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This study explores the profound impact of COVID-19 quarantine on social media 
usage among university students in the West Bank, revealing a dramatic surge 
in engagement driven by the shift to remote learning and the need for digital 
socialization. With motivations for entertainment (52%) and social communication 
(28%) dominating, students reported increased social media use, which coincided 
with heightened study hours, reflecting its dual role as both a tool for academic 
adaptation and a potential distraction. Quarantine conditions also fostered stronger 
family relationships, with students spending more time with their families, yet 
satisfaction with academic performance and daily achievements remained low, 
highlighting the challenges of balancing increased digital engagement with 
productivity. This research underscores the complex interplay between social 
media, academic performance, and social dynamics during an unprecedented 
period of global disruption, offering valuable insights for educators, policymakers, 
and mental health professionals aiming to optimize social media’s role in academic 
and personal development.
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1 Introduction

Social media has become an integral part of daily life for young adults, particularly 
university students who must balance academic, social, and familial responsibilities. In 
Palestine, the use of social media has grown rapidly, with rates increasing from 37% in January 
2018 to 56% in January 2019, mirroring global trends (Techrasa, 2019). Platforms such as 
Facebook and Instagram have transformed how students communicate, collaborate, and access 
information, enabling activities like virtual study groups, peer discussions, and engagement 
with educational content (Dabbagh and Reo, 2011).
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During the COVID-19 quarantine, the limitations imposed by 
isolation heightened boredom proneness among university students, 
prompting excessive social media use as a way to compensate for the lack 
of offline activities. This behavioral adjustment often resulted in over-
engagement, leading to three key types of social media overload: 
information overload, communication overload, and system feature 
overload (Bowker, 2008). These distinct forms of overload placed 
significant demands on students’ emotional and cognitive capacities, 
making it challenging to maintain focus and effectively manage their 
academic responsibilities.

Excessive social media use, although offering certain benefits, 
brought about serious negative outcomes, including impaired academic 
performance and disrupted personal relationships. This issue was 
magnified during the pandemic as digital engagement surged in response 
to reduced face-to-face interactions. The over-reliance on social media 
during this period introduced a unique set of challenges, particularly 
social media overload. This phenomenon occurs when the volume of 
information, communication demands, and system features surpass an 
individual’s ability to process them effectively. Research highlights that 
this overload, compounded by boredom during prolonged confinement, 
exacerbated stress and disengagement, further diminishing students’ 
academic productivity (Bowker, 2008).

Globally, social media adoption has increased significantly, with 
12% of Americans using social media in 2005 compared to 90% in 
2015 (Pew Research Center, 2015). Common motivations for its use 
include maintaining social connections, accessing news, sharing 
content, and networking. While social media can support academic 
engagement, studies have highlighted its potential to foster social 
media addiction defined as compulsive online behaviors that interfere 
with daily responsibilities and emotional well-being (Ryan et  al., 
2014). This condition can negatively affect mood, productivity, and 
academic performance, with symptoms often likened to those of 
substance dependencies (Echeburua and de Corral, 2010).

Emerging literature suggests that the academic and social impacts 
of social media use vary depending on regional, demographic, and 
usage patterns. For example, studies indicate that prolonged use of 
social media is linked to reduced study time and lower academic 
achievement (Tsitsika et al., 2014). Gender differences further shape 
usage patterns, with women tending to spend more time on social 
networking platforms, while men often favor gaming and video 
platforms (Herring and Kapidzic, 2015). In the Palestinian context, 
social media serves as a platform for both educational and national 
discourse, sometimes at the expense of study time (Ezeah et al., 2013). 
While some research suggests a positive relationship between social 
media use and academic success (Owusu-Acheaw and Larson, 2015), 
findings vary significantly across different cultural and educational 
settings. For instance, Jordanian nursing students have expressed 
positive attitudes toward social media for academic and professional 
purposes (Al-Shdayfat, 2018).

