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The rising prevalence of internet pornography consumption among adolescents has created a need for proactive approaches to pornography literacy within sex education. This article aims to both introduce the “Navigating Realities” curriculum and advocate for an expanded approach to pornography literacy education that integrates comprehensive media literacy, critical analysis, and a sex-positive framework. This evidence-informed curriculum was developed based on a literature review on adolescent pornography consumption, its impact on sexual attitudes and behaviors, and documented gaps in existing sex education programs. Methodologically, the curriculum is grounded in backward design, the cultivation theory of mass media, and the triangle of sexual health, rights, and pleasure. Guided by these frameworks, Navigating Realities pursues three overarching aims: (1) promote critical thinking and media literacy, (2) foster healthy relationships, and (3) encourage responsible digital behavior. These aims guide the pedagogical approach, which incorporates a combination of knowledge-based activities, social norms exploration, and skill-building exercises. The curriculum emphasizes the distinction between fantasy and reality in sexual content, body image, consent, and the portrayal of violence, while reinforcing healthy relationship skills and safe digital practices. As a result, “Navigating Realities” serves as a proposed evidence-informed educational framework, tailored to high school students aged 15–18, that supports them in critiquing explicit content. Future applications will include pilot testing and broader implementation, underscoring the need for ongoing research and funding to ensure the effectiveness of comprehensive sex education initiatives.
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1 Introduction

With the expansion of the internet, pornography has become easier to access than ever before (Cerniglia and Cimino, 2024; Zoie and Rashid, 2021). Adolescents’ digital media consumption patterns continue to evolve, with increased use of social media platforms and streaming services influencing their perceptions of sex and relationships (Paulus et al., 2024; Cipolletta et al., 2020; Robb and Mann, 2022; Rege, 2022; Vandenbosch and Eggermont, 2015; Rousseau et al., 2017). Although comprehensive prevalence data is limited, available studies indicate that adolescent exposure to pornography is common, with reported figures varying by geography and study design (Robb and Mann, 2022; Cerniglia and Cimino, 2024; Rege, 2022; Gola et al., 2017; Hald, 2006). This exposure often occurs unintentionally or before adolescents have received formal education on safe sexual practices, consent, intimacy, or healthy relationships, leaving them ill-equipped to contextualize the explicit content they encounter (Adarsh and Sahoo, 2023). Moreover, studies suggest that pornography is becoming an increasingly dominant source of sex education, often shaping young people’s attitudes toward sex and relationships (Paulus et al., 2024; Wahl, 2023).

This article introduces the Navigating Realities curriculum and advocates for a comprehensive approach to pornography literacy that integrates media literacy, critical thinking, and a sex-positive framework. The curriculum is evidence-informed and was developed through a review of research on adolescent pornography consumption, its effects on sexual attitudes and behaviors, and persistent gaps in current sex education programs. To support effective implementation and transparency, Navigating Realities includes supplemental materials including full lesson plans, step-by-step activity instructions, facilitator guidance, sample assessments, and monitoring tools. These resources are designed to help educators deliver the curriculum effectively and support evaluation across diverse educational settings.

Rather than isolating pornography as a standalone topic, Navigating Realities situates pornography literacy within a broader framework of media literacy and sexual health. The curriculum acknowledges that pornography influences a range of beliefs and behaviors related to sex, intimacy, and risk-taking. Therefore, alongside lessons on fantasy versus reality, body image, and consent, the curriculum includes practical content on topics such as condom use and STI prevention. These topics are not peripheral, they are essential examples of how pornography often misrepresents safe sex, and how students can learn to challenge and correct those misrepresentations. By bridging critical thinking with practical knowledge, the curriculum prepares students to apply media literacy in ways that directly support their sexual well-being. This integrated approach aims to help students make informed decisions and contextualize sexually explicit media within the broader landscape of real-life sexual health. It ensures that critical media literacy is reinforced through actionable sexual health skills and grounded in a rights-based, sex-positive framework.

Pornography typically fails to depict essential elements of healthy sexual relationships, such as condom use, verbal consent, discussions about boundaries, and STI prevention (Hu et al., 2024). Instead, it often reinforces harmful stereotypes, exaggerated body standards, and depictions of erotic violence (Irizarry et al., 2023; Gola et al., 2017). While some research highlights potential benefits, such as increased sexual awareness, pleasure, and representation of diverse bodies and interests (Jhe et al., 2023), the negative consequences, such as decreased self-esteem and increased aggression, necessitate a critical educational response.

The literature review conducted in preparation for this curriculum identified several critical areas where existing sex education programs fall short in addressing the realities of adolescent pornography exposure:

Digital Media Consumption Patterns: Adolescents are increasingly consuming explicit content across diverse digital contexts. This necessitates adaptable educational approaches that address the role of social media, streaming platforms, and peer-shared media in shaping perceptions of sex and relationships (Paulus et al., 2024; Wahl, 2023; Rege, 2022; Cerniglia and Cimino, 2024; Robb and Mann, 2022; Maas et al., 2022; Cipolletta et al., 2020).

Impact on Sexual Attitudes and Behaviors: Exposure to pornography has been linked to the formation of unrealistic expectations about sex, body image, and relationships. Research highlights both potential negative outcomes, such as decreased sexual satisfaction and increased aggression, and positive aspects, such as enhanced sexual awareness, pleasure, and education (Jhe et al., 2023; Litsou et al., 2021; Robb and Mann, 2022; Rodenhizer and Edwards, 2019; Peter and Valkenburg, 2016; Hu et al., 2024; Healy-Cullen and Morrison, 2023).

Effective Educational Strategies: Evidence suggests that sex education programs that incorporate media literacy, critical thinking, and discussions on consent and healthy relationships may be helpful in mitigating negative impacts and promoting responsible media consumption (Evans-Paulson et al., 2024; Paulus et al., 2024; Maas et al., 2022; Mark et al., 2021; Crabbe and Flood, 2021; Healy-Cullen et al., 2022). Research by Wright and Herbenick (2024) and Robb and Mann (2022) highlights the additional value of parental communication in reducing risks (Atif et al., 2022) associated with pornography exposure, such as condomless sex, underscoring the importance of involving parents as active partners in sexual education which will be addressed later in implementation protocols.

