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Countering ethnic hatred and its
pedagogical approach in social
studies: focusing on multiple
social identities
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Department of Social Studies Education, Seoul National University, Seoul, Republic of Korea

This study addresses prejudice and discrimination against ethnic minorities and
examines their causes and solutions within the social studies classroom. Grounded
on Social Identity Theory, this study highlights the significance of teaching students
about multiple social identities to reduce bias. To enhance classroom applicability,
this study proposes a teaching model for social studies curricula aligned with
the inquiry design model (IDM) of the National Council for the Social Studies
(NCSS). Also, it presents a pedagogical format for high school instruction, which
adheres to the C3 Framework for Social Studies State Standards in the United States
and the revised 2022 Social studies curriculum in South Korea. This model will
empower students to contribute to building a society where diverse backgrounds
are acknowledged and respected.
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1 Introduction
1.1 Necessity and purpose of the study

In South Korea (hereafter Korea), the growing demand for foreign labor and marriages
has led to a steady increase in the racially and ethnically diverse population. However, negative
attitudes and hate speech towards ethnic minorities have also risen, fueling social conflict and
tension. Protests accepting refugees from various conflicts such as the Syrian Civil War, the
Afghan conflict, and the Russia-Ukrainian War has emerged, reflecting resistance to
multicultural integration. Additionally, during the early days of the COVID-19 pandemic in
2020, widespread petitions called for a ban on Chinese people from entering Korea. A
controversy surrounding Korean high school students using blackface to recreate the “Dancing

»]

Pallbearers™ meme led to online attacks against an African influencer who criticized
their actions.
Hate speech against ethnic minorities is not confined to Korea. During the

2024 U. S. presidential election, hate rhetoric and anti-immigrant sentiment spread across

1 The "Dancing Pallbearers,” also known as the coffin dancers, are part of a Ghanaian funeral tradition
where pallbearers dance to joyfully celebrate the life of the deceased. Some Korean high school students
parodied this performance while wearing blackface, and photos of the events spread widely on social
media. This led to mixed reactions online, with some people debating whether the performance was

culturally acceptable or offensive (The Korea Times, 2020).
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social media, while the Israel-Hamas war intensified the prevalence
of anti-Semitic and anti-Islamic hate speech. Such ethnic hatred
content, which vilifies and discriminates against specific groups, has
fuelled xenophobia. These messages reproduce and amplify conflicts
within society, providing justifications for hate crimes against
members of ethnic groups (Castano-Pulgarin et al., 2021; Evolvi, 2019;
Nguyen et al., 2021; Watanabe et al., 2018).

To better understand the underlying mechanisms of such societal
tensions, it is important to examine how ethnic hatred emerges. Social
identity theory (SIT) provides a theoretical framework for
understanding intergroup dynamics, categorizing the roots of prejudice
and discrimination (Turner and Reynolds, 2012). While Realistic
Conflict Theory (Sherif et al., 1961) emphasizes competition over
scarce resources as a primary cause of intergroup conflict, Social
Identity Theory suggests that such intergroup conflict can arise without
direct competition for resources. To maintain positive social identities,
people tend to favor members of their in-group (in-group favoritism)
and negatively evaluating out-group members (out-group
discrimination). These biased attitudes form the basis for
discrimination and prejudice within
Gaertner, 2002).

However, individuals possess multiple social identities, shaped by

society (Brewer and

nationality, ethnicity, religion, occupation and other factors, and
nothing can be depreciated. Prejudice against ethnic groups not only
threatens diversity and inclusivity, core democratic values, but also
erodes opportunities to appreciate and celebrate a wide range of
cultures (Banks, 2018).

This study raises the severity of ethnic hatred and proposes a
social studies instructional model grounded in SIT. To ensure practical
classroom application, this study presents a sample pedagogical
format aligned with the inquiry design model (IDM) of the National
Council for the Social Studies (NCSS). This model adheres to the C3
Framework for Social Studies State Standards in the United States and
the 2022 revised Social studies curriculum in Korea.

