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Intention to use ChatGPT among 
law educators in Saudi Arabia
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ChatGPT empowers instructors to provide interactive, individualized attention 
and enhance student engagement. It is used to understand the learners so that 
the teaching materials and assessments can be contextualized. ChatGPT can 
enrich the learning experience, motivate the learners, and improve academic 
performance. No study in Saudi Arabia surveyed law educators on the intention to 
use ChatGPT. To fill the gap in this area, this research investigated the intention of 
law educators to use ChatGPT. To achieve the research objective, the researcher 
used a survey method to collect information from law educators in Saudi Arabia. 
The research revealed that law educators will use ChatGPT in legal education as 
the constructs of the performance expectancy, effort expectancy, social influence, 
facilitating conditions, and behavioral intention are found to be significant. The 
finding has policy, practical, and theoretical implications. The finding can be used 
to understand the factors that influence ChatGPT adoption by law educators. 
Accordingly, teaching and learning policies can be strengthened, and the learning 
institutions can introduce training for the proper and acceptable use of ChatGPT 
in legal education. The research also expanded the technology adoption model to 
understand the intention to use ChatGPT among law educators in a developing 
country.
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1 Introduction

ChatGPT (Generative Pre-trained Transformer) is a conversational artificial intelligence 
interface application chatbot. It created a storm of reactions, both positive and negative. There 
are many positive responses to its use in various fields, including education. Some are cautious 
about its use in education as they fear possible abuses and concerns. There are concerns about 
privacy, personality, manipulation, and ethics (McCallum, 2023; Eke, 2023; Asad et al., 2024). 
ChatGPT can enhance traditional teaching methods through student engagement and 
machine-aided intelligent learning. ChatGPT provides an enhanced learning platform that 
could improve the learning experience and assist students in academic performance. It can 
empower instructors with interactive individualized attention (Chiu, 2024; García-
Peñalvo, 2023).

With adequate appropriate input, ChatGPT is an interactive intelligent chatbot that could 
answer questions with correct responses (Clarizia et al., 2018). The size and accuracy of the 
database decide the reliability of responses (Aleedy et al., 2022). ChatGPT was tested in 
medical, law, and business school examinations and found to be impressive (Terwiesch, 2023; 
Choi et al., 2023). Since the 1980s, AI has become a significant research area (Williamson et al., 
2020). ChatGPT has a profound effect on education (Zhou et  al., 2023). However, the 
technology alone cannot revolutionize the education sector; there is a need to change the 
learning philosophy to achieve the desired benefit of the technology (Castañeda and 
Selwyn, 2018).
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When learning is planned with technology, learning can 
be  supported by the technology. The learners are recipients of 
technology services, or they collaborate with technology, or 
technology empowers learners to take control of their learning and 
collaborate with other stakeholders (Ouyang and Jiao, 2021; Xia 
et  al., 2022). In whichever aspect the technology is used, the 
learners, the context of use, assigned tasks, pedagogical methods, 
level of integration, and application of technology need to 
be considered (Zheng et al., 2021). This could enhance learning, 
motivate the learners, and improve academic performance. 
ChatGPT can assist disabled students. Studies showed that AI-based 
teaching improved comprehension among dyslexia students 
(Llorente et al., 2021). It was also shown to enhance learning among 
autistic students (Zhang et al., 2022). The technology will be of great 
help in controlling students’ anxiety, inculcating a positive attitude 
toward learning, and improving skills (Jaiswal and Arun, 2021; 
Alotaibi et al., 2025). It could build teaching competence through 
inspiration and self-reflection (Aldeman et al., 2021). The instructors 
will be  able to monitor the students’ performance and take 
diagnostic steps to control the students’ dropout rate. A rich 
database could be built to predict students’ performance, behaviors, 
and related information.

However, caution should be exercised as ChatGPT could diminish 
critical thinking and innovation capacities. It could affect educational 
quality, as the students may outsource their work to ChatGPT to 
facilitate cheating and plagiarism. ChatGPT learns from prior 
interaction; if there is no prior interaction on the subject matter, it 
could provide inaccurate information. It is used for answering 
questions by generating ideas, content, story, solving problems, and 
creating music. ChatGPT can create social interaction as it is designed 
to be  interactive. ChatGPT will not make classical skills obsolete; 
paradoxically, it will improve skills related to critical thinking, 
problem-solving, and critical analysis.

