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Teachers' attitudes, behavior, and practices play an integral role in enhancing the students' learning activities. Teachers' strategies ensure the individuals' professional development by creating a healthy learning environment. The study's primary objective is to analyze students' attitudes toward learning English as a foreign language. The data was collected from the 359 colleges and universities students by adopting a convenient sampling technique. The study shows English self-concept and teacher behavior student orientation significantly positively impact attitudes toward learning English as a foreign language. Motivation for English and English Intentions mediate the relationship between English Self-concept, teacher behavior-student orientation, and Attitude toward learning English as a Foreign Language. The study motivates future studies to focus on the EFL, individuals' learning motivation and intentions in other domains across diverse contexts.
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Introduction

In the globalized world of multilingual societies, the global education system has caused English to extend its spectrum from a common language to international reach. Today, English, holding a prominent linguistic position, has significantly become a vital spread serving worldwide communities. Its growing popularity has made it an imperial tool to foster global learning activities, substantially becoming a paramount requirement of today's academia (1). In particular, this language of academics has profoundly touched the cross-cultural boundaries with its foreign significance.

In education, the students face considerable challenges in adjusting to the increasing demand of the ill-structured learning environment. These emerging difficulties affect the students' mental health and wellbeing. Given the articulation, the study shows that interest in students' mental health and wellbeing has grown exponentially in recent years (2). A healthy mind enhances the students' learning activity, thus ensuring their wellbeing. This widespread agreement (i.e., English) in education offers a unique opportunity to promote students' mental health and wellbeing, thus encompassing the academic professionals to create a healthy learning environment for language learning. However, the absence of this concept may lead the students to face difficulties and challenges, thus hampering the students' English learning process and academic succession (3). In this regard, the institutions have acknowledged students' emotional and psychological wellbeing to be essential in improving individuals' learning process.

Indeed, this matter of students' health and wellbeing holds a profound prominence in fostering the students' learning. Undoubtedly, today, English has gained massive foreign popularity. Its growth in education has made it function as an international tool for fostering learning outcomes (4). Learning English as a foreign language has become the imperial requirement of today's learners. In recent years, English language evolution has shifted the students' focus toward its adaption. Therefore, understanding students' attitudes as an influential factor have become essential in strengthening language learning pedagogy. Students' attitudes form an integral factor influencing English language learning. Given the explanation, the study shows that English foreign efficiency has encouraged students to learn it as an essential requirement for academic achievement (5).

In language acquisition, an individual's success largely depends on their self-concept. Self-concept is a dynamic system of an individual's learned beliefs and actions (6). The self-concept positively enhances the learning process, substantially making students evaluate their capabilities and achievements (7). It facilitates the students' learning, thereby identifying the areas for improvement. It promotes self-regulating activities evaluating individuals' skills and competencies. Accordingly, concerning EFL, the study shows that a positive self-concept provides information on individuals' strengths and weaknesses (8), thus enabling them to assess their need for a foreign language (e.g., English).

Also, the study shows that the teachers' positive behavior significantly affects the students' academic success, learning intention, and achievement (9). Teachers' attitudes, behavior, and practices enhance students' learning activities. Teachers' strategies ensure the individuals' professional development by creating a healthy learning environment. The study shows that the teachers' behavior boosts the students' orientation (i.e., motivation and achievement) (10). Teachers' pedagogical characteristics are the most influential factors motivating language learning. Effective English learning enables the students to direct their learning outcomes and motivation (11).

Significantly, besides teachers' having responsibility for influencing the students learning activity, student learning motivation also works as a critical factor in ensuring successful learning. Motivation is a primary source affecting the students learning. Given the illustration, the research shows that the lack of motivation makes the students quit learning English (12). Perhaps, motivation infuses the success of the foreign language. Students enjoy learning when they feel motivated regarding foreign languages. Accordingly, the study reveals that with the increasing role of English as a foreign language, motivation has become a key driver in improving students' learning (13).