Beyond academics, family relationships critical for the emotional 
support of university students may also be affected by increased online 
engagement. Strong family bonds contribute to students’ well-being, 
yet excessive social media use can diminish family interactions, 
particularly during periods of quarantine when students returned 
home (Alsanie, 2015). Studies from other regions have highlighted 
how strict lockdown measures during the pandemic often led to 
heightened stress, anxiety, and boredom (Reizer et al., 2021; Diotaiuti 
et al., 2023). These conditions prompted individuals to rely on social 

media not only for communication but also for entertainment and 
coping with life stressors, including through humor (Kuipers, 2002; 
Sebba-Elran, 2021). Such usage demonstrates both adaptive and 
maladaptive patterns, depending on individual traits like optimism 
and resourcefulness (Hobfoll et al., 2018; Marrero et al., 2020).

An important way to frame these observations is by drawing on 
established theoretical perspectives that explain individual and contextual 
influences on digital engagement. For example, Bandura’s Social Cognitive 
Theory (SCT) underscores how behavioral patterns (e.g., social media 
use), personal factors (e.g., motivations, self-efficacy), and environmental 
elements (e.g., quarantine constraints, family dynamics) interact 
reciprocally to shape overall outcomes. Meanwhile, the Uses and 
Gratifications approach posits that individuals use media platforms to 
fulfill specific needs, such as escapism, social connection, or academic 
collaboration. Integrating these frameworks into the present study 
underscores the complex interplay among social media usage, academic 
performance, and family relationships, particularly during an 
unprecedented period like the COVID-19 quarantine.

Recent research from Arab countries underscores how regional 
academic cultures and technological adaptation influenced students’ 
experiences with social media during the COVID-19 pandemic. For 
instance, a study in Libya found that students who actively used Facebook 
for academic communication developed stronger social capital and 
achieved higher GPAs, highlighting how social media, when used 
constructively, can enhance academic resilience in challenging times 
(Ahmed et al., 2020). In contrast, a Saudi study among medical students 
found a negative association between social media addiction and GPA, 
suggesting that excessive or non-purposeful use may hinder academic 
achievement (Alshanqiti et al., 2023). These differing outcomes emphasize 
that the impact of social media on academic performance is not uniform; 
rather, it is shaped by students’ usage patterns and the educational and 
cultural context in which they are embedded.

While global studies have extensively examined the impact of 
COVID-19 on university students, there remains a significant gap in 
understanding how Palestinian students, particularly those in the 
West Bank, have navigated these challenges. Existing research has 
primarily focused on general psychological impacts and risk 
perceptions among Palestinian adolescents during the pandemic 
(Aljuboori et al., 2020). However, there is a dearth of studies exploring 
the specific effects of increased social media usage on academic 
performance and family dynamics within this group. Addressing this 
gap is crucial, as cultural, educational, and technological contexts can 
uniquely influence these dynamics. This research aims to provide 
critical insights into how Palestinian students balance the demands of 
online and offline life within their socio-cultural context. The findings 
will contribute to a more comprehensive understanding of the role of 
social media in shaping student life and well-being in Palestine.

2 Materials and methods

2.1 Participants

This study targeted Palestinian university students enrolled in 
various institutions across the West Bank, representing diverse 
academic specializations. A total of 385 participants were recruited 
through convenience sampling, with data collected via an online 
questionnaire will be provided in Supplementary materials. Inclusion 
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criteria were limited to students currently enrolled in West Bank 
universities, regardless of age or gender. To maintain the study’s 
geographic specificity, students attending universities outside this 
region were excluded.

2.2 Research design and data collection

A cross-sectional descriptive research design was utilized, as it 
effectively addresses questions related to social media usage and its 
associated impacts. The data collection process was structured into 
three distinct sections. The first section focused on demographic 
information, gathering data on participants’ age, gender, university 
affiliation, college, academic degree, academic year, and GPA. The 
second section investigated students’ social media usage before and 
after the COVID-19 quarantine, including daily hours spent online 
and the most frequently used platforms. The final section explored 
students’ satisfaction with their academic performance and social 
interactions, with a particular emphasis on how social media 
influenced these areas.