Considering the positive and negative sentiments in the literature, 
studying the intention to use ChatGPT by law educators will 
be beneficial. The objective of this research was to collect data on the 
intention to use ChatGPT among law educators. Research in this area 
is new, as no study has been undertaken in this aspect among law 
educators in Saudi  Arabia. This research could contribute to the 
existing knowledge. The research employed the Unified Theory of 
Acceptance and Use of Technology (UTAUT) model to investigate the 
intention to use and actual use of ChatGPT among law educators. The 
UTAUT model has been used since 2003, and since then, over 800 
research papers have employed this model in various technology 
adoption studies (Morsi, 2024). The UTAUT model is considered 
complete since it covers all the variables of technology adoption 
(Venkatesh et al., 2011). The UTAUT model is the most acceptable in 
technology adoption (Rodrigues et al., 2016; Raffaghelli et al., 2022; 
Rodrigues et al., 2024). Therefore, the research employed the UTAUT 
model to achieve the research objective. The model can investigate 
technology adoption among users with dissimilar personal 
characteristics, such as age of user and IT skills.

The remainder of the article is divided as follows. Section 2 
describes the literature review and hypothesis development. Section 3 
explains the method used. The result of the survey is explained in 
section 4. The policy, practical, and theoretical implications of the 
research findings are provided in Section 5. Conclusion, limitation, 
and future research direction are covered in section 6.

2 Literature review and hypotheses 
development

2.1 ChatGPT and education

Use of robots was articulated in 1921 (Capek, 1921). The 
transformation of machine intelligence form was introduced in the 
1940s with the introduction of the Three Laws of Robotics as protocol 
(Turing, 1950). ChatGPT is considered revolutionary as it utilizes 
natural language processing (NLP) and Deep learning to create a 
human-type of interaction with the users. ChatGPT could answer 
questions, correct mistakes, and reject inappropriate questions. It 
could transform the education sector using innovative AI technology. 
Literature reported various benefit of ChatGPT in education (Firat, 
2023; Susnjak et al., 2022; Zhai, 2022); some looked at the benefits of 
ChatGPT and proposed user guide of it in classrooms (Mollick and 
Mollick, 2022, Firat, 2023, Susnjak et al., 2022), others discussed the 
possible concerns of chatbots (Janssen et al., 2021).

ChatGPT, like any other technology, has positive and negative 
attributes; however, its leverage to education is tremendous (Kasneci 
et al., 2023; King, 2023). ChatGPT could be used to prepare course 
specifications, lesson plans, and assessments that could reduce the 
workload of educators and provide feedback to students. An 
investigation conducted by Tlili et al. (2023) showed that ChatGPT 
has the ability to create a paradigm shift concerning course delivery. 
The literature contended that ChatGPT could provide five main 
advantages to the education sector: help in creating outlines, 
brainstorming, learning assessment, enhancing pedagogical aspects, 
and providing virtual tutoring (Kasneci et al., 2023; King, 2023; Stokel-
Walker and Van Noorden, 2023). On the issue of creative writing, 
Baidoo-Anu and Ansah (2023) confirmed that ChatGPT could help 
in creative writing. He provided suggestions to overcome the negative 
impact of ChatGPT. Accordingly, the educators could opt for open-
ended questions and introduce semi-automated students’ work using 
ChatGPT. These approaches could help to identify both weaknesses 
and strengths of the student in the assigned task and help to provide 
a tailor-made assessment in the future (Kasneci et al., 2023). Cotton 
et al. (2024) also suggested applying formative assessment that should 
include discussion, debate, teamwork, and presentation. Lo (2023) 
applied a rapid review of literature on ChatGPT and found that 
ChatGPT could help in assessments; however, caution should be taken 
to achieve the desired learning outcome. ChatGPT could be used as 
an aide to guide in setting the assessments. Students can use ChatGPT 
for brainstorming and defining ideas and applications. ChatGPT 
could also be used for questioning and reasoning with its answers 
(Gilson et al., 2023).

