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The present work presents a conceptual organization scheme based on the latest
research in the field of Citizenship Education for Social Studies. In a globalized
world, educational systems must equip students with the knowledge, skills, and
attitudes to engage proactively in societal issues. Political and social disengagement,
particularly among youth experiencing family violence and discrimination, can
lead to exclusion and radicalization. School segregation limits the learning of
democratic values and harms migrant family participation. Youth tend to favor
forms of digital and personal participation over traditional politics. In the digital
age, it is crucial to review and adapt civic education, promoting media literacy
and the conscious consumption of information. Democratic education should
connect knowledge with action to foster active, responsible citizenship, despite
the challenge of an academically results-focused environment. To achieve this
objective, a literature review was conducted to identify didactics orientations,
resulting in a five-dimensional framework: the conceptual dimension advocates
for deep and relevant civic education; the participatory dimension encourages
active involvement; the prosocial dimension promotes democratic values; the
critical dimension develops independent thinking to address inequalities; and the
identity dimension strengthens the sense of belonging. These dimensions should
be integrated into analog, digital, and immersive contexts to prepare active, critical,
and responsible global citizens. This matrix integrates dimensions and contexts
to offer better guidance to teachers who impart the subject.

KEYWORDS
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Introduction

The way in which youth assume and include democratic participation in their daily
activities is closely connected to the reality of a global society, so much so that they come to
identify with the characteristics socially attributed to them as subjects (Pena-Munante, 2023).
This reality influences individuals on economic, political, and cultural levels, and as such, they
are conditioned by new global risks such as the climate crisis, poverty, exclusion, and
humanitarian crises (Aguilar-Forero et al., 2019).

This socially constructed self, which is addressed in various ways by the educational
curricula, exists in a context full of contradictions (Sobarzo Morales, 2019), where democratic
values of respect for people and the planet are taught but often questioned in many parts of
global society (Pedraja-Rejas and Rodriguez, 2023). Research on the form and intensity of
youth democratic participation has paid little attention to the reasons behind the growing
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disengagement from democratic participation, as well as the need to
problematize what is understood by “political” both from the
perspective of youth and research (Weiss, 2020). In response to this,
recent contributions from youth perspectives (Shultz et al., 2017)
advocate for curricular reform starting in primary education, teacher
training grounded in critical pedagogy, and the promotion of
intergenerational dialogue. These approaches support the development
of a reflective pedagogy capable of questioning dominant narratives
and underlying power structures, thus enabling a more meaningful
and inclusive civic education.

One of the risks most studied as a consequence of political and
social disengagement are the phenomena of exclusion and
radicalization. In Europe, different processes of extremist
radicalization have been identified among youth when macro-contexts
of polarization converge with micro-contexts of family violence
(Campelo et al, 2018) and social and racial discrimination
(Frounfelker et al., 2019). Exclusion and segregation are thus identified
as social problems that particularly affect the migrant population, as
they incite political debate that polarizes society but also occur within
schools and require pedagogical and curricular approach (Sandahl
et al., 2022). School segregation limits the ability to extrapolate
learning about respect and participation, as the practice of school
collaboration occur in homogeneous environments that do not offer
the opportunity to empathize with those who are different (Traini,
2022). Similarly, it hinders the participation of migrant families, both
in academic monitoring and in school management bodies (Quintas-
Quintas et al., 2022).

Young people are more likely to take political action when they
have a greater belief that their actions can have political influence, a
situation in which democratic education is more effective and useful
for political engagement (Levy, 2018). However, the fact that
democratic structures are in a process of consolidation as entities,
independent of the individuals who constitute the states, is problematic
for democratic participation. This issue is exacerbated by factors such
as the training of future teachers in active and collective democratic
participation, and the presence of elitist and neoliberal discourses in
democratic education (Seland and Kjostvedt, 2024). This explains why
young people in Western countries are increasingly less involved in
traditional formal politics, such as voting, and prefer more personal
and digital forms of political participation, such as protests, petitions,
and volunteering (Terhorst et al., 2024).

However, in the current media-saturated context, where political
awareness processes arise through social media, there is a risk that
democratic and human rights values may be diluted and trivialized
(Moreno Vega et al., 2023). This reality demands a revision of civic
education adapted to the digital age, incorporating elements already
proven effective for democratic education, such as discussing
controversial topics, and addressing new forms of discourse
circulation and expansion in global society (Kahne et al., 2016).
Similarly, media literacy programs enable youth to understand the
complex relationship between media, citizenship, and democracy, and
the importance of conscious and participatory media consumption in
public discourse (Nguyen, 2022).

