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This study examines teachers’ interests influenced by school culture and organizational and civic behavior through life satisfaction in developing quality learning. The researcher conducted this study in the province of West Java, Indonesia. The subjects of this study are 193 elementary school teachers. Data collection techniques used school culture instruments, organizational, civic behavior, life satisfaction, teacher interests, and data analysis techniques using structural equations (SEM). This research shows that school culture and organizational and civic behavior through life satisfaction play an essential role in fostering teachers’ interest. Teachers’ interest results from the school’s cultural encouragement, organizational, civic behavior, and life satisfaction. This research implies that programs must develop teachers’ interests by optimizing school culture, managerial and civic behavior, and meeting life needs as influential factors. The results of this study show a positive and significant relationship between the variables studied. These findings can serve as a basis for institution owners and policymakers to assess the effects of teachers’ interests and develop strategies to improve the quality of learning.
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1 Introduction

The quality of learning is born from a well-planned and implemented learning process (Rosak-Szyrocka et al., 2022). Learning quality is a multidimensional concept that includes various aspects: School culture, teaching and learning process, and school reality (Garad et al., 2021). School culture is born from the interaction between teachers and students (Kravchuk et al., 2023) that gives birth to habits. The habit begins from the beginning of the student’s entry into school and will continue until he completes his education a few years later (Nikolopoulou et al., 2021). Learning activities are collaborative efforts between teachers and students in processing information in the hope that the knowledge gained can be helpful, become the foundation of continuous learning, and produce positive changes reflected in individual behavior (Siddiqui and Shaukat, 2021). The learning process at school is organized in a fun way, keeping up with the times, creating innovation, and motivating students to find creativity tailored to their talents, interests, and psychological development (Hyland et al., 2022). The reality of school is the actual conditions that occur in schools as a forum for students to learn to interact, work together, and build social relationships with friends and teachers (Sudarmika et al., 2020). The reality of school is closely related to Organizational Civic Behavior (OCB) (Choroschun et al., 2024). Although the authors have a different view of the statement of the three quality variables (school culture, learning process, and school reality), the other variable supports the quality of learning, namely teacher life satisfaction (Krämer et al., 2024).

So far, the quality of learning has been centered on the professionalism of teachers when teaching at school. Teachers are required to have the ability to plan learning, carry out the learning process, and evaluate learning (Stanciu et al., 2025). However, the fulfillment of their living needs is not paid attention to. In Indonesia, the problem that disrupts the quality of learning is the low wages of teachers (Shen et al., 2022), especially in rural areas (De Ree et al., 2019). The salary of permanent teachers in public schools refers to Indonesian Government Regulation Number 5 of 2024 concerning Civil Servant Salary. The wages of Group I civil servant teachers range from IDR 1,685,700 to IDR 2,901,400 per month.

Meanwhile, there are no standard rules for honorary teachers except for referring to the Minister of Finance Regulation (PMK) number 49 of 2024 for Rp. 200,000 to Rp. 300,000 for each teacher. Teachers who work in some schools until now do not have a standard salary (Fuchs et al., 2022). There’s no denying that big salaries can influence their teaching career choices and serve their families more focused on learning (Olvido et al., 2024). Diagne (2024) found that low teacher salaries would have side effects that could affect the quality of teaching. With a small wage, Gutu will not be able to fulfill his life. The phenomenon of teacher problems above does not dampen a person’s enthusiasm to become a teacher in the countryside as the needs of living and salaries increase and are far below average. It is important to direct attention to the teacher’s interests. Interest is the feeling of liking or attraction to something. Interest can encourage a person to engage in a particular activity or activity (Havia et al., 2023). Interest is a constant tendency to pay attention to and enjoy a specific object or activity. Interest is often associated with positive emotions and curiosity, which can trigger intrinsic motivation (Sun et al., 2025). In other words, when someone is interested in something, they tend to feel motivated to learn it or do it without any external reward. In the context of teachers, interest plays a vital role in motivating a person to become a teacher to teach and achieve optimal learning outcomes.

Based on the above statement, the factors that cause teachers’ interest must be known internally and externally (Ali et al., 2021). Although individuals have both internal and external support, in reality, some individuals are highly motivated (Wang et al., 2025), and others show low motivation. Fate theory becomes an intrinsic motivation for teachers closely related to their interest in becoming teachers. This theory emphasizes that inherent motivation arises from fulfilling basic psychological needs for autonomy, competence, and connectedness (Ahmadi et al., 2023). It is key to achieving optimal OCB and well-being. Teachers interested in their profession tend to have strong intrinsic motivation (Smeets et al., 2023). They feel joy and enthusiasm for teaching because they enjoy the process, feel challenged, and see meaning in their work. Self-determination theory explains that this intrinsic motivation thrives when teachers feel independent in making teaching-related decisions, competent in carrying out their duties, and connected with students and colleagues (Dong, 2025). Self-determination theory states that fulfilling basic psychological needs for autonomy, competence, and connectedness is essential for maintaining intrinsic motivation (Schmidt et al., 2025).

Prospective teachers who feel that the teaching profession can provide them with the opportunity to meet those needs tend to have a greater interest in becoming teachers. Intrinsically motivated teachers tend to create a more positive and engaging school environment, which can improve OCB. Aspiring teachers who are aware of the positive impact they can have on the school through their motivation tend to have a greater interest in becoming teachers. Thus, self-determination theory provides a valuable framework for understanding how intrinsic motivational factors can influence interest in becoming a teacher. The accusations that affect the internal externals are School Culture, OCB, and Life Satisfaction, according to Amtu et al. (2020), which states that school culture affects teachers’ interests. School culture is a set of values, beliefs, norms, and behaviors practiced in an educational environment. Lim et al. (2023) mentions that this school culture creates creative, innovative, and visionary challenges. Creativity in learning will impact improving pedagogy (Hrmo et al., 2024). A good school culture encourages the improvement of teaching competence in schools as motivation for teachers (Ismail et al., 2022) and the quality of learning in developing students’ character (Furkan, 2014).

