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This study investigates the status and effectiveness of guidance and counseling (G&C) practices in Nepali schools, focusing on three domains: learning strategies (LS), self-management (SM), and social skills (SS). Through a quantitative survey of 384 teachers, counselors, and headteachers across seven provinces of Nepal, we assessed G&C practices using a validated 30-item questionnaire adapted from the American School Counselor Association (ASCA) 2021 standards. We evaluated four school performance indicators—school environment, student behavior (e.g., social/emotional conduct), academic achievement, and post-school success—using teacher-reported 3-point scales (i.e., Good, Normal, and Needs Improvement). Using binary logistic regression, we tested four hypotheses. We found that SS were a strong predictor of better student behavior [odds ratio (OR) = 2.371, p < 0.05], as evidenced by fewer conflicts and better ethical behavior. Infrastructure (dedicated counseling rooms: OR = 2.838) and trained counselors (OR = 2.929) strongly enhanced school environments. LS and SM interventions did not have a significant impact on academic outcomes (e.g., test scores, dropout rates). Critical gaps include inadequate training in LS/SM strategies (e.g., only 9.6% of schools had counselors; teachers struggled with goal-setting and coping skills guidance). The findings emphasize the importance of conducting teacher workshops focused on delivering Learning Support and Student Mentoring (LS/SM). Additionally, there is a need for institutional support to improve counseling infrastructure and to integrate structured G&C frameworks. This study offers practical suggestions, such as creating specific areas for counseling and setting up uniform training programs to improve G&C services in places with limited resources.
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1 Introduction

Guidance and counseling (G&C) are integral to the educational process, fostering students’ holistic development by addressing academic, career, and socio-emotional needs (ASCA, 2021; Yuen et al., 2007). In Tanzania, for example, Chilewa and Osaki (2022) found that insufficient resources, untrained personnel, limited government and parental support, and logistical constraints hindered these services, prompting recommendations for specialized counselor training and increased financial investments to improve outcomes. As G&C is an inseparable part of the wholistic educational process, it is important for children’s all-round harmonious development that provides remedial support, assists in solving problems, enhances academic achievement, develops social/emotional behaviors or selects career (ASCA, 2021; Diponegoro and Agungbudiprabowo, 2020; Kinra, 2008; Parveen and Akhtar, 2023; Shrivastava, 2003; Yuen et al., 2007). All schools are responsible for enhancing educational performance, which eventually concerns their students’ success and personality development. Besides normal teaching and learning activities, G&C has emerged as a key element in determining students’ overall academic, moral, and social development (Shaheen et al., 2023). Student G&C programs prevent issues like socio-emotional problems, dropouts, substance use, criminal offenses, or failure to keep jobs (Hrisyov and Kostadinov, 2022). Parents ‘counseling is the most influential aspect for young people. However, it might be delivered by their friends, teachers, school staff, or voluntary agencies (Ali and Graham, 2001). G&C provides a collaborative effort to ensure every child’s total personality development, encompassing self-reliance and self-development (Kinra, 2008). Otherwise, G&C “is likely to be not only ineffectual but harmful and misleading” (Shrivastava, 2003).

Considering the impact of G&C, some developed countries, such as the United States, Hong Kong, and Botswana, have incorporated G&C into school programs to acquire academic, career, self-awareness, and interpersonal communication skills, thereby gaining and employing lifelong skills (Nyutu, 2006; Ziomek-Daigle, 2016). In South Asia, countries like India incorporated G&C in schools as early as the early 20th century, laying a strong foundation of research about human development and learning (Shrivastava, 2003). However, in Nepal, G&C is still fragmented and unsystematic, organizationally incoherent, and policy incoherent, having been included in the National Education System Plan (1971–1976) without institutional support or infrastructure, despite informal support (Shah, 2015). Indeed, challenges such as low academic achievement and psychosocial problems are faced by scores of children in Nepali schools (Poudel, 2017; Shah, 2015). However, in Nepal, despite the inclusion of G&C in the National Education System Plan (1971–1976), implementation remains fragmented and unsystematic, lacking policy coherence, institutional support, and dedicated infrastructure (Shah, 2015). There are some challenges, including academic underachievement and psychosocial problems, among many children in Nepali schools (Poudel, 2017; Shah, 2015). In some private schools of the capital city, school leaders, teachers, and counselors address G&C related to psychosocial issues, academic underachievement, or personal development (Shah, 2015). Some of this evidence is insufficient to inform about G&C practice in the schools of Nepal. This disparity emphasizes a critical gap between policy intent and practical execution, necessitating an exploration of contextual challenges and opportunities.

With all of the above, the education system of Nepal faces multifaceted issues, including high dropout rates, academic underachievement, and psychosocial problems among students (MOEST, 2022; Poudel, 2017). One marginalized community, the Dalit (untouchable caste), also faces heightened vulnerability, and their primary level enrollment is at only 20% (CEHRD, 2024). Some private schools in urban areas such as Kathmandu have already adopted G&C services to address behavioral and academic problems; however, these initiatives are not uniform (Shah, 2015). Furthermore, in the case of Nepal, G&C is mostly taught by teachers, which raises concerns about its effectiveness due to inadequate training and excessive work pressure due to a lack of specialist counseling (Kandel, 2020). Because there are no dedicated spaces, using the classroom or administrative office for counseling compromises privacy and effectiveness (Lunenburg, 2010). Three key domains of G&C are identified in the literature: academic, career, and socio-emotional guidance (ASCA, 2021; Kinra, 2008).