Democratic values are not acquired automatically by merely living
in a democratic society; rather, they must be intentionally taught and
practiced within formal educational settings (Yus Ramos, 2022). In
this regard, it is essential that educational experiences go beyond a
purely local perspective and incorporate a global approach that serves
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as both a historiographical and pedagogical innovation (Pages, 2019).
Likewise, exercising citizenship requires not only having formal
knowledge of how institutions function, but also taking informed
action through the connection between knowledge and opportunities
to act in the contemporary world (Henderson and Tudball, 2016). A
socially responsible citizen is considered one who actively engages
with the institutions and policies that shape their environment while
exercising their rights (Huaman Pérez et al., 2023).

To avoid discrepancies between reality and the academic content
of democratic education, it is crucial that civic participation activities
benefit both students and communities. However, maintaining long-
term school-community relationships is challenging in the current
academic environment, which is oriented toward short-term results
(Thomas et al., 2019).

The concept of citizenship is influenced by ideological differences
regarding this concept. These ideologies are present in socially
established institutions and in what is commonly understood as
“common sense,” and depending on the dominance and hegemonic
relations, they take on a republican, liberal, or critical character
(Abowitz and Harnish, 2006). There is a risk of being accused of
indoctrination or political bias due to the tension in the political
climate (Pollock and Rogers, 2022).

More than two decades have passed since Westheimer and Kahne
(2004) proposed their typology of civic engagement—distinguishing
the responsible, participatory, and justice-oriented citizen—and since
Schattle (2008) examined the ideological tensions surrounding the
emergence of the concept of global citizenship, a broad framework
that ranged from socially oriented approaches emphasizing care for
people and the environment to those aligned with the principles of
global free-market capitalism. In this context, it is timely to revisit
these categories through the lens of more radical theoretical
frameworks (Shultz, 2007). This review focuses on the analysis of
studies concerning educational practices related to Global Citizenship
Education, from a contemporary critical-postcritical perspective
(Pashby et al., 2020), within a global landscape profoundly shaped by
technologies that, far from being neutral, tend to reproduce and even
deepen structures of oppression and inequality.

Currently, digital citizenship literacy programs are reported to
be effective in enhancing students’ research, questioning, and critical
thinking abilities (Imer and Kaya, 2020; Witarsa and Muhammad,
2023). Nevertheless, this remains an ongoing challenge, as it is a
constantly evolving context, with a developing conceptualization of
digital and media literacy, alongside the parallel growth in digital
rights, regulatory systems, personal protection procedures, and forms
of online participation (Pangrazio and Sefton-Green, 2021).

Ultimately, the political and social disengagement of young
people, along with exclusion and radicalization, require an educational
response that promotes inclusion and active participation, especially
in contexts of violence and discrimination. School segregation and the
lack of participation of migrant families are significant barriers.
Additionally, digitalization and media consumption demand media
literacy to promote critical thinking and civic awareness. Civic
education must adapt to new forms of digital and personal
participation, avoiding the trivialization of democratic values. There
is a need for a pedagogical approach that connects knowledge with
action and promotes social responsibility, highlighting the importance
of long-term relationships between schools and communities,
considering the ideological differences in the concept of citizenship.
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Digital citizenship literacy programs have proven effective, but they
must evolve with technological and social changes.

Methods

The aim of this paper is to establish a combined matrix between
types of Global Citizenship Education school work and technological
contexts that offers didactic guidelines for the field of Global Citizenship
Education. To achieve this, the study conducts a qualitative analysis of
how young people engage in prosocial behavior and democratic
participation, with special attention to the role of technology in these
processes. In this context, prosocial behavior refers to actions that
contribute positively to civic life and community well-being, placing
human rights above any state, legal or national considerations. The
analysis focused on the textual content of studies relevant to civic
education and global citizenship. Although a quantitative approach was
used only to select a sample of relevant literature, the core methodology
for analyzing the studies was qualitative in nature.

Regarding the sample selection, the PRISMA statement (Page
etal., 2021) was used. Inclusion criteria considered studies published
in scientific journals between 2020 and 2024 indexed in the Web of
Science and Dialnet databases. Exclusion criteria included studies that
were not open access, not in English, Spanish, or Portuguese
languages, and those that were not directly related to the
educational field.