In addition to school culture, OCB is an external factor that has an interesting effect. OCB is the willingness of employees to do more work than has been set for them, support the success of well-being in the workplace, and be more active in volunteering (Alomar et al., 2021). However, the company’s responsibility to ease the burden of its employees’ costs is not optimal, especially in taxes and health insurance (Phuong and Dong, 2021). Jonbekova et al.’s (2023) findings show that sometimes, employees’ behavior in their engagement develops a greater appreciation of their workplace and their role in its development. Many employees voluntarily comply with workplace rules and policies, carry out additional tasks assigned to the workplace, and assist colleagues well. However, in an uncertain and dynamic work environment, individuals may admit to engaging in destructive behavior to avoid being perceived as damaging to their interests (Jiang and Xie, 2024). So, their involvement in the ancillary work is limited to pretense. They assume that additional duties are work outside of obligations, even though they have been planned and scheduled. Sometimes, these extra tasks cause staff to have a lot of work and impact burnout (Liberati et al., 2021). In the context of teachers, OCB gives birth to a willingness to carry out tasks that are not proportional to the income obtained and gives rise to the spirit of doing administrative tasks outside of assigned teaching hours.

Life satisfaction is another external factor that is suspected to affect teachers’ interests. Life satisfaction is a release from anxiety, depression, stress, a valuable environment, and a perfect work career (Grzegorzewska et al., 2025). According to Udayar et al. (2024), life satisfaction will encourage a person to commit to achieving a common goal, and other findings suggest that interest in life satisfaction is highly interconnected (Lawes et al., 2024). Therefore, exploring teachers’ interests in rural areas is essential by involving predictors of school culture, OCB, and the fulfillment of life satisfaction. Another reason is that there has been an education gap between urban and rural areas in Indonesia (Hardhantyo and Chuang, 2021). Teacher motivation is a key factor in improving the quality of learning in rural schools, so this research can help reduce gaps and provide fairer opportunities for students in remote areas. Rural schools have unique challenges, such as limited resources, inadequate infrastructure, and geographic isolation.

Understanding how these factors affect teacher motivation is essential to developing effective strategies for improving the quality of learning. Motivated teachers tend to be more innovative and dedicated in their work. This research can identify the factors that motivate teachers in rural schools and provide recommendations for increasing their motivation through training, support, and professional development. The results of this research can provide valuable information for policymakers in designing more effective programs and policies to improve the quality of education in rural schools. Make policies in teacher recruitment, placement, training, and development. Thus, research on teacher motivation in developing quality learning in rural schools in Indonesia is essential to improve the quality of education, reduce disparities, and prepare students for future challenges. This research is also relevant to the government’s efforts to improve the quality of Indonesia’s human resources (Indrawati and Kuncoro, 2021).

Meanwhile, research on rural education in Indonesia tends to focus more on infrastructure, accessibility, and student learning outcomes. Teacher motivation, as an essential factor in the quality of learning, often receives less attention. Empirical studies examining the factors influencing teacher motivation in rural schools are still limited. In-depth qualitative research (Werang et al., 2022), the experience and perspective of teachers in the field are also needed to understand the complexity of this issue. A comprehensive theoretical framework to explain teacher motivation in rural schools still needs to be developed. Existing motivational theories must be adapted and tested in Indonesia’s rural education context. Educational research in Indonesia is often published in local journals or reports that are difficult to access internationally, making it difficult for researchers and practitioners to find and utilize relevant findings.

The main objective of your research is to examine teacher interests shaped by school culture and Organizational Citizenship Behavior through fulfilling life satisfaction. To achieve this primary goal, there are several sub-objectives to achieve: (1) examining the influence of school culture on teacher interest, (2) examining the influence of culture on life satisfaction, (3) examining the influence of OCB on teacher interest, (4) examining the influence of OCB on life satisfaction. We suspect a positive school culture will increase teachers’ interest (hypothesis 1). Second, active teachers in OCB will increase their interest (hypothesis 2). Third, a positive school culture will increase life satisfaction (hypothesis 3). Fourth, teachers who are actively involved in Organizational Civic Behavior will show higher life satisfaction (hypothesis 4). Fifth, the teacher’s perceived life satisfaction will mediate between the school culture, OCB, and the teacher’s interest (hypothesis 5). These hypotheses form a model that explains how life satisfaction can affect teachers’ interests through two main pathways: school culture and OCB. These hypotheses refer to several theoretical frameworks: (1) organizational culture theory: this theoretical framework describes how the values, norms, and assumptions shared in an organization (in this case, schools) affect the behavior and attitudes of the organization’s members. A positive school culture can create an environment conducive to developing teachers’ interests and OCB behaviors (Fu et al., 2022). (2) Self-motivation theory: this theory describes how individuals are motivated to do things based on their basic psychological needs: autonomy, competence, and connectedness (Schmidt et al., 2025). When teachers feel that their interests align with the school’s cultural values and they have the autonomy to pursue them, they will feel more motivated and satisfied with their lives. (3) Social exchange theory: this theory explains how individuals engage in OCB behavior as a form of reciprocity toward the organization that has provided them with support and benefits. When teachers feel that the school provides support and appreciation for their contributions, they will be more motivated to engage in OCB behavior as a form of reciprocity. (4) Life satisfaction theory: this theory explains how individuals evaluate their overall quality of life based on work, social relationships, and health. When teachers feel satisfied with their work and have positive social relationships at school, they will feel more confident with their overall life. (5) Theory integration: We hypothesize how school culture and OCB can influence teachers’ interests through life satisfaction by integrating these four theories. A positive school culture creates an environment conducive to developing teachers’ interests and OCB behavior. When teachers feel that their interests align with the school’s culture and engage in OCB behavior, they will feel more satisfied with their work and lives.



2 Materials and methods


2.1 Research design

This study used a quantitative approach and a survey research approach that examined the behavior of individuals or groups of Islamic education teachers who actively teach in rural primary schools.



2.2 Participant characteristics

Research participants recruited in the study must meet the predetermined criteria: (1) have a bachelor’s education, (2) honorary teachers in public and private schools, (3) teaching for more than 1 year, (4) the mountain school provides education.