Previous studies have mainly focused on negative attitudes and
hate speech towards ethnic minorities from a macro perspective.
UNESCO has proposed media and information literacy initiatives to
combat ethnic hate speech (Gagliardone et al., 2015) and has published
a guide for policymakers to assist them in developing strategies related
to policies, curricula, and teacher training (United Nations
Educational, Scientific and Cultural Organization and United Nations
Office on Genocide Prevention and the Responsibility to Protect,
2023). The Council of Europe has also published a guide to human
rights education that presents various classroom activities (Keen et al.,
2020). In addition, numerous Korean and international nonprofit
organizations implement various educational programs aimed at
countering ethnic hate speech (Kim et al., 2019).

The aforementioned studies are significant in that they introduce
various educational initiatives and action plans for preventing ethnic
discrimination and online hate speech. However, few studies have
presented lesson plans that are applicable to high school students or
that can be integrated into national curricula (Eun, 2023; Kysia, 2024).
Moreover, existing teaching models often fall short in guiding students
to understand the root causes of ethnic hatred or in providing inquiry-
based approaches to address it.

In summary, this study aims to reduce negative biases toward
ethnic minorities by proposing a social studies instructional model
that is both theoretically grounded and practically applicable in
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classroom settings. Aligned with national curricula, the model
provides students with structured learning experiences to explore the
causes and pedagogical approaches of ethnic hatred. Designed for
adaptability, it offers a framework that can be implemented across
diverse educational contexts worldwide. Ultimately, this model will
empower students to contribute to building a society where diverse
backgrounds are acknowledged and respected.

1.2 Method of research

The purpose of this study is to highlight the importance of
teaching students about multiple social identities in addressing the
issue of ethnic hatred and to proposes a teaching model for social
studies curricula. To strengthen the theoretical basis and practical
applicability of this model, this study was conducted using the
following method.

First, previous studies were examined by referring to the
procedures and elements emphasized in the research synthesis
methodology (Cooper et al., 2019). This paper aims to reduce
prejudice against ethnic minority groups by recognizing multiple
social identities, and therefore, the researchers systematically
reviewed existing studies according to the following procedures.
First, using the academic databases such as Education Resources
Information Center* and web search engines, such as Google
Scholar, the researchers searched for several key phrases, including
“social identity theory” and “ethnicity,” “social identity theory” and
“multicultural education,” as well as “multiple social identities” and
“social studies” For this research, studies in the disciplines of early
childhood education, adult education and experimental social
psychology were excluded because these disciplines are rather
distant from elementary and secondary education. Criteria for
selecting the literature are following. “Does the study focus on
elementary, middle, or high school students or teachers?,” “Was the
study conducted in a school context?,” and “Are the results of this
study applicable to social studies instruction?” Next, the researchers
selected studies with titles and content that were closely related to
our research topic. Finally, the researchers analyzed the core content
of the studies in terms of each subtopic item. Moreover, on the basis
of this analysis, the researchers inferred the practical implications
of applying the content in a classroom setting.

Second, based on the literature review, the researchers developed
a social studies instructional model that addresses the issue of online
hate speech directed towards ethnic minorities. To ensure that the
instructional model can be utilized in actual classrooms, the
researchers created a sample instructional model in accordance with
the inquiry design model (IDM) of the National Council for the Social
Studies (NCSS). This instruction model follows an inquiry process
that encompasses four dimensions. The instructional model facilitates
student exploration of the problematic phenomenon of ethnic hatred
and applies social identity theory (SIT) to the identification of causes
and educational approaches.

Third, the study presents an example of the social studies
instruction model. It is designed for high school level

2 https://eric.ed.gov
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implementation within the 2022 revised national curriculum for
social studies in Korea and the College, Career and Civic Life
Framework for Social Studies State Standards (C3 Framework)
developed by the NCSS in the United States. Furthermore, this
model offers a framework that can be adapted for implementation
in diverse educational contexts worldwide.

