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Large use of technology improved quality of life across aging and favoring the development of digital skills. Digital skills can be considered an enhancing to human cognitive activities. New research trend is about the impact of the technology in the elaboration information processing of the children. We wanted to analyze the influence of technology in early age evaluating the impact on cognition. We investigated the performance of a sample composed of n. 191 children in school age distributed in two groups as users: high digital users and low digital users. We measured the verbal and visuoperceptual cognitive performance of children by n. 8 standardized psychological tests and ad hoc self-report questionnaire. Results have evidenced the influence of digital exposition on cognitive development: the cognitive performance is looked enhanced and better developed: high digital users performed better in naming, semantic, visual memory and logical reasoning tasks. Our finding confirms the data present in literature and suggests the strong impact of the technology using not only in the social, educational and quality of life of the people, but also it outlines the functionality and the effect of the digital exposition in early age; increased cognitive abilities of the children tailor digital skilled generation with enhanced cognitive processing toward to smart learning.
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INTRODUCTION

The influence of technology on people life is almost evident. The impact of technology is on the quality of life and wellness such as better living in social context, improved efficiency in working context and enhanced educational system. Lately, technology have had large and quick spread out making better: (a) the management of the working performance reducing elaboration processing data and providing fast processing of tasks, (b) the healthcare efficacy by application of the technology in the screening, diagnosis and treatment of the patients, (c) the educational proficiency enhancing the learning processing in lifespan in order to favor equality and wellness in daily living. Childhood, adulthood, and old age have taken advantage by technology through national and international scientific synergies and investments, providing innovative solutions for people’s needs (Tikhomirov, 1974; Gamberini et al., 2006; Githens, 2007; Blaschke et al., 2009; Wang et al., 2010).

‘Digital native’ or ‘Net generation’ are ones of most used labels applied to the young people defining the generation of ‘tech-savvy’ learners (Tapscott, 1998; Prensky, 2001). Cognitive, social and emotional development processing results influenced by technology; as well as the related educational practice seems reflecting a changing in the daily living.

Interesting research topic is the influence of young children’s use of technology on the learning system of young generation. Initially, researchers were rather cautious and they have been oriented to highlight the technology as impediment for mental development. In short time, the research addressed opposite view. Armstrong and Casement (2000) pointed out the technology should be avoided in order to don’t keep out of the reach of children from interaction with others and so do not influence negatively the social and emotional development. Following review studies have evidenced that the concept about the technology as impediment in mental development as to be a myth to debunk (Yelland, 2011; Plowman and McPake, 2013): the awarded use of technology should be considered a valid instrument to improve the growth of children and doesn’t represent an impediment for mental development.

Particular lively debate is about the technological impact on the educational system promoting new kind of learners. In fact, the radical occurred changing in education is strictly joined to the rapid technological development providing an impressive gap between the traditional teaching method and the needs of young people (Bennett and Maton, 2010). Moreover, Hsin et al. (2014) have highlighted the presence of fundamental gap between the technologically skilled and technological unskilled individuals, and the influent factors can be: economical status, cultural and social context, parents education. Kerawalla and Crook (2002) has pointed out as the home access to the technology can be strongly measure of the technological advantage: costs of devices affect the exposition to the digital tools and so having a low effect on the development of digital skill. Location of computer, rules about access and value placed on technology are three main determinant factors in the home access to the device that can mark the difference among young generation (Facer and Furlong, 2001; Campbell et al., 2006): timing, exposition time, availability of experienced digital tools can be somehow the measures of technological skill development. Besides, Furlong et al. (2000) suggested that the availability of computer doesn’t mean genuine access. Parental control and much more parental supervising and supporting are getting became the focal key point in the early stage of digital skills.

The suggestion of these studies addressed that the new generations grow living inhomogeneous exposition to the technology (in terms of access to the device and digital tools use) and that draw different opportunities so then different technology experience that makes the difference the development of digital skills. Bennett and Maton (2010) sustained that the young people are pushed to the diversity of interests, motivations and needs. The simple exposition to the technology doesn’t mean to be digital (or native) skilled. The complexity of young people as technological skilled has to be undertaken better and it is getting became the emerging research agenda. Specific focus has to be reserved to the impact of the technology on the intellective development in lifelong learning: as daily evident, the digital skills represent the enhancing of learning processing but those are detected by qualitative data (see review Hsin et al., 2014): it misses quantitative elaboration data about the use of technology influence starting in young age and then in lifelong going.