2.3 Statistical analysis

Descriptive statistics were employed to summarize the 
sociodemographic characteristics of the sample. Several statistical 
analyses were performed to examine relationships between key 
variables. Pearson correlation coefficients were calculated to explore 
the associations between average hours spent on social media and 
both average study hours and the number of platforms used. An 
independent sample t-test compared the average time spent on social 
media by male and female participants, while the McNemar test 
assessed changes in time allocation between social media use and 
family interactions before and after quarantine. All statistical analyses 
were conducted using IBM SPSS software, with significance levels set 
at p < 0.05.

2.4 Ethical considerations

Ethical considerations were rigorously observed throughout the 
study. Participants were informed of their rights and provided with 
detailed information about the study’s purpose. Informed consent was 
obtained prior to participation, ensuring that respondents were aware 
of their right to withdraw at any point without repercussions. 
Measures were taken to protect participants’ anonymity and 
confidentiality, with no personally identifiable information collected. 
All responses remained confidential and were used exclusively for 
research purposes. This strict adherence to ethical standards ensured 
the integrity and reliability of the study findings.

2.5 AI-assisted writing process

In this study, the writing process involved a structured approach 
to ensure high-quality, reader-friendly documentation. Initially, the 
manuscript was drafted based on the research findings, laying the 
foundation for the content. Subsequently, generative AI tools were 

employed to enhance the text by identifying and correcting 
grammatical errors, improving sentence structures for better 
readability, and suggesting alternative phrasings to enhance clarity. 
Finally, the AI-enhanced manuscript underwent a thorough review by 
professional editors to ensure accuracy, contextual relevance, and 
adherence to publication standards, thereby balancing technological 
efficiency with expert oversight.

2.6 Research questions and hypotheses

This study aimed to examine how quarantine conditions 
influenced university students’ social media use, study habits, and 
family interactions. The following research questions (RQs) and 
corresponding hypotheses (H) guided our investigation:

RQ1: Does daily social media usage differ before and after the 
COVID-19 quarantine?

H1: We  hypothesize that social media usage will significantly 
increase during the quarantine period compared to 
pre-quarantine levels.

RQ2: Does daily study time differ before and after the 
COVID-19 quarantine?

H2: We hypothesize that average study hours will also increase 
under quarantine conditions, owing to the shift to remote learning 
and reduced outside activities.

RQ3: Are there gender differences in daily social media usage 
after quarantine?

H3: We hypothesize that female students, on average, will report 
higher daily social media usage than male students, reflecting 
known gender-related patterns in online engagement (Herring 
and Kapidzic, 2015).

RQ4: Does time spent with family change from before to after the 
COVID-19 quarantine?

H4: We  hypothesize that enforced time at home will lead to 
increased family interactions, resulting in a statistically significant 
rise in the average daily time spent with family members.

RQ5: Is daily social media usage correlated with daily study hours?

H5: We hypothesize that the shift to digital platforms for both 
academic and social activities may result in a positive association 
between social media use and study time, as students increasingly 
rely on online resources and peer collaboration.

RQ6: Is the number of social media platforms used associated 
with total daily social media usage?

H6: We  hypothesize that students who engage on multiple 
platforms will report more total time spent online, reflecting 
greater overall reliance on digital networks.
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3 Results

3.1 Participant demographics

The study included 385 Palestinian university students from 
various institutions across the West Bank, comprising 220 females 
(58.7%) and 155 males (41.3%). Participants’ GPAs ranged from 73.9 
to 84.9, with students from the Faculty of Science and Technology 
reporting the highest average GPA (M = 84.9, SD = 6.5).

3.2 Social media usage and academic habits

Paired samples t-tests revealed significant changes in both social 
media usage and study habits. The average time spent on social media 
increased markedly, rising from 4.55 h per day (SD = 1.97) before 
quarantine to 7.55 h per day (SD = 3.56) after quarantine (p < 0.001). 
This increase of approximately 3 h per day highlights the profound 
shift in digital engagement during quarantine, confirming a 
statistically significant change in usage patterns.