2 Ethnic hatred situation in South
Korea

In 2024, the number of foreign nationals residing in Korea is
expected to reach 2.570 million, exceeding 5% of the total population.
According to the OECD definition, this makes Korea a multiracial and
multicultural nation (Statistics Korea, 2023). While the multicultural
composition of Korean society has grown, this shift has also led to
discomfort among the population. According to the results of the
World Value Survey Wave 7 (2017-2022), Koreans hold rather
negative attitudes towards ethnic groups compared to citizens of other
countries. Approximately 22% of Koreans responded, “I would not
like to have immigrants/foreign workers as neighbors.” This percentage
is significantly higher than in Germany (3.9%) and the United States
(8.0%). Only 19.1% of Koreans answered, “I trust people of other
nationalities” This result was also lower than Germany (58.1%) and
the United States (73.2%). These survey results indicate that Korean
have difficulty accepting people of non-Korean ethnic backgrounds
into Korean society.

Since the 2000s, anti-multicultural, anti-foreigner and
xenophobic discourses have emerged in Korea. In particular, the
arrival of Yemeni refugees on Jeju Island in 2018 triggered overt
displays of hatred directed towards ethnic minorities, with the
international community taking note of the situation in Korea.
Moreover, anti-refugee rallies have been held across the country
and people posted hateful messages about refugees on social
media platforms. Yemeni refugees were stigmatized as potential
criminals and terrorists due to their Islamic religious background
and messages were circulated online warning that their arrival
would threaten the safety and security of Korean society. These
movements exacerbated feelings of fear and disgust towards
ethnic minorities and the anti-refugee movement was even
glorified as a patriotic movement seeking to defend and protect
Korea (Kim et al., 2019). That is, Korean society is characterized
by a group identity rooted in a sense of ethnic homogeneity. It
also exhibits xenophobia based on the belief that contact with
groups from different ethnic backgrounds poses a serious threat
to society. The UN Committee on the Elimination of Racial
Discrimination has warned that the atmosphere of hatred and
distrust towards ethnic minorities in Korean society has reached
a serious level and recommended that legal and institutional
frameworks be established immediately. In its deliberations, the
committee noted the need to take decisive action against racist
hate speech and monitor mass media, the internet and social
media while also identifying and punishing individuals and
organizations that propagate ideas based on racial superiority or
incite hatred against foreigners. It also called for proactive
interventions to combat the spread of ethnic hatred, especially in

online spaces (United Nations Committee on the Elimination of

Racial Discrimination, 2019).
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3 Ethnic hatred based on social
identity theory

3.1 Prejudice and social identities

One’s personal identity begins with the question, “Who am I?” As
social beings, individuals do not independently form their own
identities but rather explore their identities within social relationships
(Erikson, 1968). Social identity refers to one’s sense of belonging to a
particular social group, as well as the emotions, values and other
factors associated with this belongingness —as part of the self-concept
(Abrams and Hogg, 2010; Tajfel, 1972).

Social identity theory (SIT) focuses on intergroup relations within
society and seeks to explore why discrimination occur among social
groups. According to SIT, (a) social categorization: people establish
boundaries between themselves and others on the basis of similarities
and differences, classifying people according to certain criteria such as
disability,
socioeconomic status. (b) social identification: Once categorized,

age, race, ethnicity, nationality, gender, religion,
individuals tend to adapt their behaviors, attitudes and beliefs to
conform with the norms of the groups to which they belong, forming
their own sense of identity in the process (Tajfel and Turner, 2004). This
social identification helps individuals who they are and where they
belong. (c) Social comparison: In this process, people have in-group and
out-group biases. People have a preference for people who belong to the
same in-group as them. Individuals are evaluated by others according
to the group to which they belong, with a tendency to view in-group
members more favorably. In contrast, people tend to negatively evaluate
people belonging to an out-group and these biased attitudes form the
basis for discrimination and prejudice within society. The key concepts
of Social Identity Theory are summarized in Table 1.

While realistic conflict theory (Sherif et al., 1961) emphasizes
competition over scarce resources as a primary cause of intergroup
conflict, SIT suggests that such intergroup conflict can arise without
direct competition for resources. According to SIT, people derive self-
concept from group membership, which often leads to the acquisition
of a positive or negative identity for themselves (Brewer and Gaertner,
2002). To maintain positive social identities, people tend to favor
members of their in-group and negatively evaluating out-group
members. Indeed, ethnic minorities members are often stigmatized as
out-group members who possess attitudes and behaviors perceived as
different from those of the in-group (Abrams and Hogg, 2010). Such
bias has also been directed towards ethnic minorities residing in Korea.

