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Introduction: This study examines the role of peace education in promoting
social justice and sustainable peace in post-conflict societies, with a specific focus
on Somalia. Although Somalia lacks a formal peace education subject within its
national curriculum, themes such as peace, tolerance, reconciliation, and civic
responsibility are interwoven into existing subjects like Social Studies, History, Islamic
Education, and Conflict Resolution at the university level. The study draws on the
4Rs framework, Redistribution, Recognition, Representation, and Reconciliation, to
assess how education can address the root causes of conflict and social division.

Methods: The study employed a qualitative comparative case study approach,
drawing on secondary data from Somalia, Rwanda, and Sierra Leone to assess
how different post-conflict countries have integrated peace education into their
national systems.

Results: Findings indicate that while Somalia has made efforts to integrate peace-
related themes into education, its approach remains fragmented and lacks a unified
strategy. Key challenges include disparities in access to education, limited inclusion
of marginalized voices in curriculum development, and inadequate engagement
with historical grievances. By contrast, Rwanda and Sierra Leone have implemented
more structured and coordinated peace education initiatives that have contributed
to national reconciliation and civic rebuilding.

Discussion: The study highlights the transformative potential of peace education
in post-conflict contexts when anchored in a justice-oriented framework.
Somalia’s current efforts, though commendable, require stronger policy
coordination, broader stakeholder participation, and comprehensive curriculum
reform to fully harness the role of education in sustaining peace.
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peace education, social justice, post-conflict societies, sustainable peace, 4Rs
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Introduction

In post-conflict societies, education emerges as an essential vehicle for healing and
reconstruction, fostering social justice, and laying the foundational stones for sustainable
peace. The Somali education system, marred by years of civil strife and institutional breakdown,
attempts to harness the power of education as a catalyst for societal rejuvenation. While the
potential for education to rebuild social fabrics is well-documented, the implementation of
peace education within Somali curricula has been sluggish and inconsistent. As noted by
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Morales, effective peace education is fundamentally designed to equip
students with the necessary knowledge and tools to foster peaceful
coexistence and engage in constructive dialog, which is particularly
crucial in the context of nations recovering from violent conflict
(Morales, 2021).

The 4Rs framework, Redistribution, Recognition, Representation,
and Reconciliation, advanced by Pherali offers a comprehensive lens
through which to examine the integration of peace education into
national curricula, particularly in fragile contexts like Somalia
(Pherali, 2021). Each component of the 4Rs reflects essential principles
for justice and peacebuilding: Redistribution emphasizes the need for
equitable access to resources, Recognition acknowledges diverse
identities and experiences, Representation ensures that all voices are
included within the educational narratives, and Reconciliation
facilitates processes of healing and understanding among conflicting
parties (Pherali, 2021). Despite the significance of these concepts, the
absence of a dedicated peace education program within Somalia’s
national curriculum poses a significant barrier to the actualization of
these principles.

Comparatively, countries such as Rwanda and Sierra Leone
exhibit more structured approaches to peace education in their post-
conflict recovery efforts. These nations have integrated peace
education systematically within educational frameworks, recognizing
its pivotal role in fostering social justice and sustainable peace.
Historically, Rwanda has transformed its education system to
emphasize peace and reconciliation, effectively utilizing the lessons of
the past to promote a culture of understanding among its youth
(Mohamed, 2024). Similarly, Sierra Leone’s commitment to integrating
peace education has shown promising results in building social
cohesion and resilience against conflict re-emergence (Saikia, 2023).
This disparity highlights a critical area for improvement in Somalia’s
educational strategy, where the potential for peace education to heal
societal wounds remains largely untapped.

Integral to the discussion on peace education in Somalia is an
acknowledgment of cultural context and community involvement.
Kester et al. argue that educational systems must actively engage with
and incorporate local community values to cultivate an effective peace
education framework (Kester et al., 2022). This engagement fosters a
sense of ownership and relevance among community members,
thereby becoming a crucial underpinning for enduring changes in
societal attitudes toward conflict and violence. For Somalia, aligning
peace education with local traditions and norms could not only
enhance its acceptance but also enrich its content, making it more
applicable to the realities faced by students (Chege, 2020).

Moreover, an equitable education system is fundamental for
peacebuilding, as emphasized by Uddin, who suggests that addressing
educational disparities is essential for fostering inclusivity and
preventing societal disintegration in conflict-affected societies (Uddin,
2015). In Somalia, creating equal access to quality education for all,
particularly marginalized groups, must be prioritized to address
historical grievances and foster a shared national identity. Such
measures, underpinned by the 4Rs framework, would not only help
in addressing immediate educational inequalities but would also
contribute to developing a more just society capable of sustaining
peace in the long term.

Evaluating these themes through the lens of the 4Rs framework
reveals substantial gaps in Somalia’s current educational approach. For
instance, while there may be efforts toward representation in
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educational settings, the lack of curriculum that actively teaches
conflict resolution and reconciliation indicates a missed opportunity
to equip youth with essential skills and frameworks needed for
navigating post-conflict realities. Nihayati discusses that empathy,
communication skills, and the ability to analyze and resolve conflicts
are basic values that peace education should impart, yet these
competencies are underemphasized in the Somali context (Nihayati,
2023). The development of structured peace education initiatives that
weave these skills into the curriculum could transform Somali
education into a powerful tool for future generations.

The necessity of re-evaluating educational policies to incorporate
comprehensive peace education is underscored by the challenges
faced by youth in conflict-prone environments. Students often emerge
from conflict environments carrying deep-seated trauma and societal
divisions, making equitable access to peace education vital
(Esmailzadeh, 2023). In this context, a dedicated peace education
program that incorporates psychosocial support, as emphasized by
Harber, can alleviate tensions and promote healing among fragmented
communities through education (Harber, 2018).

