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Many children who live in the interior and mountainous areas of Papua-Indonesia 
do not get the right of education. This research aims to formulate a theoretical 
concept of boarding school-based character education by implementing Papuan 
cultural contextual education in the process of education. The method used is a 
qualitative method with a grounded theory approach. The research participants 
were 14 people. Data were collected through semi-structured interviews and 
textual analysis of the interview results. The data analysis technique uses the 
Atlas.ti application by using three levels of coding: open coding, axial coding, and 
selective coding. The research results show that there are six main concepts as a 
model of boarding school character education: personal development, spiritual 
development, extracurricular activities, clean and healthy lifestyles, learning from 
inspirational figures, and academic development. These six theoretical concepts can 
be divided into internal and external character building. One of the uniqueness of 
character education is the integration of local cultural values in the whole process 
of character education of the children, both in the school environment and in 
the dormitory. The results of the study provide insights for educators, schools, 
and government on different forms of character education models.
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1 Introduction

Character education is a learning process that aims to shape the moral values, ethics, and 
personality of learners through teaching and real experiences. This education plays an 
important role in shaping students’ personalities and building their morality in the school 
environment. Character education is very important and fundamental for students in the age 
of technology (Kim, 2023; Yulia et al., 2022). In fact, this has become a major topic in various 
scientific discussions (Brestovanský, 2024). Character education in the United Kingdom and 
the United States of America fuelled political activity, as governments and educators saw that 
character education could be  used to address social problems (Jerome and Kisby, 2019; 
Hastasari et al., 2022). In the context of Indonesian society, especially in the Papua region 
where social conflicts often occur (Ismail, 2023; Sanra et al., 2023; Scott and Tebay, 2005), 
character education in schools is important and urgent to teach mutual respect and non-violent 
problem solving from an early age. In addition, Indonesian society has many cultural values, 
languages, customs and traditions (Mailin et al., 2023; Asfina and Ovilia, 2017), so character 
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education in schools helps preserve local wisdom to build the morals 
of the younger generation. On the other hand, infrastructure 
problems, lack of trained teachers (Naibaho, 2023; Madhakomala 
et al., 2022), and difficult access to education (Suhendar et al., 2024) 
for students scattered across Indonesia’s islands are major challenges 
to the implementation of character education. However, there are also 
societies in various countries that are experiencing a crisis of morality 
and virtue (Kayange, 2023). These groups are students who live and 
stay in rural, underdeveloped, and remote areas. They face economic 
challenges and financial constraints. In addition, they have not had 
adequate access to formal education, especially character education 
(Stone, 2023). Their opportunities for access to education (Prasetio 
et al., 2021) and information technology are also limited.

Some students living in rural areas may face challenges such as 
political instability (Viartasiwi, 2013), social conflict (Roberts and 
Green, 2013), complex social dynamic, including the potential for 
intergroup unrest or tension (Yampap and Haryanto, 2023; Putra 
et al., 2024) marginalization and oppression (Kebede et al., 2021). 
They experience hygiene and health issues (Chambers et al., 2024; 
Bourke et al., 2012), difficulties in socialising with others, increased 
school dropout rates (Liu, 2004), even 50% of rural students lose their 
right to learn (UNICEF, 2016; Ravet and Mtika, 2024), lack of qualified 
teachers (Ravet and Mtika, 2024), lack of education funding (Wallin 
and Reimer, 2008). Students also lose access to role models or mentors 
who can provide strong character guidance and limited services. Many 
parents face challenges in assisting their children in education, which 
is influenced by factors such as low levels of education and economic 
limitations (Li et al., 2024; Hermino and Arifin, 2020; du Plessis, 2014; 
Guo and Chen, 2023). On the other hand, local wisdom and 
traditional values remain an important aspect of rural community life, 
playing a role in shaping social norms and educational practices in 
these communities. Therefore, Character education plays a role in 
strengthening local cultural values by enabling young people to 
understand, adapt, and integrate these values in the face of 
globalization and technological change (Lukman et  al., 2022; 
Handayani et al., 2023).

The problems described above are also experienced by students in 
the inland and outermost regions of Papua Indonesia (Yampap and 
Haryanto, 2023). These issues, if left unaddressed, can affect children’s 
psychology. Limited physical and social access to the outside 
community makes students feel isolated and lonely. Children tend to 
feel inferior when they are with friends who are outside their 
environment and culture. This leads to lack of confidence, fear, 
reluctance to open and lack of motivation to learn (Yao, 2022). 
Therefore, one of the efforts to overcome this problem is to improve 
the quality of dormitory-based character education. Dormitory-based 
character education is an educational approach that brings students 
from inland and outermost areas to live and learn with teachers in a 
dormitory environment for a period. This assertion is relevant to Liu 
and Villa (2020) research findings on children in rural China who live 
and study in dormitories. They found that boarding schools can 
improve cognitive outcomes, create better learning, and help children 
from disadvantaged family backgrounds.