3.2 Social identities in a multicultural
society

Social identities are neither singular nor fixed; rather, they are
dynamic and multifaceted. Individuals are members of various social
groups, and therefore, their social identities are shaped by a complex
web of interconnections. In multicultural societies, three key
characteristics of social identities-diversity, intersectionality, and
fluidity-become particularly evident.

First, each person possesses diverse identity markers, such as
gender, age, religion, occupation and nationality. People from these
diverse backgrounds live together in multicultural society. Second,
these social identities are intersecting and overlapping. For instance,
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TABLE 1 The key concepts of social identity theory.

Component

1. Social

categorization

Description

People classify themselves
and others into social
groups based on criteria
such as race, ethnicity,

gender, religion, etc.

Example/
Implication

“We” vs. “they” distinctions
emerge; boundaries between

groups become salient.

usually favoring their own

group.

2. Social Individuals adopt the A person internalizes the

identification identity, norms, and values of their ethnic group
behaviors of the groups to or nationality and adjusts
which they belong. behavior accordingly.

3. Social People compare their Social comparison leads to

comparison in-groups with out-groups, | in-group favoritism and

out-group bias, fueling
stereotypes and

discrimination.

Outcome: self-

concept formation

Individuals derive part of
their identity from group

membership.

Negative self-perception can
emerge, especially for
stigmatized minority group

members.

Social consequence

Prejudice and
discrimination occur based
on group boundaries and

perceived differences.

Ethnic minorities in Korea
may be perceived as out-
group members and

subjected to biased

treatment.

an individual may simultaneously identify as a woman, Black, African-
American, Christian, and a pilot. Third, these social identities are fluid
and context dependent. A status of certain social identities can shift
over time. For example, butchers, once a marginalized profession, no
longer face the same level of discrimination. Additionally, an
individual may be considered an out-group member in one aspect but
an in-group member in another. For example, Korean and Japanese
middle school students attending the same school would clearly
consider each other to be members of an out-group based on
nationality. However, they would see each other as in-group members
due to their similarity in age and shared Asian ethnicity. In-group
identity can be activated simultaneously across orthogonal criteria and
individual social identity is shaped by diverse and intersecting factors.

This study proposes viewing individuals as beings who possess
multiple social identities as a means of mitigating ethnic hatred
stemming from social categorization. This approach advocates
foregoing “us and them” distinctions based on ethnicity and instead
looking at individuals as members of various categories. Diversifying
categorization methods can be an effective way to reduce intergroup
hatred (Crisp, 2010; Crisp and Hewstone, 2007). Conversely,
transitioning to a more inclusive form of categorization can promote
positive perceptions of others and reduce group bias.

In multicultural societies, individuals belong to multiple groups.
One’s cultural, ethnic, and racial identities are all interconnected in a
complex web of relationships. Consequently, a person’s social identities
are diverse, multi-layered, and fluid —that is, they change over time
and depends on context. And this approach can be applied to alleviate
ethnic hatred on the internet, where hate rhetoric amplifies group-
based discrimination.
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3.3 Presenting a possible educational
approach: recategorization and crossed
categorization

Social identity theory assumes that individuals have multiple
social identities and proposes recategorization and crossed
categorization as methods for reducing prejudice and discrimination.
While recategorization involves embracing individuals as part of more
expansive categories, crossed categorization entails recognizing the
diverse categories that individual members belong to.

First, during recategorization, it is crucial to decrease the salience
of category distinctions between in-groups and out-groups to reduce
intergroup bias. In this way, recategorization is intended to include a
larger range of individuals under a common in-group identity, erasing
previous “us and them” distinctions and establishing a more inclusive
“we” Consequently, individuals who were previously considered
out-group members may experience a more favorable shift in the
attitudes displayed towards them.

However, it is not possible to erase distinctions between
individuals and even if it were possible, it would not be a socially
desirable approach, as it could result in diversity being erased from
society. It is also an unrealistic objective to make all prejudice
disappear completely by covering top categories. Therefore, this study
presents crossed categorization as a more favorable method.

Second, crossed categorization involves acknowledging both
in-group and out-group distinctions, enabling individuals to recognize
their diverse identities. Even while maintaining individual
distinctiveness, crossed categorization can explore both shared
in-group identities and non-shared identities. In essence, it involves
both the convergence and divergence of identities, providing an
opportunity to alleviate social division caused by specific categories.