Similarly, a moderate but significant increase was observed in 
daily study hours. Students reported an average of 3.79 h per day 
(SD = 1.86) spent studying before quarantine, compared to 4.35 h per 
day (SD = 2.73) after quarantine (p < 0.001). This increase of 0.56 h 
per day suggests that quarantine conditions influenced study habits, 
potentially due to extended time spent at home. These findings 
underscore the dual impact of quarantine on both academic and 
digital behaviors (see Supplementary Tables 1, 2 for detailed statistics 
on mean and standard deviations of social media usage and study 
hours before and after quarantine).

3.3 Motivations for social media use

Analysis of students’ motivations for social media use revealed 
that the majority (52%) engaged with these platforms primarily for 
fun and relaxation. Social communication was the second most 
common reason, accounting for 28% of responses. In contrast, only 
21% reported using social media for information searching, reflecting 
a lower focus on academic or informational purposes. Notably, work-
related usage was minimal, with just 2% of participants citing this as 
their primary motivation. These findings indicate that recreational 
and social factors dominate social media usage among students, with 
professional purposes being a relatively minor component (see 
Figure 1 for a detailed breakdown).

3.4 Platform preferences

Among social media platforms, Facebook was the most widely 
used, with 44.8% of participants indicating it as their preferred 
platform. Instagram ranked second, while X application was the least 
utilized, with only 0.3% of students reporting its use (see Figure 2 for 
platform usage frequencies).

3.5 Family interactions and relationships

The study also examined the relationship between social media 
use and family interactions. A significant difference was observed in 
the time spent with family members before and after quarantine. Time 
spent with family increased notably after quarantine, suggesting that 

FIGURE 1

Students’ motivations for using social media during the COVID-19 quarantine. The figure displays the distribution of primary motivations for social 
media use among students. The majority used social media for fun and relaxation (52%) and communication (28%), while fewer reported using it for 
information-seeking (18%) or business purposes (2%).

https://doi.org/10.3389/feduc.2025.1532416
https://www.frontiersin.org/journals/education
https://www.frontiersin.org


Deeb et al. 10.3389/feduc.2025.1532416

Frontiers in Education 05 frontiersin.org

the enforced time at home fostered stronger family connections (see 
Table 1 for changes in time allocation).

3.6 Correlation and satisfaction levels

Pearson correlation analyses identified several significant 
relationships between key variables. A weak but significant positive 
correlation was found between average daily hours spent on social 
media and daily study hours (r = 0.133, p = 0.01), suggesting that 
higher social media use was associated with slightly increased study 
time. Additionally, a weak positive correlation was observed between 
the number of social media platforms used and the total time spent 
on social media (r = 0.261, p < 0.001), indicating that students active 
on multiple platforms tended to spend more time online overall.

Using the McNemar test, the study confirmed a statistically 
significant increase in time spent with family post-quarantine 
(p < 0.001). These findings highlight how the unique circumstances of 
quarantine positively influenced family relationships, even as social 
media usage surged. Supplementary Table  3 provides details on 
correlations between social media usage, study habits, and 
platform use.

Students were surveyed about their satisfaction with family 
relationships, daily achievements, and academic performance. While 
a significant proportion of students expressed satisfaction with their 
family relationships, satisfaction levels were notably lower in terms of 
daily achievements and academic performance. This disparity suggests 
that, despite strengthened family bonds, students faced challenges in 
meeting personal and academic goals, potentially linked to increased 
social media use and altered study habits (Figure 3).

4 Discussion

4.1 Increased social media usage during 
quarantine

This study reveals a significant increase in social media usage 
among university students after the COVID-19 quarantine, consistent 
with the observed shifts in academic and social routines. The rise in 
daily social media usage from 4.55 h to 7.55 h post-quarantine aligns 
with the increased reliance on digital communication tools for 
academic purposes, as highlighted in our results. As universities 
transitioned to remote instruction, students used social media 
extensively to access course materials, collaborate on projects, and 
complete assignments. This academic adaptation likely contributed to 
the observed rise in daily study hours. Furthermore, the prolonged 
confinement at home, coupled with limited opportunities for outdoor 
activities, drove students to use social media as a primary outlet for 
communication and entertainment. This increase in usage reflects the 
compounding effects of boredom, social isolation, and the need for 
social interaction under restrictive conditions.