2.3 Sampling procedures

The study takes samples utilizing a saturated sampling technique (Hennink and Kaiser, 2022). This technique allows us to generalize the sample’s findings to the entire population with a minimal error rate. The respondents in this study were all elementary school honorary teachers. The researcher considered the characteristics of the population, and the honorary teacher was considered the most representative or relevant to the research objectives. The number of honorary teachers in elementary schools was 193 (60% female, 40% male), all selected as samples in this study. This research focuses on Kabandungan District, West Java. It is far from urban areas with a large population of Elementary Schools. Permission from the principal with number 421.1/037-SD. CCD/VI/2024. Researchers use questionnaires for data collection. The questionnaire was given physically directly to individuals and given time to fill out manually for 2 days. After the specified time, the researcher collected the results of the respondents’ answers for data analysis. The researcher explained the objectives and benefits of the study to the respondents as an introduction to their consent request. The respondents gave verbal consent voluntarily, and there was no coercion or undue influence on the respondents’ participation in this study. After the respondents have given it, the researcher explains how to complete the questionnaire to ensure they understand the study. Ethical approval from Indonesian Muslim universities with number 115/A.1/KEP-UMI/BI/2024.



2.4 Instruments


2.4.1 School culture

Researchers developed the school’s cultural instruments in five aspects: rules obeyed, norms agreed upon, adaptation of rules, encouraging innovation, and relationships with colleagues. Based on the dimension of teacher professionalism in the Organizational Climate Index (Hoy et al., 2002). The five aspects gave birth to 15 statements. The statement measurement uses a modified form of the Likert scale. Respondents were given four options to provide answers to the statements submitted, with answers ranging from 1 (strongly disagree) to 4 (strongly agree), such as: “every school citizen came before the lesson started”; “polite language used in everyday conversations in the school environment”; “Every member of the school dresses according to the rules”; “teachers are always innovating in learning”;” teachers always help other teachers in completing their duties.” The value of the composite reliability coefficient is 0.82. The highest HTMT discriminant validity value was 0.64.



2.4.2 Organization citizenship behavior (OCB)

The Organizational Citizenship Behavior Instrument (OCB) in this study refers to the which measures the aspects of altruism, Consistency, Sportsmanship, Manners, and Civic Virtues. The researcher developed these five aspects into 15 statements. The measurement of this statement uses a modified Likert scale. Each statement was given a score of 1 (strongly disagree) to 4 (strongly agree). Researchers asked study participants to respond to the answer choice statement, such as: “I enjoy helping other teachers who need help without expecting anything in return”; “I always arrive before the class schedule starts”; “so that the school environment is harmonious I never make problems with my friends”; “I have never complained about school assignments and policies”; “I always consider the best things for the school’s progress.” The value of the reliability coefficient is 0.83. The highest HTMT discriminant validity value was 0.72.



2.4.3 Life satisfaction

The Satisfaction with Life Scale (SWLTS) in this study refers to The Satisfaction with Life Scale (SWLTS) from Diener et al. (1985), which measures five dimensions, namely the desire to change life, satisfaction with the current life, satisfaction with the past life, satisfaction with the life in the future, and the individual’s assessment of their life. The results of the development of life satisfaction instruments are 15 statements. The measurement of this statement uses a modified Likert scale. Respondents were given four options with four sections to respond to the statements from 1 (strongly disagree) to 4 (strongly agree). We asked study participants to respond to the answer choice statement, such as: “My life is close to ideal,” “I have felt the perfection of my current life”; “I feel satisfied with my life”; “I’ve got the important things I want in my life”; “I want to go back to my old life.” I would hardly change anything.” The value of the reliability coefficient is 0.85. The highest HTMT discriminant validity value was 0.64.



2.4.4 Teacher’s interests

The teacher’s interest in this study refers to the trilogy of models of mind from Leibniz and Kant in Hilgard (1980), which measures three aspects of interest in becoming a teacher: cognition, affection, and conquest. The researcher developed the research instrument with 15 items. Researchers performed the measurement using a modified Likert scale. Four scoring options are assigned to each item, with statements ranging from 1 (strongly disagree) to 4 (strongly agree). The research participants gave answers to the statements submitted, such as: “I try to find information about the teaching profession in various media”; “I love being a teacher because teaching is a noble profession”; “I will dig deeper into the competence of teachers because I want to be a professional teacher.” The value of the reliability coefficient is 0.71. The highest HTMT discriminant validity value was 0. 67.




2.5 Data analysis

Amos software version 21.0 is used in structural equation model (SEM) as a data analysis technique in this study in the following seven main steps: (1) Developing a theoretical model; (2) Build a path diagram; (3) Convert the path diagram into structural and measurement mode; (4) Define the type of data input matrix and estimate the structural model; (5) Verify the structural model; (6) Evaluate the adjustment criteria for the model; (7) Interpreting and modifying models (Salazar-Aramayo et al., 2013).



2.6 Research procedure

The researcher carried out research steps to be well directed: (1) determining the problem is our priority because it is related to the purpose of our research. (2) Identifying and formulating problems that are important to us, (3) making and presenting hypothesis designs, (4) determining the number of samples is no less important because it relates to the research location, (5) determining the research variables with certainty, (6) making musical instruments is an integral part of this research, with the principle of stirring on certain instrument items that are made and disseminated, (7) we collect and analyze the data we receive, (8) deducing the data we obtain carefully, (9) we make the report as the final part of what we do (Salazar-Aramayo et al., 2013).




3 Results


3.1 Analysis awal

Descriptive analysis is a statistical technique used to see an overview of participants and a variable-level classification. The teaching period of the respondents is described descriptively in Table 1, where most participants have taught for between 1 and 10 years, with a percentage of 39 percent, a summary of the descriptive analysis in Table 2.