However, in Nepal, research reports that connect anecdotal evidence to practice are limited, and studies on the effectiveness of these elements are scarce. Although social skills (SS) development is often emphasized, the even greater impact of G&C on learning strategies (LS) (e.g., goal setting, critical thinking) and self-management (SM) (e.g., goal engagement and focus) has been well-documented in the context of learning self-regulation. However, documenting these G&C outcomes (coping styles, adaptability) is under-investigated (Shaheen et al., 2023). Further systemic obstructions in terms of cultural sensitization, resource paucity, and inadequate training also restrict the implementation of G&C frameworks, which in turn perpetuate cyclical issues in student outcomes (Bhatta and Mehendale, 2021). Against this background, the present study fills the lacuna with a quantitative study involving 384 teachers, counselors, and headteachers from seven different provinces in Nepal.

We focus on three G&C domains:


	• Learning strategies (LS)

	• Self-management (SM)

	• Social skills (SS)



And examine their impact on four school performance indicators:


	• School environment (e.g., safety, inclusivity)

	• Student behavior (e.g., social–emotional conduct)

	• Academic performance (e.g., achievement scores)

	• Post-school success (e.g., further education/employment)



Three research questions guide the research:


	• What is the current status of G&C practices (LS, SM, SS) in Nepali schools?

	• How effective are these G&C practices in improving school performance indicators?

	• What infrastructural (e.g., counseling spaces) and personnel (e.g., trained counselors) factors influence G&C effectiveness?



Based on the literature review, objective, and research question, the following hypotheses were tested:


H1: Distributions of LS practices do not differ by educator gender/school type.
H2: Distributions of SM practices do not differ by educator gender/school type.
H3: Distributions of SS practices do not differ by educator gender/school type.
H4: G&C practices positively affect overall school performance.


This study aims to influence policy reform, campaign for specific teacher training, and raise awareness of the requirement of counseling infrastructure by embedding international G&C frameworks in the local socio-educational context of Nepal. The implications are far-reaching for actors working to enhance educational practices in response to the international scenario, while also considering the challenges that are particular to the context in Nepal and beyond.



2 Guidance and counseling: the context of Nepal

Nepali schoolteachers, counselors, and headteachers spend around six hours with children in their schools every school day. Therefore, the G&C provided by teachers, counselors, and headteachers can improve students’ problem-solving skills (Diponegoro and Agungbudiprabowo, 2020) to enhance academic performance, develop social/emotional behaviors, or select a career. In Nepali schools, student concerns are increasingly dominated by academic performance pressures and social–emotional and career-related issues rather than purely disciplinary or resource-based challenges (Karki et al., 2024; Li et al., 2023). For example, in student performance data from the Flash Report 2021, MOEST reports a gross enrollment rate in Early Childhood Education is 87.6%. In 2020–21, the girl enrollment rate was 49.7% at the lower basic level, whereas it was 50.0% at the secondary level. It is more vulnerable in Dalit communities (so-called untouchable caste) in 2020/21, where the enrollment of total Dalit students at the lower basic level is 20.0%. Similarly, the Education Review Office’s 2015 NASA report shows that the average learning achievements in grade 5 were 48.0, 46.0, and 47.0% in Mathematics, Nepali, and English, respectively. In contrast, in grade 5, they are 35.0, 48.0, and 41.0% in Mathematics, Nepali, and Science subjects, respectively. This evidence suggests that schools are underperforming. In addition to academic challenges, Shah (2015) identified a wide range of behavioral and psychological issues among students, including class disruptions, peer conflicts, hyperactivity, learning difficulties, disciplinary problems, bullying, career-related concerns, conversion disorders, multicultural and parenting issues, dropout rates, poor peer relationships, academic underachievement, truancy, classroom mismanagement, substance abuse, school violence, interpersonal difficulties, challenges faced by gifted students, gender-based violence, disabilities, and more (Kandel, 2020; Poudel, 2017). Further, Shah (2015) suggests providing training to schoolteachers in G&C, which is to be initiated or led by the Ministry of Education or its organization in a systematic and organized order, as counseling services influence students’ academic, social, emotional, personal behavior, and further study and career success as well (Amat, 2019).

In recent years, several initiatives have been undertaken by the government and non-government agencies. For example, the Centre for Education Human Resource Development (CEHRD) has been promoting life-skill learning through some school-level courses (Kandel, 2020). At the university and college levels, G&C courses, such as Foundation of Education, Curriculum, and Educational Psychology, are included as part of the curriculum (Shah, 2015). Generally, individual and group counseling sessions are conducted for students planning to pursue board exams or study abroad, typically after completing school-level examinations or at the end of each academic level in higher education. Private educational counseling centers and colleges have taken the lead in offering these services, often driven by commercial or business-oriented motives. However, Kathmandu University School of Education offers academic programs in G&C, including a Master of Education (M. Ed.) in School Counseling (launched in 2023 as a one-year program and expanded to 2 years in 2024) and an MPhil/PhD in School Counseling and Psychological Wellbeing focusing on transformative practices, critical praxis, and evidence-based strategies to address mental health, holistic development, and social justice in educational settings, with emphasis on interdisciplinary research and leadership in policy or institutional roles. Likewise, the Nepal Open University offers a master’s program in Pedagogical Sciences, which includes a 3-credit course on Guidance and Counseling (G&C). This program is conducted in collaboration with a project involving another university in Nepal, as well as Hamk and Jamk Universities of Applied Sciences in Finland. As part of the same initiative, a short training module is being developed and implemented through a Massive Open Online Course (MOOC), which could represent a pioneering step toward establishing school-based G&C in Nepal (Kandel, 2020).



