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In higher music education (HME), the notion of “private teaching, private learning” has a long tradition, where the learning part rests on the student's individual practicing between instrumental lessons. However, recent research suggests that collaborative learning among peers is beneficial in several aspects, such as sense of belonging, motivation and self-efficacy. This is consistent with the concept of vicarious learning. In this study, we conducted a survey among bachelor music students in church music, performance or music education programs enrolled in a music academy (N = 96), where parts of the questionnaire addressed peer learning and peer's influence on the students's instrumental practicing, and the degree of satisfaction with their practicing. These issues were seen in relation to gender, musical genre and study program. Overall, the students reported engaging in peer learning related to their instrumental practicing, to various degrees. This involved discussing practicing matters with peers, and practicing together with peers. However, student's reports of their views on peer learning, show that they perceive it more beneficial than the amount of time reported doing it would indicate. No significant gender differences were found, but students within improvised music/jazz engaged the most in peer learning, and church music students the least. Neither the degree of engaging in peer learning nor reported influence from peers correlated significantly with the degree of satisfaction. We discuss whether a general dissatisfaction is caused by being in a competitive learning environment combined with a privatized culture for learning. Finally, we suggest that collaborative forums for instrumental practicing within HME institutions can function as constructive and supportive arenas to enhance students learning and inner motivation.
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BACKGROUND

Collaborative learning is steadily gaining more attention in educational research in music, and the concept of learning from peers is frequently addressed (Gaunt and Westerlund, 2013). Collaborative learning means that the subjects who take part in it, cultivate a shared understanding of goals and engage in joint problem-solving. As such, collaborative learning has a potential for increased reflection about canonized forms of interaction and hierarchies, according to Gaunt and Westerlund (2013, p. 4).

Peer learning, where students engage in mutual interactions with other students in order to learn, may have particular advantages as a context for collaborative learning. Hanken (2016, p. 365) argues for the strong benefits of peer learning in diverse disciplines, when she claims:

There is now a substantial body of research which indicates that learning from peers and together with peers can be beneficial in many ways for students in higher education studying diverse disciplines (…) It is, therefore, not surprising to see that many universities have implemented various strategies to enhance peer learning in practice.

According to social cognitive theory, learning from peers is important in constructing students' sense of personal efficacy in organizing and executing competent performance (Bandura, 1997, p. 3). Especially, this perspective emphasizes the impact of observational learning, where “seeing or visualizing people similar to oneself perform successfully typically raises beliefs in observers that they themselves possess the capabilities to master comparable activities” (p. 87). This is known as vicarious learning (Bandura, 1997). Thus, practicing with peers or discussing problem solving in practicing with peers may provide opportunities for music students to make such vicarious experiences, experiences that may prove beneficial to their own instrumental practicing.

Kokotsaki and Hallam (2007) found that higher education music students' perceived participating in collaborative music making to benefit their sense of belonging, making friendships, social skills, self-esteem, satisfaction, and thus facilitating development of personal identity and intrinsic motivation to mention some of the outcomes.

However, in music academies or conservatories the notion of “private teaching, private learning” has a long tradition, where the teaching part typically is performed in a “one-to-one teacher-student dyad” that takes place in the enclosed studio in work on the principal instrument (Davidson and Jordan, 2007, p. 730). The learning part rests on the individual practicing of the student between studio lessons, which might be seen as an expression of a privatized and individualized view on learning musical skills. For example, in a study of strategy use in instrumental practicing among first-year students in music academies, Nielsen (2004) found that the strategy “seeking help from peers” was used to a lesser degree than individual categories of strategies, such as cognitive and metacognitive strategies.

An individualized view on practicing also rests on the belief that “the teacher-student interaction in the lessons prepares for all the very private work that goes on by the learner in his or her practice” (Davidson and Jordan, 2007, p. 741). Although previous research in general reveals a strong relationship between the instrumental lesson and individual practice (Koopman et al., 2007), Koopman et al. (2007, p. 390) also conclude that minimal attention was paid to “strategies of executing and regulating practice” in lessons. This way the necessary self-reflection and regulation in the process of training did not develop in the students. Further, several studies indicate that although students may acquire important instrumental or vocal skills from the instrumental lesson, they do not necessarily learn how to transfer such skills to different contexts (Mills, 2002), nor to develop the independency needed for self-problem-solving (Kennel, 2002; Burwell, 2005).