Furthermore, insights from other post-conflict regions illustrate
varying degrees of success in implementing peace education. In
Bosnia and Herzegovina, an integrated approach to peace education
has been largely successful, wherein students acknowledge the
importance of education in fostering mutual respect and
understanding among diverse ethnic groups (Mulalic, 2023). This
experience serves as a potential blueprint for Somalia, encouraging
the adoption of inclusive pedagogical practices that align with local
values while fostering social justice and reconciliation.

It is pivotal for Somalia’s educational reforms to include broader
discussions about citizenship and social responsibility, as highlighted
by scholars like Amin et al. (2020). Incorporating an understanding
of rights, civic duties, and peaceful cohabitation not only empowers
individuals but fortifies societal structures required to maintain peace.
Such initiatives can lead to an engaged citizenry capable of critically
assessing societal issues and contributing positively toward
national unity.

Inclusive peace curricula must also leverage technology and
innovative pedagogical methods to reach and engage all segments of
society effectively. As outlined by Hardiyansyah et al., integrating
technology into peace education can enhance learning experiences
and reach younger populations (Hardiyansyah et al., 2023). The
potential for interactive learning environments can facilitate deeper
engagement with peace concepts, making them more accessible and
relevant to students from various backgrounds.

The aim of this study is to assess how Somalia’s educational system
contributes to the promotion of social justice and sustainable peace
through the lens of the 4Rs framework. Specifically, the paper seeks to
explore how peace-related themes are currently integrated into the
Somali curriculum, identify key gaps, and offer lessons from other
post-conflict countries that have taken a more structured approach to
peace education.

The purpose is to provide evidence-based insights and practical
recommendations that can inform curriculum reform, policy
development, and community engagement strategies aimed at
strengthening Somalia’s education system as a tool for peacebuilding.

Somalia’s path toward integrating peace education into its national
curriculum is fraught with challenges, but the potential for
transforming its educational landscape remains vast. By utilizing the
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4Rs framework, stakeholders can strategically identify areas of
improvement and implement comprehensive peace education
initiatives that resonate with local values and aspirations. Subsequently,
effective peace education not only promises to enhance social justice
and reconciliation efforts but also establishes a firmer groundwork for
lasting peace in Somalia.

A literature review

Peace education is essential in equipping learners with
competencies that allow them to navigate and resolve conflicts
non-violently. Its multifaceted nature is underscored in literature,
illustrating its role in cultivating not merely awareness of conflict
resolution techniques but also empathy and ethical responsibility
toward others. Lepianka describe how programs centered on conflict
resolution, mediation, and restorative justice enhance individuals’
understanding of the relationship between conflict and injustice,
fostering moral inclusion and developing insights necessary for
forgiveness and reconciliation (Lepianka, 2022).

The urgency for implementing peace education is heightened in
post-conflict areas, where educational frameworks must not only
address the repercussions of violence but also facilitate the
development of peaceful coexistence among diverse ethnic and
cultural groups. Moreover, Irawan et al’s exploration of Al-Ghazali’s
philosophies encourages embedding peace-oriented values in
educational paradigms, reinforcing harmony within institutional
frameworks while respecting differences among individuals (Irawan
etal., 2023).

Social justice education, as a complementary effort to peace
education, seeks to promote equal opportunities and representation
within educational discourse. Just as peace education addresses the
mechanics of conflict, social justice education interrogates systemic
barriers to equity and inclusion. This examination reveals that
educational settings must emphasize a curriculum that recognizes and
advocates for marginalized voices, empowering them within the
narrative of learning (Rodriguez et al., 2010; Tracy-Bronson, 2024).

Furthermore, research illustrates that social justice-oriented
educational systems can potentially mitigate the recurrence of
violence. For instance, the integration of justice-oriented pedagogies
into teacher preparation reveals that equity-focused training in
teacher education leads to enhanced capabilities for addressing
societal issues inherent to educational practice, thus fostering
environments where social justice flourishes (Duncan, 2021).

The relationship between peace education and social justice is both
symbiotic and critical. Educational reforms that prioritize social justice
can significantly contribute to conflict prevention by addressing the
root causes of inequalities and promoting inclusivity (Ben-Shahar,
2015; Koza et al., 2024). In their analysis, Rodriguez et al. articulate that
educational programs designed with a focus on justice assumptions
help cultivate future leaders equipped to confront systemic injustices
while fostering peaceful interrelations (Rodriguez et al., 2010).

Research reinforces the assertion that peace education grounded in
justice-oriented principles offers a sustainable path toward long-term
social stability. For example, Pherali’s investigation elucidates that
equitable access to quality education catalyzes peace in conflict-affected
areas, reinforcing the significance of curricula tailored to address both
social justice and peace education imperatives (Pherali, 2021). This nexus
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enhances the moral fabric of educational institutions and aligns them
with broader societal objectives aimed at harmony and social cohesion.

Effectively managing conflict remains a critical dimension within
both peace and social justice education. The literature indicates that
various conflict resolution strategies have gained traction in
educational settings, emphasizing negotiation and mediation as
pivotal to fostering understanding and cooperation among students
(Rinker and Jonason, 2014; Begi¢, 2024). High-context resolution
strategies, such as collaborative problem-solving and restorative
practices, engage parties in dialog, ensuring that all voices are heard,
which directly enables maximizing the equity inherent in social justice
frameworks (Dover, 2015).

Moreover, initiatives focusing on systemic narratives of justice
through education can significantly affect students’ perceptions of
conflict and their approaches toward resolution. For instance, findings
from studies on conflict resolution education suggest that students
trained in empathetic negotiation techniques are better equipped to
handle disagreements, ultimately contributing to a culture of peace
within their communities (Pugh and Ross, 2019).

The actionable frameworks for implementing peace and social
justice education are vital for translating theory into practice. Various
scholars propose models that emphasize culturally responsive
pedagogies as a means of integrating peace education within the social
justice paradigm. Such frameworks prioritize inclusive practices that
recognize cultural nuances and the historical contexts of marginalized
communities (Taff et al., 2024; Beachum and Gullo, 2020).