FIGURE 2

Frequency of social media platform usage among university students during COVID-19 quarantine. Bar chart illustrating the number of respondents 
who reported using each social media platform. Facebook was the most frequently used (n = 168), followed by Instagram (n = 110) and WhatsApp 
(n = 45), while usage of platforms such as Snapchat and X application was minimal.

TABLE 1 Comparison between time on social media vs. family before and 
after quarantine.

Time period Yes (time on 
social 

media > 
family time)

No (time on 
social media 

≤ family 
time)

p-Value

Before the quarantine 253 (67.5%) 122 (32.5%) <0.001

After the quarantine 126 (33.6%) 249 (66.4%) <0.001
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Alternatively, the surge in social media usage during the quarantine 
period may be attributed not only to boredom and isolation, but also to 
a combination of psychological stressors and institutional adjustments. 
Students facing heightened anxiety and uncertainty turned to digital 
platforms as a coping strategy to seek comfort, distraction, and emotional 
validation from peers (Prowse et al., 2021). While this behavior may have 
mitigated psychological strain for some, it also risked reinforcing habits 
that diverted attention from academic priorities (Michikyan et al., 2023). 
Additionally, the abrupt shift to online education blurred the lines 
between recreational and academic screen time, as many institutions 
began using informal platforms like WhatsApp and Facebook for 
communication and peer collaboration (Sobaih et  al., 2020). These 
overlapping uses complicated students’ ability to self-regulate their time 
and focus. Furthermore, recent studies have noted that the academic 
impact of social media during the pandemic varied depending on how 
students engaged with these tools—those who used them for emotional 
support and peer learning often reported positive outcomes (Al 
Mosharrafa et al., 2024), while others who engaged in passive scrolling 
or non-academic content experienced declines in performance (Jalal and 
Tariq, 2023). These insights suggest that increased usage patterns were 
shaped by a broader context of psychological adaptation, institutional 
practices, and individual coping styles, offering a more nuanced 
understanding of their academic consequences.

4.2 Motivations for social media use

The study found that students’ primary motivations for social 
media use were entertainment and relaxation (52%), followed by 

social communication (28%). These findings align with prior research, 
such as Ezeah et  al. (2013), who reported similar trends among 
Nigerian students. The quarantine period appears to have intensified 
these behaviors, as students sought stress relief and avenues to combat 
isolation. Our findings reinforce Yang et al. (2022), who observed that 
social media use during the pandemic provided students with stress 
relief and a sense of connectedness. Additionally, the use of multiple 
platforms, a behavior observed in this study, reflects an effort to 
diversify social interactions and access various forms of entertainment, 
as each platform offers distinct features.

Regarding platform preferences, Facebook emerged as the most 
widely used platform among students, consistent with Aljuboori et al. 
(2020). Facebook’s versatility in facilitating communication and 
recreational activities likely explains its popularity. However, the 
findings differ from Alsanie (2015), who identified WhatsApp as the 
most popular platform in Saudi  Arabia, indicating regional and 
cultural variations in platform preference.

4.3 Impact on academic performance

Our results highlight a nuanced relationship between social 
media usage and academic performance. While the study observed 
an increase in both daily social media use and study hours, an 
inverse relationship between the two was also evident, suggesting 
that excessive social media use may detract from study time. This 
finding is consistent with research by Wang et al. (2022), which 
linked excessive social media use with increased anxiety and 
depression, potentially undermining academic success. Similarly, 

FIGURE 3

Levels of satisfaction with daily achievements, academic performance, and family relationships. Stacked horizontal bar chart showing the number and 
percentage of students who reported being “satisfied” or “very satisfied” with key life areas. Satisfaction was highest for family relationships, while 
academic and daily achievements showed comparatively lower satisfaction levels.
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Azizi et al. (2022) found that excessive social media use negatively 
affected academic performance, with sleep quality serving as a 
mediating factor.