3 Guidance and counseling: theory and practice

Guidance and counseling are analyzed from different perspectives in terms of content and context, although the intent of G&C is almost similar in that it concentrates on students’ overall development. For example, the ASCA (2021) states that school counselors are expected to provide G&C in different ways, such as culturally sustaining instruction, appraisal and advice, assisting the students in demonstrating LS, SM, and SS. In the school context, school counselors’ responsibilities are divided into three domains of GC: academic, career, and social/emotional, ensuring comprehensive accountability and cohesion of the program components (Ziomek-Daigle, 2016). In line with Ziomek-Daigle (2016), a modern trend in the guidance movement, many scholars, such as Kinra (2008) and Shrivastava (2003), have emphasized the importance of G&C in the forms of vocational, educational, and personal guidance. In vocational guidance, a guidance counselor provides services to the clients (students in the school context) to prepare them for job selection and job preparation, whereas in educational guidance, students get advice/service that encourages them to increase their results in schools across different curriculum offerings, or G&C makes adjustments with the school, curricula, and school life. In personal guidance, counselors address students’ concerns, including maladjustment issues, child and adult welfare, and aspects of mental hygiene. Mental hygiene is the science and practice of maintaining and improving mental health, an approach to mental well-being that focuses on developing and using life skills to optimize emotional and intellectual competence, prevent mental health problems, and enhance psychological resiliency. In the context of primary schools in Hong Kong, the comprehensive G&C programs and G&C activities were categorized into four groups: guidance curriculum, individual planning, responsive services, and system support (Yuen et al., 2007). In the activities, guidance counselors concentrate on students’ whole-person development through different activities like extracurricular activities, experiential learning, assisting students in working out their study and career plans, keeping achievement records, counseling students with their problems, teacher development activities relating to G&C knowledge and skills, and many more activities (Yuen et al., 2007).

In the G&C process, Kinra (2008) states that counseling is paramount in guidance, where a counselor collects detailed information about the counselee and uses different techniques, such as psychological tests or non-standard tests, for diagnostic purposes before making decisions. Education is intended to be the means to direct and guide students at the individual level through instruction or a conscious effect of society, enabling them to sustain their lives (Shrivastava, 2003). In the twenty-first century, due to insecurity, instability, and continuous change. In a professional context, Di Fabio and Bernaud (2018) stated a narrative paradigm that focuses on post-modern G&C interventions. This narrative approach provides opportunities for the participants to construct a self-story for creating meaning in their personal and professional lives. Guidance counselors generally use advice-oriented, informative, and clinical approaches (Kandel, 2020). In the training manual of G&C in Nepali Schools, three major approaches (socio-cultural, problem-solving, and inquiry-based approaches) are discussed, and further, the school, parents, and community partnership is suggested for the G&C in the Schools, which is expected to bring desirable results (Khadka, 2024; Shrestha Rajbhandary, 2019; Parveen and Akhtar, 2023).

A brief review of the literature on school G&C indicates that three major domains are considered: academic/educational, career/vocational, and social/emotional/personal G&C. As part of the chain of G&C skills, this study discusses advice, guidance, and counseling in the three aforementioned domains, rather than therapeutic counseling (Ali and Graham, 2001), which is also discussed.



4 Methods


4.1 Research design

This study employed a quantitative survey research design to investigate G&C practice and effectiveness in Nepali schools. The design aimed to generate generalizable findings (Cohen et al., 2018) by collecting data from schoolteachers, counselors, and headteachers across seven provinces of Nepal.



4.2 Participants

A sample of 384 teachers, counselors, and headteachers (63% male, 37% female) was drawn from 97 schools stratified across public (75.8%) and private (24.2%) institutions. The participants included teachers, headteachers, and counselors, with the majority (55.5%) reporting involvement in addressing students’ social, emotional, and behavioral issues. Data collection targeted 563 teachers, counselors, and headteachers from 138 schools, yielding 402 responses. After screening for incompleteness and outliers, 384 valid responses were retained for analysis.



4.3 Instrument

A structured Guidance and Counseling Survey Questionnaire (GCSQ) was adapted from the ASCA, 2021 and translated into Nepali using a translation-back-translation method. Permission was granted by ASCA to use it. This study was delimited to the Behavior Standards stated by ASCA (2021), and it was found to be systematic by design, with decision-making influenced by data (Ziomek-Daigle, 2016). The GCSQ includes learning strategies, self-management, and social skills, where the LS consist of 10 items, SM skills include 10 items, and SS include 10 items, and altogether 30 items that were validated using confirmatory factor analysis as presented in Table 1. First, the questionnaire was developed in English and translated into Nepali using the translation-back-translation method. Then, the researchers conducted a short round table discussion with four participants—a teacher, two counselors, and a headteacher to contextualize language issues, difficulty levels, and item relevancy. Each item used a 5-point Likert scale (1 = Strongly Disagree to 5 = Strongly Agree). For assessing the schools’ performance, four statements: school environment, student social, emotional, and personal behavior, students’ success after school education, and schools’ academic performance were asked of the teachers, counselors, and headteachers, who were on 3-point scales (good, normal, and to be improved) as dependent variables. Demographic variables (teacher gender, school type, G&C provider, and location of counseling) were also included. Furthermore, the gender of teachers, counselors, and headteachers, types of schools, guidance counselors in the schools, place of counseling, and subjects of counseling in the schools were additional questions. The details of the sample characteristics are presented in Table 2.


TABLE 1 Reliability and validity of the variables.


	Latent variables
	Items coding
	Convergent validity
	Internal consistency reliability
	Discriminant validity



	CFA: factor loading >0.50
	AVA≥0.50
	Cronbach’s Alpha (α≥0.70)
	CR
 (α≥0.70)
	HTMT analysis
 <0.90

 

 	Learning strategies (LS) 	LS1 to LS10
 (10 items) 	Range: 0.64–0.75 	0.50 	0.90 	0.90 	Accepted


 	Self-management (SM) 	SM1 to SM10
 (10 items) 	Range: 0.67–0.79 	0.54 	0.92 	0.92 	Accepted


 	Social Skills (SS) 	SS1 to SS10
 (10 items) 	Range: 0.70–0.78 	0.55 	0.93 	0.93 	Accepted




 


TABLE 2 Teachers, counselors, and headteachers’ demographic status.