According to the Social Identity Complexity Theory (Roccas and
Brewer, 2002), individuals who perceive their multiple social identities
are more likely to have acceptance of those who do not share in-group
membership. In contrast, those with a more rigid, singular perception of
identity are less likely to embrace diversity. Therefore, encouraging
students to recognize their multiple social identities can help counteract
the negative effects of social categorization and enhance understanding
of their social identities as multifaceted and intersecting.

This study does not advocate for unconditional acceptance of all
immigrants. Rather, it encourages individuals to recognize that
individuals can simultaneously belong to both in-groups and
out-groups depending on the social context. Bias and hostility towards
specific groups will decrease when individuals acknowledge that they
are unique and possess overlapping identity traits. When individuals
assess each other in terms of their multiple social identities, it is
possible to contribute to realizing a diverse yet inclusive society, which
is a goal advocated by multicultural education (Banks, 2018).

4 Develppin%social studies _
instructions based on social identity
theory to reduce ethnic hatred

This study developed a social studies instruction model that
focuses on the issue of online ethnic hatred. This model, which is
aligned with the Inquiry Design Model (IDM) of the National Council
for the Social Studies (NCSS), allows students to engage in a series of
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TABLE 2 The sample inquiry arc on online ethnic hatred.

10.3389/feduc.2025.1575926

Dimension Teaching and learning activities

Compelling question:
Developing questions and

Supporting questions:

- What is the cause of online ethnic hatred?

What are the causes of and solutions to online ethnic hatred?

planning inquiries - What kind of hate directed towards ethnic groups has occurred in society?

- What are the ways to solve this online ethnic hatred?

Applying disciplinary 1. Causes of online ethnic hatred

concepts and tools

2. Characteristics of social identities

Evaluating sources and
3 & diversity, intersectionality, and fluidity

using evidence
i 3. Related activities

step games, social identity wheel

A teacher explains the cause of online ethnic hatred grounded in Social Identity Theory, using the following keywords:

prejudice, group bias, in-group, out-group, social identity

In multicultural societies, three key characteristics of social identities become particularly evident:

These activities are designed to help students recognize the three characteristics of social identities:

1. Recognizing multiple social identities

2. Responding to online ethnic hatred
Communicating conclusions

and taking informed action | embracing multiple social identities.

potential solutions to online ethnic hatred.

Students share and discuss their own multiple social identities with team members.

Students search for related news articles and online comments containing ethnic hatred and respond by challenging bias while

3. Making news cards on causes and solutions to online ethnic hatred

Students design news cards (or create short video clips) based on articles they researched in Dimension 1, focusing on the causes of and

inquiry processes and explore the cases of ethnic hatred, as well as
their causes and solutions.

To reduce intergroup bias and conflict, many pedagogical strategies
have been developed based on contact hypothesis. According to contact
hypothesis, individuals who are exposed to members of other groups in
diverse contexts are more likely to develop more positive toward
out-group members and less likely to exhibit prejudicial behavior
(Dovidio et al,, 2011). Educational activities involving both direct and
indirect contact—such as cooperative learning, media-based approaches,
and role-playing—have been implemented to improve intergroup
relations. However, these approaches often fall short in providing
students with opportunities to critically examine the root causes of ethnic
hatred from a cognitive perspective. As the proposed model progresses
sequentially through the inquiry process, students enable to recognize
prejudice and deepen their awareness.

4.1 Dimensions of the inquiry design model
(IDM)

The IDM is a framework for creating teaching materials that was
developed by the NCSS to facilitate inquiry-based learning in alignment
with the C3 Framework for social studies state standards. The following
inquiry arc is a framework that structures the investigation of a social
issue in the specific context of a classroom lesson. This framework
consists of four dimensions: (1) developing questions and planning
inquiries; (2) applying disciplinary concepts and tools; (3) evaluating
sources and using evidence; and (4) communicating conclusions and
taking informed action (Herzog, 2013).

For the first dimension, students are presented with two types of

questions—compelling questions and supporting questions.