The education system in Papua Indonesia faces significant 
geographical challenges, with most indigenous people living in remote 
inland and mountainous areas. They come from diverse ethnic 
communities with strong cultures. As a result, education is often 
shaped by local traditions and limited access to infrastructure. 

Education in Papua is regulated by the central Indonesian government. 
In practice, however, many remote and outermost areas have limited 
educational services and facilities, teaching staff and teaching 
materials. Even most marginalized communities in Papua’s interior 
and mountainous areas are illiterate (Wahudin et  al., 2021). The 
central government has sought regional autonomy solutions and 
special programmes such as the Papua Special Autonomy (Keliat et al., 
2021; Hasibuan, 2022; Sopaheluwakan et al., 2023) to improve the 
quality of education, but the results are still mixed, and the quality of 
education remains uneven (Dewi, 2024). Despite this, Papuans have 
strong local traditional values. Papua has a diverse cultural wealth, 
with more than 250 local languages and a strong tradition of 
cooperation and spirituality. This phenomenon provides an 
opportunity to implement local wisdom-based child character 
education (Yampap and Haryanto, 2023). Zhou and Xu (2021) 
explained that boarding schools help students to accept the 
phenomenon of multiculturalism and enhance students’ socialization 
(White, 2004).

Taruna Papua Indonesia Boarding School is a formal primary and 
secondary school that integrates local cultural values with school 
learning and boarding life. The school is managed by the Lokon 
Education Foundation. There are approximately 1,356 students who 
are taught and cared for at this boarding school. The boarding school 
is a place of learning and development for around 1,356 students who 
actively participate in the learning process, coaching and boarding life. 
They come from two indigenous ethnic communities: the Amungme 
who live in the mountains, the Kamoro who live on the coast, and five 
other related ethnic communities: the Moni, Dani, Nduga, Damal and 
Lanny. This assertion is supported by Katanski (2005) statement that 
boarding schools are deliberately created to unite children from 
different countries with different ethnicities, languages, and to 
preserve local cultures in schools. As an attempt to overcome the 
situation that divides ethnic communities.

Although this is not the first research on dormitory-based 
character education, the novelty of this research focuses on an 
in-depth analysis of a Papuan contextual culture-based character 
education model for students from the mountainous interior and 
coastal suburbs. These students not only come from different 
ethnicities, cultures, and languages, but also have differences in 
character, attitudes, and relationship patterns.

Therefore, the purpose of this research is to analyze a dormitory-
based character education model by implementing Papuan cultural 
contextual education in all education and childcare. The central 
question of this research is how to develop a character education 
model for boarding schools, especially for students in the outermost 
and inland regions. This research is expected to be a new character 
education model in integrating local Papuan cultural values into 
school learning and children’s daily life in dormitories. The character 
and personality education of children will be carried out through an 
integrated system between school and out-of-school influences.

2 Literature review

Character education is a national movement to create schools that 
develop ethical, responsible; and caring young people by modeling 
and teaching good character through emphasis on universal values 
that we all share (Pala, 2011; Frye et al., 2002; Singh, 2019). Good 
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character education is one of the keys to education in schools (Faizin, 
2019). Character education has been implemented from pre-school to 
higher education (Hoge, 2002; Althof and Berkowitz, 2006). Character 
education differs from moral education. Moral education tends to 
be theory-based, constructivist and cognitively structured (Althof and 
Berkowitz, 2006; Chan, 2020). In contrast, character education is often 
considered more ideologically neutral than moral education. 
Character education focuses on achieving behaviors that are 
considered positive in a particular social and cultural context (Chan, 
2020). These behaviors may vary depending on societal norms, 
educational policies and the values espoused by the educational 
institution. Lickona et al. (2002) emphasises that character education 
has three main elements: knowing the good, wanting the good and 
doing the good. The meaning of goodness depends on the social 
norms, cultural values and ethical principles adopted by a community 
or education system.