TABLE 1 The general characteristics of study participants.
[image: Table1]



TABLE 2 The descriptive analysis of each construct.
[image: Table2]



3.2 Structural model

Before conducting the analysis using the structural equation model (SEM), several things were tested, including: (1) the number of samples in the test with SEM consisting of a minimum of five constructions was 150. One hundred ninety-three (193) respondents were involved in this study. Exceeding the minimum set limit, (2) SEM analysis requires reliability assessment with Cronbach alpha and composite reliability (rhoC) > 0.7. The results of the four variables showed a number between 0.71 and 0.85 so that all variables met Cronbach’s alpha reliability criteria; (3) Furthermore, validity measurement is carried out by assessing the validity of HTMT discrimination not exceeding 0.9. The results of the calculations ranged from 0.54–0.72, thus declaring it valid and confirming the validity of the discrimination (Table 3).



TABLE 3 Direct and indirect influence.
[image: Table3]

The structural model equation below helps to show the correlation between the variables studied. This equation expresses the causal correlation between constructs. In this section, the similarities between the variables of school culture, OCB, life satisfaction, and interest in becoming a teacher.

The calculation results from the analysis of Structural Equation Modeling can be seen in Figure 1.

[image: Figure 1]

FIGURE 1
 Diagram model.


There are four direct influence coefficients and one indirect influence coefficient. The direct influence produced was (1) the influence of school culture with interest in becoming a teacher with a coefficient of 0.250 and a significant p-value (<0.05) (h1); (2) the influence of OCB on interest in becoming a teacher with a coefficient of 0.197 and a p-value of (>0.05) is not significant (h2); (3) the influence of school culture on life satisfaction with a coefficient of 0.274 and a significant p-value (<0.05) (h3), (4) the effect of OCB on life satisfaction with a coefficient of 0.551 and a significant p-value (<0.05) (h4). The resulting indirect effect was the influence of school culture and OCB through life satisfaction, with a coefficient of 0.441 and a significant p-value (<0.05) (h5).




4 Discussion


4.1 Direct influence

Referring to the results of the data analysis, school culture contributes directly and significantly to life satisfaction. Although the school’s culture only contributes to life satisfaction, a strong school culture will influence the daily behavior of its members so that each member will perform the work according to their duties and responsibilities. School culture is built from the behavior of all school residents to create a system of interaction between residents. A positive school culture will significantly affect teacher performance, encourage teachers to conduct learning more efficiently and effectively, and achieve optimal teacher performance (Grgić and Jutzi, 2024). Teachers will feel free to develop their thoughts and ideas without feeling hindered and degraded. Teachers’ innovations and creations supported by school culture will create a comfortable and safe learning atmosphere. A positive school culture will encourage students’ creativity in improving skills and optimizing the performance of teachers, principals, employees, and students, thus guiding school members to act following the capacity and role of each element (Rasdiana et al., 2024). The culture developed in the school will foster discipline, work ethic, and responsibility of the school community (Goh et al., 2023) in carrying out work in their respective fields for better school progress toward higher quality (Christensen and Jerrim, 2025) and recognized by the wider community, it will be a pride and happiness for teachers.

A positive school culture will encourage its members to be safe, comfortable, and happy to achieve life satisfaction. Life satisfaction is not solely felt by the abundance of wealth but by the rewards received in every completeness of doing work. These findings reinforce the idea that school culture influences teacher performance, which aligns with Park and Sohn (2024) conclusions, which mention that the environment significantly affects a person’s satisfaction. Thus supporting the first hypothesis.

In addition, school culture also affects teachers’ interests, as a second hypothesis. School culture contributes directly to controlling teachers’ interests. The findings of this study show that the environment is a factor and has an essential role in developing teachers’ interests. A good culture will create a safe and comfortable environment, and Teachers will feel calm and harmonious. According to Rasool et al. (2021), various external factors impact an individual’s interests, and a collaborative work environment will create cohesion and fun for all work. The interactions that occur between members will create employability. In cultural education, schools will establish a mandatory system for students, teachers, and staff (Taylor and Ricciardelli, 2024). Obedience in the system will create a balanced rhythm in achieving learning success in school. Every school citizen will be at the forefront of maintaining and preserving a culture that encourages building a positive and collaborative culture (Brauckmann et al., 2023). This study’s findings align with Morris et al.’s (2022) statement that school culture is an extrinsic motivation that influences interest in becoming a teacher. In line with that, the principal’s leadership style shapes school culture, impacting performance. A collaborative principal will encourage teachers to work professionally at and outside school (Chen et al., 2022).

The study’s subsequent finding was that Organizational Civic Behavior (OCB) affects life satisfaction, which supports the third hypothesis. OCB has a significant impact on life satisfaction. According to Alenezi et al. (2024), OCB correlates with higher life satisfaction, as individuals feel they contribute to a positive and cohesive work environment. When employees help colleagues, are willing to go the extra mile, and participate in school activities, they tend to have greater self-esteem and self-efficacy. When employees feel part of the work community and have a good relationship with their coworkers, they tend to feel happier and more satisfied with their lives (Mura et al., 2021). Lautner et al.’s (2021) findings OCB can increase a sense of connectedness and social support in the workplace. When employees feel part of the work community and have a good relationship with coworkers, they tend to feel happier and more satisfied with their lives. In the education dimension, teachers who display OCB behavior tend to get recognition and appreciation from their superiors and colleagues. This recognition can increase motivation and job satisfaction, increasing life satisfaction (Naruetharadhol and Hengboriboon, 2024).

Based on the results of data analysis, OCB has a very low-interest influence. Contrary to the researchers’ assumption, OCB significantly affects teachers’ interests (Luan Wong et al., 2023). Teachers with a high interest in the school and students may be more motivated to engage in OCB behaviors, such as helping colleagues, participating in school activities, and providing additional support to students. In this case, teachers demonstrate OCB as an expression of their interest rather than an interest arising from OCB. Involvement in OCB can strengthen teachers’ sense of identification with the school. When teachers feel part of the school community and contribute to its success, their interest in the school and work can increase. The influence of OCB on teachers’ interests depends on the school context and the organization’s culture. In schools with a supportive and collaborative culture, involvement in OCB can increase teachers’ interest. However, OCB may not significantly influence teachers’ interests in schools with less healthy cultures. A slight influence may seem insignificant, but it can substantially impact if repeated and accumulated, thus supporting the fourth hypothesis.