Frontiers in Education

Compelling questions are broad questions that ask about a particular
social issue; supporting questions are intended to examine the issue in
more detail. By presenting questions, students are prompted to
develop an interest in the social issue at hand.

For the second dimension, which is the foundational step of the
inquiry, students obtain the major disciplinary content they need to
learn using this instruction model. Teachers select three to four key
concepts from the disciplinary (civic, economic, geographical or
historical) or multidisciplinary areas that are intimately related to the
topic under inquiry.

For the third dimension, students participate in collecting and
analyzing the information necessary to solve the inquiry problem.
There are various types of data, such as direct observations, visual
data, statistical figures, maps and legislation.

For the fourth dimension, the objective is to answer the questions
presented in the first dimension and to practice actively engaging in
problem-solving (Grant et al., 2017). Students can engage in group
discussion, create visual materials or take various other forms of
action based on the results of the inquiry.

The details of the instructional model developed according to the
inquiry arc are shown in Table 2.

4.2 Sample inquiry design model for ethnic
hatred

4.2.1 Learning objectives and social studies
standards

The instructional model developed for this study sets three
educational objectives to help students recognize ethnic hatred based
on the social identity theory. This study primarily aims to help

frontiersin.org
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students recognize the underlying causes of ethnic hatred and explore
followed by the
IDM. Accordingly, the learning objectives are presented as follows.

potential solutions inquiry process of

1 Knowledge: students will explain the cause of the problem of
online ethnic hatred focusing on the social identities.

2 Skills: students will explore their own and others’ multiple
social identities across various criteria.

3 Value: students will reflect on online ethnic hatred and assess
how their understanding of social identity has changed.

To ensure its applicability in classroom settings, this instructional
model aligns with the national standards of social studies for high school
students. Specifically, these are the sociology and psychology standards
presented in the C3 Framework of NCSS in the United States and the 2022
revised national social studies curriculum in Korea.

D2. Soc. 14.9-12. Explain how in-group and out-group
membership influences the life chances of individuals and shapes
societal norms and values.

D2. Psy. 12.9-12. How social, cultural, gender and economic
factors influence behavior and human interactions in societies
around the world.

[10 integrated society 1-04-04] Conduct a survey of the status of
a multicultural society and explore conflict resolution methods
based on an attitude that respects cultural diversity.

4.2.2 Pedagogical format

The instructional model begins with the following general
question: “What are the causes of and solutions to online ethnic
hatred?” Following the IDM, the model presents students with a series
of three follow-up supporting questions that examine online ethnic
hatred. And these questions guide the inquiry processes through the
four dimensions of the IDM.

[Dimension 1] Developing questions and planning inquiries.
The first supporting question asks: “What kind of hate directed
towards ethnic groups has occurred in society?”

To explore discrimination towards ethnic groups in Korea, a
teacher introduces relevant news articles or videos. For example, this
model examines the anti-Chinese entry petitions during the
COVID-19 pandemic.’ Using those featured sources, students analyze
the situation in which Chinese were discriminated against due to their
ethnic social identities during the pandemic. The teacher then
facilitates group discussions (4-6 students per group) using the
following guiding questions:

3 Featured Sources

1. News article: As Coronavirus Spreads, So Does Anti-Chinese Sentiment
(New York Times, 2020.1.30) https://www.nytimes.com/2020/01/30/world/
asia/coronavirus-chinese-racism.html.

2. Video: Chinese national complains about South Korea's targeted Covid-19
curbs for arrivals from China (South China Morning Post Eun, 2023.1.12) https://
www.youtube.com/watch?v=KgOcqE3NtGE.
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- What is the situation? (5W1H: Who, What, When, Where, Why,
and How).

- What are the characteristics of the people experiencing
discrimination in this case?

- How might they feel facing the discrimination?

Following the group discussion, students conduct individual
research by searching for related news articles online. While reading
articles and their comment sections, students critically assess the
severity of the issue. The teacher further reinforces the importance of
online ethnic additional

addressing hatred by posing

reflective questions:

- What is the situation? (5W1H: Who, What, When, Where, Why,
and How).

- What are the potential consequences of this issue?

- If this problem remains unresolved, what could happen in
the future?