Indeed, today, the power to master the English language has gained considerable academic attention (14). Presently, non-English individuals have found striving hard to improve their education in the English language. Learning English as a foreign language is crucial for advancing today's learning environment. Unsurprisingly, today, English has made the majority of non-speakers interested in learning EFL. Its progressing international value has led the world's population to realize its benefits, subsequently holding positive intentions toward language acquisition. Given the articulation, the study shows that English rapid acceleration has demanded learners of different nationalities to shift their focus to English learning (15), thereby achieving positive learning outcomes.

Given the evidence, the literature showed that a high motivation boosts the students' intention to learn new concepts. However, besides this favorable relation, the study revealed that motivation to learn English as a foreign language has constantly faced backlash from the students (16). Indeed, English as a foreign language eases a gap in student motivation and their intention to learn the language. Hence, a lack of consensus on the prestigious usage of the potential English language has still massively recorded. The research states that besides the increasing significance of the English language, most schools are not using English as the home language (17). Perhaps, the research on foreign language learning had caught little academic attention. Therefore, to fill the research gap, this study recommends accepting English as a foreign learning requirement for today's learners.

However, against this drawback, the main objective of the present study is to investigate the factors stimulating the students' attitude toward learning English as a foreign language. The study expects that studying these factors will lead the students to embrace English learning as an international language fostering self-concept and teachers' behavior student orientation. Moreover, the study also highlights the mediating effect of motivation and English intention against EFL (i.e., attitude toward learning English).

Therefore, this incorporation appears to be a potential benefit in advancing the education sector. These insights develop a valuable contribution to the world's education sectors (i.e., eastern and western). In particular, the existing research gap showed that interest in the factors such as motivation and intention call for further investigation in the context of learning the language. Significantly, the study holds immense importance by empirically exploring the trajectories influencing students' perception of EFL learning. However, irrespective of specific influence, the unique research incorporated combinations of factors, thus elevating positive learning outcomes.

Significantly, this knowledge of English proficiency provides distinctive characteristics to students by making them essentially advance their careers through effective English learning. The study offers the learners a comparative opportunity to experience EFL learning. It suggests improving the English learning motivation, self-concept, and intention to learn English to gain effective learning outcomes. Furthermore, the research findings also allow the educationists and government to understand the benefit of learning the English language, thus optimally supporting the English teachings. In particular, the research findings suggest adopting high linguistics teaching skills, thereby improving motivation and attitude.

As a quick reminder: this current paper has split into six different sections where the proceeding section highlights the research background. Similarly, Section Methodology elaborates on the research methodology, and section Results and discussion documents the research outcomes. Lastly, section Conclusion discusses the study outcomes, with section Conclusion concluding the research paper.



Literature review


English self-concept and attitude toward EFL

English, a global language, enhances the learners' fluency by significantly advancing their learning activity (18). Today, English, a profound widespread, had direct individuals' attitudes toward its learning. In education, attitude is a fundamental component regulating students' learning. Perhaps, attitude plays a significant role in promoting English as a foreign language (EFL). A favorable learning attitude leads to a positive learning orientation. Based on this statement, the study shows that attitude plays a primordial role in fostering the individual's English learning (19).

Individuals' success largely depends on the mastery of the English language, where positive self-concept plays an integral role in influencing the individual's learning attitude. The students' learning perception (i.e., self-concept) helps them assess their need for EFL. In support, the study shows that the language self-concept provides feedback to the students, fundamentally shifting their focus toward EFL (20). The positive English self-concept enables the learners to display a favorable work orientation. The English self-concept makes the learners assess their foreign language skills by identifying the areas for improvement. This profound notion of evaluating perceived strengths and weaknesses in English makes the young learner embrace the self-concept as a dominant tool in promoting foreign language education (8). In particular, self-concept assessments shift the learners' focus toward English. Given the illustration, the study shows that English self-rated knowledge and skills provide students with a positive learning experience, thus directing their attention toward the English language (16). Moreover, in exploring the attitude of Palestine school graduates, the study reveals that students have shown the highest attitude toward English by accepting it as a foreign learning language (21). Therefore, based on the above considerations, we have devised the following hypothesis.