	Variables
	Frequency
	Percent
	Valid percent
	Cumulative percent

 

 	Gender 	Male 	242 	63.0 	63.0 	63.0


 	Female 	142 	37.0 	37.0 	100.0


 	School type 	Public 	291 	75.8 	75.8 	75.8


 	Private 	93 	24.2 	24.2 	100.0


 	Guidance and counseling personal 	Teachers 	145 	37.8 	37.8 	37.8


 	Counselors 	22 	5.7 	5.7 	43.5


 	Headteachers 	49 	12.8 	12.8 	56.3


 	Teachers, headteachers, and counselors—all roles 	168 	43.8 	43.8 	100.0


 	G&C place 	Classroom 	252 	65.6 	65.6 	65.6


 	School’s office 	71 	18.5 	18.5 	84.1


 	Separate room 	37 	9.6 	9.6 	93.8


 	Outside classroom 	24 	6.3 	6.3 	100.0


 	Subjects of GC 	Student’s study 	124 	32.3 	32.3 	32.3


 	Student social, emotional, and personal behavior 	213 	55.5 	55.5 	87.8


 	Future study and career 	46 	12.0 	12.0 	99.7


 	Others 	1 	0.3 	0.3 	100.0




 



4.4 Reliability and validity of the items assessing G&C practice in Nepali schools

For the quality assurance of the reliability and validity of the variables, Confirmatory Factor Analysis (CFA) and Average Variance Extracted (AVA) were observed for the convergent validity, Cronbach’s Alpha and Composite Reliability (CR) for the internal consistency reliability, and Heterotrait-Monotrait (HTMT) for discriminant validity were employed (Masa’deh et al., 2022) as follows:

From Table 1, the CFA: factor loading on LS, SM and SS is above 0.50, and AVE is also above the cut-off value 0.50. Similarly, Cronbach’s Alpha and CR both are more than 0.70, and HTMT (Heterotrait-Monotrait) is in the interval of 0.84 to 0.90. These all results normally affirm the reliability and validity of the questionnaire (Cohen et al., 2018; Hair et al., 2014; Masa’deh et al., 2022).



4.5 Data collection

Data were collected between June 2024 and July 2024, using both online surveys (Google Forms), sent via email, and paper-based questionnaires distributed at different schools. We primarily recruited participants through university email lists and social media networks, such as Facebook, X, and LinkedIn. Two different methods of communication were used: one involved contacting participants through direct email invitations and survey links, while the other was face-to-face interactions conducted by researchers at designated sites. Researchers obtained informed consent and guaranteed participant anonymity prior to distribution. However, researchers administered paper-based questionnaires at their respective schools. We obtained ethical approval and anonymized institutional affiliations and identities. The questionnaire took approximately 10 min to complete for all participants, whether they used the online or paper version.



4.6 Data analysis

Demographic and G&C practice data were descriptively summarized (mean, standard deviation, frequency). Non-parametric tests (Mann–Whitney U) were used to compare responses across gender and school types. Likewise, frequency and percent are used to describe the sample characteristics and the status of schools’ performance. Mean, standard deviation, skewness, and kurtosis are employed to analyze the status of the components of G&C (LS, SM, and SS). The components of G&C (LS, SM, and SS) are also examined to determine whether they are significantly different across the genders of teachers, counselors, headteachers, and types of schools using the Mann–Whitney U test. The questionnaire’s reliability and validity were assessed using statistical methods, including Factor analysis, Cronbach’s Alpha, and others. Upon testing the assumptions, a binomial regression analysis is performed to investigate the impact of G&C on school performance. The effects of LS, SM, and SS on school performance indicators were examined with binary logistic regression with counseling location and provider as covariates. Model fit was assessed through Nagelkerke R2, the Hosmer-Lemeshow test, and multicollinearity, as indicated by tolerance (> 0.20) and VIF (< 5.0) statistics.



4.7 Ethical considerations

The study adhered to ethical standards, including informed consent, confidentiality, and anonymization of participant and school identities. Data were stored securely and were accessible only to the research team.




5 Results


5.1 Teachers’ demographic status and schools’ G&C-related information

In this section, the respondents’ gender and their school’s type, as well as the G&C person, place, and subject of G&C, are analyzed. In Table 2, male teachers have a dominant presence, which is 63%, nearly double the percentage of female teachers, which is slightly different from the male teachers’ percentage in the population (57.04%) (CEHRD, 2024). More than two-thirds of teachers from public schools (funded by the government) participated. The percentage of teachers working in public schools is 76.36% (CEHRD, 2024).

As the teachers, counselors, and headteachers responded, they guided and counseled their students, followed by headteachers or both teachers and headteachers in the schools. A small number of teachers (5.7%) agreed that counselors also guide and counsel them. Regarding the subjects of G&C, as revealed by Shah (2015), the majority of teachers (55.5%) agreed that they counsel or guide their children on issues of social, emotional, and personal behavior, followed by study counseling for students (32.3%). Only around 12% of the teachers report that they counsel for further study and career, which is also supported by the opinions of Sangroula (2024). The teachers mostly use the regular classrooms for GC. It means they guide their study, behavior, or career in the classroom and the office. Only a small number of teachers (9.6%) reported having separate rooms for G&C. The teachers’ responses suggest that Nepali schools lack a separate counseling room and other infrastructure, despite effective G&C generally requiring physical infrastructure, adequate space, the privacy of the person and subjects of counseling, accessibility to problems, and other essential elements (Lunenburg, 2010).