Students share their insights with their group members, fostering
collaborative discussions. To conclude the session, the teacher informs
students that the next lesson will focus on analyzing the root causes of
the problem in greater depth.

[Dimension 2-3] Applying disciplinary concepts and tools and
Evaluating sources and using evidence.

The second supporting question asks: “What is the cause of online
ethnic hatred?”

To help students understand the causes of online ethnic hatred
based on the social identity theory, key concepts such as prejudice,
group bias, in-group, out-group, and social identity are introduced.
The teacher explains social identities by emphasizing three key
points: (1) Social identity is classified based on various criteria,
such as age, gender, ethnicity, nationality, religion, social economic
status, and occupation. (2) Social identities are overlapping (e.g.,
an individual simultaneously be a woman, Black, African
American, Christian, and a pilot). (3) Social identities are fluid and
can change depending on the social context (e.g., women were
denied the right to vote due to their social identity, but this is no
longer the case).
facilitates the

To reinforce these points, the teacher

following activities:

(Activity 1) step game.

This activity is designed to help students recognize the diversity
of their own social identities. The teacher asks students to stand in a
line and step forward based on their responses to a series of statements.
The teacher may guide the activity with prompts such as:

- Ifyou are an only child, take a step forward.
- Ifyou are a left-handed person, take two steps forward.
- If your first language is English, take a step forward.

By observing how their positions shift, students will see that even

within the same environment, individuals have distinct experiences
and identities.
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(Activity 2) social identity wheel.

This activity encourages students to identify their various social
identities and reflect on how these identities influence their self-
perception and interactions with others. This activity is adapted from the
Equitable Teaching Initiative at the University of Michigan®. Figure 1
provides an example of the social identity wheel worksheet. The teacher
facilitates a discussion using the following reflective questions:

- Which identities do you think about most (or least) often? How
has this changed over time? (compare now and future).

- Which identities do you think about most (least) important?
How has this changed over time? (compare now and future).

- Which have the effect
you perceive yourself?

identities strongest on how

- Which identities have the greatest effect on how others
perceive you?

conclusions and

[Dimension 4] Communicating taking

informed action.

The third supporting question asks: “What are the ways to solve
this online ethnic hatred problem?”

In the final dimension 4, students are encouraged to consider how
they can actively contribute to mitigating online ethnic hatred from
the perspective of SIT. This stage emphasizes critical reflection,
discourse, and practical engagement.

First, students share their multiple social identities and find out
their common social identities with group members. Through
discussion, students can explore how they may share identities with
individuals who are often targets of ethnic hatred. This activity helps
students move beyond rigid “us vs. them” categorizations and recognize
the fluid and intersecting nature of social identities.

Second, students search the comments or posts containing ethnic
hatred and write reply that challenge bias from a perspective that
embraces multiple social identities (e. g. Go back to your country?
This is their home too. Do not judge people by skin color—everyone’s
different, and that is cool). This practice helps students take informed
action to discriminatory rhetoric.

Third, students design news cards summarizing the article that
they searched in dimension 1. If resources allow, making short video
clips is also effective way to raise awareness and share with other
students about online ethnic hatred. The pedagogical format was
designed according to the IDM format and is shown in Table 3.

4.2.3 Evaluation

Assessment of student learning is conducted through a combination
of peer, self, and teacher evaluations: peer and self-evaluation (dimension
1-3), peer and teacher evaluation (dimension 4). In the process of
carrying out the formative performance tasks and summative
performance tasks, students reflect on their performance based on the
criteria which are critical thinking, creative thinking, data collection and
utilization, and communication skills. Teachers can evaluate whether
students present arguments and grounds appropriately (critical thinking),

4 https://sites.lsa.umich.edu/equitable-teaching/social-identity-wheel/
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FIGURE 1
Social identity wheel worksheet.

offer novel alternatives (creative thinking), search for appropriate
information using the internet (data collection and utilization), and
actively participate in the process of exchanging opinions with group
members (communication skills). Since these criteria serve as a flexible
framework, the teacher may modify the criteria according to the class
situation, student levels, and learning objectives.

4.2.4 Learning environment

This teaching model is designed for 15-20 high school students
and is expected to take approximately three to four class sessions,
depending on instructional time and student engagement. Based on
this sample, more detailed pedagogical formats and featured sources
can be adapted to suit the classroom setting, student level, and
individual characteristics.