Based on these three elements someone is considered to have a 
good character if they know the good (moral knowledge), have 
interest in the good (moral feeling) and do good (Rokhman et al., 
2014). Therefore, character education aims to develop students’ ability 
to make good and bad choices to understand, interpret, and uphold 
what is good, and to recognize this goodness in everyday life. In this 
regard, Lickona (2015) mentions seven essential and primary 
character elements that can be developed in boarding school, namely 
sincerity or honesty, compassion, courage, kindness, self-control, 
cooperation, and diligence or hard work. These seven core character 
traits are the most important and primary to develop in students at 
school, in addition to many other character values. The same opinion 
is expressed by Singh (2019), namely character education is the 
intentional, proactive effort by schools, districts, and states to instil in 
their student’s important core, ethical values such as caring, honesty, 
fairness, responsibility, and respect for self and others.

Some of these character-building values are very relevant to 
be integrated into boarding school education. In dormitories, students 
learn to live independently, manage their time and organize their 
personal needs without depending on the family. This assertion is 
relevant to the research findings of Muawalin et al. (2023) that there 
are several character values that are formed in students who live in the 
O Ngalah Islamic Boarding School, namely the characters of 
responsibility, courage, commitment, independence, discipline, 
wisdom, simplicity and cooperation in doing a job. In addition, the 
different ethnic, linguistic, economic, social and cultural backgrounds 
of the children are strengthened through dormitory-based character 
education (Huda and Mujahadah, 2021). The pattern of boarding 
school character education makes these differences a means of 
instilling tolerance, a sense of unity, cooperation and religious values 
(Marzuki, 2024). Other research shows that boarding school life 
makes children diligent in worship, reading the holy book, dressing 
neatly, caring for the environment and being responsible (Riski et al., 
2023). Boarding education becomes a platform for promoting social 
harmony education and a sense of unity in diversity.

Local culture is all the ideas, activities, and results of human 
activities in a community group in a particular place. Thus, local 
cultural sources are the values, activities, and outcomes of traditional 
activities (Pangalila et  al., 2021b). Local wisdom can function as 
advice, beliefs, literature, taboos for conservation and protection of 
natural resources, human resource development, culture, and science, 
social, political, ethical, and moral (Berkowitz and Ben-Artzi, 2024; 

Pangalila et al., 2021a). Character education is a deliberate effort to 
develop good character based on core values that are good for the 
individual and good for society (Faizin, 2019; Singh, 2019).

Schools become agents for cultivating character values through 
learning and internalising of local cultural values (Berges Puyo, 2020). 
Local culture-based education is a strategy for creating and designing 
a learning experience that incorporates culture as part of the learning 
process. The main elements of local culture-based character education 
are the integration of local cultural values in the learning curriculum, 
teaching materials that reflect the local culture, teachers and trainers 
who involve local communities, and respect for diversity (Yampap and 
Haryanto, 2023). The aim of culturally responsive character education 
is for students to quickly understand knowledge, identity, and moral 
values in the context of their daily lives. Other research by Yampap 
and Haryanto (2023) shows that tradition of burning stones, practised 
by indigenous Papuan Indonesians can promote students’ sense of 
nationalism, mutual respect, solidarity, togetherness, concern for 
others, and gratitude to the Almighty (Karyadi and Khasanah, 2020).

Some of the descriptions above show that character education is 
developed through the integration of cultural values and local wisdom 
in Papuan schools (Sulasmono, 2017). For example, respect for 
traditional leaders teaches character values that emphasize ethics and 
respect, as they are seen as the guardians of the community’s cultural 
and moral values (Ambang, 2007). Character education from the local 
context is easier for students to understand and accept because it is in 
line with their life experiences. Local cultural values strengthen 
children’s cultural identity and morality. What is important in 
character education is that schools not only build moral individuals, 
but also protect cultural heritage from the influence of globalization. 
Character education as a tool for cultural preservation (Sulasmono, 
2017). Character education based on local culture plays an important 
role in preserving Papua’s unique culture (Petrus and Rahanra, 2022; 
Handayani et  al., 2023). By incorporating cultural values into 
education, schools can become agents of cultural preservation while 
strengthening students’ character to maintain their cultural identity 
in a changing world (Karyadi and Khasanah, 2020).