Engaging educators in these frameworks is essential. Literature
indicates that when teachers receive adequate training in social justice
and conflict resolution strategies, they become more effective in
discussing sensitive topics around equity and diversity. Therefore,
comprehensive professional development programs are crucial in
empowering educators to enact justice-oriented reforms (Shultz, 2010;
Nanayakkara, 2020; Tikly, 2024). Research conducted by Forde and
Torrance further postulates how social justice dimensions in
leadership development can significantly influence educators’ capacity
to transform classrooms into spaces where peace flourishes (Forde and
Torrance, 2016).

Despite the theoretical and methodological advancements in
peace and social justice education, several challenges persist.
Institutional resistances, coupled with inadequate training for
educators, can thwart the implementation of inclusive and equitable
educational practices. For instance, emergent policies reflecting
conservative biases may curtail progressive educational approaches
that emphasize social equity and justice (Rodriguez et al., 2024;
Agosto and Karanxha, 2012; Boan et al., 2018).

Moreover, societal stigma surrounding marginalized identities
continues to influence students’ engagement with educational content,
perpetuating cycles of exclusion and conflict. As such, educational
policymakers must grapple with the sociopolitical realities that these
frameworks operate within, ensuring that educational reforms are
robust yet flexible enough to navigate fluctuating cultural landscapes
(Mansur et al., 2024; Masterson, 2019).

Theoretical framework

The 4Rs framework for analyzing educational practices in post-
conflict societies, as posited by (Pherali, 2021), offers a comprehensive
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strategy to assess the multifaceted roles of education in the aftermath
of conflict. In particular, this framework’s elements—Redistribution,
Recognition, Representation, and Reconciliation—are crucial in
understanding how education can foster healing and unity in nations
struggling with the aftermath of violence. Viewed through these
lenses, the situation in Somalia can be evaluated not merely in terms
of educational access but also in the broader cultural, political, and
social contexts that have shaped its educational landscape.

As noted in the literature, Redistribution entails ensuring
equitable access to quality education, especially in post-conflict
contexts. In Somalia, various groups—including internally displaced
persons (IDPs), rural communities, and marginalized clans—remain
disadvantaged due to historical and ongoing systemic inequalities
(Hudson, 2019). Strategies aimed at addressing these disparities
should focus on enhancing resource allocation in education, as laid
out by Mohamad and Nasir, who stress that educational development
is pivotal for poverty alleviation in Mogadishu (Morrison and Malik,
2023). Their findings suggest that education is not just an individual
right but a societal prerequisite for progress, underscoring that policies
for equitable access must transcend mere enrollment figures.

Recognition, the second dimension of the 4Rs, emphasizes
acknowledging and valuing cultural diversity within educational
curricula. In Somalia, the integration of diverse cultural identities into
the educational content can enhance social cohesion and foster a sense
of belonging among different clans (Ahmed and Ali, 2024). An
inclusive curriculum that resonates with various cultural narratives
can enhance student engagement and promote peacebuilding.
Scholars such as Ahmed and Ali underscore the significance of
culturally relevant educational content as a means to mitigate conflict
and promote mutual respect among diverse groups within Somali
society (Iwu et al, 2024; Ahmed and Ali, 2024). This cultural
recognition is key to rebuilding trust in fractured social landscapes.

Representation, which focuses on inclusive decision-making
practices within education governance, is particularly salient in the
context of Somalia’s complicated political landscape. The integration
of stakeholder voices from all societal segments, especially
marginalized groups, into policy discussions and curricular decisions
is critical (Schwartz and Aden, 2017). Schwartz and Aden argue that
the inclusion of diverse perspectives can significantly impact the
effectiveness of educational leadership in post-conflict societies such
as Somalia, highlighting that equitable governance in educational
policy can strengthen community relations and foster political stability
(Alawa et al., 2021).

The dimension of Reconciliation in the 4Rs framework is urgently
relevant in Somalia, given its turbulent history of conflict. Education
has the potential to serve as a platform for addressing past grievances
and promoting healing through collective memory initiatives, dialog,
and shared goals. Addressing historical injustices through education
can facilitate an environment conducive to reconciliation and dialog
among communities (Gele et al., 2017). The emphasis on teaching
shared histories could help dismantle the cycles of mistrust and
violence that have plagued Somali society, ultimately contributing to
a more peaceful nation.

In exploring these dimensions within the Somali context, it
becomes evident that education must not only aim to provide
knowledge but also to serve as a tool for social transformation.
Addressing these 4Rs in Somali education necessitates a multifaceted
approach that combines socio-political engagement with educational
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reform. Research indicates that various Puntland and Somaliland
initiatives exemplify efforts toward redistributing educational
resources and addressing disparities that arise from geographic and
socio-economic divides (Rage et al., 2022). However, sustained efforts
are required to align educational policies with the principles of the 4Rs
framework to create a more equitable and inclusive educational
environment in Somalia.

Moreover, the contextual disparity among federal member states
can lead to significant variations in educational outcomes. This
divergence highlights the necessity for a coherent national policy that
embraces the 4Rs as an overarching guideline for educational reform
across different regions (Mohamed et al., 2024). Such a policy would
ensure that various stakeholders, including local communities and
international partners, collaborate on education issues, fostering
inclusivity and shared ownership of the educational reform process.

The intersection of education and health in Somalia further
illustrates the intertwined nature of these domains, especially in the
quest for social equity. Poor health infrastructure and access to
education are mutually reinforcing challenges, as exemplified by
Morrison and Malik’s study indicating how inadequate health facilities
contribute to educational challenges (Morrison and Malik, 2023).
Enhancing access to both quality education and health resources
within the framework of the 4Rs can lead to comprehensive
improvements in individual and community well-being.