Developmental Considerations: From a developmental perspective, adolescence is characterized by heightened neuroplasticity, evolving impulse control, and a growing sensitivity to social rewards (Committee on the Neurobiological and Socio-behavioral Science of Adolescent Development and Its Applications, 2019; Steinberg, 2010). During this period, teens engage in increased exploration of personal identity and experiment with new social norms. However, teens’ still-maturing cognitive-function can leave them more vulnerable to external influences, such as media portrayals of sexual norms, than adults (Somerville, 2013). By providing a structured framework for critical thinking and media literacy, this curriculum aims to equip adolescents with the skills to navigate these unique developmental vulnerabilities, fostering safer and more informed sexual decision-making.

Together, these findings underscore the need for a curriculum like Navigating Realities, one that addresses the consumption of pornography through the lens of media literacy, promotes healthy relationships, and equips adolescents with the tools to critically analyze and respond to the media they consume.



2 Program overview

This proposed curriculum is designed to provide critical thinking, media literacy, and contextual analysis skills to support young people in developing healthy sexual practices and understanding their own sexual identities amidst mainstream porn scripts (Biota et al., 2022). The Navigating Realities curriculum is structured around a three-tiered framework for educational design. At the highest level, the curriculum is guided by three overarching program aims: promoting critical thinking and media literacy, fostering healthy relationships, and encouraging responsible digital behavior. These aims reflect the core values and thematic priorities of the curriculum. Each aim is supported by a set of curriculum-level learning objectives, which describe the measurable competencies students are expected to develop over the duration of the program. These course objectives are intended to support student learning across all sessions. Finally, each individual lesson includes its own lesson-level objectives (see Table 1), which are tailored to specific activities and content areas, and collectively map back to the broader course objectives. This three-tiered structure ensures alignment across aims, outcomes, and instructional design, following a backward design approach that builds from intended outcomes to specific teaching strategies and assessments.


TABLE 1 Reference guide to the ‘navigating realities’ curriculum.


	Session/lesson title
	Curriculum aim(s)
	Lesson objectives—by the end of this lesson…
	Content

 

 	Lesson 1: What Is Pornography? 	Aim 1: Critical Thinking & Media Literacy 	

	• Students will be able to verbalize what pornography is and how it differs from “real life” sexual experiences.



 	

	1. Ice Breaker

	2. Classroom agreement—Students help define class ground rules

	3. Mandated Reporter Status

	4. Rationale for the course

	5. Course overview

	6. Definition: What Counts as Porn?

	7. Fantasy vs. Reality Activity

	8. Wrap up and review






 	Lesson 2: Understanding Intimacy 	Aim 1: Critical Thinking & Media Literacy
 Aim 2: Promotion of Healthy Relationships 	

	• Students can list 5 types of intimacy.

	• Students can critique differences between portrayals of sex in pornography and experiences of real-life intimacy, considering emotional and relational dimensions.



 	

	1. Ice Breaker

	2. Welcome Back & Refresher

	3. Types of Intimacy—explaining Emotional, Intellectual, Experiential, Physical, and Spiritual intimacy

	4. Worksheet—Matching definitions & personal reflections

	5. Group Discussion

	6. Processing Questions—Class discussion on how intimacy is portrayed in real life vs. porn

	7. Wrap Up






 	Lesson 3: STI & Pregnancy Prevention 	Aim 1: Critical Thinking & Media Literacy
 Aim 2:
 Promotion of Healthy Relationships 	

	• Students can identify, critique, and discuss 3 methods of pregnancy prevention.

	• Students learn where they can obtain contraceptives and understand STI prevention.



 	

	1. Ice Breaker + Refresher

	2. Social Norms Polling—Attitudes on contraceptive use

	3. Types of Contraceptives

	4. Condom & Dental Dam Demonstrations

	5. Processing Questions—Linking porn portrayal of contraceptives vs. real safe use

	6. Local STI Testing Handout

	7. Wrap Up






 	Lesson 4:
 Consent, Safety, & Boundaries 	Aim 1: Critical Thinking & Media Literacy
 Aim 2: Promotion of Healthy Relationships 	

	• Students can explain consent (FRIES) and why it’s crucial despite porn’s lack of explicit consent.

	• Students can practice setting boundaries and saying “no.”



 	

	1. Ice Breaker + Refresher

	2. FRIES & Consent—Acronym for Freely given, Reversible, Informed, Enthusiastic, Specific

	3. Processing Questions—Media examples & porn context

	4. Personal Boundaries Explained

	5. Consent & Boundaries Role Play

	6. Processing Questions—Discuss ease/difficulty of setting boundaries

	7. Wrap Up






 	Lesson 5: Digital Safety 	Aim 1: Critical Thinking & Media Literacy
 Aim 3: Responsible Digital Behavior 	

	• Students can analyze the risks associated with sexting, including social motivations and peer influences, and identify strategies to manage those pressures safely.

	• Consider benefits and risks of sharing information online.



 	

	1. Welcome Back & Refresher

	2. Social Norms Polling—Social platforms used, frequency, comfort levels, attitudes about sexting

	3. Processing Questions—Reflection on data safety

	4. Digital Safety Explained—Explores signs of porn addiction, sexting laws, and sextortion

	5. Role Play Worksheet—Practice setting boundaries related to sexting

	6. Processing Questions—Overcoming pressure to sext

	7. Wrap Up






 	Lesson 6: Body Image 	Aim 1: Critical Thinking & Media Literacy
 Aim 2: Promotion of Healthy Relationships 	

	• Students can recognize how media/porn shape body image.

	• Identify 3 keys to maintaining healthy body image while consuming media.



 	

	1. Ice Breaker + Refresher

	2. What Is Body Image?—Define & link to sexual satisfaction

	3. Processing Questions—Influence of friends, media, porn on body image

	4. Positive Body Image Worksheet—self-care approaches, group discussion

	5. Wrap Up






 	Lesson 7: Stereotypes & Violence 	Aim 1: Critical Thinking & Media Literacy
 Aim 2: Promotion of Healthy Relationships 	

	• Students can identify stereotypes around race, gender, orientation & their harm.

	• Recognize that violent or aggressive acts in sex require consent and are not automatically pleasurable for all.



 	

	1. Welcome Back & Refresher

	2. Trigger Warning 3. Understanding Stereotypes—Class discussion

	3. Categories in Porn—Racial/ethnic objectification

	4. Gender Roles in sex

	5. Power Dynamics in Sex—Importance of consent, harmful dynamics, & unrealistic portrayals.

	6. Ethics—Revenge porn, trafficking, exploitation, etc.

	7. Shame-Free Zone—Affirming healthy adult choices w/consent.

	8. Processing Questions—Class reflection on stereotypes/violence

	9. Resources—Handout on sexual assault & mental health helplines

	10. Wrap Up






 	Lesson 8: Pornography’s Influence on Culture 	Aim 1: Critical Thinking & Media Literacy
 Aim 2: Promotion of Healthy Relationships
 Aim 3: Responsible Digital Behavior 	

	• Students can explain one way they have been influenced by media.