Boarding education is an educational approach in which students 
live and learn in a community. The school provides different types of 
accommodation for students during their education. Teachers and 
students live together in a community. Lomawaima and Whitt (2023) 
criticize how boarding schools are often used as a means to change the 
cultural identity of young people by reducing their ties to their home 
community while imposing a particular system of discipline. For this 
reason, boarding school education is holistic. Students are involved 
not only in academic learning but also in extra-curricular activities 
(Dvali, 2024) such as arts, health, sports, literacy, discipline, respect, 
independence, hard work, discipline, self-confidence, physical fitness, 
and other social activities (Lomawaima and Whitt, 2023; Zhang, 2020; 
Yaxuan, 2023). These values are instilled in students through school 
rules, daily routines, and interactions with staff and fellow students.

Students living in boarding schools have a strong sense of 
community (Gangloff, 2024). Students participate together in all 
activities such as prayer, study, and sport. Trafzer et al. (2006) found 
that students must adapt to a regulated daily schedule: waking up, 
resting, queuing for meals, going to class, study times set by bells. 
Boarding schools also reduce undesirable student behavior, such as 
absenteeism (Martin et al., 2014). A survey conducted by the The 
Association of Boarding Schools (2013) found that 68% of boarding 
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school students believe that boarding school helped them improve 
self-discipline, maturity, independence, cooperative learning, and 
critical thinking. The aim is to form a positive spirit of solidarity, 
eliminate negative feelings, interpersonal communication and 
get along harmoniously with housemates (Zhang and Tan, 2023).

The dormitory not only has the basic functions of life support, but 
also has the special function of educational functions. It is a bridge for 
teachers and students to communicate feelings and ideas, a platform 
for students to cultivate their mental health and independence, and a 
cradle of civilized behavior and high moral feelings. Therefore, 
dormitories are called the “first society,” “second family” and “third 
classroom” for students (Zhao and Liu, 2022). Residential education 
has existed in Indonesia since independence. The aim is to educate 
and nurture indigenous people who were not given the opportunity 
to learn by the colonisers (Fithriyah et al., 2023). Currently, boarding 
education in Indonesia is more about holistic education, namely 
formal education and education of religious spiritual values (Arif 
et al., 2024). One of them is boarding education in several pesantren 
in Indonesia, which has become the best practice of character 
education of children according to the needs of the time 
(Perdana, 2015).

3 Method

3.1 Research approach

This research uses a qualitative method with a grounded theory 
approach. Grounded theory is a qualitative method that inductively 
uses a set of systematic procedures to provide a theory about the 
phenomenon under study (Corbin and Strauss, 2014). The aim of this 
method is to build a theory that provides an abstract understanding 
of one or more of the core issues under study (Charmaz and 
Thornberg, 2021). The advantage of grounded theory is that it is able 
to generate theories based on data in the field rather than on existing 
theories. Grounded theory is also flexible and suitable for exploring 
social phenomena with an inductive approach, not tied to initial 
hypotheses. The disadvantage, however, is that grounded theory 
analysis is subjective, dependent on the researcher’s interpretation, 
takes longer, and is not very easy for novice researchers.

3.2 Participants/sample selection

There were 14 participants in this study, consisting of the 
educational staff & dormitory managers, Junior High School Students 
and Primary School Students. This study employed purposive sampling 
to consider the diversity of roles and certain demographic 
characteristics relevant to the study’s objectives. Participants in this 
study were selected to reflect the diversity of roles in character 
education in boarding schools. To obtain a comprehensive view of 
character development, participants were selected based on the 
diversity of roles within the school ecosystem. Selection criteria 
included experience with and direct involvement in character 
education, as well as availability and readiness to participate. All 
participants came from the same boarding school: Taruna Papua 
School. To maintain transferability, the researchers provided detailed 
descriptions of the school’s context, learning system, and social 

environment characteristics. This allows readers and other researchers 
to evaluate the applicability of the results to other contexts. Educators 
and dormitory managers provided managerial and operational 
perspectives on character education, while students from primary to 
junior secondary school provided insights into their direct experiences. 
Gender differences were also considered to understand the dynamics 
of character education in different dormitory environments. In 
addition, differences in age and level of education allow for the analysis 
of character development over time. The students involved in this study 
were purposely selected based on their above-average cognitive abilities 
and personal development compared to their peers. With a focus on 
the boarding school system, this study aims to examine in depth how 
the boarding school environment contributes to students’ character 
development. Semi-structured interviews were conducted face-to-face 
in school classrooms between January and March 2023. Interviews with 
students were conducted in quiet classrooms during breaks and away 
from teachers and other school staff. This was done to minimize the 
influence of authority figures and ensure that students felt comfortable 
expressing their opinions freely. Each interview lasted between 30 and 
45 min. Students received direct permission to participate in the 
interviews from the school principal and dormitory director (Table 1).