The following equation was used for information search:
(“participacion democrética” OR “democratic participation” OR “civic
engagement”) AND (“educacion para la ciudadania” OR “citizenship
education” OR “civic education”).

The initial search yielded a total of 2,188 results in the Web of
Science database and 53 in Dialnet, for a combined total of 2,241 studies.
However, not all of these publications were relevant or suitable for
inclusion. To refine the sample, a series of inclusion and exclusion
criteria were systematically applied. First, a total of 1,255 studies were
excluded because they were published before 2020, as the review was
specifically focused on capturing the most recent scholarly contributions
to the field of Global Citizenship Education (GCE). Subsequently, 390
publications that were not journal articles were excluded. The category
was then refined to choose those that belonged to the Educational
Research Category, thereby excluding a total of 516 (reason 1). Another
28 publications were discarded for lacking a direct and substantive
connection with the thematic focus of the study, as they either addressed
civic education in general or used the term “global citizenship” in a
metaphorical or marginal way (reason 2). Finally, 26 studies were
excluded due to restricted access, as they were not available in open
access format—an essential criterion to ensure transparency, replicability,
and equitable access to academic knowledge (reason 3).

Following this process, and after the removal of all irrelevant or
inaccessible studies, the final sample consisted of 26 studies. Duplicate
records across both databases were identified and removed, resulting
in the elimination of 6 studies (reason 4). These publications provide
the foundation for the present analysis, offering a thematically
focused, up-to-date overview of educational practices and critical
perspectives shaping the field of GCE between 2020 and 2024. The
review process was conducted by both authors through peer consensus
to ensure rigor and consistency in the selection and analysis of
the studies.
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Regarding the qualitative analysis, ATLAS.ti software was used to
conduct a conceptual and categorical systematization of the sample to
establish a matrix of the types and levels of prosocial behavior and
democratic participation. The work is inductive in nature, identifying
and organizing the most relevant codes found in the selected sample of
studies to provide a structured and hierarchical coding framework to
the existing literature. This will allow for the identification of the
conceptual components of Democratic Education according to recent
research, thereby delineating areas of interest and significance for
future investigations.

Results

As shown in Table 1, the sample predominantly includes research
conducted in the Ibero-American context (45%), followed by studies
of Anglo-Saxon origin (35%), and to a lesser extent, from Portugal
(10%), Israel (5%), and Japan (5%). Regarding the methodology used
in these studies, there is greater variety, with documentary analysis
being the most prominent (25%).

Once the analysis of the documents comprising the sample is
completed and the main concepts are identified, categorization is
performed. As shown in Figure 1, given the complexity of the
approach to the issue and to meet the research objective of establishing
a matrix to structure and guide Citizenship Education, up to five
different dimensions are proposed to articulate it. Concepts are color-
coded based on density and foundation (Figure 2).

Discussion of the results

Next, the categories and dimensions of analysis found in the
documents of the sample are developed, ultimately proposing a matrix
based on the identified dimensions and the different contexts in which
they manifest.

Conceptual dimension

The starting point for the conceptual problematization of
citizenship lies in the discrepancy between the orientations of
academic research and formal educational practices (Rodrigues,
2022). The concept of citizenship is complex and uniquely influenced
by the political and historical context of each country (Anderson,
2023), a historical moment where mere literacy is insufficient to
achieve the knowledge, skills, and attitudes expected of an active
global citizenship integrated into modern societies (Robinson-Pant,
2023). This complexity is particularly intense in heterogeneous
societies where youth are socialized in segregated schools (Akirav,
2023), or in environments with high political polarization and
structural discrimination (Jung and Gopalan, 2023).

Additionally, globalization phenomena (Body et al., 2024) and the
digitalization of society (Contreras Pardo and Vera Sagredo, 2022) add
new layers of complexity to the concept of citizenship. However, what
appears to be an obstacle to addressing the concept of citizenship is in fact
an opportunity to transfer through the concept of global citizenship a
debate that is more difficult to encourage and understand in more
homogeneous societies or national contexts (Nonoyama-Tarumi, 2023).
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TABLE 1 Details of the sample.