4.2 Indirect influence

Life satisfaction can mediate school culture and OCB to teacher interest, the fifth hypothesis. Life satisfaction is the right self-construction in mediating school culture and OCB with interest in becoming a teacher. Theoretically, interest plays an essential role in everything (Lee et al., 2022). Because, with interest, a person will be more enthusiastic about doing something without feeling compulsion. Interest will always be related to the issue of needs and wants (Lazarides and Schiefele, 2021). The teacher’s interest is closely related to several factors inside and outside the teacher. Interest is a complex part of human psychology and behavior that drives individuals to spend a lot of time completing tasks, spending energy analyzing, and using the mind to contemplate things. Each type of interest influences and functions in meeting the needs of life; the stronger the needs of life are, the greater the interest. With interest, teachers can develop activities, innovate, and direct themselves to perseverance in teaching activities (Banegas et al., 2022).

The practical implication of these findings is that there needs to be an awareness campaign about happiness in life through the formation of school culture and OCB in finding teachers’ interests. According to Hammad and Abumariam (2024), Principals need to provide support and be a real example for teachers and students to implement a good school culture, high loyalty, and seriousness of work. Based on these findings, evaluators should base teacher evaluations on the teacher’s demonstrated interests and strengths. So far, teacher performance assessment (Lertsakulbunlue and Kantiwong, 2025) has not paid attention to the background of the teachers’ interests, which are the basis for carrying out their duties and obligations.




5 Conclusion

School culture greatly influences the quality of teachers, and OCB, with the mediation of life satisfaction, school culture as an external factor shows that the school situation has an essential role in fostering teacher interest. Implementing a positive culture in schools can encourage teachers to develop innovations in learning. In addition, OCB is a source of motivation in improving the quality of education, and high life satisfaction also plays a role in fostering teachers’ interest. Teachers have life satisfaction when they get security appreciation and can actualize themselves in the school environment. This research implies a need for a program to develop teachers’ interests in remote villages by optimizing school culture and OCB and meeting the needs of life as an influencing factor. The results of this research can be the basis for decision-making in various fields, such as teacher recruitment, improving teacher welfare, and paving the way for further research. This study was limited to a sample of honorary teachers in rural areas. Additional research is needed in the future in wider rural areas or comparing rural and urban contexts.



Data availability statement

The original contributions presented in the study are included in the article/Supplementary material, further inquiries can be directed to the corresponding authors.



Ethics statement

Ethical review and approval was not required for the study on human participants in accordance with the local legislation and institutional requirements. Written informed consent from the participants was not required to participate in this study in accordance with the national legislation and the institutional requirements.



Author contributions

MD: Software, Writing – original draft, Writing – review & editing. Samsuri: Validation, Writing – original draft, Visualization. EM: Project administration, Writing – original draft. BM: Writing – original draft, Data curation, Formal analysis. AA: Methodology, Conceptualization, Writing – original draft. AB: Writing – original draft, Funding acquisition. Madali_ Supervision, Writing – original draft, Resources.



Funding

The author(s) declare that no financial support was received for the research and/or publication of this article.



Acknowledgments

Thank you to those who have helped with this research: the Rector and Dean of the Faculty of Islamic Religion, Universitas Muhammadiyah Tangerang, and all the friends who have helped. We also thank the reviewers who have provided input for better manuscripts.



Conflict of interest

The authors declare that the research was conducted in the absence of any commercial or financial relationships that could be construed as a potential conflict of interest.



Generative AI statement

The authors declare that no Gen AI was used in the creation of this manuscript.



Publisher’s note

All claims expressed in this article are solely those of the authors and do not necessarily represent those of their affiliated organizations, or those of the publisher, the editors and the reviewers. Any product that may be evaluated in this article, or claim that may be made by its manufacturer, is not guaranteed or endorsed by the publisher.



Supplementary material

The Supplementary material for this article can be found online at: https://www.frontiersin.org/articles/10.3389/feduc.2025.1597989/full#supplementary-material



References

 Ahmadi, A., Noetel, M., Parker, P., Ryan, R. M., Ntoumanis, N., Reeve, J., et al. (2023). A classification system for teachers’ motivational behaviors recommended in self-determination theory interventions. J. Educ. Psychol. 115, 1158–1176. doi: 10.1037/edu0000783

 Alenezi, H. M., Khan, S., Zaato, S. G., Zmami, M., Mohamed, N. H. M., and Malik, A. (2024). Impact of emotional intelligence on SME employees’ performance: mediating role of organizational citizenship behavior. Probl. Perspect. Manage. 22, 570–581. doi: 10.21511/ppm.22(3).2024.43

 Ali, R. F., Dominic, P. D. D., Ali, S. E. A., Rehman, M., and Sohail, A. (2021). Information security behavior and information security policy compliance: a systematic literature review for identifying the transformation process from noncompliance to compliance. Appl. Sci. 11:3383. doi: 10.3390/app11083383

 Alomar, R. S., Alshamlan, N. A., Alamer, N. A., Aldulijan, F., Almuhaidib, S., Almukhadhib, O., et al. (2021). What are the barriers and facilitators of volunteering among healthcare students during the COVID-19 pandemic? A Saudi-based cross-sectional study. BMJ Open 11, 1–9. doi: 10.1136/bmjopen-2020-042910

 Amtu, O., Makulua, K., Matital, J., and Pattiruhu, C. M. (2020). Improving student learning outcomes through school culture, work motivation and teacher performance. Int. J. Instr. 13, 885–902. doi: 10.29333/iji.2020.13454a

 Banegas, D. L., Bullock, D., Kiely, R., Kuchah, K., Padwad, A., Smith, R., et al. (2022). Decentring ELT: teacher associations as agents of change. ELT J. 76, 69–76. doi: 10.1093/elt/ccab090

 Brauckmann, S., Pashiardis, P., and Ärlestig, H. (2023). Bringing context and educational leadership together: fostering the professional development of school principals. Prof. Dev. Educ. 49, 4–15. doi: 10.1080/19415257.2020.1747105

 Chen, Y. C., Wu, H. K., and Hsin, C. T. (2022). Science teaching in kindergartens: factors associated with teachers’ self-efficacy and outcome expectations for integrating science into teaching. Int. J. Sci. Educ. 44, 1045–1066. doi: 10.1080/09500693.2022.2062800