3.3 Data collection methods

The data collection techniques were semi-structured interviews with 
participant. The interview questions focused on the boarding school’s 
work programs and character development programs for students. The 

TABLE 1 Participants.

Category Gender Ages Position

Educational staff 

and dormitory 

managers

Female 47 Principal

Male 45 Dormitory head

Male 28 Character 

education assistant

Male 29 Male dormitory 

supervisor

Male 28 Character 

development 

coordinator

Male 30 Men’s dormitory 

supervisor

Female 33 Girls’ dormitory 

coordinator

Female 32 Girls’ dormitory 

supervisor

Female 31 Girls’ dormitory 

supervisor

Junior high school 

student

Female 14 Grade 8

Female 13 Grade 7

Male 15 Grade 9

Primary school 

student

Male 10 Grade 5

Female 11 Grade 6
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next data collection procedure was documentation. The researchers 
collected various documentary data related to school and dormitory 
curriculum design, boarding school character education rules and 
policies, and photos/documentation of local culture-based character 
development activities in the school and dormitory environment. As a 
next step, the research team conducted direct observations of students’ 
character development learning activities and extracurricular activities 
at Taruna Papua Timika School, Indonesia. To validate the data 
collection methods, the researcher used data triangulation from different 
informants and finally conducted discussions with peers in the form of 
focus group discussions (Creswell and Creswell, 2018). Researchers act 
as observers and have relationships with the community under study. In 
interviews, researchers use a child-oriented approach, non-hierarchical 
communication, to make participants feel more comfortable.

3.4 Data analysis procedures

The Atlas.ti application was used for data analysis. Data analysis 
starts with the coding stage, which is divided into three stages, namely 
open coding, axial coding, and selective coding (Li, 2022; Hamedinasab 
et al., 2023). The process of data analysis consists of three stages.

 1 Open coding: providing codes/labels from each of the data 
collected through interviews, observations, documentation and 
focus group discussions (FGDs). The raw data sets were 
identified using keywords, phrases or recurring patterns. The 
process involved reading the transcripts in depth, finding 
patterns or keywords that appeared frequently, giving each 
theme an initial code, and grouping similar codes into broader 
categories such as personal development, spiritual development 
and academic development.

 2 Axial coding: rearranging the codes/labels obtained through 
open coding by making connections between categories and 
their subcategories that indicate causal conditions, phenomena, 
contexts, influencing conditions, action/interaction strategies 
and consequences. The researcher linked the concepts 
identified through open coding, identified the core categories 
that influence students’ character development, and analyzed 
causal relationships, such as the role of interaction with 
caregivers and the boarding environment. The end result is a 
conceptual model that describes the factors that shape the 
character of boarding school students.

 3 Selective coding. The researcher selects core categories and 
develops a narrative or theory that integrates all the categories 
identified in the previous stages (Corbin and Strauss, 2014). 
The aim of this stage is to develop a core theory based on the 
patterns found. The process involves selecting the main 
categories, systematically linking them to other categories, 
checking the consistency of the data and formulating the final 
theory on the role of boarding schools in shaping the character 
of students from the interior and the outermost regions.

4 Results

Open coding is the process of coding sentence by sentence from 
the original data. There were 14 respondents who provided responses 

on the topic of the dormitory-based character education model at 
Taruna School in Papua Indonesia. After several rounds of careful 
analysis, the researcher obtained 27 categories of initial concepts that 
appeared frequently. The results of processing the initial categories 
from the initial coding are presented in Figure  1 in the form of 
word clouds.

Figure  1 shows that the main theme of this research is 
development. Development includes various aspects of character, 
spiritual activities, inspiration from Papuan leaders, community 
activities, education and extracurricular activities. The results of this 
research illustrate how elements such as spirituality, the role of local 
figures, community activities and character education work together 
to support individual development in Papua with a holistic and 
culturally based approach.

In the next stage, the researcher conducted axial coding using 
cluster analysis of the open coding data. In this way, the researcher 
combined similar codes to construct a more general macro concept. 
Based on the 27 frequently occurring categories, the researcher found 
six theoretical concepts as a form of dormitory-based character 
education model at Taruna Papua School, namely personal 
development, spiritual development, extracurricular activities, clean 
and healthy lifestyles, learning from inspirational figures, and 
academic development (Figure 2). Furthermore, the researcher made 
logical connections between these concepts and finally the theoretical 
structure is shown in Table 2. In addition, the concepts of personal 
development and spiritual development were grouped into internal 
character building. External character building includes the concept 
of extracurricular activities, clean and healthy lifestyles, learning from 
inspirational figures and academic development.