	• Students can identify porn’s influence on culture and other media.



 	

	1. Welcome Back & Refresher

	2. Drawing Connections—7 small groups, each covers one prior topic (porn vs. real sex, intimacy, boundaries, etc.) & reports back

	3. Processing Questions—Reflection on how porn shapes social norms, media, personal attitudes

	4. Wrap Up—Final thanks, reminder to complete surveys & course evaluation








 

The curriculum objectives for each aim are as follows:

Aim 1: Encourage Critical Thinking and Media Literacy

	• Curriculum Objectives:

	• Evaluate virtual representations of sex in the media by understanding distinctions between fantasy and reality.

	• Critically assess the influence of sexual content on their attitudes, behaviors, and perceptions of sex and gender roles.

	• Make informed and responsible choices for their sexual wellbeing.







Aim 2: Foster Healthy Relationships

	• Curriculum Objectives:

	• Proactively foster healthy sexual relationships by utilizing a new understanding of body image, consent, boundaries, violence, and diverse forms of intimacy.







Aim 3: Promote Responsible Digital Behavior

	• Curriculum Objectives:

	• Knowledgeably navigate legal and social responsibilities associated with digital use, specifically regarding sexting, and seek to consume content that contributes to their sexual health rather than harmful behaviors.







To ensure that each level of the curriculum—aims, course objectives, and lesson objectives—are meaningfully aligned, Navigating Realities is grounded in several established pedagogical and behavioral theories.

This curriculum draws on three complementary frameworks to ensure that every lesson advances its core aims. The pedagogical notion of backward design (Wiggins and McTighe, 2005) starts by identifying the knowledge and skills students should master, then works backward to select instructional methods and assessments that deliver those outcomes. Cultivation theory (Gerbner et al., 2002) explains how repeated exposure to media—especially pornography—shapes beliefs about what is “normal,” underscoring the need for critical media literacy. Finally, sexual-health, rights, and pleasure frameworks (Gruskin et al., 2019) provide a holistic foundation that values well-being, autonomy, and positive sexual experiences. Together, these theories guide the curriculum in helping adolescents distinguish fantasy from reality, critique harmful media messages, and make informed, health-promoting choices in person and in digital spaces. These concepts will be further elaborated in the Theoretical Foundations section of this paper.

This curriculum is currently in the proposal stage and marks an innovative approach to pornography literacy in high school education. While the curriculum’s design is based on sound theoretical foundations and available research, its real-world applicability will be further refined through pilot testing in diverse educational settings. Implementation may face challenges such as teacher discomfort, limited parental or community support, and varying school readiness. Still, given adolescents’ growing exposure to sexualized media, advancing adaptable and evidence-informed education remains essential. Recognizing these barriers enables better planning and engagement, ultimately supporting more effective delivery. Feedback from students, educators, and experts is intended to guide future revisions and ensure the curriculum meets its objectives of fostering critical thinking and healthy sexual practices among adolescents.

While a handful of other pornography literacy programs exist, “Navigating Realities” advances the field by integrating the strengths of previous efforts into a single, cohesive curriculum grounded in a sexual-health approach to media literacy. For example, Boston University Professor Emily Rothman’s curriculum “The Truth About Pornography: A Pornography-Literacy Curriculum for High School Students Designed to Reduce Sexual and Dating Violence” incorporates media literacy through the lens of healthy dating relationships, emphasizing social and psychological impacts of pornography and related sexual norms (Rothman et al., 2020). Delivered through the Start Strong initiative, it includes sessions on media law, gender double standards, and healthy relationships, and has demonstrated measurable effects in reducing students’ reliance on pornography as a source of sexual information.

Other programs include “Reality & Risk,” available in Australia since 2009, and the “Healthy Sexuality” initiative in Ireland, both of which provide community-based education on pornography and healthy sexual behavior. Additionally, curricula such as “Your Voice Your View and Our Whole Lives” (OWL), although less focused on pornography specifically, incorporate discussions of sexual media in broader sex ed. frameworks. Davis et al. (2020) also developed “The Gist,” a digital tool designed to enhance pornography literacy among vulnerable youth in Australia (Pappas, 2021).

Building on these contributions, “Navigating Realities” situates pornography literacy within the broader context of digital media consumption, encouraging students to critically assess how various forms of media, including pornography, influence attitudes toward sex, relationships, body image, and self-concept. This holistic and integrative approach enables students to apply critical thinking across diverse media contexts and supports the development of healthy, informed sexual decision-making.

Importantly, “Navigating Realities” is a freely available resource, intended not to replace existing programs but to consolidate effective practices, facilitate educator access, and spark continued innovation in the field. It brings together pedagogical frameworks, evidence-based strategies, and classroom-ready tools in an adaptable, inclusive format. By sharing this curriculum openly, the authors aim to support global dialog and inspire further development in pornography literacy education.

In summary, this paper introduces “Navigating Realities” as a practical and forward-looking curriculum that extends current pornography literacy efforts by uniting them within a comprehensive media literacy and sex-positive framework.



3 Pedagogical framework(s), principles, and application

“Navigating Realities” draws on three main theories, each guiding both the overall curriculum structure and lesson design: Theory of Backward Design, Cultivation Theory of Mass Media, and the Triangle of Sexual Health, Rights, and Pleasure.


3.1 Theory of backward design

The Theory of Backward Design is a curriculum development approach that begins with defining desired learning outcomes and then designing instructional methods to achieve those outcomes (Wiggins and McTighe, 2005). While primarily recognized as a course design process, backward design serves as a foundational framework ensuring that all lessons are aligned with the overarching goals of the curriculum. For example, the overarching aim of encouraging critical thinking and media literacy is supported by curriculum-level objectives such as evaluating virtual representations of sex and distinguishing between fantasy and reality. These competencies are illustrated in Lesson 1, “What is Pornography?,” where students are asked to identify how pornography differs from real-life sexual experiences and reflect on how media shapes their expectations. This lesson-level objective helps students build foundational media literacy while reinforcing the broader aim of critical analysis.