Verenikina et al. (2003) have evidenced the understanding of the digital exposition like new research trend in order to contribute to analyze the influence of its on cognitive and mental development in childhood. The utility and effectiveness of the technologies in childhood are largely spread out, but literature is focused rather on external variables as measurement of their influence: for instance scholastic successful and/or gaming ability. However, even though the scholastic successful could be a good measure, it doesn’t explain if digital capabilities have effect on intellective improvement of children. In other hand, gaming and pedagogical supports are two relevant areas of Information Technology System and users. Measures about the influence of the exposition to technology in early age can define better the impact of its on intellective development in order to better understand and manage its application into educational system. According to Griffiths (2002), the gaming gets educational benefits not only in terms of entertainment value but also in the increasing of skills. Indeed, Author showed the efficacy of the technology in the development of skills among special need groups: e.g., brain-wave biofeedback on children with attention deficit disorders, or in general in rehabilitation in which several case reports to stimulate the motivation; enlarge the investigation from vulnerable to more largely population could favor the better use of technology based on awareness of its usefully in the enhanced growth of youth. In particular, Cecilia et al. (2015) have analyzed the influence of gaming activities on cognitive performance. The results showed the technological exposition in childhood can favor a better cognitive flexibility and enhanced learning; the autonomy in the use of the technological tools and/or applications represents a good practice to improve the learning abilities in developmental age.

Hsin et al. (2014) have analyzed a review about the influence of technology on learning processes of young children. The interaction children-technology is driven by different modality; the children characteristics are distinguished in age, experience, time and gender; the characteristics of technologies are located in mechanism design, teaching and learning approaches applied and content of technology. This complex interaction is moderated by third factor: adult influence articulated in facilitating children’s engagement in technology, adapting teaching to integrate technology, perceptions of technology, adults’ interaction maximizes the effect of technology. Hsin et al. (2014) proposed a conceptualizing young children’s learning with technology highlighting the factors related to the learning outcomes. In this regard, interesting is the topic about the digital impact in weak leaning processing during childhood. Even if increasing slowly, few studies have been conducted so far. Cofini et al. (2012) have conducted a study about the effectiveness of digital support in poor comprehender children. Starting from innovative approach, experimental digital tool based on Adaptive Learning System (ALS), Authors provided a digital tool in order to support the cognitive weakness of children in reading tasks. Findings showed positive impact on reading performance of poor comprehenders evidencing an added value of technology in learning processing.

In addition, Di Giacomo et al. (2015) have highlighted an increasing performance in the lower reading children applying a smarty digital tool. The results suggested the efficacy and the positive influence of technologies in the cognitive process: in the silent reading, the child may be better stimulated to learn and to comprehend the information using technology interactive. The adaptive learning technology might be considered a strong ally in mental development.

Albeit progressively, scientific community is focusing more deeply on ‘how much’ and ‘what about’ the technology can influence the intellective growth of children. Some studies have been conducted analyzing the impact of the technology in childhood evaluating the school performance (scholar successful data), others are have examined the gaming performance (Di Giacomo et al., 2016; Gomez et al., 2016; Monjelat et al., 2016). These investigations are focused on the performing data on specific digital tasks by processing the behavioral data. Being explored yet is the impact of digital stimulation on cognitive performance in mental development: particularly, evaluating the cognitive performance would mean to measure the digital impact on intellective development, and might be more suitable to argument about new insight of smart learning, no more in the view of digital and cognition distinguished.

Aim of present study was to investigate the influence of digital experience on cognitive development in childhood by evidence-based approach; our objective was to detect if the access to digital gaming in early childhood could determine a changing into mental development. We wanted to measure the effect of technology influence on childhood by assessment of cognitive performance using standardized psychological tests. Our research wants to detect preliminary data in order to understand if the digital experience in early age (or later) impacts the cognition.

MATERIALS AND METHODS

Subjects

The sample was composed of n. 191 native Italian speaker children (n. 82 females; n. 109 males), in range age 7–10 (mean age 8.7 ± 1.1).