 Choroschun, K., Estabrooks, C. A., Duan, Y., Chamberlain, S., Shrestha, S., Cummings, G. G., et al. (2024). Organizational context and facilitation interactions on delirium risk in long-term care: a cross-sectional study. J. Am. Med. Dir. Assoc. 25:105000. doi: 10.1016/j.jamda.2024.03.111 

 Christensen, A. A., and Jerrim, J. (2025). Professional learning communities and teacher outcomes. A cross-national analysis. Teach. Teach. Educ. 156:4920. doi: 10.1016/j.tate.2024.104920

 De Ree, J., Muralidharan, K., Pradhan, M., and Rogers, H. (2019). “Double for nothing?” In: Q. J. Econ. eds. Dahl G., and Katz L. 133, 993–1039. doi: 10.1093/qje/qjx040

 Diagne, D. (2024). Is there a link between teacher salary and educational achievement? An analysis in OECD countries. Athens J. Educ. 11, 37–50. doi: 10.30958/aje.11-1-3

 Diener, E., Emmons, R. A., Larsen, R. J., and Griffin, S. (1985). The satisfaction with life scale. J. Person. Assessment 49, 71–75. doi: 10.1207/s15327752jpa4901_13

 Dong, D. (2025). Self-determination theory perspectives on the influence of digital learning engagement on motivation in extracurricular learning activities: considering the mediating role of digital self-efficacy. Learn. Motiv. 90:2135. doi: 10.1016/j.lmot.2025.102135

 Fu, C., Zhao, Z., Wang, H., Ouyang, M., Mao, X., Cai, X., et al. (2022). How perceived school culture relates to work engagement among primary and secondary school teachers? Roles of affective empathy and job tenure. Front. Psychol. 13:878894. doi: 10.3389/fpsyg.2022.878894 

 Fuchs, T. T., Sonnert, G., Scott, S. A., Sadler, P. M., and Chen, C. (2022). Preparation and motivation of high school students who want to become science or mathematics teachers. J. Sci. Teacher Educ. 33, 83–106. doi: 10.1080/1046560X.2021.1908658

 Furkan, N. (2014). The implementation of character education through the school culture in sma negeri 1 dompu and sma negeri kilo dompu regency. J. Lit. Lang. Linguist. 3, 14–44. doi: 10.7176/JLLL

 Garad, A., Al-Ansi, A. M., and Qamari, I. N. (2021). The role of e-learning infrastructure and cognitive competence in distance learning effectiveness during the covid-19 pandemic. Cakrawala Pendidik. 40, 81–91. doi: 10.21831/cp.v40i1.33474

 Goh, S. Y., Yeap, S. B., and Thien, L. M. (2023). Enhancing teacher leadership in Malaysian secondary schools: do collaborative school culture and principal support matter? Asia Pac. J. Educ. Educ. 38, 175–202. doi: 10.21315/apjee2023.38.2.10

 Grgić, M., and Jutzi, M. (2024). Linking school culture to successful curriculum reform. Educ. Sci. 14:558. doi: 10.3390/educsci14060558

 Grzegorzewska, I., Kleka, P., and Felińska, A. (2025). Validating the questionnaire of achievement of developmental task (QADT) to measure achieving mental wellness in school-aged children. Int. J. Clin. Health Psychol. 25:100540. doi: 10.1016/j.ijchp.2024.100540 

 Hammad, S., and Abumariam, A. (2024). The role of sports management in promoting the participation of individuals with disabilities in school sports activities. J. Ecohumanism 3, 12388–12404. doi: 10.62754/joe.v3i8.5846

 Hardhantyo, M., and Chuang, Y. C. (2021). Urban-rural differences in factors associated with incomplete basic immunization among children in Indonesia: a nationwide multilevel study. Pediatr. Neonatol. 62, 80–89. doi: 10.1016/j.pedneo.2020.09.004 

 Havia, J., Lutovac, S., Komulainen, T., and Kaasila, R. (2023). Preservice subject teachers’ lack of interest in their minor subject: is it a problem? Int. J. Sci. Math. Educ. 21, 923–941. doi: 10.1007/s10763-022-10277-3

 Hennink, M., and Kaiser, B. N. (2022). Sample sizes for saturation in qualitative research: a systematic review of empirical tests. Soc. Sci. Med. 292:114523. doi: 10.1016/j.socscimed.2021.114523 

 Hilgard, E. R. (1980). The trilogy of mind: cognition, affection, and conation. J. Hist. Behav. Sci. 16, 107–117. doi: 10.1002/1520-6696(198004)16:2<107::AID-JHBS2300160202>3.0.CO;2-Y 

 Hoy, W. K., Smith, P. A., and Sweetland, S. R. (2002). The development of the organizational climate index for high schools: its measure and relationship to faculty trust. High Sch. J. 86, 38–49. doi: 10.1353/hsj.2002.0023

 Hrmo, R., Szőköl, I., and Krištofiaková, L. (2024). Opportunities for improving the quality of education and pedagogical teacher training, within an international context. Acta Polytech. Hung. 21, 109–124. doi: 10.12700/APH.21.3.2024.3.8

 Hyland, W. E., Hoff, K. A., and Rounds, J. (2022). Interest–ability profiles: an integrative approach to knowledge acquisition. J. Intelligence 10:43. doi: 10.3390/jintelligence10030043 

 Indrawati, S. M., and Kuncoro, A. (2021). Improving competitiveness through vocational and higher education: Indonesia’s vision for human capital development in 2019–2024. Bull. Indones. Econ. Stud. 57, 29–59. doi: 10.1080/00074918.2021.1909692

 Ismail, M., Khatibi, A. A., and Ferdous Azam, S. M. (2022). Impact of school culture on school effectiveness in government schools in Maldives. Particip. Educ. Res. 9, 261–279. doi: 10.17275/per.22.39.9.2

 Jiang, W., and Xie, Y. (2024). How unethical pro-organizational behavior links to actors’ and observers’ behaviors: a meta-analysis. SAGE Open 14, 1–13. doi: 10.1177/21582440241271278