Above all, before implementing the lesson, teachers should
be mindful of the students’ ethnic backgrounds. If instructional materials
(e.g., readings, videos) depict a particular ethnic group as the target of the
hate and the students from that group are present in the classroom, the
use of such materials may be inappropriate or emotionally challenging. In
such cases, it is important to prepare alternative materials that address
discrimination against other ethnic groups.

5 Conclusion

Individuals consistently evaluate their own group and its position and
status within society. Members of marginalized ethnic groups may conceal
or downplay their ethnic background to appear as members of mainstream
society. Banks (2018) criticizes the preference for acculturation among
immigrants because it results in a form of self-alienation whereby the
individual rejects their ethnic and racial identity.

Given the increasing severity of ethnic hatred, it is crucial to
provide students with educational experiences addressing this issue.
This study develops a social studies teaching model grounded in social
identity theory, aimed at reshaping students’ perceptions of the group
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TABLE 3 Sample inquiry design model (IDM) on online ethnic hatred.

Compelling question

10.3389/feduc.2025.1575926

What are the causes of and solutions to online ethnic hatred?

Standards for social studies societies around the world.

D2. Soc. 14.9-12. Explain how in-group and out-group membership influences the life chances of individuals and
shapes societal norms and values.

D2. Psy. 12.9-12. How social, cultural, gender and economic factors influence behavior and human interactions in

% Social studies in the 2022 revised national curriculum
[10 integrated society 1-04-04] Conduct a survey of the status of a multicultural society and explore conflict

resolution methods based on an attitude that respects cultural diversity.

Staging the compelling question

Share your experience about ethnicity

Supporting question 1 Supporting question 2

Supporting question 3

What kind of hate directed towards ethnic groups has

occurred in society? hatred?

What is the cause of online ethnic

‘What are the ways to solve this ethnic hatred problem?

Formative Performance Task Formative Performance Task

Formative Performance Task

Exploring social issues related to online ethnic hatred
characteristics
(activity 1) group discussion
(activity 1) step game
(activity 2) Individual research and group discussion

Experiencing social identities and its

(activity 2) social identity wheel

Communicating and taking informed action
(activity 1) group discussion
(activity 2) Responding to online ethnic hatred

(activity 3) creating news cards

Featured sources Featured sources

Featured sources

[news article, video] petitions to ban entry of Chinese

people during COVID-19

[worksheet] social identity wheel

[website] news card templets

Argument

Design News Cards on the Causes and Solutions to Online Ethnic Hatred

Summative performance task
Extension

Make short video clips discussing one ethnic group hatred incident

Taking informed action

Respond to online ethnic hatred by replying comments from a perspective that embraces multiple social identities

that is target of such hate and reducing discrimination in multicultural
societies. Using the framework of the Inquiry Design Model (IDM),
developed by the National Council for the Social Studies (NCSS), this
model guides students to explore causes and solutions to ethnic
hatred, with a focus on multiple social identities. Additionally, this
study presents a sample teaching model applicable to both Korean and
U. S. social studies curricula, enhancing its adaptability across different
educational contexts.

Through the instructional contents and activities proposed in this
study, students can recognize that they are interconnected. Also,
students can confront their own ignorance and biases and develop a
broader understanding of diversity within the concept of “us” While
social identity theory primarily addresses the cognitive and social-
psychological roots of prejudice at the individual level, it does not fully
explain the ethnic hatred from an expanded socio-political
perspective. In contrast, critical race theory argues that ethnic hatred
is embedded in societal structures. Majority groups construct
imbalanced social systems and enforce structural oppression against
marginalized groups. This systematic form of discrimination
ultimately persists at both the societal and interpersonal level. Future
research could further explore issue of power imbalance and
institutionalized injustice within society.

Above all, this study encourages students to work toward the
ultimate goal of fostering a society where the diverse backgrounds of
all individuals are acknowledged and respected. It also supports
student in critically examining any unacknowledged privileges they
may hold as members of a majority group, while fostering empathy
toward marginalized group members. To further validate the
effectiveness of the instructional model, follow-up studies should
be conducted in real classroom settings.
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