10.3389/feduc.2025.1514027

Year Article title Country Study type
2024 How and Why Teachers Taught About the 2020 US Election: An Analysis of Survey Responses From Twelve USA Quantitative
States
2024 Mapping active civic learning in primary schools across England - A call to action England Qualitative
2023 Active civic education using project-based learning: Israeli college students’ attitudes towards civic Israel Quasi-experimental
engagement
2023 Civic Education, Citizenship, and Democracy USA Documentary Analysis
2023 The Stubborn Unresponsiveness of Youth Voter Turnout to Civic Education: Quasi-Experimental Evidence USA Quasi-experimental
From State-Mandated Civics Tests
2023 Literacy: A lever for citizenship? England Ethnographic Analysis
2023 Challenges in Fostering Democratic Participation in Japanese Education Japan Quantitative
2023 Expansive other-regarding virtues and civic excellence England and USA | Documentary Analysis
2023 Curriculum, Physical Education and Citizen Education in Chile: curricular opportunities that promote active | Chile Case Study
and democratic citizenship
2023 Educating for global citizenship and peace through awakening to languages: A study with institutionalized Portugal Qualitative
children
2022 Service-learning in higher education between Spain and Mexico. Towards the SDGS Spain and Mexico | Service-Learning
2022 Forward to USR in scientific-technical contexts: German as a foreign language via service-learning Spain Service-Learning
2022 Educacion ciudadana y el uso de estrategias didacticas basadas en TIC para favorecer el desarrollo de Chile Descriptive Correlational
competencias en ciudadania digital en estudiantes
2022 El Bienestar Social del profesorado durante su formacion: el rol de la ciudadania y la participacion Spain Quantitative
2022 Educagdo em ciéncias no contexto da cidadania global Portugal Documentary Analysis
2021 Chile’s Citizenship Education Curriculum: Priorities and Silences Through Two Decades Chile Documentary Analysis
2021 Belonging and Global Citizenship in a STEM University England Qualitative
2021 Fostering Citizenship and English Language Competences in Teenagers Through Task-Based Instruction Colombia Action Research
2020 Innovative practices in civic education. What do Spanish academic journals say? Spain Documentary Analysis
2020 Formar ciudadanos a través de la accion sobre los problemas sociales de la comunidad Chile Action Research

In these increasingly connected and diverse societies, there is a
noticeable lack of a clear model of the type of global citizenship being
pursued (Arroyo Mora et al., 2020), which leads to offering different
levels of opportunity, security, and rights for citizenship (Akirav, 2023).
Traditional knowledge in civic education, which is focused on
understanding democratic institutions, their structures, and their
history, has led to a disconnection between civic education and the
relevance of democratic participation (Jung and Gopalan, 2023),
remaining distant from the commitments of global citizenship
(Robinson-Pant, 2023). This type of citizenship is constituted as
personally responsible (Arroyo Mora et al., 2020), capable of effectively
accessing necessary information (Contreras Pardo and Vera Sagredo,
2022; Jung and Gopalan, 2023), and empowered to defend its rights
and exercise its duties (Anderson, 2023; Rodrigues, 2022) through
traditional civic education knowledge (Fitchett et al., 2024), but lacks
the necessary skills to be socially responsible. In some cases, this
education was limited to mere general literacy, based on evidence
indicating a positive correlation between literacy and civic engagement
(Robinson-Pant, 2023).

This circumstance coincides with a historical moment in which
the most educated generation of young people is distancing itself
from political participation (Cox and Garcia, 2021). Voting is
commonly identified as the most important element of civic
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participation; however, the level of knowledge about democratic
functioning is insufficient to explain the political engagement of
youth, as evidenced by their electoral participation rates (Jung and
Gopalan, 2023).

It is also important not to overlook the influence of teachers’
methodological choices when designing the didactic model used to
teach civic education. Methodological choices between a knowledge-
centered approach and a participation-centered approach have an
ideological influence that oscillates on the conservative-progressive
axis (Fitchett et al., 2024).

Participatory dimension

Overcoming the conceptual limitation of Global Citizenship
Education as merely a conceptual construct leads to an initial
differentiation between curricular knowledge, support for democratic
values, identification with the democratic political system (Arroyo Mora
et al., 2020), and participation in democratic spaces and processes.
Specifically, these elements are related to representative democracy, such
as voting in school environments, participating in deliberative spaces,
or demanding that commitments be fulfilled (Cox and Garcia, 2021),
where teachers and students are agents participating in the democratic
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dialectic (Gonzalez Alonso et al., 2022). All of this serves as a way to
ultimately participate in formal political spaces (Fitchett et al., 2024).