H1: English Self-concept has a positive and significant impact on Attitude toward learning English as a Foreign Language.



Teacher behavior-student orientation and attitude toward EFL

With the changing paradigm of global education, exploring teacher behavior has become an independent area demanding the establishment of English language teachings. The EFL has highlighted the teachers' role in advancing foreign language teachings from local to international settings. In support, the study from Turkey showed that teachers adopting novel teaching programs had significantly addressed the students' EFL learning needs (22). Perhaps, acquiring the English skills demands the students to gain fluency in the language, expressing this phenomenon as a fundamental tool driving the learning process. This teachers' support enables the learners to accept English as an essential driver influencing academic success. Accordingly, the study reveals that the Malaysian education system has encouraged teachers to introduce innovative teaching strategies to advance students' English learning (23).

Students' learning depends on the teachers' teaching methods, style, and practices. Significantly, the instructors teaching material act as a guide in assisting the students learning activities. In this regard, today, teacher behavior- student orientation is gaining growing attention in shaping the students' attitude toward their studies. Teachers' teaching strategies fundamentally work to improve the students learning process. Accordingly, in support, the study shows that teachers' English learning strategies have improved the proficiency of the technical learners, thus directing their focus toward English learning (24).

Altogether, teachers have a responsibility to influence student learning orientation. The teacher's positive emotion toward EFL elevates the need for an effective curriculum to strengthen the students' skillset. Teachers' constructive feedback and assignments improve students' understanding of English subjects, thus gaining academic success. The study shows that teachers providing the necessary learning materials develop an EFL environment (e.g., books, lecturers, feedback) (25), substantially assisting the students' academic progress. However, this fundamental teacher-student orientation approach elevates the EFL among the students. In explaining this notion, the study shows that teachers' classroom materials improve the students' understanding of English vocabulary, thus making it a profound learning medium fostering student attitude and engagement (26). Consequently, the prior studies conclude.

H2: Teacher Behavior Student Orientation has a positive and significant impact on Attitude toward learning English as a Foreign Language.



English self-concept and motivation for English

In the rapidly evolving learning climate, a positive self-concept boosts the students' confidence in the work activity. The self-concept motivates individuals to achieve good academic grades at all educational levels. English is the most important foreign language that has become the core for accelerating learning activities. Learning English requires getting knowledge about the subject. However, today, the motivation to learn English as a foreign language demands global attention. The self-concept makes the students identify the reason behind studying the English language, ultimately boosting their learning motivation (27).

Indeed, academic self-concept predicts the students' motivation for learning. Given the illustration, the study shows that Self-concept increases individuals' autonomy, competence, and motivation (28). Undoubtedly, this multidimensional concept influences individual learning ability and academic choices. The self-concept assessment makes individuals participate in the learning activity. Perhaps, it is an effective tool for ensuring the student's active involvement. Given the articulation, the study states that in improving language skills, self-concept learning motivates the students to accomplish learning goals (29). Altogether, English is a generic language that has gained massive popularity over the years. Perhaps, the literature reveals that in recent years, students have boosted their morale in learning this prestigious historical configuration. Accordingly, the study shows that a positive self-concept makes the student enjoy the course, thus enhancing their motivation in the subject (30). Subsequently, the prior research findings made us conclude the following hypothesis.

H3: English Self-concept positively and significantly impacts motivation for English.