Based on the six core concepts and the results of clustering 
character education through the first two levels of coding, the 
researchers used selective coding to build a theoretical model of 
character education. We  call this ‘dormitory-based character 
education theory’ (Figure 2). The axial coding results (Figure 3) show 
that each core concept has subcategories. Self-development has four 
subcategories, namely capacity building, integrating local wisdom in 
schools and dormitories, visiting orphanages, and 
building communities.

Results of this axial coding analysis show that personal 
development refers to increasing students’ self-competence in both 
academic and social aspects. By involving students in activities that 
promote social interaction (Chatzipanteli and Adamakis, 2022) and 
build a good community (Hooper, 1940), students can learn the 
importance of local wisdom and a sense of responsibility for the 
surrounding environment (Freire, 2000). The concept of spiritual 
development has five subcategories, namely praying before and after 
activities, spiritual camping, ecumenical workship, spiritual tourism, 
and leading worship in turn. Spiritual development is an important 
foundation for character education. Increased student involvement in 
religious practices can build moral awareness and strong ethics in 
students (Miller, 2000).

The concept of extra-curricular activities has four subcategories 
namely sports development, arts development, language development 
(Indonesian and English) and cultural literacy. Extracurricular activities 
such as sports, arts and language learning add another dimension to 
character education (Mathias and Mubofu, 2022). These activities help 
students to develop social, creative and communication skills, which are 
essential for holistic self-development (Eccles and Barber, 1999). The 
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FIGURE 1

Open coding: 27 initial concept categories in cloud word.

FIGURE 2

Dormitory-based character education theory.
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concept of clean and healthy lifestyles has three subcategories, namely 
body hygiene (body, hair, nails, teeth), clothing hygiene, and the 
obligation to use own’s facilities. Teaching students about hygiene and 
physical health is an important part of character education. A disciplined 
lifestyle in maintaining personal health reflects personal responsibility, 
honesty, cooperation and an awareness of the importance of health in 
achieving life goals (Siti Kamilah Suwarna et al., 2024).

The concept of learning from inspirational figures has two 
subcategories, namely inspiration from Papuan figures and inspiration 
from world figures. Learning from inspirational figures helps students to 
develop strong visions and values. By recognising successful local figures 
and global leaders, students can see real examples of success and good 
morals that become sources of motivation and role models (Bandura, 
1977). The concept of academic development has two subcategories, 
namely game-based education, and Papuan contextual cultural 
education. The discovery of this concept shows that a game-based 
learning approach makes learning more interesting and engages students. 
In addition, Papuan local culture education strengthens students’ cultural 
identity while preparing them for global challenges (Gee, 2003). The 
description of the research findings of the character education model in 
this study aims to incorporate various important elements such as 
spiritual development, academic, personal, health and extra-curricular 
activities. With a holistic approach and rooted in the local Papuan 
culture, this model not only forms students’ character morally, but also 
develops them intellectually, physically and socially.

Figure 2 shows that the character education model can be divided 
into two parts: first, internal character building, which includes spiritual 
development and personal development; second, external character 
development which includes extracurricular activities, clean and healthy 
lifestyles, learning from inspirational figures and academic development. 
Effective character education combines these two aspects in a balanced 
way. Holistic character education in boarding schools helps everyone to 
develop positive moral values and attitudes internally, while 
strengthening environmental influences and external role models to 
support the development of good character.

5 Discussion

The general findings are to identify and explain the concept of 
character education of students in boarding schools. One of the 
uniqueness of character education is the integration of local cultural 
values in the whole process of children’s character education, both in the 
school environment and in the boarding house (Iulia, 2015). One of the 
distinctive features of character education at Sekolah Taruna Papua 
Indonesia is the strong integration of local wisdom. Traditional values 
respected by Papuan ethnic communities, such as gotong royong, 

solidarity, hunting behavior and respect for nature, become the focus and 
main reference in the learning process (Yampap and Haryanto, 2023). In 
this context, the learning process does not only take place in the 
classroom, but also outside the classroom or in traditional ceremonies. 
Some of these peculiarities are integrated in several character 
development programmes, both in the school environment and in 
the dormitory.