Thus, knowledge, awareness, and capacity for discussion emerge as
general descriptors of the achievement level that students can reach in the
field of Global Citizenship Education (Akirav, 2023). This is further
complemented by the development of favorable attitudes toward
democracy (Albald Genol and Maldonado Rico, 2022) and critical
thinking (Anderson, 2023) in the analysis of the information received.

Democratic participation is a factor of social well-being among
young people (Albald Genol and Maldonado Rico, 2022) who at early
stages are predisposed to adopting prosocial behaviors (Body et al.,
2024). This involves the incorporation of active methodologies such
as cooperative games that establish a dialogical-democratic
relationship (Garrido, 2023). It also involves efforts to create school
environments conducive to debate (Akirav, 2023), although this can
be a challenge for teachers in contexts with wide ideological
differences among students in the classroom (Fitchett et al., 2024).
Ultimately, it is about creating a school climate that allows explaining
what democracy is in spaces where students can express themselves
freely (Nonoyama-Tarumi, 2023) and debate issues that relevant to
their context or global citizenship (Viola, 2021).

Intervention and democratic participation in the social life of the
local community (Gonzélez Alonso et al., 2022) represent the most
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suitable context for action due to their proximity and ease of identification
with real-life problems (Salinas Valdés and Oller Freixa, 2020). However,
opportunities provided to students for social intervention through formal
education are very limited (Akirav, 2023; Anderson, 2023; Arroyo Mora
et al,, 2020). In this sense, Service-Learning experiences emerge as
activities that mutually benefit students and their community; illustrating
how such intervention can be fostered (Body et al., 2024).

Empowering students to become agents of change involves not
only providing them with the necessary knowledge and skills to
participate in democratic life but also creating opportunities for them
to apply what they have learned.

Community service projects and student participation initiatives
can be effective tools for empowering young people and make them feel
capable of influencing their environment. Successfully engaging in social
intervention activities has great potential to empower citizenship
(Akirav, 2023), establishing a connection between knowledge, values,
and democratic participation. This allows students to develop
communicative skills (Body et al., 2024; Romero and Pérez, 2021)
through discussions and debates (Salinas Valdés and Oller Freixa, 2020),
as well as greater confidence in their ability to influence democratic
processes and increased motivation to continue participating in civic life.

The same principles can be applied to digital contexts, which have
had a significant impact on civic engagement and political participation

frontiersin.org
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Conceptual categorization of Citizenship Education into dimensions.

(Cox and Garcia, 2021). These are newly formed spaces where students
can participate in civic movements which are characteristic of a digital
community (Contreras Pardo and Vera Sagredo, 2022).

Prosocial dimension

The main element of this dimension rests on the support for
democratic values (Anderson, 2023). Global Citizenship Education is
linked to democratic values (Silva and Lourenco, 2023), such as
respect for human rights (Byerly and Haggard, 2023), environmental
responsibility (Gil Salom, 2022), the adoption of a culture of peace
(Silva and Lourenco, 2023), as well as freedom, equity, social justice,
and the common good (Cox and Garcia, 2021). The ultimate goal of
acquiring these values is to have a citizenry committed to promoting
and defending democracy (Rodrigues, 2022).

The promotion of prosocial behavior begins with recognizing the
value of life in a global society. Acquiring such behavior, in addition
to being beneficial to society, allows the individual to develop a sense
of belonging that stimulates an understanding of the dynamics
occurring in their environment, and reinforces the idea that societies
progress towards achieving common goals (Albald Genol and
Maldonado Rico, 2022). In this sense, immersive methodologies such
as role-playing or political simulation games (Body et al., 2024) foster
a dialectical understanding of social dynamics.

Frontiers in Education

These type of positive interactions with the context fosters a
prosocial attitude and identification with humanity (Byerly and
Haggard, 2023), which also extends to global prosocial behavior in
digital environments (Contreras Pardo and Vera Sagredo, 2022).
Promoting prosocial behavior in digital environments is crucial for
building more responsible and respectful online communities
(Romero and Pérez, 2021). Such communities support participation
in digital awareness spaces, collaboration in online social projects, and
addressing challenges such as misinformation or cyberbullying.

Critical dimension

From the perspective of active student engagement within the
classroom, it is also important to identify problematic situations
related to school or community issues (Salinas Valdés and Oller
Freixa, 2020) in order to find solutions through dialogue and
collective effort (Romero and Pérez, 2021). This requires a deeper
look to identify the structural elements that lead to the reproduction
and perpetuation of violence, inequality, and poverty (Silva and
Lourenco, 2023), and a positive attitude towards politics
(Akirav, 2023).