Teacher behavior- student orientation and English intentions

The EFL demands the teachers' attention, involvement, and guidance in executing the learning activity. The teacher-behavioral-student orientation regulates the individuals' goal (i.e., learning the foreign knowledge skill), fostering their desire to gain language proficiency (31). In the learning process, students holding different perspectives exhibits diverse behavioral responses (e.g., motivation, intention, orientation, emotions). Accordingly, EFL anxiety has extensively gained researchers' attention. The foreign language learning anxiety discourages students' desire to learn the new language. However, in such situations, the teachers' support lowers the students' learning anxiety by making them effectively involve in the EFL process. In the illustration, the study performed on the Chinese undergraduate student showed that EFL is the product of teacher guiding behavior, while language learning anxiety is highly related to learners' perception of the subject (32).

Undoubtedly, today, instructors widely contribute to students' learning process. The teachers provided curriculum helps the students to understand the challenging concept. English is a complex language that demands teachers' assistance. Teachers' behavior-student orientation allows teachers to make learning simple and easy with their teaching skills. Based on this statement, the research shows that teachers' teaching boosts students learning intention, thereby fostering the process of learning a language (33). Verily, the English learning intention is the most needed phenomenon guiding the EFL process. Teachers' behavior plays an essential role in boosting the students' desire to learn English as a foreign language. In the explanation, the study revealed that by creating a positive learning environment in China, the students were most likely to enjoy EFL learning through the support of their teachers, substantially raising their interest and passion for EFL teaching (34). Consequently, the prior literature findings propose.

H4: Teacher Behavior Student Orientation positively and significantly impacts English Intentions.



English self-concept and English intentions

Most students learn English because they believe it plays a paramount role in advancing their educations careers. However, without understanding the language's significance, students lose hope in learning the language. Undoubtedly, the English language has received global popularity by significantly making multinational students realize its benefit. A positive self-concept is a critical component of students' achievements and success. Given the illustration, the study shows that by recognizing the value of a foreign language, the students of Arab countries have significantly shifted their attitude toward learning English as a foreign language (35).

The academic self-concept influences one's interest in the subject. In recent years, this idea fundamentally works well in education, especially in English. English self-concept makes students learn new vocabulary, thus performing well in every sphere of life. Given the illustration, the study from Vietnam showed that students' perception influences their career interest in EFL, thereby increasing their career intention in English (36). Consistently, the study shows that self-concept natures the students' academic careers and their intention to pursue the course in the future (37). Self-concept is a motivational component that enhances students' language skills and academic choices. Accordingly, the study performed on Indonesian students revealed that self-belief is a motivational factor fostering the individual's aptitude to learn English as a foreign language (38). Subsequently, the hypothesis developed from the previous literature suggests.

H5: English Self-concept has a positive and significant impact on English Intentions.



Teacher behavior-student orientation and motivation for English

Motivation as the instrumental factor acknowledges the need for acquiring English as a foreign language. Teachers' behavior- student orientation, an integrative approach, makes the students study English with more motivation and enthusiasm, thus influencing their academic choices. Motivation to learn English as an international language is highly related to teaching aspects (e.g., behavior, curriculum, activities) (39). Today's language motivation and teachers' behavioral orientation are necessary to achieving effective academic outcomes. Students generally learn English to obtain their purpose. Teachers' supporting students' goals enhances their motivation, thus ensuring their learning progression (40). Indeed, this makes learning motivation essential to achieving educational success. Boredom is an unpleasant feeling associated with individual learning. This psychological emotion makes the student disengage from the learning process, thus lowering their EFL motivation (41). However, this study calls the teachers to support the students learning by motivating them to indulge in the English learning process. Perhaps, teachers guiding the students' work orientation require effective teaching strategies, thus facilitating their learning motivation. Given the explanation, the study shows that learners' motivation and teacher behavior encourage non-Latin individuals' (e.g., Korean, Japanese) to learn English as a foreign language (42). Hence, based on the previous literature, the hypothesis proposes.

H6: Teacher Behavior Student Orientation positively and significantly impacts Motivation for English.



The mediating role of motivation

Motivation develops a strong bond with students' learning attitudes. Academic progress highly depends on students learning motivation and their interest in language. The students come to the classroom to learn something new. However, understanding these motives increases their morale by realizing the worth of studying the language. Generally speaking, motivation plays an integral role in advancing English learning as a foreign language. English boosts the students' motivation and learning attitude. Given the explanation, the study indicates a positive relationship between student motivation, learning attitude, and EFL (43).