5.2 Status of school guidance counseling in the schools

The status of school guidance counseling is analyzed using means, standard deviation, skewness, and kurtosis to observe the nature of normality. In Table 3, the status of school guidance counseling is presented.


TABLE 3 Status of school guidance counseling.


	Variables
	N
	Mean
	SD
	Skewness
	Kurtosis



	Statistic
	Statistic
	Statistic
	Statistic
	SE
	Statistic
	SE

 

 	*LS_ 	384 	3.763 	0.655 	−1.195 	0.125 	2.315 	0.248


 	*SM 	384 	3.796 	0.687 	−1.157 	0.125 	2.442 	0.248


 	*SS 	384 	3.810 	0.659 	−1.236 	0.125 	2.818 	0.248





*G&C on LS, Learning Strategies; SM, Self-management; SS, Social skills.
 

Out of five scales (strongly disagree to agree with codes from 1 to 5, respectively, strongly), teachers, counselors, and headteachers’ average rating is nearer to 4 (from 3.763 to 3.810), which represents “agree.” This means the teachers, counselors, and headteachers agree with the positive statements related to providing G&C on LS, SM, and SS. The standard deviation also indicates similar responses across the respondent teachers, counselors, and headteachers. Out of these areas of G&C, they provide G&C that focuses on SS, which aim to improve communication, listening, and SS to foster positive relationships, ethical decision-making, and social responsibility. It also fosters collaboration, leadership, advocacy, and cultural awareness, promoting social maturity and responsiveness in diverse groups. However, the responses (data) are not normally distributed as none of the values of Skewness and Kurtosis lie between −2 and +2, distorting the normality (Meinert, 2011). Responses of teachers, counselors, and headteachers were further analyzed based on their gender (male and female) and type of schools (public and private) using the Mann–Whitney U test. The result is presented in Table 4.


TABLE 4 Mann–Whitney U Test on the components of G&C across teachers, counselors, and headteachers’ gender or school types.


	Hypotheses
	Gender as grouping variable
	School type as grouping variable



	Sig.a,b
	Decision
	Sig.a,b
	Decision

 

 	The distribution of LS is the same across categories of teachers, counselors, and headteachers, regardless of gender or school type. 	0.006 	Reject the null hypothesis. 	0.001 	Reject the null hypothesis.


 	The distribution of SM is the same across categories of teachers, counselors, and headteachers, regardless of gender or school type. 	0.005 	Reject the null hypothesis. 	0.001 	Reject the null hypothesis.


 	The distribution of SS is the same across categories of teachers, counselors, and headteachers, regardless of gender or school type. 	0.002 	Reject the null hypothesis. 	0.004 	Reject the null hypothesis.





aThe significance level is 0.050. bAsymptotic significance is displayed.
 

From Table 4, as perceived by the respondents, by gender (male and female) and types (public and private), LS, SM, and SS are significantly different at 1% level of significance (p-values: 0.006, 0.005, 0.002, 0.001, 0.001, 0.004 < 0.01). From the descriptive analysis using means, in all components (LS, SM, and SS), mean values for female teachers, counselors, and headteachers is higher that shows as perceived by the female teachers, counselors, and headteachers, the practice of G&C on each component is better. However, both types of teachers rated the statement above as “3” and closer to “4.” Similar to the findings of this study, in the context of secondary schools in Southwest Ethiopia, Arfasa’s (2018) study revealed that teachers from public schools perceived effective counseling, whereas females perceived it at a higher level. However, it contradicts that there was no significant difference between the perceptions of public and private school teachers, counselors, and headteachers in the Nepali context, and ‘so does it in the Kenyan context’ (Ngeno, 2022).



5.3 Schools’ overall performance

Regarding the schools’ overall performance in terms of environment, student behavior, academic performance, and student success after school, a 3-point Likert scale (“Good,” “Normal,” and “To be improved”) was administered among the teachers, counselors, and headteachers. The frequency on each scale is as follows in Table 5.


TABLE 5 Schools’ overall performance.


	Scale of rating
	School environment
	Student behavior
	Student success after schools
	School academic performance



	Frequency
	Percent
	Frequency
	Percent
	Frequency
	Percent
	Frequency
	Percent

 

 	Good 	197 	51.3 	102 	26.6 	26 	6.8 	158 	41.1


 	Normal 	159 	41.4 	212 	55.2 	298 	77.6 	184 	47.9


 	To be Improved 	28 	7.3 	70 	18.2 	60 	15.6 	42 	10.9


 	Total 	384 	100.0 	384 	100.0 	384 	100.0 	384 	100.0




 

Table 5 shows that the school environment emerged as the strongest area, with over half of the respondents (51.3%) rating it as “Good,” while 41.4% considered it “Normal,” and only 7.3% felt it needed improvement. This implies a positive perception of the school’s physical and social aspects. On the other hand, the behavior of the students was considered average, with 55.2% rating as “Normal,” 26.6% as “Good,” and 18.2% indicating that it needed “Improvement.” The results suggest some acceptability and potential for behavioral change. Student success after school was identified as the most problematic aspect, receiving the lowest rating of “Good” at 6.8% and the highest rating of “Normal” at 77.6%, while 15.6% indicated that it does not work. This means they are least confident in the school’s ability to prepare students for life beyond education. In the school performance results, the ratings were cautiously good, with 41.1% rated “Good,” 47.9% “Normal,” and just 10.9% in the category “Needs improvement.” “Normal” was rated most frequently overall across everything from student behavior to what the student did after school. However, for the environment and academics, “Good” was the more typical rating. In conclusion, Stakeholders view the school climate most positively and are most concerned about student post-graduation success. Student behavior is generally average with some issues, and academic performance is considered reasonably good. These insights point to key areas—especially student behavior and post-school readiness—where targeted improvements could be beneficial. Despite remarkable progress in school education in Nepal, student learning outcomes tend to regress and stagnate, with some issues of equitable education or internal efficiency indicating poor quality of education (Comba et al., 2023; Bhatta and Mehendale, 2021).