Therefore, it represents a concept of global citizenship persistently
oriented towards social justice (Arroyo Mora et al., 2020). The critical
dimension demands persistent responses to social problems (Akirav,
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2023), where perseverance turns political motivations into real social
participation (Jung and Gopalan, 2023).

Likewise, there is an intention to consciously promote critical
thinking (Body et al., 2024) capable of critically assessing all the
information received in both analog and digital environments
(Contreras Pardo and Vera Sagredo, 2022). In this way, the
development of independent thinking by students (Anderson, 2023)
is understood as one of the elements necessary for global citizenship
(Body et al., 2024).

Working with controversial elements of adult life (Body et al.,
2024) enables students to critically analyze public policies, their
impact, and how they can participate and influence aspects of daily
life that are of public interest. Understanding the characteristics of
these socially relevant issues leads to an understanding of the
implications of decisions that shape societal structures (Byerly and
Haggard, 2023), beyond the democratic functioning of institutions,
aiming actions towards an attitude of social transformation (Silva and
Lourengo, 2023).

This dimension prepares students for a political attitude
(Anderson, 2023), developing their capacity for political participation
(Cox and Garcia, 2021), and understanding the importance of seeking
collective action (Body et al., 2024) aimed at social transformation
(Silva and Lourenco, 2023) and any other topics of interest to them
(Fitchett et al,, 2024). As with other dimensions, the digital context has
driven much of citizen political activism, seeking such collective
action online (Byerly and Haggard, 2023) and requiring specific
training on how to channel the political will of youth through digital
means (Contreras Pardo and Vera Sagredo, 2022).

However, there is a tendency detected to avoid these issues in the
classroom, partly due to self-imposed caution in polarized societies
where educators may be accused of teaching in a biased or manipulated
manner (Fitchett et al., 2024).

Identity dimension

Finally, literature points to an identity dimension as a relevant
element, starting from local contexts and moving towards broader
levels (Viola, 2021). This is primarily done through the idea of a sense
of belonging (Rodrigues, 2022) to avoid the exclusion associated with

10.3389/feduc.2025.1514027

alienation. This serves as a way to socialize within a common civic
culture (Body et al., 2024).

This dimension aims to generate a sense of belonging that acts
as a catalyst for civic participation (Akirav, 2023; Albala Genol and
Maldonado Rico, 2022), as a means of socialization (Body et al.,
2024), and as a means of integration into culture (Arroyo Mora
et al., 2020). Participation enables citizens to feel useful to society
(Albald Genol and Maldonado Rico, 2022), to have the capacity to
influence political decisions (Fitchett et al., 2024), and to perceive
their role in the collective as purposeful
Tarumi, 2023).

When individuals perceive and identify themselves as part of a

(Nonoyama-

group (Byerly and Haggard, 2023), they are more motivated to
contribute to the common good and engage with their community’s
issues. In the case of promoting global citizenship, the key lies in self-
identification with a collective that encompasses all humanity from a
historical perspective (Viola, 2021).

Educational experiences that promote democratic values such as
freedom, diversity, equity, or the common good (Cox and Garcia,
2021) make individuals feel as an integral part of a community to
which they belong, respect, and for which they take responsibility.

Matrix proposal

Based on the results of this review and the analysis of the
dimensions of Citizenship Education, as well as the global multi-
contextual reality in which today’s youth operates, as established
within the theoretical framework, the following matrix (Table 2) is
proposed as a guide to Citizenship Education.

Conclusion

In establishing an analysis of dimensions and contexts for Global
Citizenship Education, it is necessary to update the model proposed by
Westheimer and Kahne (2004). Although foundational, this model has
been revised from a critical perspective (Shultz, 2007) that has given way
to current currents on GCED that attempt to place the theoretical and
practical framework outside the modern and colonial imaginary to

TABLE 2 Matrix of dimensions and technological contexts of Global Citizenship Education.