The acquisition of English supports both the teaching and learning orientation. Perhaps, learning this language demands individuals' time, attitude, and motivation. Aptitude and motivation are effective drivers of developing language skills (44). Indeed, to learn the English language, individuals should develop a positive attitude regarding its increasing acceptance. Positive learning motivation enables individuals to gain mastery over a foreign language. In this process, the self-concept helps individuals evaluate their language abilities, thus gaining enhanced language proficiency. The self-concept provides autonomy to individuals' making them self-evaluate their competency level. Given the illustration, the research shows that self-concept strengthens the learners' skills and motivation, thus developing English as an international language (45).

In the same vein, motivation leads the individual to gain language proficiency. It helps the students to raise their competency to an expert level. Accordingly, the study shows that the significant shift in language learning has made the teachers' characteristics increase the students' participation (46), thus enabling them to obtain expertise in all aspects (i.e., reading, writing, communicating). Teachers play an integral role in fostering the students learning with their unique teaching strategies. The study performed on the Chinese EFL students showed that teachers' foreign learning programs impact the students learning attitudes (47). It enhances students' language development skills, thus promoting the teachers' language guidance (e.g., instructions, practices) to nurture classroom learning (48). Likewise, the study determining the effect of teachers' behavior on student attitude states that teacher behavior reports students' active participation in class classroom (49). Furthermore, the study also shows that the immediate feedback provided by the teachers encourages and motivates the individual to learn English through the support of teachers' provided materials (50). Hence, based on the above literature, the hypotheses suggested are as follows:

H7: Motivation for English has a positive and significant impact on Attitude toward learning English as a Foreign Language.

H7(a): Motivation for English mediate the relationship between Self-concept of English and Attitude toward the learning of English as a Foreign Language.

H7(b): Teacher Behavior- Student Orientation mediates the relationship between English Self-concept and Attitude toward the learning of English as a Foreign Language.



The mediating role of English intention

Fundamentally, English as a medium of language has grown over time, thus fostering the students' professional activities. The EFL inspires the students to learn the language at all school levels. It is an instrumental motivator encouraging the students to involve in EFL learning. Given the explanation, the study shows that EFL positively influences the students' attitudes toward English (51). The study reveals that EFL inspires learners to enjoy English teaching by realizing its value and benefit (52). Given the illustration, the research on Chinese EFL students showed that students learning enjoyment were highly related to the students' motivation, interest, confidence, and aptitude (53).

Moreover, the study also shows that EFL motivates the students to obtain positive learning outcomes by strongly shifting their focus toward English (54). The self-concept improves the learners' skills and understandings, thus increasing their intention to learn a new language. Given the explanation, the study shows that EFL learning increases student motivation, thus their learning intention (55). Similarly, the study revealed that Japanese female students showed a high EFL intention (56) during their language learning class. Indeed, English has bloomed as a vital need for today's education system. But besides this, students are fundamentally facing complications and difficulties in their learning. Based on this notion, the study on 145 Indian students revealed a direct correlation between student self-concept (i.e., belief, perception) and student intention of EFL (57, 58).

Additionally, by understanding the language learning belief, teachers provide instrumental support to their students' by arranging sufficient teaching materials for their assistance (e.g., curriculum, syllabus, policies). However, the strength of the educational system cannot be judged without the EFL. Therefore, in coping with the growing educational requirement, the study showed that innovative teaching methods have rigorously improved the students' English reading and writing skills, thus making them confident in the learning methods (59, 60). Hence, these teaching methods and strategies foster students learning experiences to increase their motivation and interest in the language. Hence, it is high time to realize the value of learning English as a foreign language. In the fast-growing educational environment, the new spread aids the students learning process. Accordingly, teachers have adopted novel teaching methods (e.g., technology) to improve the students' language learning skills. Given the articulation, the study showed that these teaching behaviors enhance students' intention to learn English as a foreign language (61).