Despite these challenges, social media also played a supportive 
role in academic activities during quarantine. Students used platforms 
for educational purposes such as attending online lectures and 
collaborating on assignments, echoing findings by Hamid et al. (2015), 
who reported that students perceive social media as a valuable tool for 
learning. This dual role of social media underscores its potential as 
both a facilitator and a distraction in academic settings.

4.4 Family relationships and social context

Quarantine conditions appeared to strengthen family relationships 
among participants, with students reporting increased time spent with 
family members. This shift is consistent with the socio-cultural norms 
of Palestinian society, which emphasize family cohesion and 
interconnectedness (Massad et al., 2016). Shared meals and activities 
during quarantine likely fostered closer family bonds, providing 
emotional support amid the challenges of isolation and 
academic adjustments.

Family dynamics also play a pivotal role in academic resilience, 
especially in collectivist societies like Palestine, where extended family 
relationships are central to daily life. Studies from Jordan and 
Saudi  Arabia highlight how students with supportive family 
environments coped better with the psychological and logistical 
challenges of distance learning. For example, Jordanian parents widely 
reported that online learning failed to meet academic expectations 
due to motivational and infrastructural challenges (Al-Awidi and 
Al-Mughrabi, 2022), while Saudi students with strong family support 
reported lower stress and better learning outcomes (Alghamdi et al., 
2022). These findings align with the present study’s observation of 
improved family relationships during quarantine and suggest that 
familial cohesion in Arab contexts may buffer the negative effects of 
increased screen time and remote learning pressures.

This phenomenon is not unique to Palestine. In fact, studies 
across the Middle East have shown that cultural norms around 
family cohesion, gender roles, and collectivism significantly shape 
students’ digital engagement and educational experiences during 
crises. For example, in Saudi Arabia’s highly collectivist society, 
female students described their families as a crucial support 
network that helped them cope with the social isolation and 
anxiety of online learning under lockdown (Winkel et al., 2023). 
In contrast, a Jordanian study revealed that traditional gender 
roles left women carrying greater household duties during 
quarantine limiting their study time and heightening stress while 
families tended to prioritize and support the online studies of 
sons, reflecting expectations that males will be future providers 
(Idris et  al., 2023). Tellingly, the same study found that when 
female students turned to social media for stress relief, they 
experienced more negative impacts on their grades and mental 
well-being than did their male peers (Idris et  al., 2023), 
highlighting a gendered difference in digital coping strategies. 
Similar patterns were observed in neighboring countries.

Approximately 48.3% of participants expressed satisfaction with 
their family relationships, reflecting the cultural emphasis on family 
cohesion. These findings align with Elmer et  al. (2020), who 

highlighted the protective role of strong family relationships during 
lockdowns, mitigating negative mental health outcomes. The increased 
interaction with family members likely provided a counterbalance to 
the stress associated with academic and social disruptions, 
underscoring the resilience fostered by family cohesion in 
Palestinian culture.

4.5 Global perspectives on social media 
use

Our findings contribute to the broader understanding of social 
media use among university students, particularly in the context of the 
COVID-19 pandemic. Regional comparisons reveal significant 
variations in social media usage rates and dependency. For instance, 
Alimoradi et al. (2019) reported social media addiction rates ranging 
from 0.9 to 37.9% in Asia, 0.3 to 8.1% in the United States, and 2 to 
18.3% in Europe. These differences may be  attributed to cultural, 
social, and technological factors, as well as varying attitudes toward 
digital engagement.

In the context of Palestinian university students, increased social 
media usage was primarily driven by academic obligations and the 
need for social interaction under quarantine restrictions. The elevated 
usage rates observed in this study highlight the potential for social 
media dependency, particularly when academic and social needs 
converge in digital spaces.