 Jonbekova, D., Serkova, Y., Mazbulova, Z., Jumakulov, Z., and Ruby, A. (2023). How international higher education graduates contribute to their home country: an example from government scholarship recipients in Kazakhstan. High. Educ. Res. Dev. 42, 126–140. doi: 10.1080/07294360.2021.2019200

 Krämer, M. D., Rohrer, J. M., Lucas, R. E., and Richter, D. (2024). Life events and life satisfaction: estimating effects of multiple life events in combined models. Eur. J. Personal. 39, 3–23. doi: 10.1177/08902070241231017

 Kravchuk, O., Kit, H., Yemelianova, O., Tolchieva, H., and Beseganich, I. (2023). With regard to the means and priorities for the development of the professional education system (the experience of the EU countries for Ukraine). J. Curric. Teach. 12, 123–133. doi: 10.5430/jct.v12n5p123

 Lautner, S. C., Patterson, M. S., Spadine, M. N., Boswell, T. G., and Heinrich, K. M. (2021). Exploring the social side of CrossFit: a qualitative study. Ment. Health Soc. Inclus. 25, 63–75. doi: 10.1108/MHSI-08-2020-0051

 Lawes, M., Hetschko, C., Schöb, R., Stephan, G., and Eid, M. (2024). Examining interindividual differences in unemployment-related changes in subjective well-being: the role of psychological well-being and re-employment expectations. Eur. J. Personal. 39, 24–45. doi: 10.1177/08902070241231315

 Lazarides, R., and Schiefele, U. (2021). The relative strength of relations between different facets of teacher motivation and core dimensions of teaching quality in mathematics – a multilevel analysis. Learn. Instr. 76:101489. doi: 10.1016/j.learninstruc.2021.101489

 Lee, K., Oh, H. J., and Lee, G. C. (2022). Fully immersive virtual reality game-based training for an adolescent with spastic Diplegic cerebral palsy: a case report. Children 9:1512. doi: 10.3390/children9101512 

 Lertsakulbunlue, S., and Kantiwong, A. (2025). Evaluating the dependability of peer assessment in project-based learning for pre-clinical students: a generalizability theory approach. BMC Med. Educ. 25:260. doi: 10.1186/s12909-025-06772-0 

 Liberati, E., Richards, N., Willars, J., Scott, D., Boydell, N., Parker, J., et al. (2021). A qualitative study of experiences of NHS mental healthcare workers during the Covid-19 pandemic. BMC Psychiatry 21:250. doi: 10.1186/s12888-021-03261-8 

 Lim, J., Leinonen, T., Lipponen, L., Lee, H., DeVita, J., and Murray, D. (2023). Artificial intelligence as relational artifacts in creative learning. Digit. Creat. 34, 192–210. doi: 10.1080/14626268.2023.2236595

 Luan Wong, S., Khambari, M. N. M., Hsiang Wong, L., and Hong Tang, S. (2023). Exploring the development of student teachers’ interest in educational technology through interest-driven Creator theory. Res. Pract. Technol. Enhanc. Learn. 18:36. doi: 10.58459/rptel.2023.18036

 Morris, L. S., Grehl, M. M., Rutter, S. B., Mehta, M., and Westwater, M. L. (2022). On what motivates us: a detailed review of intrinsic v. extrinsic motivation. Psychol. Med. 52, 1801–1816. doi: 10.1017/S0033291722001611 

 Mura, L., Zsigmond, T., and Machová, R. (2021). The effects of emotional intelligence and ethics of SME employees on knowledge sharing in central-European countries. Oecon. Copernic. 12, 907–934. doi: 10.24136/oc.2021.030

 Naruetharadhol, P., and Hengboriboon, L. (2024). The influence of passion and grit on organisational citizenship behaviour in the educational service sector. J. Ecohumanism 3, 2065–2079. doi: 10.62754/joe.v3i8.4887

 Nikolopoulou, K., Gialamas, V., and Lavidas, K. (2021). Habit, hedonic motivation, performance expectancy and technological pedagogical knowledge affect teachers’ intention to use mobile internet. Comput. Educ. Open 2:100041. doi: 10.1016/j.caeo.2021.100041 

 Olvido, M. M. J., Dayagbil, F. T., Alda, R. C., Uytico, B. J., and Rodriguez, K. F. R. (2024). An exploration of the quality of graduates of Philippine teacher education institutions. Front. Educ. 9:1235261. doi: 10.3389/feduc.2024.1235261

 Park, S. W., and Sohn, Y. W. (2024). Forms of calling and helping behaviors at work: psychological entitlement and moral duty as mediators. Behav. Sci. 14:1029. doi: 10.3390/bs14111029 

 Phuong, N. N. D., and Dong, L. N. T. (2021). Organizational citizenship behavior: scale development and validation. Ho Chi Minh City Open Univ. J. Sci. Soc. Sci. 11, 15–24. doi: 10.46223/hcmcoujs.soci.en.11.1.1904.2021

 Rasdiana, R., Mauludin, I., Yahya, A., Putri, D. E., Machrus, M. A., Marbun, M., et al. (2024). Mediation of digital literacy in investigating the effect of school culture on teacher performance: implication for educational policy. J. Infrastruct. Policy Dev. 8:9117. doi: 10.24294/jipd.v8i12.9117

 Rasool, S. F., Wang, M., Tang, M., Saeed, A., and Iqbal, J. (2021). How toxic workplace environment effects the employee engagement: the mediating role of organizational support and employee wellbeing. Int. J. Environ. Res. Public Health 18, 1–17. doi: 10.3390/ijerph18052294

 Rosak-Szyrocka, J., Zywiolek, J., Zaborski, A., Chowdhury, S., and Hu, Y. C. (2022). Digitalization of higher education around the globe during Covid-19. IEEE Access 10, 59782–59791. doi: 10.1109/ACCESS.2022.3178711

 Salazar-Aramayo, J. L., Rodrigues-da-Silveira, R., Rodrigues-de-Almeida, M., and De Castro-Dantas, T. N. (2013). A conceptual model for project management of exploration and production in the oil and gas industry: the case of a Brazilian company. Int. J. Proj. Manag. 31, 589–601. doi: 10.1016/j.ijproman.2012.09.016

