwu.v12i2.1213
https://doi.org/10.22251/jlcci.2019.19.8.707
https://doi.org/10.5901/mjss.2014.v5n10p420
https://doi.org/10.20448/jeelr.v11i2.5566

Kim and Lee

Rayo, E, Pablo, J. A., Tuazon, R., Versoza, E., Pacut, R. M., Dela Cruz, W, et al. (2022).
Amidst the COVID-19 pandemic: Teacher's commitment and its influence on job
performance. Psychol. Educ. 5, 1-10. doi: 10.5281/zenodo.6534542

Ro, J. H. (2004). Conceptualizing and measuring commitment to teaching of teachers.
J. Educ. Adm. 22, 215-232.

Russell, M. B., Attoh, P. A., Chase, T., Gong, T., Kim, J., and Liggans, G. L. (2020).
Examining burnout and the relationships between job characteristics, engagement,
and turnover intention among U.S. educators. SAGE Open 10:215824402097236. doi:
10.1177/2158244020972361

Seo, Y., and Park, S. K. (2021). The impacts of the passion for teaching and self-
leadership on early childhood teachers’ role awareness and performance. Teach. Educ.
Res. 60, 295-308. doi: 10.15812/ter.60.2.202106.295

Shu, K. (2022). Teachers’ commitment and self-efficacy as predictors of work
engagement and well-being. Front. Psychol. 13:204. doi: 10.3389/fpsyg.2022.850204

Song, J., and Lee, Y. Y. (2023). Effect of burnout on job engagement among childcare
teachers and staff: the parallel multiple mediating effect of resilience. J. Korea Open
Assoc. Early Child. Educ. 28, 51-71. doi: 10.20437/KOAECE28-3-03

Tourigny, L., Baba, V. V., Han, J., and Wang, X. (2012). Emotional exhaustion and job
performance: the mediating role of organizational commitment. Int. . Hum. Resour.
Manag. 24, 1-19.

Frontiers in Education

11

10.3389/feduc.2024.1474838

Tyree, A. K. (1986). Conceptualizing and measuring commitment to high school
teaching. J. Educ. Res. 89, 295-304. doi: 10.1080/00220671.1996.9941331

Vallejo, O. (2019). Job commitment, satisfaction and teaching performance of public
and private secondary school teachers in northern Aurora. Int. J. Acad. Res. Educ. Rev.
7, 63-72. doi: 10.14662/IJARER2019.105

Van Waeyenberg, T., Peccei, R., and Decramer, A. (2022). Performance management
and teacher performance: the role of affective organizational commitment and
exhaustion. Int. J. Hum. Resour. Manag. 33,623-646. doi: 10.1080/09585192.2020.1754881

Waullur, M. M., and Werang, B. (2020). Emotional exhaustion and organizational
commitment primary school teachers' perspective. Int. . Eval. Res. Educ. 9, 912-919.
doi: 10.11591/ijere.v9i4.20727

Yang, Y. S. (2011). The interaction effects on job turnover and occupational turnover of
child care teachers by child care efficacy and burnout. J. Korean Child Care Educ. 7, 205-221.

Yasmin, K., and Marzuki, N. A. (2015). Organizational commitment and job burnout
among psychaitric nurses in Punjab Pakistan. J. Sociol. Res. 6, 138-149. doi: 10.5296/jsr.
v6i2.8693

Yidiz, Y. (2017). Components of commitment to the teaching profession. Int. J. Soc.
Sci. Educ. Stud. 4, 115-122. doi: 10.23918/ijsses.v4i2sip115

Yu, J. P. (2022). Professor Jong-pil Yu’s structural equation modeling concept and
understanding. Paju: Hannarae Academy.

frontiersin.org


https://doi.org/10.3389/feduc.2024.1474838
https://www.frontiersin.org/journals/education
https://www.frontiersin.org
https://doi.org/10.5281/zenodo.6534542
https://doi.org/10.1177/2158244020972361
https://doi.org/10.15812/ter.60.2.202106.295
https://doi.org/10.3389/fpsyg.2022.850204
https://doi.org/10.20437/KOAECE28-3-03
https://doi.org/10.1080/00220671.1996.9941331
https://doi.org/10.14662/IJARER2019.105
https://doi.org/10.1080/09585192.2020.1754881
https://doi.org/10.11591/ijere.v9i4.20727
https://doi.org/10.5296/jsr.v6i2.8693
https://doi.org/10.5296/jsr.v6i2.8693
https://doi.org/10.23918/ijsses.v4i2sip115

	The mediating effect of teacher commitment in the relationship between burnout and role performance of early childhood teachers
	1 Introduction
	2 Theoretical background
	2.1 Burnout and role performance
	2.2 Burnout and teacher commitment
	2.3 Teacher commitment and role performance
	2.4 Burnout, role performance, and teacher commitment of early childhood teachers

	3 Methods
	3.1 Data and sample
	3.2 Research instrument
	3.2.1 Burnout
	3.2.2 Teacher commitment
	3.2.3 Role performance
	3.3 Research procedure
	3.4 Ethical considerations
	3.5 Data analysis

	4 Result
	4.1 Descriptive statistics
	4.2 Correlation analysis
	4.3 Assessment of measurement model
	4.4 Assessment of structural model
	4.5 Assessment of mediating effect

	5 Discussion
	6 Conclusion
	6.1 Limitation and direction for future research


	References