Researched applied social exchange theory (Cook et al., 2013) and 
Levinger’s ABCDE model (Croes and Antheunis, 2021), and SPT 
(Altman and Taylor, 1973), and found that ChatGPT can improve 
social relationships and enhance learning. Additionally, the virtual 
relationship could be created using virtual assistance (Hudlicka, 2016). 
Durall and Kapros (2020) suggested that developer chatbots should 
consider inclusion, usability, ease of use, ethics, and best practices. 
Tlili et  al. (2023) showed that these considerations were not fully 
adopted or considered in ChatGPT. According to Kuhail et al. (2023), 
the technology that could be used for education should be user-centric 
and should consider factors like emotion, cognition, and pedagogy. 
The efficacy of ChatGPT could be seen when ChatGPT passed four 
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separate law exams in the University of Minnesota Law School (Choi 
et al., 2021). ChatGPT was tested in taking the US medical license 
exam and found that it scored a minimum requirement (Gilson 
et al., 2023).

Kung et al. (2023) and Jalil et al. (2023) used ChatGPT in solving 
software-related problems and found the answer to be  correct/
partially correct. Malinka et  al. (2023) studied ChatGPT about 
computer programming and found the usability of ChatGPT. Rahman 
and Watanobe (2023) showed that ChatGPT could be easily used for 
lesson planning, answering questions, personal support, quick 
assessment evaluation, language improvement, and research. They 
surveyed the programming experiences of the postgraduate students 
in the use of ChatGPT and found that the students rated it between 
1/5 and 3/5. The instructors who have been surveyed are in support 
of ChatGPT in teaching programming. And they were also satisfied 
with the use of ChatGPT in research.

Hosseini et al. (2023) studied the intended use of ChatGPT among 
health care educators. Results of the study showed that medical and 
research trainees were willing to use ChatGPT for education, not for 
other purposes. Other medical professionals who participated were 
neutral in the use of ChatGPT in medical and educational purposes. 
The research further revealed that ChatGPT is a great help for those 
with language difficulties, and ChatGPT could be  used for 
summarizing existing texts and coming up with a first draft. It could 
also be used for writing clinical notes and could be used in centralizing 
and organizing patient records. It could also flag the areas of 
improvement needed. The efficiency of documentation could 
be improved by the use of ChatGPT, where repopulation of forms and 
records into clinical notes and patients’ notes could save a lot of time 
and effort.

As such, policies should be introduced to explain the acceptable 
use so that any miscommunications can be avoided. The participants 
who had used the technology before were positive about the use of 
ChatGPT, and those who did not use ChatGPT had more concerns 
about its use. Extra caution should be taken to ensure that wrong or 
inaccurate data is not entered into the training data set, as it could lead 
to wrong information. It is also recommended to use bidirectional 
communication with the expert users to help refine the output of the 
data. Since ChatGPT is not available in some countries, the feedback 
of the researchers in those countries will not be available; as such, the 
data could be biased toward certain locations.

After analyzing 18 articles, Mhlanga (2023) found that some 
concern from the educators, and he  emphasized the inclusion of 
guidance on ethical use rather than banning the use of 
ChatGPT. Similarly, Sallam (2023), after reviewing 60 articles on 
ChatGPT, argued that users of ChatGPT have concerns regarding 
plagiarism, inaccuracy, and authenticity. The negative effects of using 
ChatGPT should be mitigated to encourage its adoption.

The literature on the negative impact of ChatGPT discusses user 
privacy violations as conversations are usually stored, so necessary 
steps should be adopted so that privacy is not misused (Wu et al., 
2024). The other negative impact discussed by the literature was 
incorrect citation or bibliographic information (Walters and Wilder, 
2023). There are also concerns about the accuracy of information, like 
inaccurate coding, inability to detect errors (Megahed et al., 2024). 
Another potential concern is bypassing the plagiarism detection, 
where software like Turnitin may not be able to capture all ChatGPT-
generated content (Ventayen, 2023). Bašić et al. (2023) found that the 

students who used ChatGPT were more likely to commit plagiarism 
than others. Mbakwe et al. (2023) stated that the bias could occur 
because the research and subsequent use of the dataset are based on 
the West, and other cultures were left out during the development 
stage. This could affect the possible answer and accuracy, and could 
cause bias. To avoid the tapestry of biases, proofreading, expert review, 
and editing of the output should be  undertaken. Halaweh (2023) 
suggested erring on the side of disclosure and transparency since it is 
difficult to detect AI-generated texts.