Incorporating technology into the educational sector presents
another avenue for promoting equity and improving educational
access. As explored in recent literature, digital resources and online
learning can serve as effective tools in bridging educational gaps,
especially in marginalized areas (Joshi and Koirala, 2023). However,
the implementation of such digital solutions must be undertaken with
careful consideration of the unique infrastructural and cultural
circumstances within Somalia. The potential for education technology
to empower students must be leveraged to include all communities,
particularly those historically underserved.

Further, the role of civil society organizations in Somalia should
not be underestimated. Civil society can significantly contribute to
reconciliation efforts by facilitating dialog and encouraging
collaborative efforts among various community stakeholders
(Dasgupta et al., 2017). Their active involvement in educational
reforms and community-building initiatives can help institutionalize
the principles of the 4Rs, ensuring that marginalized voices are
represented and recognized within the educational discourse and
policy framework.

Therefore, while the 4Rs framework provides a robust lens for
analyzing education in Somalia, it also necessitates a comprehensive
engagement with broader societal issues such as health disparities,
technological integration, and civil participation. Holistic education
reforms must be attentive to these interconnections to promote
sustainable and lasting peace as Somalia continues its journey toward
recovery and national stability.

This study underlines the critical need for an integrated approach
within the educational sector in Somalia, rooted deeply in the
principles of the 4Rs framework. The interplay between Redistribution,
Recognition, Representation, and Reconciliation in education can no
longer be viewed in isolation from the wider socio-cultural and
political contexts. Emphasizing these dimensions through targeted
policies, community engagement, and inclusive practices has the
potential to transform the educational landscape in Somalia,
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ultimately contributing to the nation’s healing process and fostering a
united society.

This study adopts a qualitative comparative case-study design
using secondary data from 2012 to 2024. We selected peer-reviewed
articles, UN/NGO reports, and official documents in English or
Somali that focus on peace education in Rwanda, Sierra Leone, and
Somalia. Following Braun and Clarke’s six-phase thematic analysis
(2006), The researcher independently coded each source for the four
Rs, Redistribution, Recognition, Representation, and Reconciliation—
using an agreed codebook. Discrepancies were resolved through
discussion, and themes were then organized under the 4Rs framework.
This process ensures a transparent, systematic, and reproducible
analysis (Braun and Clarke, 2006; Guest et al., 2011).

Data sources include curriculum policy documents from Somalia’s
Ministry of Education, program evaluations (e.g., UNICEF PBEA),
and academic literature on peace education. Thematic analysis is
guided by the 4Rs framework.

This study relies exclusively on secondary data, which limits the
depth and immediacy of our findings. Without primary fieldwork,
such as interviews or focus groups with teachers, students, or
policymakers, we cannot capture firsthand perspectives on peace-
education implementation. Additionally.

Case studies: peace education in
practice

Peace education in Somalia manifests through an integration of
peace themes across various educational curricula, including History,
Social Studies, Islamic Studies, and Civic Education. In higher
education universities have introduced Conflict Resolution as a formal
subject. However, challenges persist in effectively executing and
exploring peace education within the curriculum.

A critical examination reveals that while peace and social justice
topics are included in the curricula, their integration often remains
superficial. Issues related to identity-based conflicts are frequently
inadequately addressed, which can lead to a lack of deeper engagement
with the historical grievances underpinning these conflicts. This
shortcoming reflects broader trends observed in various educational
frameworks, where peace education, although theoretically present,
fails to have significant transformative effects in fostering
understanding and resolving conflicts. Scholars have noted
inconsistencies in delivering peace education and the need for a more
robust curriculum that not only addresses conflict resolution in theory
but also provides practical applications and deeper insights into the
root causes of discord (Mohamed, 2024).

The integration of peace themes into Somalia’s national
curriculum aims to promote universal educational access, yet
inequities persist. Disparities regarding gender, geography, and socio-
economic status significantly hinder equal educational opportunities.
These inequities have been extensively documented, indicating that
while initiatives may aim to promote inclusivity, the realization of such
goals often falls short due to systemic barriers (Torres-Madronero
etal., 2021).

The representation within the curriculum warrants scrutiny, as the
development process is often centralized with limited participation
from community members and youth. This top-down approach can
result in curricula that do not resonate with the lived realities or needs
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of the students. Collectively engaging various stakeholders is essential
to ensure that the curriculum is contextually relevant and impactful.
The lack of local community engagement in curriculum development
is a concern echoed in educational systems worldwide, underscoring
the importance of localization and community collaboration in peace
education to foster a meaningful connection between educational
content and student experiences (Vélez, 2021).

Furthermore, while themes of reconciliation, harmony, and
forgiveness are incorporated into peace education curricula, there is a
need for a more nuanced treatment of historical grievances. Superficial
engagement with the past can inhibit students from fully
understanding the complexities of present social tensions. Peace
education is intended to cultivate a profound understanding among
students of the mechanisms of conflict and how reparative justice can
be achieved. A thorough examination of historical contexts and
grievances is crucial, as initiatives aimed at reconciliation can become
mere rhetoric without the substance necessary for true societal
transformation (Yastibag, 2020).

In evaluating the curriculum landscape in Somalia, there is an
urgent need to enrich discussions surrounding identity and conflict.
A substantive educational approach must address the narratives
shaping students’ understandings of peace and conflict and facilitate
open dialog that allow for the expression of multiple perspectives.
Shifting toward more participatory models in curriculum development
could lead to significant advancements in framing and teaching peace
education, enabling students to engage meaningfully with the issues
affecting their lives and societies (Torres-Madrofiero et al., 2021).

Overall, while the integration of peace themes within Somalia’s
educational curricula signifies a foundational commitment to
fostering a culture of peace, much work remains to ensure that these
efforts translate into effective, relevant, and transformative educational
experiences. Engaging various stakeholders and addressing the
complexities of conflict with the depth and nuance they demand will
be pivotal in advancing peace education as a tool for societal healing
and development (Mohamed, 2024; Vélez, 2021).