3.2 Cultivation theory of mass media

Cultivation theory posits that repeated exposure to certain media depictions gradually “normalizes” those portrayals and attitudes (Gerbner et al., 2002; Schiavo, 2014). In this curriculum, we encourage students to critically analyze how pornography can influence beliefs about sex, bodies, and relationships over time. Lessons incorporate media-literacy discussions and role-play scenarios prompting students to question whether the norms they see on screen (e.g., minimal use of condoms, exaggerated power dynamics) align with realistic, healthy relationships. For example, in Lesson 1, the “Planet Porn vs. Planet Earth” activity directly confronts the ways pornography might cultivate skewed expectations, challenging students to differentiate between fantasy and reality.



3.3 Triangle of sexual health, rights, and pleasure

The Triangle of Sexual Health, Rights, and Pleasure is a comprehensive framework that ensures sexual education is balanced, empowering, and stigma-free (Gruskin et al., 2019). This triangle emphasizes that sexual health encompasses not only the absence of disease but also the presence of well-being, autonomy, and the pursuit of pleasure. By integrating sexual rights, the curriculum advocates for individuals’ rights to consensual and respectful sexual interactions. The inclusion of pleasure underscores the importance of positive sexual experiences in fostering healthy attitudes and behaviors (Mark et al., 2021). Research indicates that sexual health behaviors are more effectively adopted when they are presented as pleasurable and stigma-free (Be Positive—The Pleasure Project, 2022). In this curriculum, the triangle framework guides the presentation of topics such as consent, body autonomy, and the dismantling of harmful stereotypes. Thus, the curriculum frames topics like masturbation, bodily autonomy, and consent in positive, affirming ways. For example, in Lesson 1, while discussing what pornography is, the lesson affirms self-exploration as a healthy part of sexual development, so long as it is guided by respect, consent, and an understanding of realistic expectations.

Together, these three theoretical frameworks work synergistically to support the curriculum’s core objectives. Backward Design provides a structural roadmap to ensure alignment between learning goals and classroom activities. Cultivation Theory informs the development of media literacy skills by helping students understand how repeated media exposure can shape attitudes and expectations. The Triangle of Sexual Health, Rights, and Pleasure ensures that all content is presented in a sex-positive, empowering, and rights-based manner. Their integration allows students to engage critically with media, reflect on personal values and societal norms, and develop healthy sexual attitudes and behaviors in a cohesive and supportive learning environment.



3.4 Structuring the eight sessions and topic selection

Grounded in foundational health education models, including the Health Belief Model (HBM) and the Theory of Planned Behavior (TPB), the curriculum is structured into eight 60-min sessions (see Table 1). These sessions target both proximal determinants (e.g., knowledge and skills) and distal determinants (e.g., attitudes, social norms, and self-concept). For instance, HBM concepts like cue to action are incorporated to help students move from knowledge acquisition to actionable behaviors, such as ensuring condom accessibility near the bed (Glanz et al., 2008; Rosenstock et al., 1988). Similarly, TPB constructs such as self-efficacy and perceived behavioral control are embedded to encourage confidence and intention in applying learned behaviors in real-life scenarios (Ajzen, 1991).

This theoretical lens also informs the selection of topics, ensuring content is both age-appropriate and aligned with developmental and time constraints. Many niche topics such as BDSM, fetishes, or animated pornography are not addressed or only mentioned briefly, focusing on consent and respect rather than delving into detailed discussions, ensuring relevance and appropriateness for 9th-grade students. Each lesson provides a foundational understanding of pornography literacy, emphasizing critical media analysis and healthy sexual practices. For detailed instructions on the practical implementation of each session, including step-by-step activity breakdowns, refer to the supplemental materials accompanying this manuscript.



3.5 Operationalizing the framework

The proposed curriculum’s theoretical foundation drives its dual focus on proximal and distal targets:

	• Proximal Targets: Factual knowledge (e.g., STI prevention) and skill-building (e.g., condom demonstrations, boundary-setting role plays).

	• Distal Targets: Attitudes (e.g., dismantling harmful stereotypes), social norms (e.g., fostering open communication and consent), and self-concept (e.g., promoting body positivity and confidence).



To operationalize these goals:

	• HBM concepts such as perceived susceptibility and cue to action are applied to highlight risks associated with uninformed sexual behaviors and to encourage practical preparation, like condom accessibility (Glanz et al., 2008; Rosenstock et al., 1988).

	• TPB elements, including subjective norms and behavioral intentions, are integrated into activities like role-plays and group discussions to address peer influences and reinforce positive behavior change (Ajzen, 1991).



Lessons utilize interactive and evidence-informed strategies, including sorting exercises, worksheets, anonymous live polling, and experiential learning discussions. These activities foster engagement and help students internalize both knowledge and behaviors. Sample lesson plans, provided in the supplemental materials, chart each class in 10–20-min increments to facilitate easy pickup and implementation by educators. Sessions are intended to be delivered in person by a trained facilitator in sexuality education for a class size of ideally 15, but up to 25, with minimal technological requirements, such as a whiteboard or projector. When devices for polling are unavailable, traditional methods like paper-based surveys or color-coded cards ensure accessibility and inclusivity.



3.6 Holistic and inclusive approach

This proposed curriculum prioritizes a consistent, coherent educational experience. HBM and TPB principles guide the curriculum design, ensuring alignment with established health education frameworks. By addressing critical determinants of behavior, the curriculum encourages deep critical thinking and informed sexual health practices.

A central theme throughout is affirming individual identity, needs, boundaries, and sexuality without shame. Lessons encourage introspection, challenge dominant media narratives, and connect to overarching goals like critical media literacy, healthy relationships, and safe digital behavior. Role-play scenarios with gender-neutral names and activities that confront stereotypes (Balén et al., 2024) create a safe, inclusive, and sex-positive learning environment.

For pilot testing, feedback will be sought from a diverse group of students to ensure cultural and contextual relevance, further strengthening the curriculum’s inclusivity and applicability.




4 Learning environment (setting, students, faculty); learning objectives; pedagogical format


4.1 Setting

The proposed curriculum is designed for 9th-grade students but can be adapted for high school students aged 15–18. We anticipate that this program might initially be picked up progressive educational settings (e.g., Montessori, Quaker, or charter schools), recognizing their greater flexibility in policies related to comprehensive sex education. We cite this as a limitation of this topic area. However, we have also structured the curriculum to facilitate broader applicability across diverse educational environments, including public or government schools. For instance, government schools may face stricter regulatory constraints and limited resources that could hinder initial implementation. To overcome these types of barriers, we have tried to put forth a design that is easy to modify, ensuring that it remains relevant and accessible regardless of administrative restrictions or resource limitations (see below for example adaptations). Activities involving digital tools, such as online polling, can be adapted to traditional methods like whiteboard discussions or paper-based exercises, ensuring curriculum accessibility irrespective of technology availability.