The recruitment has been in a public primary Italian school and was mandatory the signed Informed Consensus by parents to process the inclusion of the children.

The inclusion criteria to take part of the sample have been: (a) range age 7–10 years olds, (b) no sign of psychological weakness and/or behavioral deficits, (c) signed Informed consent, (d) filled in of Self-report Questionnaire by parents. The exclusion criteria have been: (a) the presence of neurological and/or psychiatric signs; (b) no signed Informed consent, (c) ambiguity or refusal to fill in the Self-report Questionnaire by parents.

In Table 1 are reported the details of demographic data of sample.

TABLE 1. Demographic data of the sample.
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Test

To test the cognitive performance of children we applied a Psychological measurement (psychological test composed of n. 8 standardized cognitive tests) and the Self-report Questionnaire was carried out ad hoc to detect the technology use from children.

Psychological Measurement

The psychological measurement was conducted applying the psychological battery composed of eight standardized cognitive tests divided in two functional testing: visuospatial and verbal task. Visuospatial tasks are: Tower of London, Attentional Matrices, Corsi Blocking Tapping Test, Raven Progressive Matrices. Verbal tasks are: Fluency, Phonological Fluency, Syntactic Comprehension, Naming.

– Tower of London test (Bisiacchi et al., 2005) assesses the executive functioning to detect the planning ability. The tests consist of two boards with pegs and several beads with different colors. The examiner uses the beads and the boards to present the child with problem solving tasks.

– Attentional Matrices test (Bisiacchi et al., 2005) measures sustained attention. The test consists of three matrices of numbers and targets to distinguish. Speed and accuracy performance are detected.

– Corsi Blocking Tapping Test (Bisiacchi et al., 2005) evaluates the visual memory ability. The test consists of nine blocks positioned on a plane. The examiner touches someone of them by fixed sequence and the child has to repeat the same touching sequence. The span of sequence increases progressively.

– Raven Progressive Colored Matrices (Raven, 1949) estimates the logical visual reasoning. The test consists of a colored target missing a piece and six choices: the child has to indicate the piece fits correctly with target.

– Fluency (Bisiacchi et al., 2005) measures the ability to recover words by category criteria. The examiner asks to name words by specific semantic categories in time of 1 min.

– Phonological Fluency (Bisiacchi et al., 2005) evaluates the ability of recover the words by lexical criteria: the examiner ask to list the words starting by specific letter of alphabet, in 1 min.

– Syntactic Comprehension (Bisiacchi et al., 2005) measures the syntactic ability by the comprehension of meaning of sentences. The test consists of drawn items and the child has to indicate the object/action listened by examiner.

– Naming (Bisiacchi et al., 2005) measures the ability to say the name of frequent objects. The test consists of draws of objects and the child has to name of object.

The psychological battery is composed of standardized tests and in the scoring was applied the standard foreseen procedures.

Self-Report Questionnaire

A Self-report Questionnaire was carried out to detect information about the intensity of daily use of digital/board games of the sample. The examined variables have been: (a) the using of digital games (PC/laptop, Ipad, Wii/Xbox, PSP, Smartphone, others); (b) the daily time in the using of digital games (half hour, 1 hour, 2–3 hour, more than 3 hours); (c) the using of board games (Monopoli, Risiko, Chess, Lady’s play, Domino, Scarabeo, Goose game, Puzzle, Card’s play, Other); (d) the daily time in the using of board games (half hour, 1 hour, 2–3 hour, more than 3 hours). In Table 2 was reported the core of Self-report Questionnarie. The scoring of intensity of use of digital and/or boards games was based on four-Likert-point scale (Item 2 and Item 4 of the questionnaire). The other questions applied a qualitative scoring.

TABLE 2. Self-report questionnaire.

[image: image]

Applying questionnaire, we could classify the sample into two groups: (a) High Digital group (HD) = children that spend most high time for digital games; (b) Low Digital group (LD) = children that have spend most high time for board games.

Ethics Statement

This study was carried out in accordance with the recommendations and approval of ‘Consiglio Didattico’ of the involved Schools with written informed consent from all subjects. All subjects gave written informed consent in accordance with the Declaration of Helsinki.