UNICEF PBEA program in Somalia

The Peacebuilding, Education and Advocacy (PBEA) program,
implemented by UNICEF in Somalia between 2012 and 2016, aimed
to promote peace through education in a context where access to
quality education was severely restricted due to ongoing conflict and
civil unrest. In this challenging landscape, the PBEA program sought
to enhance community capacities by introducing peace education
components, particularly targeting vulnerable groups such as conflict-
affected children and internally displaced persons (IDPs) (Nyadera
and Mohamed, 2020).

A primary goal of the PBEA program was to redistribute
educational opportunities in a context of systemic inequalities
entrenched by decades of conflict, prioritizing children from conflict-
affected backgrounds, including IDPs. Educational initiatives have
been linked to restoring normalcy and fostering resilience in these
communities (Williams and Cummings, 2015). By providing targeted
educational resources and facilities, the PBEA aimed to deliver not
only academic instruction but also promote social reintegration and
stability, which are critical for long-term peacebuilding efforts
(Williams and Cummings, 2015).
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The program emphasized the importance of inclusive identities
within its school activities, designed to instill a sense of belonging and
community by reflecting Somalias diverse cultural perspectives.
Activities such as peace clubs encouraged dialog and understanding
among students from different backgrounds (Ahmed, 2024). This
approach aimed to restore social cohesion and cultural identity among
youth, fostering an environment conducive to inclusivity amidst
ongoing discord (Ahmed, 2024).

Representation was another crucial aspect of the PBEAs
framework, encouraging youth participation in school governance
structures. Empowering young people to express their concerns and
engage in decision-making enhances civic engagement and instills a
sense of agency among students (Ahmed, 2024). Involving youth in
governance is believed to foster accountability and boost their
investment in peacebuilding efforts within educational institutions
(Williams and Cummings, 2015; Ahmed, 2024).

The reconciliation component of the PBEA program included
teacher training in conflict resolution strategies, equipping educators
with skills essential for managing classroom dynamics effectively.
Establishing peace clubs provided platforms for dialog and peer
mediation among students, contributing to mutual respect and
understanding—critical for fostering peaceful coexistence in a
historically conflicted environment (Nyadera and Mohamed, 2020;
Ahmed, 2024).

Furthermore, emphasizing teacher training within the PBEA
program underscored the need for skilled educators capable of
navigating the complexities of a post-conflict educational landscape.
Trained teachers employing conflict-sensitive pedagogies play a
transformative role in shaping students’ attitudes toward peace and
conflict, serving as crucial guides within Somalia’s educational system
(Ahmed, 2024).

In conclusion, the PBEA program implemented by UNICEF in
Somalia from 2012 to 2016 represented a comprehensive approach to
peace education. By addressing key elements of Redistribution,
Recognition, Representation, and Reconciliation, the program aimed
to foster a more peaceful and inclusive society. Focusing on
community engagement, youth empowerment, and teacher training
established a framework to meet immediate educational needs while
laying the groundwork for sustainable peace initiatives critical for
Somalia’s long-term resilience and recovery.

Sierra Leone: post-war peace education

The role of peace education in promoting social justice and
sustainable peace in post-conflict societies encompasses multiple
dimensions and frameworks. In analyzing Sierra Leone’s post-war
peace education, it is imperative to explore the 4Rs framework, which
Redistribution,

Reconciliation. This framework provides a multidimensional

includes Recognition, Representation, and
approach to understanding how educational initiatives can contribute
to national healing, inclusivity, and long-term stability.

In the context of Sierra Leone, the introduction of peace education
was deeply rooted in the desire to address the legacies of its protracted
civil war. One of the critical aspects was the redistribution of
educational resources, which aimed at creating an inclusive framework
for all societal groups. The policy initiatives focused on ensuring free
and equitable access to education, particularly for marginalized
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communities affected by the civil conflict. This aligns with findings
that suggest inclusive education is a foundational component in post-
conflict recovery as it provides equal opportunities to regain stability
and fosters a sense of belonging within a community (Tarasenko et al.,
2024). Scholars emphasize that creating a barrier-free learning
environment is essential for enabling access to education for all
demographics, including diverse ethnicities and socio-economic
statuses (Tarasenko et al., 2024).

Further, recognition played a vital role in peace education curricula
developed in post-war Sierra Leone, which acknowledged and
celebrated the diverse ethnic and regional identities of its population.
Recognizing these identities in educational frameworks not only
fosters a sense of belonging but also cultivates mutual respect among
different communities (Quaynor, 2012). This recognition is crucial in
countering the narratives that perpetuate division and violence in
post-conflict settings. Research demonstrates that educational
curricula that incorporate diverse cultural histories serve to bridge
divides and promote unity (Quaynor, 2012).

Representation of youth in educational reform initiatives in Sierra
Leone is another significant aspect of the 4Rs framework. The
involvement of young people in shaping peace education curricula
ensures that their voices are heard and their experiences are
represented. This representation is essential because youth are often
the most affected by conflict yet remain critical drivers of
peacebuilding initiatives (Shuayb, 2015). Their engagement in
educational processes facilitates a sense of agency and ownership over
their futures, empowering them to challenge the cycles of violence and
contribute positively to their communities (Shuayb, 2015). Studies
suggest that education reforms, which incorporate youth perspectives,
have proven effective in fostering civic responsibility and active
citizenship (Shuayb, 2015).

Lastly, the element of reconciliation within peace education
focuses on the healing of trauma and the promotion of narratives of
peace. In the aftermath of conflict, individuals and communities often
experience significant psychological scars; peace education thus
emphasizes trauma healing as a fundamental component of the
curriculum (Doran et al., 2012). Research has highlighted that
educational programs incorporating trauma-sensitive approaches not
only aid in emotional recovery but also create shared narratives aimed
at fostering forgiveness and understanding (Doran et al., 2012). Such
initiatives work toward breaking down the barriers of mistrust and
animosity that have historically divided communities (Doran
etal., 2012).