This deficiency of the one-to-one learning context might be attributed to the hierarchical power relation between teacher and student (Nerland, 2004; Gaunt, 2010). In her study on students' perceptions of one-to-one tuition, Gaunt (2010) found that students seem passive in planning and evaluating their own development, waiting for their instrumental teachers' input. They often appropriate their teachers' views, which may preclude them from being critical and from developing their own artistic voice. Gaunt further suggests that if students actively seek inputs from other sources such as peers, this could represent a conflict in the student's relation to the teacher. Finally, Gaunt (2010) suggests that both students and teachers may need encouragement to consider the potential in peer learning.

However, it is important to keep in mind that it not necessarily the context itself that determines positive learning outcomes. For example, social relations among peer students may contain informal and hidden power hierarchies. If a student environment is experienced as hostile or competitive, then seeking advice or help from other students may be experienced as exposing one's weak sides, and thus uncomfortable or even threatening. Further, a mere observation of other students' active learning processes in for example master classes, does not in itself indicate that learning is collaborative if observers do not engage in a shared reflection. Likewise, it is not guaranteed that vicarious learning takes place if observing students for various reasons do not identify with the students they observe. Finally, although the power dynamics in the one-to-one learning context have been shown to have problematic aspects, such a teacher-student relationship can certainly enhance shared reflection and active learning in the student, depending on the pedagogical approach and attitudes in the teacher.

Peer Learning and Genre

Some earlier studies address differences in practicing between musical genres (e.g., Creech et al., 2008; de Bézenac and Swindells, 2009; Sandgren, 2009). Creech et al studied—among other things—differences in individual practicing vs. peer learning between “classical” and “non-classical” (jazz, popular and folk music) students. These groups differed with regard to time spent on peer learning and individual practicing and how they ranked the importance of these learning activities. The classical students prioritized individual practicing, whereas jazz, pop, and folk music students reported learning in social settings. These settings included both practicing in ensembles, as well as listening to recordings and discussing learning together with peers. In line with this, Sandgren (2009) found that jazz students used more time to practice in ensembles than classical students. She also compared music students with psychology students on personality traits relevant to cooperation with others. Music students in general scored higher on openness toward influence from others and agreeableness than the other student group. This may be an important precondition for involvement in peer learning. In her study of how jazz students practice improvisation, Johansen (2016) found that to jazz students, collective practicing in bands was often considered a necessary learning arena for developing aspects of improvisational competence, such as musical responsiveness and collective agency (Edwards, 2009), intertwined with social dynamics in empathic creativity (Seddon, 2005). Such aspects may inform us about some reasons for genre related tendencies and differences in engagement in peer learning. However, processes of learning that involve peers may be of value for different purposes, including individual development, not only skills that are directly related to group performance.

Peer Learning and Gender

In higher music education (HME), research has paid little attention to gender differences with regard to instrumental practicing, with some exceptions (Nielsen, 2004; Hallam et al., 2017). Hallam et al. (2017) found gender differences in use of practice strategies, concentration, and correction of errors during practice among pre-conservatoire students. On the other hand, Nielsen (2004) found no significant gender differences in first-year conservatoire students with regard to the use of learning strategies in individual practice sessions. However, female students were less self-efficacious than their male peers in instrumental practicing.

Zhukov (2012) investigated verbal and nonverbal interpersonal interactions between student and teacher in instrumental lessons, and found significant gender differences in nonverbal behavior. Males, whether teachers or students, used more deceiting visual cues to assert their dominance, while females, again both teachers and students, to a higher degree used courting visual cues to ingratiate themselves, whilst sending mixed signals. Her findings indicate that the dynamics in a social setting may differ according to the gender composition, which might influence the degree to which students engage in peer learning. Long (2013) studied students' experiences in instrument-specific master classes, and found that in this specific learning context, females experienced the master class as more intimidating and unfriendly than males. Hence, a social learning arena may not nurture students' positive development by default if this arena is experienced as competitive or negative.