Procedure

Testing was conducted into school attended by children, during school time. Participants have been tested in a quiet room reserved for testing. The test administration time was approximately 40 min. The examiners were trained Psychologists, graduate students from the Postgraduate School of Clinical Psychology of the University of L’Aquila, Italy. The examiners were blinded to the research objectives.

The procedure was composed of two detecting data steps: (1) by self-report parents and (2) children cognitive evaluation. First step was represented by the involvement of the parents to fill out the self-report questionnaire in order to detect the technology using form children in their daily time. Second step was the cognitive assessment of the children by application of psychological battery.

Self-Report Parents

Applying the self-report questionnaire it was possible to detect the frequency of the use of technology by children; the children were classified in High Digital users (HD) and Low Digital (LD) users.

Children Cognitive Evaluation

Standardized psychological tests have been applied to measure the cognitive abilities by quantitative data.

RESULTS

The data have been analyzed by the SPSS program version 20, and the significance level have been fixed at alpha < 0.05.

In Table 3 are reported the raw scores of the sample in the psychological battery.

TABLE 3. Raw score of cognitive performance of sample in verbal and visuoperceptual distributed in four groups of age: 7, 8, 9, 10 year olds.
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Firstly, data were elaborated by age variable. The sample was distributed into four groups of age: 7 year olds, 8 year olds, 9 year olds, 10 year olds groups. One-way-ANOVA was conducted to elaborate the performance of children along the age. As expected, children improve progressively their performance in verbal and visuoperceptual abilities: the results have evidenced significative effects for the groups in observed cognitive abilities (see Table 3).

Then, the scores obtained in standardized tests were transformed in z score and then we combined tests measuring visuoperceptual and verbal abilities.

Then, we divided the sample in n. 2 categorical digital use groups: high digital user (HD) and low digital user (LD); the applied criteria was the frequency and intensity of technology the children by detected data by experimental questionnaire filled out from parents. The distribution, as expected and inline of literature, resulted significant different: HD group was composed of n. 141 children (74%), and LD group n. 51 (26%).

In Table 4 are reported the cognitive performance in z score.

TABLE 4. z score of the sample’s cognitive performance.
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A multivariate analysis of variance (MANOVA) was conducted to determine the cognitive profile of sample distributed in two groups (HD and LD users) obtained in the composite score.

A MANOVA 4x2 on verbal tasks was conducted; the results have evidenced a significative multivariate effect for the groups [Pillai’s Trace F(4,186) = 0.690; p = 0.02; [image: image]= 0.05]; additionally, the Box’s M value of 13.2 was associated with a p-value of 0.23. Univariate results showed a significative effect for some verbal tasks: naming test [F(1,189) = 5.10; p = 0.02; [image: image]= 0.02] and Category fluency test [F(1,189) = 8.7; p = 0.004; [image: image]= 0.04].

Then, a MANOVA 4x2 was applied on visuoperceptual tasks and it has showed a significative multivariate effect [Pillai’s Trace F(4,186) = 2.7; p = 0.03; [image: image]= 0.05]; the Box’s M value of 16.8 was associated with a p-value of 0.09. Univariate showed a difference only on below visuoperceptual tasks: Corsi tapping test [F(1,189) = 4.5; p = 0.03; [image: image]= 0.02] and Raven Progressive Matrices [F(1,189) = 7.5; p = 0.007; [image: image]= 0.03]. In Figures 1, 2 are represented the significative performance of two digital groups.
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FIGURE 1. Representation of significant cognitive performance of HD and LD in visuoperceptual tasks.
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FIGURE 2. Representation of significative cognitive performance of HD and LD in verbal tasks.



Finally, it has been examined the gender effect on two digital groups. A MANOVA 4x2x2 (4 tasks × 2 digital groups × 2 sex) on both verbal and visuoperceptual performance; it have evidenced no significative multivariate effects.

DISCUSSION

Aim of the research was to detect the impact of the technology in childhood in order to analyze its influence on cognitive development. Frequently, it is accepted the digital skills as enhanced learning: scholastic successful, intellective performance and daily advantage represent consistent variables in childhood and youth. Hsin et al. (2014) have highlighted two aspects in the development of digital skills: (a) skills and competences needed to use technology and (b) perceptions of technology use. Both of them are basic for the development of digital learning. Emerging debate is the measuring of the technology effectiveness.