4.1.1 Resource adaptations


	• In schools with limited technology or budgets, activities involving online polling can be replaced by whiteboard discussions, paper-based surveys, or color-coded cards to gage student opinions and encourage participation.

	• For more conservative communities, discussions can focus on general media-literacy principles and healthy relationship skills, with references to pornography kept as conceptual (e.g., “media depicting sexual content”) rather than detailed descriptions. For example, in Lesson 1’s “Planet Earth vs. Planet Porn” activity, facilitators can modify examples to better align with their community’s norms and rename the activity to focus on “sexualized media and movies,” ensuring the curriculum remains accessible and appropriate for diverse educational settings.

	• Where strict parental consent protocols are required, educators may begin with topics like digital safety, boundaries, and media stereotypes before delving into sensitive issues to build trust and demonstrate the curriculum’s educational value.





4.1.2 Core objectives in all contexts

Regardless of the school’s particular constraints or level of openness to discussing pornography, the curriculum’s main goals, critical thinking, media literacy, and healthy sexual practices, remain broadly relevant. Because each lesson is theoretically grounded yet easily customizable, educators can adjust discussions and contextual examples to suit local cultural expectations while still achieving the intended learning outcomes.



4.1.3 Cultural adaptation and fidelity

To maintain effectiveness when adapting the curriculum for diverse cultural contexts, each lesson’s core objectives—critical thinking, media literacy, and responsible sexual health—must remain intact. Specific examples, language, and classroom activities should be modified to reflect local norms, but educators are encouraged to preserve the underlying pedagogical principles (e.g., maintaining a non-judgmental learning environment and emphasizing student-centered discussions) that uphold the curriculum’s effectiveness.

Specific adaptation strategies include:

	• Language and Terminology: Adjust terminology related to sexuality and relationships to align with local comfort levels and social norms, replacing explicit terms with more neutral or conceptual language (e.g., using “intimacy,” “relationships,” or “personal boundaries”).

	• Culturally Relevant Examples and Scenarios: Use scenarios reflecting local relationship dynamics, such as arranged marriages, dating expectations, and familial roles. Select media examples from popular local films, TV shows, or advertisements to illustrate points about media literacy and relationships.

	• Consent and Boundaries: Adapt consent activities to match local customs or traditions around personal space and social interactions, emphasizing universal themes like mutual respect, bodily autonomy, and clear communication rather than context-specific dating norms.

	• Visual and Teaching Materials: Choose visuals and materials representative of the cultural diversity within the classroom, avoiding content that could reinforce stereotypes or cause unintended offense.

	• Local Values and Social Norms: Articulate the curriculum’s alignment with local community values such as respect, family cohesion, and personal responsibility. In settings where dominant religious or moral values shape views on sexuality, educators can frame lessons using universally accepted principles such as safety, consent, and human dignity. Rather than directly conflicting with local beliefs, this approach fosters inclusion by emphasizing shared values. It helps avoid tokenism by promoting genuine engagement and cultural relevance, while still upholding the curriculum’s core objectives.






4.2 Students

This curriculum is primarily designed for 9th-grade students but could be adapted for high school students aged 15–18. Adolescents in this age range are at a pivotal developmental stage where introducing media literacy and critical thinking becomes essential (Committee on the Neurobiological and Socio-behavioral Science of Adolescent Development and Its Applications, 2019). However, we recognize that research, including the UNESCO International Technical Guidance on Sexuality Education (UNESCO, 2018), suggests that younger adolescents (e.g., 6 or 7th graders) may benefit from age-appropriate interventions tailored to their earlier exposure to pornography and other digital media. Future iterations of the curriculum could adapt content to meet the cognitive and emotional maturity of younger age groups while maintaining its foundational goals.

For 9th graders, this curriculum aligns with their developmental transition from concrete to abstract thinking, supporting their ability to analyze complex media messages and explore nuanced topics like consent, body image, and media literacy. At this stage, adolescents are also beginning to form values and beliefs regarding sexual health, often influenced by peer dynamics and social norms (Ford et al., 2017). Peer pressure and societal expectations, particularly around relationships and sexuality, play a significant role in shaping their attitudes and behaviors (Steinberg, 2010; UNESCO, 2018). Their health goals include managing their physical and emotional well-being, yet these external influences can complicate decision-making. The curriculum addresses these dynamics by fostering critical thinking and self-reflection, enabling students to navigate these influences with confidence and informed decision-making.

For younger adolescents, curriculum adaptations would emphasize foundational concepts, such as recognizing healthy relationships and understanding digital boundaries, in line with age-appropriate engagement levels outlined by the UNESCO International Technical Guidance on Sexuality Education (UNESCO, 2018). By tailoring content to developmental readiness, the curriculum can effectively build foundational skills earlier while ensuring relevance and accessibility for diverse educational contexts.

This learner-centered approach acknowledges the unique needs, values, and influences of students, providing a holistic framework for sexual education that supports critical media literacy and healthy relationships.



4.3 Faculty

The facilitator, whether internal or external, should have expertise in comprehensive sexuality education and be trained in the curriculum’s content, underlying theoretical frameworks (e.g., backward design, cultivation theory), age-appropriate pedagogy, and strategies for fostering open, respectful discussions on sensitive topics. While an external facilitator may support consistency in delivery, an internal educator with established relationships may foster greater student engagement. Given the mixed findings on facilitator effectiveness, this decision should be made based on available resources, school context, and educator capacity during the implementation stage of this proposed curriculum. If an external facilitator is not feasible, schools are encouraged to reach out to the authors, who are deeply passionate about this topic, have led facilitator trainings in the past, and are willing to offer guidance or support meetings as schools consider implementation.


4.3.1 Implementation protocols


4.3.1.1 Teacher training

As noted in the faculty section above, facilitators should be trained not only in the curriculum’s specific content and lesson plans but also in the theoretical foundations that underpin the program, such as backward design, cultivation theory, and the sexual health–rights–pleasure framework. This ensures facilitators understand not just what to teach, but why and how it supports adolescent learning. In addition, facilitators should understand developmental considerations (e.g., impulse control, identity formation, and neuroplasticity), best practices for fostering inclusive and trauma-informed classrooms, and strategies for navigating emotionally charged discussions (Balén et al., 2024).

Facilitators should be trained to recognize and respond to student disclosures in accordance with school or district policy and to manage classroom discussions in ways that minimize shame and stigma. Competencies include building trust, managing pushback or discomfort, and framing complex media-literacy concepts in age-appropriate language.