Although efforts are being made to develop and understand collaborative learning practices in HME (Gaunt and Westerlund, 2013), there still is a need to explore and study collaborative learning in general, and peer learning in particular, in music academies, given the strong individualized conservatoire culture. Furthermore, whether students' loyalty toward their instrumental teacher represents a conflict regarding turning to peers as learning resources, also needs to be addressed.

RESEARCH QUESTIONS

The present study focuses on peer learning in instrumental practicing, and the research questions are:

1. To what degree do students report engaging in specific kinds of peer learning related to their instrumental practicing, and how is this related to gender, music genre and study program?

2. To what degree do students report specific kinds of peer learning as influential to their instrumental practicing, and how is this related to gender, music genre and study program?

3. To what degree does engaging in specific kinds of peer learning relate to how satisfied the students report being with their own practicing and their perceived success as performers?

METHODS

The survey study was conducted as an online study. As HME is a highly individualized activity involving busy students and few common meeting points, we assumed the use of a web based questionnaire—accessible to the students from their mobile phones or computers everywhere and at any time—as important in order to secure a satisfactory response rate.

Participants

The participants were bachelor music students in church music, performance or music education programs enrolled in a music academy (N = 96). The sample included 53 women (53.5%) and 43 men (43.4%) (see Table 1 for a breakdown of the sample by study program and gender). By a breakdown by music genres 73 students (73.7%) were working in the Western classical music genre, 19 students (19.2%) in the improvised music/jazz genre, 6 students (6.1%) in the church music genre and 1 student (1%) in folk music (see Table 2 for a breakdown of the sample by music genre and gender). Because of tough competition for admission to these programmes, all students could be classified as advanced students. The students were recruited via e-mail and invited to respond to an electronic questionnaire. They were informed that their participation in the project was purely voluntary and that the study was approved by the Data Protection Official of Norway.


Table 1. A breakdown of the sample by study program and gender.
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Table 2. A breakdown of the sample by music genre and gender.
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Questionnaire Design

The questionnaire was structured into several themes, such as how the students perceived their practicing in general, time allotted to practicing, advice about practicing, planning of practicing, influence on their practicing, how they engage in peer learning in instrumental practicing, and how satisfied they were with their practicing and instrumental and vocal progress in general.

Students' reported use of specific kinds of peer learning were assessed with four items: (a) “I practice with my peers” where students rated themselves on a 4-point scale (1 = never; 2 = not so often as every week; 3 = every week; 4 = every day), (b) “Whenever practicing with your peers, how much time do you usually spend?” where students rated themselves on a 5-point scale (1 = < 1 h; 2 = 1–2 h, 3 = 3–4 h; 5 = 5–6 h; 5 = > 7 h) (c) “How often do you discuss practicing with your peers?” where students rated themselves on a 5-point scale (1 = never; 5 = always), and (d) “To what degree do you perceive discussing matters relating to your practicing with peers as beneficial?” where students rated themselves on a 5-point scale (1 = no degree; 5 = very large degree).

The students were asked to rate the influences on their practicing with five items: (a) “Your own influence on your instrumental practicing;” (b) “The influence of peers on your instrumental practicing;” (c) “The influence of your main instrumental teacher on your instrumental practicing;” (d) “The influence of other teachers on your instrumental practicing,” and (e) “The influence of books/magazines/web-pages to your instrumental practicing.” For each of the five items, students rated themselves on a 5-point scale (1 = none at all; 5 = very large).

The students were also asked to rate how satisfied they were with their own practicing and their own progress as performers (two items: “To what degree are you satisfied with your own practicing?;” “To what degree are you satisfied with your progress as a performer”) on a 5-point scale (1 = none at all; 5 = very large). See Table 3 for an overview of all variables.


Table 3. Means and standard deviations for the peer learning variables, the “influences on their practicing”—variables and the “satisfied with their own practicing and progress”—variables (N = 95).
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Procedure

The questionnaires were administered as a web based measure by a standard survey program package using the students' registered institutional email addresses. The students were informed that their participation in the project was purely voluntary, and only gender, study program/year and main instrument would be reported.