Dimension/  Analog context Digital context Immersive-technological
Context context
Conceptual Understanding the history and structure of Selecting reliable digital information Using virtual simulators or games that recreate
dimension democratic institutions historical situations or political systems.
Participatory Contact with individuals leading democratic Engaging in awareness campaigns through Interacting on social media about public issues.
dimension institutions. social media. Participating in virtual communities with
Participation in social associations, NGOs, or Gathering information on social media about democratic functions.
political parties. public issues.
Prosocial Engaging in community service activities. Civic behavior on social media. Service-Learning projects on immersive
dimension platforms.
Critical dimension | Understanding controversial issues. Analysis of critical news and digital content. Participating in digital environments for
Critical analysis of texts and traditional media. Connecting global issues with the community. debating socially relevant issues.
Identity dimension | Sharing democratic values. Sense of belonging to the global community. Sense of belonging to the virtual community.
Sense of belonging to the local community.
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address current civic challenges without the tutelage of the mainstream
vision of the Global North (Pashby et al., 2020). In this sense, the
limitations of this study’s analysis lie in the contradictions of establishing
decontextualized didactic orientations for a world that is diverse and tends
to minimize the perspectives of the Global South (Andreotti, 2021).
Another limitation is that only open access texts were reviewed, which
may lead to selection bias by excluding relevant studies behind paywalls.

Under these considerations, several key dimensions emerge
from the reviewed studies that should be taken into account:
conceptual, participatory, prosocial, critical and identity. These
dimensions reflect the complexity and diversity of citizenship,
influenced by specific political and historical contexts and
exacerbated by globalization and digitalization. The conceptual
dimension emphasizes the need to redefine civic education beyond
basic literacy, encompassing a deep understanding of democratic
institutions and their relevance in democratic participation. In
heterogeneous societies with segregated schools and high political
polarization, it is vital to provide education that promotes globally
conscious and socially responsible citizenship.

Regarding the participatory dimension, it is crucial to go beyond
the mere transmission of knowledge. Citizenship education should
foster active participation in democratic spaces and provide active
methodologies that promote democratic awareness and critical skills.
Direct contact with individuals leading democratic institutions and
participation in associations or political parties, both in analog and
digital contexts, are essential to empower students and connect
academic knowledge with democratic practice.

The prosocial dimension focuses on fostering democratic values
such as peace, human rights, and social justice. These values should
be instilled through immersive methodologies and the responsible use
of digital environments, facilitating the adoption of prosocial
behaviors in both local and global contexts. Community service
activities and Service-Learning projects on immersive platforms are
effective examples of how active and engaged citizenship can
be promoted.

In the critical dimension, it is fundamental to develop students’
ability to identify and critically analyze problematic and structural
situations that perpetuate inequality and poverty. This involves
promoting education oriented towards social justice and fostering
independent and critical thinking. Participation in debates on public
policies and socially relevant issues should be encouraged in both
analog and digital environments, preparing students for a political
attitude and social transformation.

The identity dimension underscores the importance of building a
sense of belonging to foster civic participation. This sense of belonging
to local and global communities motivates individuals to contribute
to the common good and actively participate in democratic life.
Educational experiences that promote democratic values and a sense
of belonging to broader communities, including virtual ones, are
essential for integrated and responsible citizenship.

Considering the educational model of democratic participation
and Digital Citizenship Education, it is possible to enrich the existing
knowledge by providing new empirical data, identifying best practices,
improving theoretical understanding, and fostering innovation in
education. It is necessary to explore the elements that motivate youth
to participate in democratic spaces, especially in digital and immersive
technological environments. It is crucial to question whether it is more
effective to enhance formal knowledge of democratic functioning or
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to establish digital and immersive participation experiences that
connect democratic values with issues in both physical and virtual
communities. To determine which approach is more motivating can
help foster prosocial citizenship and responsibility towards the
common good.

The proposed matrix integrates these dimensions into different
educational contexts: analog, digital, and immersive-technological. In
the analog context, elements such as knowledge of the history and
structure of democratic institutions, contact with individuals leading
these institutions, and community service activities are addressed. In
the digital context, the importance of selecting reliable information,
participating in awareness campaigns, and behaving civically on social
media platforms is highlighted. In the immersive-technological
context, the use of virtual simulators, participation in democratic
virtual communities, and Service-Learning projects on immersive
platforms are promoted.

This matrix provides a framework to guide civic and citizenship
education in an era of increasing interconnection and diversity,
equipping students with the necessary tools to become active, critical,
and socially responsible citizens. By updating the Westheimer and
Kahne model and considering new realities and challenges, education
that adequately responds to the needs and aspirations of today’s youth
can be fostered.
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