Educators will be advised not to take personal stances on controversial issues; instead, they facilitate open, respectful dialog. Absolutely no explicit or sexualized material should be shown in class. All content must be age-appropriate and conceptual, focusing on discussion, role-play, and media literacy (See online supplemental material for more details).

Supplemental materials provide a facilitator guide with lesson-delivery strategies and implementation considerations. These resources reinforce—but do not replace—formal training. Required competencies should be in place before lesson delivery, whether acquired through prior education, up-skilling, external workshops, or consultation with the curriculum developers, who have extensive experience supporting teacher training for similar programs.

By combining pedagogical preparation, theoretical grounding, and classroom readiness, this training protocol supports curriculum fidelity, enhances educator confidence, and promotes positive student engagement.



4.3.1.2 Parent engagement


	• Mandatory Consent & Pre-Course Meetings: Prior to initiating the proposed curriculum, an information session should be held so parents and guardians can learn about lesson plan content, ask questions, and provide permission.

	• Ongoing Communication: Parents will be notified before lessons involving more sensitive topics (e.g., sexual violence) via email or school portals, ensuring they remain fully informed of the curriculum’s scope.

	• Engaging Parents in Polarized Environments: Research indicates that effective strategies for engaging parents in environments with polarized views include transparent communication, informational workshops, and collaborative meetings (Epstein, 2018; Aventin et al., 2020; Best practices for family engagement in sex education implementation, 2025). Transparent communication involves clearly outlining the curriculum’s objectives and benefits, addressing potential concerns proactively. Informational workshops can educate parents about the importance of pornography literacy and its role in promoting sexual health and safety. Collaborative meetings foster a sense of partnership between educators and parents, allowing for mutual understanding and support. Additionally, framing the curriculum around shared values such as student well-being and informed decision-making can help bridge differing perspectives and gain broader acceptance.





4.3.1.3 Risk management and ethical considerations


4.3.1.3.1 Safe and supportive environment

4.3.1.3.1 Safe and supportive environment. Activities in the proposed curriculum are explicitly designed to be shame-free, sex-positive, and respectful, maintaining students’ comfort and privacy. Facilitators should clearly communicate the boundaries of classroom confidentiality and mandated reporting requirements, emphasizing that teachers are safe adults to confide in privately, but certain disclosures—such as indications of harm to self or others—must be reported according to school policies. Facilitators must remain vigilant about students’ emotional maturity, redirecting or reframing discussions that become overly personal or inappropriate (Cavener and Lonbay, 2022).



4.3.1.3.2 Managing sensitive discussions and private disclosures

4.3.1.3.2 Managing sensitive discussions and private disclosures. Facilitators must follow school or district guidelines regarding mandated reporting if students privately disclose situations of harm, abuse, or trauma (Department of Education, 2024). Resources for ‘Supporting Survivors of Sexual Assault’ are included on page 57 of supplemental materials and can be shared with students. Clear referral pathways to school counselors, mental health services, or external resources should be established before curriculum implementation. Facilitators should periodically remind students about available school counselors and supportive resources, especially when challenging or sensitive topics are discussed. If students approach facilitators privately to disclose personal concerns or distress, facilitators should document these disclosures appropriately and immediately connect the student with the appropriate support services or guardians (Child abuse prevention and treatment act (CAPTA), 2023; Department of Education, 2024).



4.3.1.3.3 Contingency and communication plans

4.3.1.3.3 Contingency and communication plans. If a student experiences serious emotional distress related to course content, facilitators should promptly contact parents or guardians and share mental health resources for local mental health care providers, support groups, or helplines (988, Trevor Project, RAINN). Students must regularly be reminded that, while the classroom aims to be a safe, nonjudgmental space, certain disclosures made privately to facilitators may require additional action to ensure student safety and wellbeing (Child abuse prevention and treatment act (CAPTA), 2023; Department of Education, 2024).






4.4 Lesson objectives

Each lesson in Navigating Realities is guided by one or more lesson-level objectives, which translate the broader curriculum goals into specific, actionable learning outcomes for students. These objectives are intentionally designed to align with the curriculum-level objectives, and by extension, the overarching aims of the program.

Whereas program aims articulate the curriculum’s high-level goals and curriculum objectives define the broader competencies students are expected to develop over the course, lesson objectives operate at the classroom level. They outline what students should know, do, or reflect upon during or by the end of a particular session. These objectives are used to inform pedagogical choices, structure learning activities, and support ongoing assessment.

Table 1 outlines how each lesson’s objective maps back to one or more of the overarching aims. This alignment ensures a consistent and structured learning progression, reinforcing the backward design model that underpins the curriculum’s development.

For ease of reference, the aims and curriculum objectives are:

Aim 1: Encourage Critical Thinking and Media Literacy

	• Curriculum Objectives:

	• Evaluate virtual representations of sex in the media by understanding distinctions between fantasy and reality.

	• Critically assess the influence of sexual content on their attitudes, behaviors, and perceptions of sex and gender roles.

	• Make informed and responsible choices for their sexual wellbeing.







Aim 2: Foster Healthy Relationships

	• Curriculum Objectives:

	• Proactively foster healthy sexual relationships by utilizing a new understanding of body image, consent, boundaries, violence, and diverse forms of intimacy.







Aim 3: Promote Responsible Digital Behavior

	• Curriculum Objectives:

	• Knowledgeably navigate legal and social responsibilities associated with digital use, specifically regarding sexting, and seek to consume content that contributes to their sexual health rather than harmful behaviors.









4.5 Pedagogical format

The curriculum consists of eight 60-min sessions that employ a range of instructional strategies to support diverse learning styles and engagement:

	• Knowledge-Based Activities: These include sorting exercises, worksheets, and experiential learning cycle discussions to help students build a foundational understanding of key concepts.

	• Exploration of Social Norms and Self-Concept: Activities such as anonymous live polling, guided discussions, and role-play scenarios encourage students to explore different perspectives, challenge social norms, and reflect on their own beliefs and self-image.

	• Skill-Building Exercises: Hands-on demonstrations and practice sessions are designed to help students develop practical skills for making informed decisions and practicing healthy behaviors.



Table 1 provides an at-a-glance summary of each session, including its overarching aims, lesson specific objectives, and chronological activities. Detailed instructions for the practical implementation of specific activities, including sample lesson plans, are available in the supplemental materials accompanying this manuscript. While this table offers brief learning objectives, the full lesson plans include in-depth discussion prompts, role-plays, and reflection activities designed to foster analytical, ethical, and value-based reasoning.