5.4 Effect of school guidance counseling on schools’ overall performance

Binary logistic regression was employed to analyze the effect of G&C (LS, SM, and SS) on schools’ overall performance. For this, dependent variables, student behavior, student success after school, and school academic performance were recoded into a dichotomous scale where the scale “Normal” was merged to “to be improved” as there are some aspects of the normal situation that are supposed to improve for transforming into the status of “Good.” The scale “Good” was coded by “1” and the “To be improved” by “0.” The alternative hypothesis states, “The practice of G&C is more likely to be effective on the schools” overall performance, which has “Good: 1” status as compared to the status of “To be improved: 0.”

Two additional variables (place of G&C and the person providing G&C) were used as control variables. The “separate place for G&C” and “counselor” examined whether they affected the school performance with reference to other places like classrooms and offices, and other persons like teachers, counselors, and headteachers. From the analysis of data using SPSS, model fit and collinearity were examined before the analysis of the coefficient of binary logistic regression as follows:

The Omnibus Test on the effects of G&C components (LS, SM, and SS), including two control variables (place of G&C and G&C person) on four different components of schools’ overall performance shows the significant results whose p-values are less than 5% level of significant only for the school environment, student behavior, and schools’ academic performance. The models show a good fit only for the dependent variables: school environment (p = 0.042), student behavior (p = 0.000), and schools’ academic performance (p = 0.000).

In the Model Summary yielded from the SPSS computation, the values of Nagelkerke R Square are 8.6, 8.9, 4.0, and 4.5% for the GC: LS, SM, and SS that explain school environment, student behavior, school academic performance, and success after school education, respectively at low to very low level. Further, the Hosmer and Lemeshow test is also used to test model fit. The p-values for the school environment and student behavior are 0.940 and 0.425, indicating that the model adequately fits the analysis. The p-values for the remaining variables (school academic performance and student success after school) are less than 5%, indicating a poor fit of the model.

For testing multicollinearity among the independent variables (LS, SM, and SS), tolerance and VIF were used. The tolerance values are 0.292, 0.245, and 0.316, which are not less than 0.20. The VIF values are 3.429, 4.085, and 3.163, which are not more than 5 and do not show the issue of multicollinearity (Belsley, 1991) among three components of G&C (LS, SM, and SS) to explain the schools’ overall performance.

For the final analysis, based on the acceptance of assumptions for the fit of the models, two components of schools’ overall performance (school environment and student behavior) and the control variables (place and person of G&C) are used.

From Table 6, G&C on LS, SM, and SS are not significant in explaining the school environment (p = 0.229, 0.276, and 0.064) at the 5% level of significance; however, they are positive in explaining the school environment, except for G&C on SM skills. Wald’s criterion suggests that the place of G&C and G&C persons significantly affects the school environment. When G&C is conducted in a ‘Separate Room’ other than the office, classroom, or other places, the odds ratio (OR) is 2.838, indicating that the school environment is 2.838 times more likely to improve. Similarly, when G&C is conducted by a ‘Guidance Counselor’ other than teachers, headteachers, or others, the OR is 2.929, so the school environment is 2.929 times more likely to improve.


TABLE 6 Effect of school guidance and counseling on the school environment.


	Variables
	B
	S.E.
	Wald
	df
	Sig.
	Exp(B)

 

 	Step 1a 	LS 	0.375 	0.312 	1.446 	1 	0.229 	1.455


 	SM 	−0.369 	0.339 	1.188 	1 	0.276 	0.691


 	SS 	0.553 	0.298 	3.433 	1 	0.064 	1.738


 	Place of GC 	1.043 	0.416 	6.283 	1 	0.012 	2.838


 	Guidance counseling person 	1.075 	0.544 	3.895 	1 	0.048 	2.929


 	Constant 	−2.214 	0.702 	9.953 	1 	0.002 	0.109





aVariable(s) entered on step 1: LS, SM, SS, Place of GC, guidance counseling person.
 

From Table 7, the Wald criterion indicates that G&C on SS significantly affects student behavior. When G&C on SS is increased by one unit, the OR is 2.371, indicating that student behavior is 2.371 times more likely to improve. G&C on LS, SM, places, or persons are not significant predictors of student behavior. However, apart from G&C on SM skills, other positive factors exist. One of the components of G&C (Social Skills) is positive and significant in explaining students’ social, emotional, and personal behavior. The places of G&C (separate room) were also significant in positively explaining the school environment. While analyzing the items of each component of G&C, the mean values of statements 7, 8, and 9 under LS, statements 5, 7, and 10 under SM, and statements 4, 5, and 9 under SS were comparatively lower. In providing G&C on LS, as perceived by the respondent teachers, the existing guidance counseling persons (teachers, counselors, and headteachers) are comparatively not able to deliver G&C on the following subjects:


TABLE 7 Effect of school guidance counseling on student behavior.


	Variables
	B
	S.E.
	Wald
	df
	Sig.
	Exp(B)

 

 	Step 1a 	LS_ 	0.535 	0.386 	1.915 	1 	0.166 	1.707


 	SM 	−0.398 	0.413 	0.929 	1 	0.335 	0.671


 	SS 	0.863 	0.373 	5.353 	1 	0.021 	2.371


 	Place of GC 	0.329 	0.396 	0.690 	1 	0.406 	1.389


 	Guidance counseling person 	0.801 	0.486 	2.710 	1 	0.100 	2.227


 	Constant 	−4.983 	0.984 	25.659 	1 	<0.001 	0.007





aVariable(s) entered on step 1: LS, SM, SS, place of GC, guidance counseling person.
 