Due to ethical, privacy, and other concerns, some countries 
banned the use of ChatGPT while others, like the European Consumer 
Organization (BEUC), cautioned against the use of ChatGPT as it 
could have the potential for manipulation and deception (McCallum, 
2023). Jobin et  al. (2019) suggested including transparency, 
nonmaleficence, privacy, justice, fairness, responsibility, freedom, 
autonomy, beneficence, dignity, trust, solidarity, and sustainability as 
part of the technology ethical ecosystem. Eke (2023) investigated the 
possible ethical issues in the use of ChatGPT and found that accuracy, 
reliability, bias, privacy, lack of human interaction, technology 
dependency, plagiarism, transparency, and accountability were 
relevant ethical issues.

In the regulatory sphere, the European Union’s proposal on the 
law on AI classifies AI according to the level of risks. For example, AI 
that causes unacceptable risk, like social scoring systems of 
government, applications that are used for scanning tools like job 
applicants, and applications are regulated (European Commission, 
2021). The regulation is timely as AI chatbots have been used in many 
sectors like predicting adverse effects for democracy (Cowen, 2023) 
or employment (Krugman et al., 2022). Though the emergence of text 
generation technology will not make text-based assessment as 
obsolete, the assessment should be made challenging with critical 
analysis and proper disclosure (Miernicki and Ng, 2021).

2.2 Technology acceptance model for 
ChatGPT adoption in education

The UTAUT model developed by Venkatesh, Morris, and Davis is 
considered a synthesis model that unifies eight theories. UTAUT 
adopted Theory of reason Action (TRA) (Ajzen and Fishbein, 1977), 
Technology acceptance model (TAM) (Davis, 1989), Theory of 
planned behavior (TPB) (Ajzen, 1991), Model of PC Utilization 
(MPCU) (Thompson et al., 1991), Motivational model (MM) (Davis 
et al., 1992), combined TAM and TPB (C-TAM-TPB) (Taylor and 
Todd, 1995), Innovation Diffusion Theory (IDT) (Rogers, 2003) and 
Social Cognitive Theory (SCT) (Williams et al., 2015). Technology 
adoption was tested through other models. The UTAUT model could 
be  considered complete since it covers all the variables in the 
technology adoption models (Venkatesh et  al., 2011). Literature 
suggests that the UTAUT model is the most predictive (Rodrigues 
et al., 2016), and UTAUT can look at technology adoption of a range 
of users with dissimilar personal characteristics like age of user, IT 
skills (Wang and Shih, 2009). The UTAUT comprises four predictors 
and four moderator variables that have a direct influence on intention 
to use technology. The four predictors are:

Performance Expectancy: This explains the belief of a user of a 
technology or innovation in helping to achieve a better result with the 
technology. This construct is believed to be the strongest construct in 
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predicting intention to use (Venkatesh et al., 2003; Venkatesh and 
Davis, 2000). Therefore, Hypothesis 1 reads as:

H1: Performance expectancy can positively influence behavioral 
intention to use ChatGPT in education.

Effort Expectancy: This is defined as the degree of ease in the use 
of the technology, and studies suggested that this construct is also 
significant in determining intention to use the technology (Venkatesh 
et al., 2003; Davis, 1989; Moore and Benbasat, 1991). The ease of use 
of new technologies not only predicts intention to use but also could 
provide satisfaction in the use of technology (Morsi, 2024). 
Accordingly, Hypothesis 2 states:

H2: Effort expectancy can positively influence behavioral 
intention to use and to use ChatGPT by law educators.

Social Influence: It is defined as peer influence in using certain 
technology or a system. It is promoted as one of the strongest predictors 
of intention (Ajzen, 1991; Venkatesh and Davis, 2000; Rogers, 2003; 
Venkatesh et al., 2003). Chau and Hu (2002) found it to be not significant 
in a voluntary context; however, it is significant if technology use is 
mandated (Venkatesh et al., 2003). Social influence impacted the social 
circles of users (Goldstein and Cialdini, 2011). This resulted in users 
adopting products and services that could reflect on social norms and 
user identities (Choi et al., 2018). Accordingly, Hypothesis 3 states that:

H3: Social influence can positively influence behavioral intention 
to use ChatGPT.