4.5.1 Expanded session content and assessment strategies


	• Session Structure: Each session begins with an icebreaker to engage learners and transitions into targeted activities that align with the day’s learning objectives. The session concludes with processing discussion questions to reinforce critical insights. These questions are designed to move students beyond factual recall and into value-based reasoning, encouraging them to apply concepts in ethically and socially relevant ways.

	• Lesson Outlines: Summaries of the eight sessions (e.g., What Is Pornography? Understanding Intimacy, Consent & Boundaries) are included in Supplementary Materials, providing detailed lesson aims, step-by-step activities, and timing guidelines.

	• Assessment:

	• Formative Checks: Quick anonymous polls and reflective prompts gage ongoing comprehension and comfort levels, giving facilitators immediate feedback on student progress or distress.

	• Pre-/Post-Lesson Quizzes: Brief quizzes measure shifts in knowledge on topics such as STI prevention or critical media literacy.

	• Post-Session Reflections: Students can complete short written reflections or group debriefs to articulate what they learned and identify any lingering questions.

	• Summative Evaluations: The curriculum includes a pre−/post-test survey for the entire course, capturing changes in attitudes, knowledge, and self-efficacy. Focus groups or interviews may also be conducted to explore more nuanced outcomes and potential improvements.

	• Teacher Reflection: Facilitators complete session logs to reflect on lesson delivery, student engagement, and areas needing adaptation. This promotes continuous improvement in teaching practice.

	• Long-Term Outcomes: Although not formally included in this version, future pilots are encouraged to incorporate longer-term follow-ups such as student portfolios, behavioral surveys, or re-assessment of attitudes and practices weeks or months after program completion to evaluate sustained impact.







Activities are intentionally varied and strategically sequenced to ensure that learning is dynamic and comprehensive. By alternating between knowledge-building, reflection of social norms and self-concept, and skill development, the curriculum provides a balanced approach that addresses both understanding and application, fostering deeper engagement with the material.

This curriculum is structured around eight lessons designed to build critical thinking, media literacy, and healthy sexual practices. The lessons are adaptable to different classroom settings, ensuring the curriculum is flexible and applicable to a wide range of educational environments.

To support educators in implementing the curriculum effectively, detailed lesson plans, including specific assessment tools and implementation guidelines, will be provided as supplemental material. These resources are designed to be practical and adaptable to fit the unique needs of various classroom contexts while maintaining the curriculum’s core objectives.





5 Results to date/need for pilot implementation and assessment

The “Navigating Realities” curriculum is the result of extensive literature review and analysis of existing sexual health education programs. It was developed by applying various educational theories and a media literacy framework to create a comprehensive approach to pornography literacy and sexual health for high school students. The curriculum draws on theories such as backward design, cultivation theory of mass media, and the triangle of sexual health, rights, and pleasure to provide a well-rounded educational experience that emphasizes critical thinking and responsible media consumption.

While this curriculum has not yet undergone pilot testing and the pre- and post-test questions still require formal validation, it is designed to reflect an innovative educational approach that will combine critical media literacy with sexual health education. The open and comprehensive framework of the curriculum addresses multiple aspects of sexual health, such as body image, consent, and healthy relationships, and integrates these topics within the context of media literacy.

Moving forward, the next steps include plans for pilot testing the curriculum in selected educational settings to gather data on its effectiveness and to refine the pre- and post-test evaluation tools. This iterative process will help ensure that the curriculum meets the diverse needs of students and is adaptable to different educational environments.

To prepare for pilot implementation, we have outlined two complementary processes: (1) content validation and (2) assessment-tool development. A structured expert-review process, including professionals in adolescent psychology, sexual-health education, and media literacy, will confirm developmental appropriateness, cultural sensitivity, and pedagogical coherence. Student feedback elicited through think-aloud sessions will further assess clarity, engagement, and relevance.

Alongside this review, draft assessment instruments, including pre/post-tests to measure knowledge, attitudes, and behavioral intentions, have been developed and are included in the supplemental materials. Brief session-level reflection prompts and course-evaluation forms have likewise been drafted to capture real-time impressions of lesson quality and classroom climate. All tools will be refined during pilot testing to ensure reliability and validity.

To monitor real-time implementation challenges, the pilot will also include teacher logs and student debriefs, along with protocols for managing sensitive discussions or student disclosures in alignment with school policy.

Findings from the pilot, both quantitative (e.g., score gains) and qualitative (e.g., student quotations), will feed directly into the Evaluation and Monitoring Protocol described in Section 6. These efforts will support broader dissemination and ensure the curriculum can be effectively implemented across diverse educational environments.


5.1 Evaluation and monitoring protocol

To thoroughly assess effectiveness, monitor implementation challenges, and address potential adverse effects, a three-tiered evaluation approach will be used.


5.1.1 Outcome evaluation—pre/post-test design

Educators administer a pre/post-test to capture changes in students’ knowledge, attitudes, behaviors, and self-efficacy in critically evaluating media. These questionnaires address themes such as critical thinking and media literacy, sexual health and relationships, digital safety, and the impact of pornography on sexual expectations. This evaluation is grounded in the Health Belief Model (Glanz et al., 2008), the Theory of Planned Behavior (Ajzen, 1991), Social Learning Theory (Bandura and National Inst of Mental Health, 1986), and Cultivation Theory (Gerbner et al., 2002).



5.1.2 Process evaluation—session-level feedback

At the conclusion of each lesson, students complete a brief course-evaluation form to rate content clarity, engagement, and instructional delivery. Trained facilitators maintain instructor logs to track classroom dynamics and flag emerging issues. Post-session debriefs provide opportunities to identify and respond to student concerns in real time. Should evidence of distress or well-being concerns arise, facilitators follow mandated-reporting protocols and connect students to appropriate support services.



5.1.3 Implementation monitoring—teacher & fidelity logs

Teachers document timing, adherence to lesson plans, and any adaptations made, allowing researchers to assess implementation fidelity and identify logistical barriers.

This layered framework, addressing both intended outcomes and unintended consequences, ensures data-driven refinements and promotes the welfare of all participants. Evaluation findings will be interpreted through a theoretical lens aligned with adolescent-development research (Steinberg, 2010) and evidence-based porn-literacy models (Rothman et al., 2020).

Regular evaluation cycles are recommended to inform curriculum adaptations, including lesson pacing, content modifications, and instructional strategies. By explicitly linking each data stream to decision-making points, the protocol supports an iterative improvement process that remains responsive to student needs, cultural contexts, and educator capabilities.