LS7: Provides long- and short-term academic, career, and social/emotional goals.

LS8: Provides engagement in challenging coursework.

LS9: Facilitates informed decision-making by gathering evidence, getting others’ perspectives, and recognizing personal bias.

Similarly, they are not adequately able to deliver the G&C on SM skills that:

SM5: Enhances perseverance to achieve long- and short-term goals.

SM7: Develop effective coping skills.

SM10: Enhances ability to manage transitions and adapt to change.

In Social Skills, the least focused areas of G&C were identified as:

SS4: Helps students develop empathy.

SS5: Helps ethical decision-making and social responsibility.

SS9: Demonstrates social maturity and behaviors appropriate to the situation and environment.

The findings of this study are comparable to and contrasted with those of previous studies. A few studies, such as Shaheen et al. (2023) and Hrisyov and Kostadinov (2022), have found that G&C emerged as a positive predictor of academic, moral, and social development in the contexts of Islamabad and Bulgaria, respectively. This finding is partially consistent with the results of the current study. However, G&C on LS and SM was not a significant predictor in the Nepali school context. For the separate counseling place (room), the findings of the study are comparable to the study of Yuca et al. (2017), which found a correlation between infrastructure and G&C services. Butler (1987) also opines that a multi-purpose room can also be used for counseling. However, it is necessary to ensure students’ privacy and confidentiality when a counselor conducts an emotional interview with students, and the students may want to do it separately. In this study, only a small number of teachers reported that they had counselors in their schools who had a significant positive effect on the school environment as compared to others (teachers and headteachers). This may be due to the lack of systematic or formal training in guidance work in Nepali schools (Yuen et al., 2007).




6 Discussion

The results of this study reveal the complex efficacy of G&C practices in Nepali schools, revealing strengths and pressing needs. The main effects analysis of G&C interventions targeting SS significantly predicted improvements in students’ social, emotional, and behavioral outcomes. This finding is consistent with international research results, highlighting the significance of G&C for developing SS and ethical decision-making (ASCA, 2021; Yuen et al., 2007). Meanwhile, the absence of the main effects for LS and SM indicates contextual difficulties. These findings were in opposition to studies in Bulgaria and Pakistan in which extensive G&C programmes were positively associated with academic and self-regulation outcomes (Hrisyov and Kostadinov, 2022; Shaheen et al., 2023). The variation may be due to systemic issues within Nepal, such as a lack of teacher training in LS/SM strategies or G&C frameworks that properly target these areas. A dedicated counseling room and trained counselors were strong predictors of a positive school environment. This result aligns with previous studies that favor privacy and proper installations to improve counseling effectiveness (Yuca et al., 2017; Butler, 1987). However, only 9.6% of schools have them, representing systemic neglect of infrastructure. Moreover, the low proportion of professional counselors participating (5.7% of respondents) reflects a situation where unqualified teachers and head teachers are used in the delivery of G&C, which could compromise the quality of services. This finding aligns with Shah (2015) criticism of the ad hoc G&C policy implementation in Nepal, where policies are framed but not implemented, and resources are allocated. The study also exposed gender and institutional disparities.

Also, the ambiguity of Ethiopian and Kenyan teachers regarding G&C practices is reflected in the present study, where female teachers expressed more positive perceptions on G&C practices than their male counterparts (Arfasa, 2018; Ngeno, 2022). The results could indicate gender-specific expectations for caregiver roles or variations in training experiences. At the same time, no other substantial advantage of private schools over PS in effective G&C was observed with respect to PS, and PS made up 75.8% of the sample at that (the former) level. In other words, the underwhelming performance of many public schools (PS) was due to systemic issues rather than a lack of response advantages, suggesting that there are universal problems in education, such as overcrowding or bureaucratic inefficiency. Significant deficiencies were noted within certain G&C subsystems. Long-term goal setting (LS7–LS9), coping (SM7–SM10), and ethical decision-making (SS4–SS5) were particularly difficult for teachers to address. These voids may result in Nepal’s low educational achievement and high dropout rates (Bhatta and Mehendale, 2021). The small size of the Nagelkerke R2 (4.0–8.9%) also indicates that unobserved variables (e.g., socioeconomic barriers, parental support, and economic hardships) significantly influence school outputs. Based on the results of the study, inferences were drawn to address the research questions and hypotheses.

Regarding the current situation of G&C facilities in schools in Nepal (RQ1), teachers generally agreed that they were providing G&C support in LS, SS, and SM, with mean ratings of 3.76, 3.80, and 3.81, respectively, on a five-point scale. Characteristic skills were emphasized the most. Yet significant voids emerged, particularly in CTC outcomes such as long-term planning, taking challenging courses, and using data to inform decision-making. (2010) SM demonstrated deficits in persistence, coping, and flexibility. Infrastructure was particularly weak; just 9.6% of the schools had counseling rooms, and most sessions were held either in classrooms or with the counselor’s desk being shared in the office. There were also clear gender differences, with female teachers evaluating their G&C practices as significantly stronger than those of males, although no significant differences were found between public and private schools. For effectiveness (RQ2), SS interventions significantly increased the students’ positive behavior, decreased conflicts, and contributed to ethical behavior. Nevertheless, the interventions associated with LS and SM did not have a significant impact on school achievement or later academic success. According to the school performance indicators, the school environment was the most highly rated category (51.3% “Good”), and student behavior was average (55.2% “Normal”) with some degradations. Ratings of academic achievement were slightly more positive, while post-school outcomes were the lowest across the domains, with just 6.8% rating it as Good. Regarding infrastructure and staffing (RQ3), having designated counseling rooms and school counselors made a significant difference in the school climate, with these factors tripling the odds of good outcomes. Nevertheless, only 5.7% of schools had counselors; teachers or headteachers provided the majority of G&C services. Social/emotional concerns dominated the majority of counseling, while academic and career counseling received relatively little attention. Similarly, testing the hypotheses indicated that differences by gender and type of school (H1, H2, H3) were rejected, as significant differences were found in G&C practices when compared by the gender of the teacher and the type of school. H4, which hypothesized that G&C improves school outcomes, was partially supported in that student behavior (but not academic or post-school outcomes) improved following LS and SM. Infrastructure and trained staff, however, were found to have a positive association in the school environment.