 Schmidt, C. V. H., Gaßmann, P. S., McElvany, N., and Flatten, T. C. (2025). Angel funding and entrepreneurs’ well-being: the mediating role of autonomy, competence, and relatedness. J. Bus. Venturing 40:6468. doi: 10.1016/j.jbusvent.2024.106468

 Shen, C., Sheng, T., Shi, X., Fang, B., Lu, X., and Zhou, X. (2022). The relationship between housing price, teacher salary improvement, and sustainable regional economic development. Land 11, 1–21. doi: 10.3390/land11122190

 Siddiqui, N., and Shaukat, S. (2021). Teacher mobility in Punjab, Pakistan: stayers and movers within the public and private schools. Educ. Sci. 11:358. doi: 10.3390/educsci11070358

 Smeets, K., Rohaan, E., Peijnenburg, J., Samsen-Bronsveld, E., and Bakx, A. (2023). Elementary teachers’ knowledge, attitude, and professional development needs concerning gifted students and their educational needs in the Netherlands. Gift. Talented Int. 38, 91–106. doi: 10.1080/15332276.2023.2237553

 Stanciu, I. D., Hernández-García, Á., Conde, M. Á., and Nistor, N. (2025). Decoding a decade. Trends and evolution in learning analytics: a comprehensive synthesis. Comput. Human Behav. 165:8526. doi: 10.1016/j.chb.2024.108526

 Sudarmika, P., Santyasa, I. W., and Divayana, D. G. H. (2020). Comparison between group discussion flipped classroom and lecture on student achievement and student characters. Int. J. Instruct. 13, 171–186. doi: 10.29333/iji.2020.13312a

 Sun, Y. K., Chan, M. H., and Wong, W. C. (2025). The impact of immersive design on the relations between students’ motivational and science literacy awareness: a mixed methods study. Cogent Educ. 12:7494. doi: 10.1080/2331186X.2025.2467494

 Taylor, M. P., and Ricciardelli, R. (2024). ‘Not in touch’: nonverbal communication and frontline perceptions of inter-organizational justice in parole work. Theor. Criminol. 28, 382–404. doi: 10.1177/13624806231195839

 Udayar, S., Toscanelli, C., and Massoudi, K. (2024). Sustainable career trajectories in Switzerland: the role of psychological resources and sociodemographic characteristics. J. Career Assess. 33, 3–31. doi: 10.1177/10690727241234929

 Wang, F., Yin, H., and King, R. B. (2025). Profiling motivation and engagement in online learning: a multilevel latent profile analysis of students and institutions. Comput. Educ. 227:105209. doi: 10.1016/j.compedu.2024.105209

 Werang, B. R., Wea, D., and Wolomasi, A. K. (2022). Working conditions of Indonesian remote elementary school teachers: a qualitative case study in southern Papua. Qual. Rep. 27, 2446–2468. doi: 10.46743/2160-3715/2022.5834


Copyright
 © 2025 Dahlan R, Samsuri, Malihatun, Morisson, Abdurrohman, Basyit and Madali. This is an open-access article distributed under the terms of the Creative Commons Attribution License (CC BY). The use, distribution or reproduction in other forums is permitted, provided the original author(s) and the copyright owner(s) are credited and that the original publication in this journal is cited, in accordance with accepted academic practice. No use, distribution or reproduction is permitted which does not comply with these terms.

OPS/images/feduc-10-1597989-t002.jpg
Construct vel

School culture Low
Keep
Tall

Organizational citzenship behavior | Low
Keep
Tall

Life satisfaction Low.
Keep
Tall

“Teacher’s interests Low
Keep
Tall

Score

39-45

46-55

56-60

37-43

44-53

54-60

38-42

43-53

54-60

41-45

46-53

54-60

2

32

136

141

33

138

Percentage (%)

13
64

23

72
20






OPS/images/feduc-10-1597989-t003.jpg
Path

Budaya — Kepuasan
Budaya — Minat
OCB — Kepuasan
OCB — Minat

Budaya and OCB — Kepuasan — Minat

Estimates
0.274
0.250
0551
0.197

0.441

Std. dev
0,099
0128
0083
0147
0129

2765

1952

6675

1335

3426

0.015

0.000

0.151

0.000





OPS/xhtml/Nav.xhtml




Contents





		Cover



		Teachers’ motivation in developing quality learning in rural schools in Indonesia



		1 Introduction



		2 Materials and methods



		2.1 Research design



		2.2 Participant characteristics



		2.3 Sampling procedures



		2.4 Instruments



		2.4.1 School culture



		2.4.2 Organization citizenship behavior (OCB)



		2.4.3 Life satisfaction



		2.4.4 Teacher’s interests









		2.5 Data analysis



		2.6 Research procedure









		3 Results



		3.1 Analysis awal



		3.2 Structural model









		4 Discussion



		4.1 Direct influence



		4.2 Indirect influence









		5 Conclusion



		Data availability statement



		Ethics statement



		Author contributions



		Funding



		Acknowledgments



		Conflict of interest



		Generative AI statement



		Publisher’s note



		Supplementary material



		References



















OPS/images/feduc-10-1597989-g001.jpg
PB=0.25%
95% C1(0.021,0.531]

B =0274"
95% C1[0.12, 0.513]

B=0441%*
95% C1(0.19, 0.6951]

Life
Satisfication
=0.563

Teacher's
Interest
0613

B=0551%**
95% C1(0.3741,0.705)

£=0197
95% C1[-0.069, 0.528]






OPS/images/feduc-10-1597989-t001.jpg
Characteri

Length of teaching

cs

Subyek data (years)
1-10
1-20

21-30

Frequency
75
58
60

193

39

31

100





OPS/images/cover.jpg
& frontiers | Frontiers in Education

Teachers’ motivation in
developing quality learning in
rural schools in Indonesia












OPS/images/crossmark.jpg
©

2

i

|






OPS/images/logo.jpg
¥ frontiers Frontiers in Education