6 Discussion on practical implications, objectives, and lessons learned

This paper aims to both introduce the “Navigating Realities” curriculum and advocate a unique approach to pornography literacy education through comprehensive media literacy, critical thinking, and a sex-positive framework. The curriculum’s practical implications are profound, as it equips students with the critical tools needed to navigate the complex realities of pornography and sexual media in a digital age. The curriculum’s significance lies in its potential to support young people in navigating pornography in a way that supports sexual health. A broader goal is to foster healthier relationships with oneself and others by addressing pornography’s portrayal of bodies, consent, and violence within sexual or dating relationships. Moreover, this course addresses intersectional issues related to stereotypes, recognizing the impact of pornography on perpetuating cycles of inequality and violence. Given the inevitability of adolescent exposure to explicit content, proactive educational interventions are necessary despite potential resistance.

Integrating pornography literacy into broader sexual health education addresses a significant gap in traditional sex education, which often overlooks the influence of digital media on adolescents’ perceptions of sex, relationships, and body image. However, implementing a sex-positive, rights-based approach such as this may face political and cultural barriers. Educational institutions may encounter policy restrictions and varied administrative support, particularly in conservative districts, while communities with differing values might resist open discussions about sexuality and pleasure.

To overcome potential implementation challenges, the curriculum is designed with flexibility to align with existing sex education standards and accommodate limited class time. Teachers may initially experience discomfort addressing sensitive topics or face pushback from stakeholders. Therefore, comprehensive teacher training, ongoing support resources, and strategies for engaging parents should be provided to ensure effective and culturally sensitive implementation.

Key lessons from developing this curriculum highlight the importance of addressing sensitive topics in a supportive, non-judgmental environment. Providing safe spaces for open discussion allows students to reflect on personal values and societal norms. The curriculum deliberately avoids fear-based messaging, favoring evidence-informed strategies that affirm pleasure, consent, and healthy relationships. Parental involvement is recognized as essential, as families play a pivotal role in shaping adolescents’ attitudes toward sexuality and media. Engaging parents early helps build transparency, alleviates concerns, and reinforces the curriculum’s values at home.

Overall, “Navigating Realities” offers an innovative, comprehensive approach to adolescent sexual health education that emphasizes critical media literacy, healthy relationships, and positive sexual rights and pleasure. As the curriculum continues to evolve, ongoing evaluation and adaptation will ensure its continued relevance, effectiveness, and inclusivity across diverse educational settings.



7 Acknowledgment of conceptual, methodological, environmental, and material constraints

Implementing this curriculum faces several challenges that need to be carefully addressed to ensure its effectiveness:

	• Content Validation Constraints: The curriculum has not yet undergone expert validation by professionals in adolescent psychology, sexual health education, or media literacy. While it draws from peer-reviewed literature and pedagogical theory, further refinement will require systematic input from external experts to ensure content accuracy, developmental appropriateness, and alignment with established standards. Plans for expert consultation during pilot testing are outlined in Section 5.

	• Assessment Tool Limitations: The proposed pre- and post-test measures, while informed by theoretical frameworks, have not yet been validated. These tools were developed based on constructs from the Health Belief Model, Theory of Planned Behavior, and related frameworks but require piloting to confirm their reliability and validity. This represents a critical area for future development.

	• Conceptual Constraints: Striking a balance between providing comprehensive sexual education, including pornography literacy, and respecting societal and cultural sensitivities around these topics remains a significant challenge. Educators must navigate diverse values and beliefs while delivering age-appropriate content that promotes informed decision-making and healthy behaviors. Additionally, the curriculum is designed with a sex-positive and rights-based approach, which may conflict with cultural or familial norms in certain conservative or religious communities. This underlying pedagogical philosophy assumes openness to discussions about sexual health and media, which may not align with all audiences. These assumptions require further testing and adaptation to ensure relevance and acceptability.

	• Methodological Constraints: The curriculum needs to be adaptable to various educational settings, student demographics, and learning styles. This requires flexibility in instructional design, allowing educators to modify activities and discussions to fit the unique needs of different classrooms while maintaining core objectives.

	• Environmental Constraints: Variability in access to resources and differing levels of parental support and consent can impact the delivery and reception of the curriculum. Engaging parents and gaining their buy-in is crucial for successful implementation. Schools must also consider potential resistance and develop strategies for fostering open communication with families. Additionally, adaptations, such as replacing examples with culturally relevant examples, conceptually framing sensitive content, and sequencing lessons to build parental trust, have been incorporated to expand the curriculum’s applicability. However, schools willing to implement a pornography literacy curriculum are likely to be more progressive or reform oriented. This represents an inherent limitation of the topic area at this stage.

	• Material Constraints: Limited availability of digital devices and technological resources for interactive activities, such as anonymous polling, may hinder the full implementation of the curriculum’s design. However, activities can be adapted to use no technology, instead using a whiteboard and open discussion.



Despite these challenges, the curriculum marks a critical step toward addressing the realities of adolescent exposure to pornography and fostering healthier sexual practices through a comprehensive educational approach. Developed with available resources and current research, it acknowledges that expert input is essential for refining effectiveness and age-appropriateness. To that end, the next steps include piloting the curriculum, soliciting expert and educator feedback, and revising accordingly to align with best practices in sexual health education.

To ensure fidelity, a trained facilitator, external or internal with relevant experience, will conduct all sessions. Pre- and post-tests will assess knowledge gains and inform continuous improvements. Pilot testing will also guide decisions on long-term implementation and potential adaptation for broader use.

If the curriculum proves effective, a comprehensive training course will be developed to support educator onboarding and scale-up. As interest in pornography literacy education expands, the curriculum may be adapted for older students, such as those in college, ensuring age-appropriate and contextually relevant content.

One recognized limitation is the variability in student knowledge, cultural norms, and engagement levels across schools. These factors may influence discussions, perceptions of social norms, and curriculum relevance. The current design assumes a baseline willingness to discuss sexual health, which may not hold in all communities. These challenges highlight the importance of ongoing feedback and iterative refinement to ensure cultural inclusivity and accessibility.

These limitations underscore the need for a robust pilot phase involving both expert review and classroom testing. Publishing this proposed curriculum provides an opportunity to initiate broader conversations and collaboration in an underdeveloped area of adolescent health education. However, its full effectiveness, inclusivity, and scalability will depend on future validation, iterative refinement, and stakeholder feedback.
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