Together, of the 4Rs
Redistribution, Recognition, Representation, and Reconciliation—

these components framework—
demonstrate the multifaceted role of peace education in post-conflict
societies, particularly in Sierra Leone. They not only aim to build
resilience and agency among individuals but also create a blueprint for
sustainable peace by addressing the foundational issues that led to
conflict. The intersection of education with social justice and
peacebuilding offers a paradigm in which collective healing can
flourish, driven by the lived experiences and active contributions of
all community members.

The ongoing process of integrating peace education into the
national curriculum illustrates a broader commitment to achieving
long-term peace and social justice in Sierra Leone. By fostering a
culture of inclusion, respect, and shared responsibility among all
societal stakeholders, the post-war educational landscape presents an
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opportunity to redefine the narrative of a nation once marred by
violence into one of hope and collaboration. The lessons learned from
Sierra Leon€’s experiences may serve as a valuable guide for other
post-conflict societies seeking to rebuild their educational systems in
ways that promote peace and justice.

In conclusion, as we examine the implementation of the 4Rs
framework in Sierra Leone’s educational reforms, it is evident that
peace education is a critical tool for achieving sustainable social justice
and lasting peace in post-conflict contexts. This framework not only
addresses immediate educational challenges but also lays the
groundwork for a more inclusive and cohesive society capable of
overcoming the entrenched divisions of the past.

Rwanda: peace and unity education

The integration of peace and unity education into Rwanda’s
national curriculum following the 1994 genocide serves as a
transformative approach aimed at fostering social cohesion and
national healing. This curriculum is structured around several core
components of the 4Rs framework: Redistribution, Recognition,
Representation, and Reconciliation. Through this lens, it becomes
evident how peace education not only addresses the immediate
aftermath of conflict but also lays the groundwork for a more inclusive
and peaceful society.

Redistribution in the Rwandan context primarily refers to the
commitment to providing universal access to civic education.
Following the genocide, Rwanda’s government recognized the
importance of education in building a unified nation. Ensuring
equitable access to education is instrumental in breaking down the
discriminatory practices that fueled ethnic divisions before the
genocide (Buhigiro et al, 2024). For instance, the provision of
universal civic education facilitates the dissemination of values and
norms conducive to social harmony and understanding. The Rwandan
government has aimed to eliminate barriers that previously restricted
educational access, thus prioritizing civic education as a tool for
rebuilding trust and promoting peace (Dickson, 2023).

Recognition within the peace and unity education framework
emphasizes the shift from ethnic identity to a collective national
identity. The deliberate promotion of national identity over ethnic
divisions plays a significant role in the reconciliation process in
Rwanda (Buhigiro et al., 2024). Educational curricula have been
redesigned to highlight stories of unity and cooperation rather than
reinforce ethnic distinctions. This shift fosters a sense of shared
identity among Rwandans, encouraging students to view themselves
as members of a single nation rather than representatives of distinct
ethnic groups (Hilker, 2011). Research indicates that educational
strategies emphasizing national identity help nurture harmonious
relations across formerly divided communities (Buhigiro et al., 2024).

The element of representation is also central in peace and unity
education, specifically through the incorporation of civic participation
within educational frameworks. Engaging individuals, particularly the
youth, in discussions about governance and civic responsibilities
promotes a culture of active citizenship (Buhigiro et al., 2024). This
involvement ensures that diverse voices contribute to discussions
surrounding national identity and community rebuilding. It is crucial
that youth learn about their rights and responsibilities while also
contributing to the content of the civic education curriculum, thereby
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reinforcing their sense of belonging and participation (Buhigiro
etal., 2024).

Equally important is the reconciliation aspect of the curriculum,
aligned with national reconciliation efforts. Rwanda’s peace education
specifically emphasizes healing and understanding among citizens
who experienced the atrocities of the genocide. The curriculum
incorporates trauma-informed approaches, educating students about
the past while facilitating dialog on forgiveness and healing (Buhigiro
et al., 2024). Moreover, peace education curricula often include
cooperative learning activities, discussions about historical injustices,
and shared narratives of resilience, essential for fostering forgiveness
and communal healing (Dickson, 2023). By framing reconciliation as
a collective responsibility within the educational narrative, Rwanda’s
educational policies aim to address the psychological aftermath of the
genocide and facilitate social cohesion.

Furthermore, the teaching of peace and unity within the Rwandan
curriculum extends beyond traditional educational methods. The
inclusion of experiential learning opportunities allows students to
engage in community service and collaborative projects that address
current societal issues, further embedding the values of unity and
reconciliation into their daily lives (Buhigiro et al., 2024). This
approach enriches the educational experience and provides practical
avenues for students to contribute positively to societal rebuilding,
reinforcing the tenets of peace and reconciliation in their communities.

In conclusion, Rwanda’s commitment to embedding peace and
unity education into its national curriculum exemplifies the efficacy
of the 4Rs framework in post-conflict societies. The strategic focus on
the redistribution of educational resources, recognition of a unified
national identity, representation of diverse youth voices, and
alignment of educational content with reconciliation initiatives
presents a holistic approach to building sustainable peace. As Rwanda
continues to heal from the scars of its past, such educational reforms
are vital for fostering a culture of peace, understanding, and
coexistence, thus ensuring that future generations are equipped to
uphold these values in a diverse society.

Drivers of divergence

A comparative analysis of Rwanda, Sierra Leone, and Somalia
reveals three interlocking factors, political centralization, cultural
mobilization, and resource capacity, that explain why each country’s
peace-education trajectory diverges so markedly.