H8: English Intentions have a positive and significant impact on Attitude toward learning English as a foreign language.

H8(a): English Intentions mediate the relationship between English self-concept and attitude toward the learning of English as a foreign language.

H8(b): English Intentions mediate the relationship between teacher behavioral student orientation and attitude toward the learning of English as a foreign language.

Figure 1 shows the study hypothesis relationship, which includes independent, dependent and mediating variables.


[image: Figure 1]
FIGURE 1
 Conceptual framework.





Methodology

The study used quantitative research to examine the impact of English self-concept, and Teacher behavior student orientation on the attitudes toward learning English as a foreign language. Additionally, the study examines the mediating effect of motivation for English and English intentions between English self-concept, teacher behavior and attitudes toward learning English as a foreign language. The study utilized the positivism philosophy, which means data gained by scientific observations and measurements. The deductive reasoning approach is applied in this study. The data was collected from the students studying in the Colleges and Universities of China. The study adopted the convenient sampling technique for the data collection process. Previously developed structured questionnaires were used for data collection.

Moreover, the five Likert scales were used to measure the survey, ensuring the reliability and validity of items. However, before sending the questionnaires to respondents, a cover letter is attached to ensure the confidentiality of respondents for research objectives. The sample of 430 questionnaires was distributed to the students at different colleges and universities in China, and data was collected electronically. After that, 400 questionnaires were received, and finally, 359 questionnaires were chosen to analyze the data with an 89% response rate. The study used the smart PLS for the Partial least square's structural equation model.

Table 1 illustrates that the study data collected data from the higher educational institutes where numerous respondents actively participated in the research program. A massive positive response has gathered during the survey. During the data collection, the students were asked different questions, thus providing them with the opportunity to understand and analyze every bit of the research topic. The candidates increased our response rate by sincerely answering the questions in a non-biased way. Altogether, out of 400 questionnaires, 359 candidates were selected based on our criteria. Among them, 179 were males, and 180 were females. Upon identification, all the participants belonged to different age groups ranging from 18 to 30 years. Moreover, the study collected data from diverse groups of classes (i.e., intermediate, bachelor, master, and M- Fill). Indeed, this fundamental demographic made us successful in achieving organic data from a large population.


TABLE 1 Demographic characteristics.

[image: Table 1]


Common method bias

Common method bias using Harman's single-factor approach was applied in this study. The variance extracted by one single factor is 11.961% which is <50%, indicating no common method bias (62).




Results and discussion


Assessment of measurement model

Reliability, validity, and discriminant validity were analyzed in the measurement model. In reliability, the Alpha and CR values must be investigated, and both must be higher than 0.6 (63, 64). Convergent validity includes the standardized loadings of each construct analyzed, which are also higher than 0.5 (65). Furthermore, the Average Variance Extracted (AVE) is also found to be >0.5, resulting in no convergent validity issue in this research (see Table 2). English Self-Concept alpha value was 0.861.


TABLE 2 Reliability and validity analysis.

[image: Table 2]

As shown in Table 3, the square root of AVE must be greater than the correlation of the coefficient, which indicates a good discriminant (66). The second cross-loading method was used to evaluate the discriminant. The outcomes illustrate that there are no cross-loadings found between the items.


TABLE 3 Discriminant validity analysis (Fornel Larcker and HTMT).

[image: Table 3]

This research also checks the VIF values for English intentions, motivation for English, and learning English as a foreign language. English self-concept and teacher behavior student orientation. All values fall below the threshold (see Table 4).


TABLE 4 Variance influence factor.

[image: Table 4]

Figure 2 presents the graphical representation of the assessment measurement model. All the variable's factor loadings values are higher than 0.6. The item EI_5 has the lowest factor loading value of 0.666, while the item SCE_1 has the highest factor loading value of 0.803.