Indeed, our results showed that the high digital skills are related to the improvement of the cognitive development. Children with high level have better performance in cognitive ability of language (naming and semantic skills) and visual (planning of the logical reasoning and visual memory). Those results are interesting: the digital exposition by gaming in early time could be a great instrument to favor the increased cognitive development of the children in digitalization world. Children so well-stimulated in early time by tasks related to pleasure (digital games) present an advantage in the intellective competence that will be useful the learning processing and much more in the adaptation to the educational and then working requests. Our data evidenced also a large technology use in childhood: the large part of children is digital skilled and can access to the technology in different way and easily; moreover, a small but relevant children group is digital unskilled and represents a lack of efficiency and equality to the access to the complexity of learning system.

In literature, our study is interesting because propose to investigate the efficacy and the functionally of the digital exposition in early age; more researchers have studied on the use of the technology in life of the people, in lifespan, but they were focused on quality of life. The key point of our study is the evidence that the digital skills are featured by tailored cognitive performance. Our research wanted to contribute to the new research trend of the digital impact on the cognitive development of human like technology is not only the enhancing of the learning processing but also just a good instrument for the intellective development. Technology has a strong impact on people life not only in terms of changing but much more of better leaping up the individual potentiality.

Our finding confirms the data present in literature and suggests the strong impact of the technology using not only in the social, educational and quality of life of the people, but also it outlines the functionality and the effect of the digital exposition in early age in order to increase the cognitive abilities of the children tailoring digital skilled generation with enhanced cognitive processing.

Secondary data of our study was the detection of a small (definitely) but still present group of children technologically unskilled, just because inaccessible in early time of life. That is a relevant aspect representing the early disadvantage (external variable) to develop the smart learning following traditional educational scheme.

CONCLUSION

The technology has a strong impact on the quality of life of the human: the exposition of the children in young age to digital gaming favors advantage of learning capability not only in terms of high successful in educational path, but much more in the cognitive functionality by enhancing the verbal/visuoperceptual performance. The technology changes the life of the people improving the wellness in the social context and refining the learning processing, enhancing the cognitive performance and so favoring high adaptability in the elaboration information processing. Taking into account that, the learning processing reflects the changing becoming ‘smart learning’ for improved cognition.

A limit of present study is to have detected the digital skills by self-report method; beside we applied a standard measurement of cognitive performance. Could be interesting to measure digital skills by direct measurements and evaluate the correlated effect on cognitive development in childhood. Moreover, our preliminary analyses are interesting and significant to outline our next research focus for future investigations. Implications of our study can be in future leaning context and procedures in order to support educational needs of new generations fitting the efficacy on the cognitive potentiality.

AUTHOR CONTRIBUTIONS

The study was leaded by DG; and she wrote and analyzed data. JR has collaborated to the data collecting. PL has supervised the manuscript.

REFERENCES

Armstrong, A., and Casement, C. (2000). The Child and the Machine: How Computers Put Our Children’s Education at Risk. Beltsville, MD: Robins Lane Press.

Bennett, S., and Maton, K. (2010). Beyond the ‘digital natives’ debate: towards a more nuanced understanding of students’ technology experiences. J. Comput. Assist. Learn. 26, 321–331. doi: 10.1111/j.1365-2729.2010.00360.x

Bisiacchi, P., Cendron, M., Gugliotta, M., Tressoldi, P., and Vio, C. (2005). BVN 5-11: Batteria di Valutazione Neuropsicologica per l’età Evolutiva. Trento: Erikson.

Blaschke, C. M., Freddolino, P. P., and Mullen, E. E. (2009). Ageing and technology: a review of the research literature. Br. J. Soc. Work 39, 641–656. doi: 10.1093/bjsw/bcp025

Campbell, P. H., Milbourne, S., Dugan, L. M., and Wilcox, M. J. (2006). A review of evidence on practices for teaching young children to use assistive technology devices. Top. Early Child. Spec. Educ. 26, 3–13. doi: 10.1177/02711214060260010101

Cecilia, R., Di Giacomo, D., Vittorini, P., and De la Prieta, F. (eds) (2015). “Influence of gaming activities on cognitive performances,” in Methodologies & Intelligent Systems for Technology Enhanced Learning, Vol. 374, eds T. Mascio, R. Gennari, and P. Vittorini (Cham: Springer).