Rwanda’s post-genocide government exercised strong, centralized
control over curriculum development, embedding reconciliation
themes uniformly across all subjects. This top-down approach,
reinforced by Gacaca court narratives, ensured that peace education
formed part of a coherent national strategy (Hilker, 2011; Buhigiro
et al., 2024). In Sierra Leone, decentralization after the civil war
delegated substantial authority to district education offices and local
NGOs, enabling more inclusive, but regionally variable, programs
designed in collaboration with community peace-clubs (Quaynor,
2012; Hardiyansyah et al., 2023). Somalia’s fragile federal structure and
enduring clan-based power dynamics have precluded a unified
curriculum, producing multiple, uncoordinated initiatives (Jama,
2025; Mohamed, 2024).

In Rwanda, a deliberate shift from ethnic to national identity
through education fostered collective memory and unity, with
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curricula emphasizing shared stories of resilience (Buhigiro et al.,
2024). Sierra Leone’s peace-clubs, often led by youth and women’s
groups, leveraged indigenous dialog traditions to build local
ownership of peace-education content (Doran et al, 2012). By
contrast, Somalia’s strong clan loyalties and absence of formal civic-
education platforms have hindered any single narrative from gaining
traction (Mohamed, 2024).

Substantial donor investment in Rwanda supported nationwide
teacher training, high-quality materials, and robust monitoring
systems, which helped scale a unified program efficiently. Sierra Leone
relied on a patchwork of NGO projects that achieved notable local
successes but struggled with nationwide coverage (Williams and
Cummings, 2015). In Somalia, chronic underfunding and weak
institutional coordination have limited both depth and breadth of
peace-education efforts, leaving programs under-resourced and
unevenly implemented (Aden et al., 2023; Abdi and Madut, 2019).

By examining how centralized policymaking, grassroots engagement,
and funding streams interact in each context, we can see why Rwanda’s
approach appears highly unified, Sierra Leoné’s broadly inclusive, and
Somalid’s largely fragmented, each pattern reflecting how the four Rs
(Redistribution, Recognition, Representation, and Reconciliation) are
enabled or constrained in post-conflict education systems (Table 1).
Table 1 summarizes the comparative application of the 4Rs framework
across Rwanda, Sierra Leone, and Somalia, highlighting the key
differences in redistribution,

recognition, representation, and

reconciliation within their peace education systems.

Discussion

Somalia’s current approach to peace education is both significant
yet markedly fractured, especially when compared to countries like
Rwanda and Sierra Leone that have established formal peace education
policies and frameworks. Unlike these nations, Somalia lacks a
coherent and centralized strategy dedicated to educating its students
about peace and conflict resolution. However, the Somali educational
curriculum does incorporate themes related to peace within existing
subjects, notably through the introduction of Conflict Resolution in
higher education (Jama, 2025). Despite these strengths, the absence of
a unified peace education strategy contributes to a fragmented
approach that may inhibit the holistic development of peace-related
competencies among students.

TABLE 1 Comparative summary of 4Rs framework analysis.

Country Redistribution Recognition

10.3389/fpos.2025.1650027

The characteristics of Somalia’s peace education landscape reveal
both opportunities and challenges. One of the strengths is the
recognition of peace values embedded within various subjects, which
may provide a foundation from which to build a more targeted peace
education initiative (Mohamed, 2024). Furthermore, the introduction
of Conflict Resolution as a component of higher education is a
stepping stone toward more comprehensive peace education.
However, this effort lacks coordination with earlier educational stages,
which dilutes its potential impact (Mohamed, 2024). The existing
fragmentation can be understood through the comparative lens
provided by countries that have successfully embedded peace and
justice into their national educational policies, such as Rwanda, where
political commitment to peace education has visibly reduced societal
tensions post-genocide (Torres-Madrofero et al., 2021).

The key themes that emerge from the comparative analysis with
Rwanda and Sierra Leone include the importance of political
commitment, which has played a vital role in shaping educational
curriculums focused on peace, as observed in Rwandas transitional justice
and reconciliation efforts (Torres-Madrofiero et al., 2021). Similarly, in
Sierra Leone, the states investment in educational reforms aimed at
embedding a culture of peace has facilitated the long-term social
reconstitution necessary for healing after conflict (Hardiyansyah et al.,
2023). For Somalia, an essential opportunity exists to develop a unified
peace education framework that could serve to train teachers and engage
communities effectively in curricular reform (Mohamed, 2024). The lack
of such engagement with community stakeholders means that the
educational interventions may not fully resonate with the socio-cultural
realities in Somalia, weakening their effectiveness (Mohamed, 2024).

Moreover, Somali education systems could benefit from the
experiences of civil society in other post-conflict nations, where grassroots
involvement has proven critical in shaping policies that reflect the needs
and aspirations of communities (Abdi and Madut, 2019). Given that
Somalia has a history of civil turmoil and societal fragmentation, it is
crucial that educational reforms involve local communities to foster a
sense of ownership (Abdi and Madut, 2019). Such participatory
approaches have been vital in peace education contexts, as evidenced in
various international settings where community voices have shaped
effective curriculum reforms for peace (Adem et al., 2024).

Part of building this grassroots engagement involves addressing the
existing barriers to quality education in Somalia, including the need for
adequate teacher training that focuses on peacebuilding strategies
(Aden et al., 2023). A lack of trained educators inhibits the integration

Representation Reconciliation

Rwanda

Centralized allocation of
resources for school materials

and teacher training nationwide.

Curriculum reframes ethnic
identities into a unified

“Rwandan” identity.

National curriculum development
by Ministry of Education, with no

sub-national variation.

Gacaca court narratives integrated
into textbooks to foster collective

healing.

Sierra Leone

NGO- and district-led
distribution of funds for pilot
peace-clubs and local teacher

stipends.

Peace-clubs foreground local
languages and cultural
practices in classroom

activities.

District education offices and
community groups co-design
materials; regional differences

persist.

Truth and Reconciliation
Commission lessons adapted into
school programs at community

level.

Somalia

Limited, ad hoc donor funding
dispersed unevenly across
regions; no standardized resource

channel.

Multiple curricula reflect
clan-based histories; no single

national narrative.