[image: Figure 2]
FIGURE 2
 Assessment of measurement model.




Structural model

This research applied the PLS-SEM technique using Smart-PLS software version 3.3.3 for hypothesis testing (67). The bootstrapped technique was used by recommending a 5,000-sample size to acquire the hypothesis testing results. Table 5 provides the results of the direct hypothesis relationship between study variables.


TABLE 5 Hypotheses testing direct effect.

[image: Table 5]

On Attitude toward learning English as a Foreign Language was accepted and confirmed with a standardized path coefficient of 0.222. The impact of English Self-concept on English Self-concept is positively significant at the 0.001 level. H2) Teacher behavior-student orientation positively impacts attitude toward learning English as a Foreign Language was accepted and confirmed with a standardized path coefficient of 0.194. The impact of English Teacher behavior student orientation on Attitude toward learning English as a Foreign Language is positively significant at the 0.001 level. H3) English self-concept positively and significantly impacts motivation for English was accepted and confirmed with a standardized path coefficient of 0.423. The impact of English self-concept on motivation for English is positively significant at the 0.001 level. H4) Teacher behavior student orientation has a positive and significant impact on English intentions was accepted and confirmed with a standardized path coefficient of 0.335. The impact of Teacher behavior student orientation on English intentions is positively significant at the 0.001 level. H5) English self-concept positively and significantly impacts English intentions was accepted and confirmed with a standardized path coefficient of 0.411. The impact of English self-concept on English intentions is positively significant at the 0.001 level.

H6) Teacher behavior student orientation has a positive and significant impact on motivation for English was accepted and confirmed with a standardized path coefficient of 0.347. The impact of Teacher behavior- student orientation on motivation for English is positively significant at the 0.001 level.

H7) Motivation for English has a positive and significant impact on attitude toward learning English as a foreign language was accepted with a standardized path coefficient of 0.271. The impact of motivation for English on attitude toward learning English as a foreign language is positively significant at the 0.001 level.

H8) English Intentions has a positive and significant impact on Attitude toward learning English as a Foreign Language was accepted with a standardized path coefficient of 0.279. The impact of English Intentions on attitude toward learning English as a foreign language is positively significant at the 0.001 level.

H7a) Motivation for English mediates the relationship between Self-concept English and attitude toward the learning of English as a Foreign Language was accepted at the beta value of 0.114, and the p-value was <0.05. H7b) Teacher behavior student orientation mediates the relationship between English Self-concept and attitude toward the learning of English as a foreign language was accepted at the beta value of 0.0.094, and the p-value was <0.05. Hypothesis H8(a) and H8(b) were accepted and confirmed at the beta value 0.115 and 0.093, respectively (as shown in Table 6). Figure 3 shows the study structural model outcomes.


TABLE 6 Hypotheses testing mediation effect.
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[image: Figure 3]
FIGURE 3
 Structural model.


Today, English has become a dominant language used worldwide. It is spoken and understood by the majority of people. It has made cross-culture education possible for the global communities (i.e., natives and non-natives). In particular, learning the English language has become a necessity in academics. Its increasing significance has made today's educators well aware of English teaching, concepts, and benefits. Indeed, in understanding its widespread, this study presents a generalized model illustrating the students' intention, motivation, and teachers' student orientation to influence the EFL process. Fundamentally, the study explores the factors that alter students' English language learning attitudes. Accordingly, section Conclusion provides a complete understanding of the benefit of EFL, thus significantly predicting students' intention to learn English as a foreign language. Altogether, this section highlights the study results compared to the previous works.