This finding is relevant to Guo and Chen (2023) statement that 
boarding schools should pay attention to character education that 
incorporates local language, community cultural values and family 
culture. Although students live and stay in dormitories away from their 
families, local language, cultural and family values are still preserved in 
boarding school life. Boarding education does not remove children from 
local cultural values such as local language and family culture. Integrating 
local culture into the character education of boarding students further 
strengthens and enriches the value of local wisdom in education. Birquier 
et al. (1998) assert that the traditional culture inheritance function of the 
family is irreplaceable in protecting the transmission of moral values 
from generation to generation. Katanski (2005) asserts that 
representations of the boarding school experience in late 20th century 
Native American literature express a complex combination of cultural 
nationalism and solidarity.

The results of a previous study showed that the main reason for 
student absenteeism (46.52%) in Papuan schools was illness. Other 
reasons for student absenteeism are related to socio-economic and 
geographical conditions such as not having transportation, facing bad 
weather, being treated badly by other students or teachers, not having 
food at home, lack of clean water, and not having a teacher at school 
(Nielsen, 2015; Karon et al., 2017). This phenomenon encourages Taruna 
Papua Indonesia boarding school to integrate character education in 
boarding school with a clean and healthy lifestyle for students.

The results showed that one form of character development is a clean 
and healthy lifestyle. Dormitory supervisors help students to live a 
healthy and clean lifestyle, both in terms of personal hygiene (body, hair, 
nails, teeth) and clothing hygiene. Students are required to use their own 
facilities. They are not allowed to use other people’s bathing facilities or 
clothing. Students are given nutritious food every day. Similarly, Trafzer 
et al. (2006) states that the boarding school experience has changed the 
lives of thousands of Native American children. The boarding school 
pattern of education transformed students from ‘savages’ to ‘civilized’ 
people. Boarding school officials bathed children and cut their hair to kill 
lice (Li et al., 2024). Marasinghe et al. (2024) found that the boarding 
school environment had an impact on students’ health. Every day, 
housemasters regularly open the windows to increase the flow of air in 
the dormitories. The design of the dormitories and a healthy environment 
provide comfort and health for the children.

The form of dormitory-based character education model at 
Taruna Papua School, namely play-based education, and Papuan 
contextual cultural education, can improve students’ learning 
outcomes and motivation. Through language development, students 
can already write and speak English fluently. Their motivation to learn 
is increased through game-based learning and Papuan contextual 
cultural education. Boarding schools help students receive 
multicultural education, increase students’ socialization (White, 
2004), and improve students’ academic performance (Zhou and Xu, 
2021). Boarding schools improve and standardize students’ learning 
time by providing a good learning environment (Zhong et al., 2024; 
Yao and Gao, 2018), which in turn improves students’ academic 

TABLE 2 Character development groups.

Concept Implication

Personal development, spiritual 

development
Internal character building

Extra-curricular activities, clean and 

healthy lifestyles, learning from 

inspirational figures, academic 

development

External character building

https://doi.org/10.3389/feduc.2025.1575177
https://www.frontiersin.org/journals/education
https://www.frontiersin.org


Sobon et al. 10.3389/feduc.2025.1575177

Frontiers in Education 08 frontiersin.org

achievement (Foliano et al., 2019; Curto and Fryer, 2014). Similarly, 
Martin et al. (2014) found that boarding students had more continuous 
access to professional educator education than non-boarding students. 
Kahane (1988) believes that boarding schools provide opportunities 
for students to experience roles and rules, thereby promoting the 
all-round development of students.

One of the character education concepts found in this research is 
that students learn from inspirational figures. Students are given the 
opportunity to watch, listen and learn from the lives and inspirations 
of indigenous Papuan figures and famous world leaders. A distinctive 
feature of Papuan society is the strong respect for traditional leaders 
or cultural chiefs. The example and inspiration of traditional leaders 
provide indigenous Papuan children with a living example of how to 
maintain  local cultural identity, ethics, morals and local wisdom 
values (Yampap and Haryanto, 2023). Similarly, Trafzer et al. (2006) 
found that Indian children living in boarding schools are increasingly 
enjoying and learning about moral values through public 
programmes, meaningful films, and publications. They use the 
lessons they learn at boarding school to contribute to the well-being 
of their families and ethnic communities. The boarding school 
experience has changed the lives of thousands of Native American 
children. Boarding school life has a positive impact on the emotional 
development of students (Vicinus, 1984).