Facilitating Conditions: It is considered a significant condition to 
predict the intention to use technology (Moore and Benbasat, 1991; 
Thompson et al., 1991; Teng et al., 2024). According to Venkatesh et al. 
(2003), facilitating conditions consider users’ perception of technical 
and organizational resources available to support their use of 
technology. Nonetheless, it will become insignificant when performance 
expectancy and effort expectancy are present in the model (Venkatesh 
et al., 2003). Based on the above literature, Hypothesis 4 reads as:

H4: Facilitating conditions have a significant influence on 
behavioral intention to use ChatGPT among law educators.

According to Ajzen (1991), the intention to use will predict actual 
behavior to use (Ajzen, 1991). Behavioral intention is the readiness to 
perform a certain behavior. The stronger the intention, the stronger 
the will to perform a certain behavior (Ajzen, 1991). According to 
Venkatesh et al. (2003), the presence of all four predictors will greatly 
influence the Behavioral Intention (BI) and technology use. Studies 
have also shown users’ intention to continue using a particular system 
based on their satisfaction with various conditions (Hidayat-ur-
Rehman et al., 2021; Wu et al., 2022). The potential moderation factors 
are gender, age, experience, and voluntariness of use. The moderating 
factors may alter the relation between factors and predictors (Sharma 
et al., 1981). As such, Hypothesis 5 states that:

H5: Behavioral Intention to use Chat GPT in education will have 
a significant influence on the actual use of ChatGPT in 
legal education.

3 Methodology

The survey method using items from the UTAUT model as 
developed by Venkatesh et  al. (2003) was used in this research. 
Numerous studies. The same measurement items were adopted with 
some modification. During the research development process, some 
of these items were removed as it is not relevant to achieving the 
objective of the current study. The UTAUT model has five major 
variables with few items in each variable. There are four items in the 
performance expectancy variable. The usefulness of ChatGPT, 
information collection, overall productivity, and ability to increase 
information and efficiency. Another four items are included in effort 
expectancy. The Items are: clear and understandable interaction, 
easy to learn, easy to use, and easy to operate. The third variable has 
4 items related to social influence, and the fourth variable of 
facilitating conditions has four variables too. The items are related 
to availability of resources, having necessary knowledge, technology 
compatibility, and support from others. The final variable of 
behavioral intention has 3 items; they are related to intention to 
frequently use ChatGPT in education in the future. The 
questionnaire is provided in Appendix A. As suggested by Churchill 
(1979), three steps were taken to validate the measurement items 
and the survey questionnaires. The validated survey questionnaire 
from Venkatesh et al. (2003) was used after assessing its suitability 
for the current research. A pilot test with seven participants who are 
experienced educators was conducted to make sure that the 
questions convey the meaning. The experts’ opinions helped to 
remove the ambiguity in questions. The target population was law 
educators who used or intended to use ChatGPT in education 
(Figure 1).

The participants were selected using a convenience sampling 
method as there is no official published registry of residents available 
(Shah Alam et al., 2024; Fatma and Khan, 2023). The participants 
were selected from those who teach law and have experience in 
using the internet and technology. Males and females from different 
nationalities, educational levels, and age groups were reached out to. 
The selected participant was reached online; they were informed 
about the purpose of the survey. The researcher obtained 
participants ‘consent. The responses were anonymous, and they were 
given the option to leave the survey at any time. The participants 
were given 3 months to complete the survey, and a reminder was 
sent after a month. After 3 months, the researcher received 70 
responses, out of which 61 were complete. Nine incomplete surveys 
were removed.