Cofini, V., Di Giacomo, D., Di Mascio, T., Necozione, S., and Vittorini, P. (2012). Evaluation plan of TERENCE: when the user-centred design meets the evidence-based approach. Adv. Intell. Soft Comput. 152, 11–18. doi: 10.1007/978-3-642-28801-2_2

Di Giacomo, D., Caputi, N., and Vittorini, P. (2016). “Technology and learning processing in childhood: enhancing the children outcomes,” in Interactive Learning: Strategies, Technologies and Effectiveness, ed. L. M. Hunt (Hauppauge, NY: Nova Science Publisher).

Di Giacomo, D., Cofini, V., Di Mascio, T., Cecilia, M. R., Fiorenzi, D., Gennari, R., et al. (2015). The silent reading supported by adaptive learning technology: influence in the children outcomes. Comput. Hum. Behav. 55, 1125–1130. doi: 10.1016/j.chb.2014.09.053

Facer, K., and Furlong, R. (2001). Beyond the myth of the ‘cyberkid’: young people at the margins of the information revolution. J. Youth Stud. 4, 451–469. doi: 10.1080/13676260120101905

Furlong, J., Furlong, K., Facer, K., and Sutherland, S. (2000). The national grid for learning: a curriculum without walls? Cambridge J. Educ. 30, 91–110. doi: 10.1080/03057640050005799

Gamberini, L., Alcaniz, M., Barresi, G., Fabregat, M., Ibanez, F., and Prontu, L. (2006). Cognition, technology and games for elderly: an introduction to ELDERGAMES Project. Psychnol. J. 4, 285–305.

Githens, R. (2007). Older adults and e-learing: opportunities and barriers. Q. Rev. Distance Educ. 8, 329–339.

Gomez, S., Zaballos, L., and Lacasa, P. (2016). Ipads, apps and social networks. Creating multimodal narratives in classrooms. Digit. Educ. Rev. 30, 53–75.

Griffiths, M. (2002). The educational benefits of videogames. Educ. Health 20, 47–52.

Hsin, C.-T., Li, M.-C., and Tsai, C.-C. (2014). The influence of young children’s use of technology on their learning: a review. J. Educ. Technol. Soc. 17, 85–99.

Kerawalla, L., and Crook, C. (2002). Children’s computer use at home and at school: context and continuity. Br. Educ. Res. J. 28, 751–771. doi: 10.1080/0141192022000019044

Monjelat, N., Mendez, L., and Lacasa, P. (2016). Becoming a tutor: student scaffolding in a game-based classroom. Technol. Pedagogy Educ. 23, 265–282.

Plowman, L., and McPake, D. (2013). Seven myths about young children and technology. Child. Educ. 89, 27–33. doi: 10.1080/00094056.2013.757490

Prensky, M. (2001). Digital natives, digital immigrants part 1. Horizon 9, 1–6. doi: 10.1108/10748120110424816

Raven, J. C. (1949). Progressive Matrices (1947). Set A, Ab, B: Board and Book Forms. London: Lewis.

Tapscott, D. (1998). Growing Up Digital. The Rise of the Net Generation. New York, NY: McGraw Hill.

Tikhomirov, O. K. (1974). “Man and computer: the impact of computer technology on the development of psychological processes,” in Media and Symbols: The Forms of Expression, Communication, and Education, ed. D. E. Olson (Chicago, IL: University of Chicago Press), 357–382.

Verenikina, I., Harris, P., and Lysaght, P. (2003). “Child’s play: computer games, theories play and children’s development,” in CRPIT ’03 Proceedings of the International Federation for Information Processing Working Group 3.5 Open Conference on Young Children and Learning Technologies, Sydney.

Wang, M., Ran, W., Liao, J., and Yang, S. (2010). A performance-oriented approach to e-learning in the workplace. Educ. Techonol. Soc. 13, 167–179.

Yelland, N. (2011). Reconceptualising play and learning in the lives of young children. Austr. J. Early Child. 36, 4–12.

Conflict of Interest Statement: The authors declare that the research was conducted in the absence of any commercial or financial relationships that could be construed as a potential conflict of interest.