Limitations

The participant group consisted of students from one (Norwegian) institution, and we acknowledge that cultural traits connected to this particular institution or geographical region may influence students' attitudes.

As the analyses are largely descriptive statistics, we clearly acknowledge that the correlations found do not indicate a causal relationship, and that these may be due to a whole host of other variables not represented in the questionnaire.

In the questionnaire, we defined “practicing together with peers” as extracurricular practice activity that students initiated themselves. However, we did not pose open questions as regards to what characterized such practice activities. Thus, the results reported regarding amount of time and perceived benefits may hide a potentially huge variety of activities. Not the least, it is possible that students from different genre cultures may have interpreted the questions differently. For example, Western classical students may differentiate between “practice” and “rehearsal”. Likewise, jazz students may engage in informal jamming activity which they don't necessarily define as practicing. Potentially, a great deal of collaborate discussions and reflections happen in activities which students may not have reported. It has previously been discussed in the literature that students' self-reports on practice behavior depends on what activities playing their instruments they count as “proper” practicing (Sloboda et al., 1996; Johansen, 2018). If students' shared talk about practicing happens in informal and relaxed settings, for example when having a break, it may be the case that they perceive it as less serious. Therefore, such verbal interactions may be underreported in this study, or reported but perceived less beneficial than students' more conscious and deliberate strategies to learn.

RESULTS

The first research question concerned to what degree the students did report engaging in specific kinds of peer learning related to their instrumental practicing. Peer learning can involve actually practicing together, and we asked the students to report how often they practiced with their peers. As can be seen in Table 4, a relatively large number of students (54.2%) did spend time practicing with peers every week, while 36.5% of the students did practice with their peers, but not so often as every week.


Table 4. Students reports on how often they practice with their peers (frequencies and percent in brackets) with a breakdown on gender, music genre and study program (N = 96).
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A chi square test was carried out in order to look into any differences in reported practicing with peers with regard to gender, music genre and study program. We found that music genre (X2 = 45.90; df = 9; p < 0.001) and study program (X2 = 31.02; df = 6; p < 0.001) were significantly related to how often the students practiced with their peers. 89% of the students in improvised music/jazz practiced with their peers at least once every week while only 50% of the students in Western classical music did the same. As can be expected, most students in church music did not practice with their peers at all (75%). There is no difference between students in music education and performance study programs regarding how often they practice with their peers. Further, we did not find any significant differences between female and male students with regard to how often they practiced with their peers. Hence, what music genre and study program the students belong to seemed to be the most important variable regarding this aspect of peer learning.

We also asked the students—whenever practicing with their peers—how much time they usually did spend. As can be seen in Table 5, most students practiced sessions of 1–2 h (with their peers).


Table 5. Students reports on time usually spent whenever practicing with peers (frequencies and percent in brackets) with a breakdown on gender, music genre and study program (N = 96).
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However, looking into any differences in reported length of sessions with regard to gender, music genre and study program, by carrying out a chi square test, we found that music genre (X2 = 32.29; df = 9; p < 0.001) and study program (X2 = 15.37; df = 6; p < 0.05) were significantly related to how long sessions the students practiced with their peers. Among the students in improvised music/jazz, 37% (of them) reported practicing longer sessions (3–4 or 5–6 h) while only 7% of the students in Western classical music reported the same lengths of sessions (when practicing together). This is as expected due to how the development of interactive communicative skills needs an interactive practicing context, for example jamming (improvising) together in bands.

Peer learning in instrumental practicing may also involve discussing and reflecting on practicing with peers, and thus, we asked the students to report how often they discussed practicing with their peers. As can be seen in Table 6, the general picture is that most students do discuss matters related to practicing with their peers as 37.9% of the students report that they often or always discuss practicing, and 43.2% report that they do this sometimes. These results indicate that students do use each other as resources for learning, but that some of them have an unexploited potential for involving more with their peers on this issue.