Character education based on local cultural values implemented 
by the Taruna School in Papua, Indonesia, is the best solution for 
values and character education for students from inland ethnic 
communities. Boarding schools train students to be competitive in 
the future and provide happiness to children from disadvantaged and 
poor families (Martin et al., 2021; Behaghel et al., 2017; Guo and 
Chen, 2023). Sekolah Taruna Papua provides good learning services 
not only with learning facilities, art, prayer, health, and sports 

services, but all students are given equal access rights in the whole 
educational process, both in schools and dormitories. This finding is 
relevant to Tomaševski (2001), who criticized the government for 
focusing only on the facility needs of boarding schools, but two 
aspects of rights-based education are often overlooked, namely the 
acceptability of education and its adaptability to the perspectives of 
local stakeholders. This concept of character education criticises 
many boarding schools for prioritising business and economic 
interests; without paying attention to the value and character 
education needs of the students. This reality often leads to parents no 
longer sending their children to boarding schools (Guo and 
Chen, 2023).

The results of this study also show that the extra-curricular 
programme is an interesting model of character education and is 
very popular with students (Figure 3). Extracurricular activities 
help to develop students’ character in the areas of art, music, sport, 
and language skills (Mathias and Mubofu, 2022). The research 
shows that the Taruna Papua boarding school integrates 
extracurricular activities with local Papuan wisdom, such as 
traditional dances, regional music, folklore and folk games. The 
programme teaches children the values of togetherness, cultural 
identity and pride in local Papuan heritage. Sismanto (2023) states 
that one of the models of character development of students in 
schools is to integrate character values through extracurricular 
activities. The same is also emphasized by Dvali (2024) that the 
formation of students’ personality and character is carried out 
through a holistic system unity between school learning activities 
and extracurricular activity programmes (Faizin, 2019).

The results also show that Taruna Papua School provides 
character education for students through spiritual development. All 
students are required to pray together before and after activities. The 

FIGURE 3

Axial coding: six core concept categories.

https://doi.org/10.3389/feduc.2025.1575177
https://www.frontiersin.org/journals/education
https://www.frontiersin.org


Sobon et al. 10.3389/feduc.2025.1575177

Frontiers in Education 09 frontiersin.org

boarding school provides counseling for students with personal 
problems. Each student takes turns leading worship, scripture reading 
and deep reflection in both ecumenical work and other spiritual 
activities. During the holidays, students engage in spiritual camping 
and tourism and share spiritual experiences among themselves. Some 
of these activities aim to develop students’ character through spiritual 
development activities. Spirituality is an inherent aspect at every stage 
of human development and is an integral part of human life. Spiritual 
life is an essential part and defining character of human beings 
(Sagala, 2018). Hilmi et  al. (2020) emphasize that in a boarding 
school environment, youth can deepen their spiritual understanding 
and practice, which is often rooted in the religious values and 
traditions of their community.

One of the advantages of boarding schools is that students’ learning 
outcomes and academic skills improve. Students have regular and 
scheduled study time. Dormitory assistants supervise and guide them 
while they study in the study room. In fact, the study found that some 
indigenous Papuan children can quickly become fluent in English and 
participate in English speaking competitions at the district and national 
levels. The findings of this study are emphasized by Martin et al. (2014) 
that boarding students can receive more continuous professional 
education than students who do not live in dormitories. Boarding 
schools improve and standardize students’ learning time by providing a 
collective learning and living environment (Yao and Gao, 2018), which 
in turn improves students’ academic performance (Curto and Fryer, 
2014; Behaghel et al., 2017).

6 Conclusion

This study aims to answer the question: How is character 
education implemented in boarding schools for students from inner 
and outer regions? The findings reveal six core concepts of character 
education that serve as a foundation for shaping students’ personal 
development. These findings highlight key issues in character 
education, such as the influence of internal factors (boarding 
environment, teacher roles, and curriculum) and external factors 
(family involvement, cultural background, and school policies). The 
results of this study have important implications for educators, 
schools, and policymakers in developing a more structured and 
targeted approach to character education. The distinction between 
internal and external character education models can aid in designing 
policies that align with students’ specific needs.

However, this study has some limitations. The scope is restricted 
to specific boarding schools, and findings may not be  directly 
generalizable to all institutions. Additionally, the qualitative approach 
used in this research provides in-depth insights but lacks statistical 
validation. Future research should employ quantitative methods to 
test the relationships between key variables and further explore 
challenges such as bullying, student anxiety, and emotional 
detachment from family. Another limitation of this study is that it 
was restricted to a single boarding school. However, the results open 
up the possibility of further research examining character education 
models in boarding schools across different institutions and regions. 
By addressing these aspects, this study contributes not only to 
character education theory but also to practical strategies for 
fostering a more supportive and effective learning environment in 
boarding schools.
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