7 Conclusion

Guidance and Counseling (G&C) is essential for supporting the holistic development of students of Nepali schools. Overall, this study reveals that while teachers actively use G&C in practice across LS, SM, and SS, the effectiveness of interventions in all areas remains unclear. The social domain was identified as the most interfering domain, and students’ behaviors improved through a decrease in conflicts and an influence on moral conduct. However, LS and SM did not have a significant impact on academic achievement and senior secondary success. Some critical areas, including goal setting, coping strategies, flexibility, and adaptability, were also laid bare. Structural constraints also restrict G&C efficacy in schools with separate counseling rooms and professional counselors. But those resources made all the difference; schools with dedicated counseling spaces were three times as likely to have favorable environments, and trained counselors had a comparably large effect. This is greatly compounded by the use of tired and undertrained teachers in the public schools. To better leverage G&C, Nepal must invest in professional development focused on LS and SM, establish infrastructure for counseling, create a preservice preparedness model (similar to the ASCA model that is being adopted by counseling in the United States), and recruit counselors with clearly delineated responsibilities. This systems logic is essential for closing the theory–policy–practice gap and enhancing academic resilience, socioemotional wellbeing, and post-school success for all students, thereby safeguarding their status as citizens in a democratic society and promoting positive youth development.



8 Limitations of the study

We must acknowledge the limitations of this research, which has provided valuable insights into the practice and efficacy of G&C in Nepali schools. First, the sample primarily consisted of public schools (75.8%) and male teachers (63%), which may limit the generalizability of the results to private schools and female teachers. The gender disparity in participants may also bias the perception of G&C effectiveness. Second, the use of self-reported teacher data, rather than objective indicators (e.g., student performance records, observational assessments), may introduce social desirability bias and subjectivity. For example, school performance indicators (e.g., environment, student behavior) relied on teachers’ reports, which may not completely reflect objective circumstances. Third, binary logistic regression models for all outcomes collectively showed low levels of explanatory power (Nagelkerke R2 ranged from 4.0 to 8.9), indicating that unmeasured controls (e.g., socioeconomic factors, parental involvement) will likely be at Work behind school performances. Along with confounding factors, the study design does not allow strong causal inferences to be made, and longitudinal data would be useful for demonstrating the long-term effects of G&C practices. Fourth, structural barriers in the Nepali schools, for example, the absence of a specific counselor (5.7%) and a special counseling room (9.6%), were observed but not thoroughly discussed. These infrastructural disparities may intervene in the association between G&C components and school performance. Furthermore, although a back-translation method was followed, there may also have been semantic errors during translation of the questionnaire from English to Nepali, which could have potentially impacted the reliability of the instruments. The cultural specificity, such as caste-based disparities (e.g., the ″untouchable caste″), also impedes generalizability to other settings. Finally, the study did not thoroughly examine why certain G&C components (e.g., LS, SM) did not significantly impact behavior, leaving a lack of understanding of the contextual barriers to their implementation. Future studies could overcome these limitations through the use of mixed methods, further sampling, and the establishment of collaborations between urban and rural schools for more longitudinal studies, enabling stronger causal claims and qualitative investigations into contextual barriers (such as cultural stigma toward counseling or resource disparities between urban and rural schools) to seeking assistance.



9 Recommendations

Based on the findings, several important recommendations have been suggested to improve G&C practices in Nepal. First, the teachers need training. It involves introducing compulsory short-term workshops and long-term certificate courses for teachers and headteachers to develop their competencies in providing life skills (LS) and social management (SM)-based counseling. Furthermore, we should include G&C modules in preservice and in-service teacher education, with a focus on evidence-based academic and career guidance policies. In terms of infrastructure, the provision of special counseling rooms in schools to maintain privacy, confidentiality, and the effectiveness of services should be paramount. Government, INGO, or NGO funding should support the establishment of these multi-functional G&C spaces in resource-constrained schools. Equally important are policy changes and institutional reforms. Education policy at the national level should also be changed to require the presence of counselors in schools who have specific roles and duties. A mandated G&C structure that parallels global models (e.g., ASCA) would be established to provide uniformity and accountability throughout schools. Community and academic partnerships should be encouraged to increase the impact of G&C programs. Collaboration among schools, universities, and NGOs could facilitate the development of context-specific training programs. Furthermore, developing online platforms, such as Massive Open Online Courses (MOOCs), can provide scalable and low-cost opportunities for professional development in remote locations. Ways to assess the impact of gender and G&C services should be implemented to ensure that systems to monitor and evaluate the effectiveness of G&C services are implemented, using a range of both qualitative and quantitative indicators. Post-counseling records at schools can be maintained to track the effectiveness of peer counseling; however, bureaucratic record-keeping has yet to be actively pursued. Finally, education and awareness-raising are also key. Sensitization campaigns should be initiated to educate stakeholders, including parents, policymakers, and students, about the vital role of G&C in holistic education. In doing so, schools can develop comprehensive G&C programs as a foundation for academic achievement, sound mental health, and lifelong success for all children.
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