The Questionnaire used was a closed questionnaire with a 
multiple-choice five-point Likert scale, where “1” was “strongly 
disagree,” and “5” was “strongly agree” as used by the original UTAUT 
model. The questionnaire had two parts. The first part included 
questions on demography, and the second part consisted of questions 
on ChatGPT adoption in law education. The second section was 
divided into five areas, comprising questions related to UTAUT 
components. They are performance expectancy, effort expectancy, 
social influence, facilitating conditions, and behavioral intention. The 
researcher used Microsoft Excel for analyses as it is best suited to 
achieve the research objective. It applied descriptive analysis as it was 
enough to achieve the research objective and provide appropriate 
practical and policy suggestions to encourage adoption of ChatGPT 
by legal educators.
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4 Results and discussion

The survey was distributed to 100 respondents who teach various 
law subjects with varying backgrounds and work in Riyadh. The 
researcher received 70 responses, out of which 61 were reliable. The 
demographic data showed that 41% of the respondents were male and 
59% of them were female. 87% of them had postgraduate studies, as 
many institutions in Saudi  Arabia require a master’s degree and 
beyond to be appointed as educators in colleges and universities. A 
minimum of a bachelor’s degree is required to be  appointed as a 
teacher. Many of those who participated in the survey were above 
26 years old. This helped the researcher collect data from educated, 
knowledgeable, and active educators. Computer knowledge and use 
are important for the use of ChatGPT. The survey results showed that 
92% of the respondents have used computers for more than 5 years. 
The results further revealed that the respondents used ChatGPT for 
various purposes: learning, preparation for classes, assignments, and 
research. The majority of them have used it for research. The 
descriptive analysis is presented in Table 1.

The results of the analyses show that H1, H2, H3, H4, and H5 are 
important, and all the constructs contributed to the possible adoption 
of ChatGPT in education. H1 (performance expectancy) comprises 
questions on usefulness, efficiency, and productivity. The H1 was 
proved to be significant. This is said to be proven to be an important 
factor in adopting technology among users of technology in 
developing and developed nations (Venkatesh et al., 2003; Carter and 
Belanger, 2004; Chen et  al., 2023). The higher the score in this 
construct, the higher the chances of using ChatGPT. The result of the 
survey showed that in total, 42% of the respondents strongly agreed 
on all four variables within the construct. 32% of respondents agreed 
to all four variables within the construct. In total, 64% of respondents 
have confirmed that the performance expectancy is an important 
construct in ChatGPT use in legal education. The detailed responses 
are provided in Figure 2.

H2 (Effort expectancy) is another important construct in the 
technology adoption model. The effort expectancy was tested to 
understand the perception and ease of use of ChatGPT. This construct 
is used to understand the simplicity of the system that could facilitate 
use and adoption. The result showed that the familiarity of ChatGPT 
is high, as many of the respondents were computer savvy. The 

participant in the current research perceived that the use of ChatGPT 
is easy to learn and use. About 48% strongly agreed that ChatGPT is 
easy to learn, and 43% of them strongly agreed that it is easy to use. 
The majority of the respondents also agreed that ChatGPT is easy to 
become skilled in, and it is understandable. As research showed that 
the effort expectations are important to the adoption of new 
technology, it is expected that educators will find ways to use ChatGPT 
in education. The finding is similar to the findings of other researchers 

Performance expectancy

Effort expectancy

Social influence

Facilitating conditions

Behavioural 
Intention

Actual Use

FIGURE 1

Research model.

TABLE 1  Demographic profile.

Profiles Numbers/
frequency

Percentage

Gender

Male 25 41%

Female 36 59%

Education

Postgraduate 53 87%

Undergraduate 8 13%

Diploma 0 0%

Age

18–25 years 3 5%

26–35 years 13 21%

36–45 years 20 33%

Above 45 years 25 41%

Experience with computers

Less than 1 year 0 0%

1–3 years 2 3%

3–5 years 3 5%

Above 5 years 56 92%

Purpose of use

Learning 29 31%

Preparing for classes 18 20%

Assignment 15 16%

Research 31 33%
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on technology adoption (Wu et al., 2023). Research suggested that 
those who found it easy to use will eventually adopt the technology 
(Venkatesh et al., 2003; Chen et al., 2023). Figure 3 provides detailed 
results on effort expectancy.