Fragmented initiative design by
federal ministries, NGOs, and clan

elders—with little coordination.

Local reconciliation rituals
occasionally referenced, but no
unified, national pedagogical

approach.
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of peace education into existing curricula, which otherwise has the
potential to promote peaceful coexistence among students (McGregor,
2011). Training educators not only provides them with the necessary
pedagogical skills but also aligns classroom practices with overall
peacebuilding goals (Jamshaid et al., 2024). This aligns with research
findings that emphasize the transformative role of adequately trained
teacher educators in shaping future generations’ attitudes toward peace
(Jamshaid et al., 2024).

Additionally, developing a clear policy framework for peace
education in Somalia would require a multi-stakeholder approach
involving partners from government, non-governmental organizations,
and community leaders (Cinar et al., 2024). Stakeholder engagement
ensures that peace education policies are culturally relevant and address
the specific needs of Somali society (Ibrahim et al., 2024). Long-term
investments in education for peace, akin to approaches taken in
El Salvador and Colombia post-conflict—where comprehensive
educational policies have emerged as key drivers for societal peace—
illustrate the potential impact of strategic governmental planning and
community collaboration (Khairuddin et al., 2023).

An effective peace education strategy in Somalia must also
consider the socio-political context of the region, including the
historical factors contributing to ongoing conflict (Bickmore, 2010).
The entrenched social divides and historical grievances necessitate a
tailored curriculum that can address the unique peacebuilding
challenges faced on the ground. This might take the form of
collaborative educational initiatives with neighboring regions or
similarly affected nations to facilitate reciprocal learning and
peacebuilding efficacy (Lewis and Winn, 2018).

In conclusion, while Somalia has initiated some meaningful elements
of peace education within its educational framework, a substantive shift
toward a coordinated, comprehensive peace education strategy is urgently
required. By drawing from the successful experiences of other nation-
states and involving local communities in the designing and implementing
of educational reforms, Somalia has the opportunity to foster a resilient
culture of peace. Transformative educational policies can serve not merely
as instruments for conflict resolution, but as foundational elements for
holistic societal development and lasting peace.

Conclusion

This study explored the role of peace education in promoting
social justice and sustainable peace in post-conflict societies, with a
specific focus on Somalia. Grounded in the 4Rs framework—
Redistribution, Recognition, Representation, and Reconciliation—the
analysis examined how elements of peace education are integrated
into Somalia’s national curriculum and broader educational practices.
Despite the absence of a formal, standalone peace education subject,
the study found that themes of peace and justice are partially
embedded in subjects such as Social Studies, History, Islamic
Education, and at the university level in Conflict Resolution courses.
These thematic inclusions reflect an acknowledgment among Somali
educators and policymakers of the importance of education in shaping
peaceful coexistence and civic responsibility.

However, the study also revealed significant limitations in the
Somali education systems approach to peace education. The
integration of peace themes is fragmented and lacks a unified national
strategy or curriculum framework. Disparities in access to quality
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education persist, particularly among marginalized groups, including
internally displaced persons and rural communities. Additionally, the
curriculum does not comprehensively address past violence, identity-
based tensions, or the historical roots of conflict, limiting its potential
to promote deep reconciliation. The centralized and top-down nature
of curriculum development also restricts representation and local
ownership in educational reform processes.

Comparative insights from Rwanda and Sierra Leone demonstrate
how post-conflict countries have systematically embedded peace
education into national curricula to support reconciliation, civic
engagement, and national healing. These cases provide valuable
lessons for Somalia, particularly the importance of integrating peace
education at multiple levels of the education system, from policy and
curriculum to teacher training and community engagement.
Therefore, the study concludes that while Somalia has made
commendable strides in incorporating peace-related concepts into
education, there remains a critical need for a more coherent, inclusive,
and context-sensitive peace education framework to contribute
meaningfully to sustainable peace and social justice.

Recommendations

Building on our analysis of the 4Rs framework and proven models
from Sierra Leone, we recommend that the Federal Ministry of Education,
Culture, and Higher Education convene a national curriculum workshop
that brings together regional education directors, teachers unions,
parents, clan elders, youth representatives, civil-society organizations, and
diaspora scholars. In this workshop, participants will co-draft a peace-
education policy anchored in Redistribution, Recognition, Representation,
and Reconciliation. The workshop should produce clearly defined
learning outcomes for each “R)” model lesson plans, and a detailed
implementation roadmap that specifies stakeholder roles, resource
requirements, and milestones for piloting and scale-up. To overcome
logistical hurdles—such as venue coordination and ensuring participation
from remote regions—the ministry can partner with established NGOs
for local facilitation and offer virtual attendance options.

Following the workshop, the ministry should pilot a master-
trainer program to certify a cohort of fifty educators drawn from
university teacher-training programs, regional education offices, and
partner NGOs. This intensive training will cover conflict-sensitive
pedagogy, practical methods for embedding the four Rs into everyday
lessons, and techniques for fostering inclusive classroom dialog.
Trainers will be evaluated through a combination of pre- and post-
training assessments, peer observations, and reflective practice
sessions, with feedback loops built into the program to refine materials
and delivery. In parallel, regional offices and NGOs should launch
community peace-clubs—each led by youth and women facilitators—
using seed grants and standardized facilitator guides to run
participatory workshops on storytelling, conflict mapping, and
collaborative problem-solving. These clubs will serve as living
laboratories for testing curriculum components in local contexts, and
their lessons learned will feed back into curriculum revisions. Finally,
the ministry should develop a web-based Monitoring & Learning
Platform to collect real-time data on curriculum uptake, trainer
performance, and community-club activities. This platform will
feature user-friendly dashboards displaying key indicators—such as
number of schools adopting revised lesson plans, improvement in
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trainer competency scores, and community-club retention rates—and
support data-driven decision-making through periodic analytical
reports and stakeholder review sessions.
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