Undoubtedly, people have different reasons to learn the English language, but learning English as a foreign language demands a positive student attitude. Fundamentally, today's educators encourage the students to self-control their learning activity by regulating their skillsets and abilities. Therefore, for learning to be more effective, self-concept has drastically been adopted by the worldwide knowledge members (i.e., teachers and students). Education in all stages embraces the self-concept process as a beneficial instrument for enhancing students' English learning. Given the articulation, the study shows that self-concept allows the students to foster their EFL attitude and proficiency (68). Also, for directing the EFL attitude, teachers' self-belief and motivational behavior ensure the students' academic development. The teachers' motivational strategies enhance the students learning process. It encourages the student to indulge in self-learning, thus probing EFL behavior as an instrumental tool to achieve academic success (26). Indeed, it is no surprise that our results also support the previous literature, thereby accepting the assumptions made in H1 and H2.

Verily, learning English as a foreign language has become essential for students. English exposure is crucial for a learner's self-concept. In this regard, the study shows that self-concept makes students realize the value of learning the English language, thus motivating them to indulge in the English learning process (29). Also, the teachers teaching material, resources, and experiences help the students to gain proficiency in the English language. Language teachers are always aware of the career benefit that English proficiency offers to individuals. The teachers' student orientation behavior boosts the students' intention to learn English. In particular, by addressing the language concerns (e.g., teaching support), the study shows that students' learning motivation is the outcome of students' intention to learn (69). Also, the literature indicates that students' self-belief ensures effective English learning. In explaining this notion, the study shows that English self-concept increases the students' intention to learn English as a foreign language (17). However, surprisingly, the current study findings also support this literature, thus recording positive H3, H4, and H5.

Accordingly, positive teaching is a critical driving force that nurtures the classroom environment. Teachers play an instrumental role in elevating the students' motivation in the English teachings. Students' motivations in English as a foreign language influence students' learning process. Given the illustration, the teachers' support increases the students' autonomy and motivation for language learning in the future (70). Students' success is the output of individuals' motivation and effort. However, sometimes students don't realize the significance of learning the language. Therefore, they lack the motivation to further pursuing their studies. Given the articulation, the study shows that loss of motivation makes the students drop out when they experience difficulty in learning the language vocabulary (27). The poor learning motivation leads the individual to showcase a negative attitude, causing students failure in the course. In this regard, self-concept plays a vital role in boosting the students' motivation. The self-concept employed in language learning relates to the individual self-belief in increasing language proficiency. In explaining this notion, the study indicates a positive relationship between motivation, English self-concept, and students' English performance (71). Undoubtedly, our study results show positive outcomes, thus supporting H5 and H6.

Similarly, students' language learning intentions, attitudes, beliefs, and abilities foster the classroom environment. Hence, understanding this phenomenon makes the educationists predict the students' foreign language learning intentions. In the illustration, the study shows that students prefer to take foreign language learning classes over the other classes (72). Indeed, our study findings confirm the positive mediating role of student English learning intention (i.e., H7), as explained by previous studies. In conclusion, our research findings support all the hypotheses, thus recording positive results.




Conclusion

In recent years, the global education sector has embraced the English language as a profound learning tool for increasing the students' motivation and intention. Apart from one's native language, English is the dominant learning of this modern world that has inevitably gained acceleration in the international world. English as a foreign language has brought different cultures together, thus encouraging the countries to mark it as a fundamental tool fostering the students' education. However, besides its increasing significance, English is a popular topic that has remained unaccepted in education.

Accordingly, the main objective of the present study was to investigate the factors stimulating the students' attitude toward learning English as a foreign language. These factors will lead the students to embrace English learning as an international language fostering self-concept and teachers' behavior student orientation. Moreover, the study also highlights the positive mediating effect of motivation and English intention against EFL (i.e., attitude toward learning English. Indeed, the results confirm that students' attitude toward the foreign learning language shows positive results for students, teachers, and education institutions. This study anticipates the findings to bring beneficial outcomes for the students, thus promoting EFL. Altogether, this incorporation appears to be a potential benefit in advancing the education sector. These insights develop a valuable contribution to the world's education sectors (i.e., eastern and western). In particular, the existing research gap showed that interest in the factors such as motivation and intention. Significantly, this study holds immense importance by empirically exploring the trajectories that influence students' perception of EFL learning.
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