H3 (Social influence) construct includes social factors, norms, and 
image that tend to influence intention to use technology. The author 
tested this construct to see the influence of the behavioral intention to 
use ChatGPT in education. The finding revealed that 61% of the 
respondents agreed that others’ influence on their behavior is 
significant in using ChatGPT. 48% of them stated that the people 
important to them influence the use of ChatGPT, and 51% of them 
agreed/strongly agreed that their organization supports the use of 
ChatGPT in education. 57% of the respondents agreed that they have 
the support to use ChatGPT in education. The finding of social 
influence of technology adoption was similar to the finding of Yu 
(2012), who studied adoption of mobile banking among users, and 
Wu et al. (2023), who assessed the adoption of Medical self-service 
terminals among the elderly. However, some research in areas like 
e-government showed the insignificance of social influence in 
voluntary adoption of technology (Kim et al., 2015, Mansoori et al., 
2018). The detailed results are presented in Figure 4.

H4 (Facilitating conditions) construct is also known as perceived 
behavior control or adoptability of innovation (Davis, 1989). This 
construct is considered important in adopting a technology. The 
Facilitating conditions were tested to assess the availability of 
resources, knowledge, support, and compatibility of the technology, 
as these factors seem to be  significant in predicting behavioral 
intention to adopt technology. The results revealed that the 
respondents are positive about the availability of necessary resources. 
66% of the respondents either strongly agreed or agreed that they have 
access to resources. The respondents who are knowledgeable in using 
ChatGPT effectively, as 87% of the participants have a postgraduate 
qualification, and they have many years of experience with the 
technology. These factors made it easy for them to adopt ChatGPT. 66% 

of them agreed that the ChatGPT technology is compatible with other 
technology, and as such, it will allow users to use the existing 
technology without the need to improve their technological assets. 
52% also confirmed that they will be able to get help from others if 
they face difficulties. The finding is in par with the findings of Alsharif 
et  al. (2013) and Frans and Pather (2022). The detailed result is 
presented in Figure 5.

Davis (1989) explains that behavioral intention is the individual 
readiness to perform a certain activity or behavior. When individuals 
have a stronger intention to act, the likelihood of performance is high 
(Ajzen, 1991). The positive intention to use ChatGPT will lead to 
actual use. The survey result showed that 75% of the respondents 
planned to use ChatGPT in the future, and 89% of them intended to 
use it frequently. The overall result revealed that the respondents 
intended to use ChatGPT in the future. The finding is similar to the 
other research findings on technology adoption. It was established that 
the stronger the intention to use a particular technology, the greater 
the actual use will be (Venkatesh et al., 2003; Frans and Pather, 2022). 
The result of this construct is presented in Figure 6.

5 Policy, practical, and theoretical 
implications

The research has few policy, practical, and theoretical implications. 
The present study expanded the body of knowledge about ChatGPT 
adoption among law educators in Saudi Arabia. The technology is 
new. No research has investigated the possible factors that influence 
the adoption of ChatGPT among law educators. The research is the 
first of its kind in this context and will fill the gap in the literature in 
this area, as the search of the literature does not reveal any literature 
on ChatGPT adoption by law educators in Saudi Arabia. The research 
can assist in understanding factors that influence technology adoption 
among educators. Educational institutions or departments can use 
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findings to understand the need for providing facilities to support the 
use of ChatGPT.

The result provided insight into the factors that influence the 
possible adoption of ChatGPT by law educators. This will guide the 
policy makers in preparing and executing a technology adoption 
strategy that is academically sound and practically acceptable. The 
strategy should have a structured institutional policy on the use of 
technology and AI tools in learning and research. Training should 
be  included as part of skill development within the strategy. The 
training should prioritize the optimum use of ChatGPT in law 

education. It should also enhance educators’ skills in asking the right 
questions or creating assessments like reflective writing and flipped 
learning (Rudolph et al., 2023). Dilekçi and Karatay (2023) stated that 
assessment of information, deriving ideas, referencing, presentation, 
and justifications of their work could be categorized as ChatGPT era 
skills, as they could augment learning capacity. Preparing educators is 
necessary to enhance those skills. According to Kung et al. (2023), 
60% of the content sourced through ChatGPT is accurate, and it 
demands careful verification before using the inputs from 
ChatGPT. The accuracy of the answers that one can get from ChatGPT 
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depends on the wording of the questions, which benefits from 
ChatGPT. Asking questions and critical thinking are necessary skills 
that should be included as part of learning objectives. The failure of 
these competencies could affect motivation to adopt the technology 
(Fryer et al., 2019). ChatGPT adoption will necessitate modifying the 
teaching philosophy and assessment methods, where oral argument, 
logical and critical thinking, group projects, and hands-on activities 
should be an integral part of the teaching assessment.