4.6 Study limitations and future research

While this study offers meaningful insights into the impact of 
COVID-19 quarantine on university students’ social media use, 
academic performance, and family dynamics, several limitations 
should be acknowledged to contextualize the findings. First, the use 
of a cross-sectional design with convenience sampling restricts the 
generalizability of the results. Participants were self-selected and 
recruited online, which may have excluded students with limited 
internet access or lower digital literacy factors particularly relevant 
in the West Bank context. As such, the sample may not fully 
represent the broader population of Palestinian university students 
in terms of demographic diversity, academic backgrounds, or 
socioeconomic status.

Moreover, the reliance on self-reported data introduces potential 
biases, including recall inaccuracies, social desirability effects, and 
subjective interpretation of questions. While the questionnaire was 
carefully structured to enhance clarity and internal consistency, the 
absence of validated psychometric instruments may limit the precision 
of constructs such as academic satisfaction or perceived family 
closeness. The cross-sectional nature of the study also precludes any 
determination of causality, as observed associations between social 
media use and academic or social outcomes may be influenced by 
unmeasured confounding variables.

Future research should address current methodological 
constraints by employing more rigorous designs that improve both 
validity and generalizability. Utilizing random or stratified sampling 
techniques would help capture a more representative cross-section 
of the student population, while objective metrics such as screen 
time logs, academic records, or digital platform usage data could 
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reduce reliance on self-reported behaviors. Additionally, 
longitudinal studies are essential to better understand how digital 
engagement evolves over time and how it affects academic 
trajectories, mental health, and social relationships across different 
phases of university life.

Building on these findings, future studies should also evaluate the 
effectiveness of interventions aimed at promoting healthier digital 
behaviors. In particular, digital wellness programs integrated into 
university curricula can equip students with self-regulated learning 
strategies and time management skills to reduce distractions and 
improve academic focus (Dontre, 2021; Wang et al., 2022). Universities 
in Palestine and the wider region should also consider implementing 
institutional practices that support digital balance such as encouraging 
screen breaks, adopting hybrid learning models, and enhancing 
virtual student support services (Al-Kumaim et  al., 2021). These 
measures not only address the cognitive overload associated with 
prolonged online engagement but also foster a more sustainable and 
engaging learning environment.

At the policy level, leveraging digital platforms to enhance both 
academic and social support structures is crucial. Initiatives such as 
virtual peer tutoring, collaborative platforms, and family-inclusive 
outreach programs can reinforce learning outcomes while maintaining 
emotional resilience. Strong family cohesion, a hallmark of Arab 
societies, has been shown to buffer the negative effects of excessive 
digital use and to support academic persistence (Zhu et al., 2022; Lian 
et al., 2023). Engaging families through digital orientation workshops 
or institutional communication portals may therefore amplify the 
benefits of online learning. Finally, expanding research across various 
regions in Palestine and the broader Arab world will allow for 
culturally grounded comparisons and more nuanced insights into how 
infrastructure, social norms, and educational practices shape digital 
learning experiences in diverse settings.

5 Conclusion

Social media use increased dramatically during COVID-19, as 
observed among university students in the West Bank. This study 
explored their motivations for social media engagement, the effects of the 
quarantine on usage patterns, and the impact on academic performance 
and family relationships. The findings revealed a substantial rise in social 
media activity post-quarantine, driven primarily by motivations for 
entertainment (52%) and social communication (28%). This increased 
engagement coincided with an uptick in daily study hours, reflecting the 
dual role of social media in facilitating academic adaptation while 
potentially distracting from focused study.

Quarantine conditions also appeared to strengthen family 
relationships, as students reported spending more time with family due 
to lockdown measures. Despite this positive social outcome, students 
expressed lower satisfaction with academic performance and daily 
achievements, highlighting the challenges of balancing increased digital 
engagement with academic productivity and personal goals.

While this study offers valuable insights, limitations such as 
convenience sampling, reliance on self-reported data, and a cross-
sectional design limit the generalizability and causal interpretation of 
the findings. Future research should address these constraints using 
longitudinal methods and larger, more diverse samples to explore the 
long-term effects of increased social media use on academic and social 

outcomes. Understanding these dynamics can guide stakeholders in 
promoting balanced and constructive social media use that enhances 
both academic success and personal well-being.
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