Copyright © 2017 Di Giacomo, Ranieri and Lacasa. This is an open-access article distributed under the terms of the Creative Commons Attribution License (CC BY). The use, distribution or reproduction in other forums is permitted, provided the original author(s) or licensor are credited and that the original publication in this journal is cited, in accordance with accepted academic practice. No use, distribution or reproduction is permitted which does not comply with these terms.

OPS/images/fpsyg-08-01329-t002.jpg
(1) sl i your ch e utcncmousy o e o hlp?
P
[y
Ok
v
ors

Oove—
(210uing . howion mayour s sponcs ool s
Onorrar
Oinar
D23
e -
oo gaes s crs?
e
ORsio
Oomes
Otasys oy
Ooomo
Jepesy
9 ruch s your 1 e b g g o ek
ety
Dirar
D23
Otrowan3uss
51000 yorcri o e bk
o
on
Osonaime
[err——
61758 wnen dos s rler o o
Oatoon
DEwongtomebed
00 whon hoteser sk 1






OPS/images/fpsyg-08-01329-t001.jpg
Male (n. 109)

Female (n. 82)

Total (n. 191)

88
8.5
8.7

Age

SD

1.1
1.1
1.1

Father age

M sp
453 43
43.1 55
444 49

Mother age
] sp
408 46
392 50
40.1 46

Educational years of father

M SD
122 3.6
12.6 3.6
12.4 3.6

Educational years of mother

M SD
133 34
129 3.6

131 35





OPS/images/fpsyg-08-01329-t004.jpg
Visuoperceptual Tasks

Verbal Tasks

Tests

Tower of London
Corsi Tapping test
Attentional Matrices
Raven Colored Mat
Naming

Category Fluency
Phonological Fluency
Syntactic Comprehension

zscore (HD n. 141; 74%)

M

0.03
0.09
0.08
0.1

0.09
0.1

0.06
0.03

SD

1.0
1.0
0.9
0.9
1.0
1.0
1.0
1.0

Sample n. 191

zscore (LD n. 51; 26%)

M

-0.9
-02
-02
-03
-02
-03
-0.1
-02

SD

1.0
1.0
0.9
1.0
0.9
0.8
0.9
0.9





OPS/images/fpsyg-08-01329-t003.jpg
Visuoperceptual Tasks

Verbal Tasks

Tests.

Tower of London
Corsi Tapping test
Attentional Matrices
Raven Golored Mat
Naming

Category Fluency
Phonological Fluency
Syntactic Comprehension

Sample (n. 191)

]

269
447
812

24.69

139
395
183
15.1

D

17
09
26
55
25
90
74
20

]

a14
40

69

226
2.7
22
148
14.1

7 year olds group (n. 50)

so

20
1.1
28
75
26
57
60
22

8 year olds group (n. 49)

]

945
38
76

244
138

381
175
155

so

18
07
25
a7
27
68
66
15

9 year olds group (n. 51)

]

100
43
84

25

14.4

426

198

156

sp

14
08
22
38
21
83
63
1.4

10 year olds group (n. 41)

m

102
44
96

263

150

463

215

152

so

14
06
22
43
20
86
79
23

ANOVA
P "
0008 083
0011 081
0000 099
0006 086
0000 098
0000 1.00
0000 099
0000 097





OPS/images/cross.jpg
3,

i





OPS/images/cover.jpg
, frontiers
in Psychology

Digital Learning As Enhanced
Learning Processing? Cognitive
Evidence for New insight of Smart
Learning





OPS/images/fpsyg-08-01329-g002.jpg
MEAN VALUE Z SCORE

,20000+

, 10000+

,00000+

-,100007]

-,200007]

-,30000+

-400004

T
HIGH DIGITAL

GROUPS

T
LOW DIGITAL

TASKS

— CATECORIAL FLUENCY
~NAMING TEST





OPS/images/fpsyg-08-01329-g001.jpg
MEAN VALUE Z SCORE

,200004

, 10000+

,00000+

-, 100007

-,200007]

-,30000+

-,400004

TASKS

—— CORSI TAPPING TEST
| RAVEN PROGRESSIVE
MATRICES

T
HIGH DIGITAL

GROUPS

I
LOW DIGITAL





OPS/images/fpsyg-08-01329-i001.jpg





OPS/images/logo.jpg
’ frontiers
in Psychology