Organizational policy should facilitate the change of teaching 
philosophy and assessment methods. Use of ChatGPT can cause bias 

and violate intellectual property and privacy. As such, it is necessary 
to provide guidelines to control bias and other violations. Rahman 
and Watanobe (2023) suggested taking initiative to eliminate fake, 
baseless, and harmful content. As ChatGPT can generate text, 
educators should enhance their skills to check the accuracy of the 
information presented. They can include a viva of the assignment to 
ensure that the assignment is completed by them, and require a report 
or peer assessment. ChatGPT has many benefits for law educators, 
and they should be  encouraged to adopt it in their teaching and 
research. The educational institution should fund research related to 

0

20

40

60

80

100

Strongly
disagree

disagree  neutral  agree  Strongly
agree.

0 11 10 
27 

13 2 
4 14 

22 
19 

2 
5 

14 

21 

19 

5 

10 

14 

15 

17 

Ques�ons related to Faci l i ta�ng condi�ons

I can get help from others when I have difficul�es using ChatGPT.

ChatGPT is compa�ble with other technologies I use.

I have the knowledge necessary to use  ChatGPT.

I have the resources necessary to use ChatGPT.

FIGURE 5

Facilitating condition.

0 4 11 
25 21 

3 
9 

15 

13 21 

0 
0 

7 

15 

39 

0
10
20
30
40
50
60
70
80
90

Strongly
disagree

disagree  neutral  agree  Strongly
agree.

Ques�ons related to Behavioural  inten�on to use ChatGPT

I intend to con�nue using ChatGPT in future. I will always try to use ChatGPT in educa�on.

I plan to con�nue to use ChatGPT frequently.

FIGURE 6

Behavioral intention to use ChatGPT.

https://doi.org/10.3389/feduc.2025.1631413
https://www.frontiersin.org/journals/education
https://www.frontiersin.org


Sarabdeen� 10.3389/feduc.2025.1631413

Frontiers in Education 09 frontiersin.org

ChatGPT so that the benefits of ChatGPT could be explored and 
advances could be fully achieved (Sok and Heng, 2024). Finally, this 
study applied the theoretical literature relating to technology adoption 
models and the UTAUT model, with some variation, to suit the 
Saudi  Arabian context regarding adoption of technology among 
law educators.

6 Conclusion, limitation, and future 
research direction

The study intended to identify factors influencing intention to use 
and actual use of ChatGPT by law educators. The research found that 
all the factors within UTAUT were highly significant and can 
positively influence behavioral intention and actual behavior. Since 
scores on behavioral intention to use ChatGPT are positive, the 
educators will likely use ChatGPT in the future. The findings are 
beneficial in providing insights to educational institutions. They can 
assess their policies to strengthen educators’ intention to use and 
actual use of ChatGPT in educational services. The up-to-date policies 
can cater to the changing dynamics of the education sector.

However, the current study has a few limitations. The research 
used a questionnaire-based survey to collect data from law educators, 
and Microsoft Excel was used to analyze the data. Further, the study 
was conducted among the law educators based in Riyadh, 
Saudi Arabia. Since all the cities in Saudi Arabia have similar cultures, 
the findings could be  generalized to other cities in Saudi  Arabia. 
However, it may not be  generalized to countries with different 
cultures. Another limitation was that the questionnaire was distributed 
at a single point in time; as such, it would not have captured the 
change in reaction among the participants. It is also limited to the use 
of ChatGPT in education, and DeepSeek and other chatbots were not 
included in the research. The research has utilized descriptive analysis 
and not inferential tests.

Future studies may consider covering educators who teach other 
disciplines and could also include students. It could apply inferential 
tests to understand the linear relationship between the dependent 
variable and the independent variable, the differences between 
independent groups, and to compare independent variables. They may 
use qualitative methods to study a different group and use other 
technology adoption models as well. Since this study covered only the 
capital city due to time and logistic constraints, future studies could 
expand to cover all the provinces of Saudi Arabia and beyond. Future 
research could also study adoption of other chatbots and compare 
with the results at different points in time.
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