Table 6. Students reports on how often they discuss practicing with their peers (frequencies and percent in brackets) with a breakdown on gender, music genre and study program (N = 95).
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In order to examine differences in reported discussion of practicing with peers with regard to gender, genre and study program, an analysis of variance (ANOVA) was conducted. Again, we found that music genre (F = 6.22; df = 3; p < 0.001) and study program (F = 7.42; df = 2; p < 0.001) were significantly related to these differences (how often the students had these kinds of discussions). Students in the improvised music/jazz genre reported having more discussion about practicing than the students in the Western classical music genre. All three study programs also differed significantly from each other (p < 0.001), and the students in the music education study program reported having more discussions with their peers than students in the other study programs. This might be due to these students' experiences of a more dialogue based education, in general, where sharing and reflecting on experiences on practice is an important part of the subject Didaktik in their music teacher education.

However, we were also interested in knowing to what degree the students perceived discussing matters relating to their practicing with peers as beneficial to them. As can be seen in Table 7, nearly half of the students (48.4%) reported that having such discussion were beneficial to them to a large or very large degree and 43.2% of the students reported that they were beneficial to some degree. These findings were found to be valid across gender, genres and study programs as we found no significant differences between these variables regarding this issue.


Table 7. Students reports on experienced benefits of discussing with peers (frequencies and percent in brackets) with a breakdown on gender, musical genre and study program (N = 95).
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We also found that there were a significant positive correlation between time spent discussing practicing with peers and perceiving these discussions as beneficial (r = 0. 35, p < 0.001), suggesting that students that spent more time discussing with peers also found this strategy to be more beneficial to them. Further, the difference between the means of these two variables in favor of perceiving the discussions as beneficial (M = 3.94, SD = 1.23) over spending time discussion practicing (M = 3.20, SD = 0.83), suggests that the general attitude of discussing practicing was perceived as being more beneficial than the amount of time reported doing it would indicate.

Our second research question concerned to what degree students did report specific kinds of peer learning (time spent practicing together and discussing practicing with peers) as being influential to their instrumental practicing. We asked the students to rate the influence of peers to their own instrumental practicing, and, as can be seen in Table 8, over half of the students (50.5%) reported that peers have had some influence on their practicing and 25.2% of the students reported that peers have had a large and very large influence. We found no significant differences on the rating of the influence of peers with regard to gender, genre or study program.


Table 8. Students reports on the influence of peers to their own practicing (frequencies and percent in brackets) with a breakdown on gender, musical genre and study program (N = 95).
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However, we were also interested in the relation between being influenced in their practicing from peers and the influence from their main instrumental teacher, and thus, we asked the students to rate the influence of their teacher. The influence from the teacher was rated as higher (M = 3.73, SD = 0.94) than the influence from peers (M = 3.04, SD = 0.89) (see Table 3), but we also found a significant positive correlation between these two variables (r = 0. 31, p < 0.01).

Our third research question concerned the relation between engaging in specific kinds of peer learning and the students' report on being satisfied with their own practicing and their perceived progress as performers. On an overall level, the students reported being more satisfied with their progress as performers (M = 4.23; SD = 1.24) than being satisfied with their own practicing (M = 3.60; SD = 1.11) (see Table 3).

However, we found that neither spending time practicing with peers nor discussing practicing with peers correlated positively to the degree the students were satisfied with their own practicing or their perceived progress as a performer. Likewise, neither reported perceived influence from peers nor their perceived influence from teachers correlated significantly to the degree the students were satisfied with their own practicing or to their perceived progress as a performer.

CONCLUSION

Overall, the students reported engaging in peer learning related to their instrumental practicing, to various degrees. This involved sharing and discussing practicing matters with peers and spending time practicing with peers. Students within improvised music/jazz engaged the most in peer learning, and church music students the least. To various degrees they also reported their own practicing habits to be influenced by peers. Here, the music education students reported the highest peer influence, and we suggest this be due to these students' training in collaborative reflection. No significant gender differences were found in the amount of peer engagement, nor in students' experiences of peer or teacher influence, although we do not have data to inform us about gender differences in experienced social dynamics, as previous research suggests to be existing.

Based on the students' reports, we also found the general attitude that discussing practicing was perceived as more beneficial than the amount of time reported doing it would indicate.

An important finding is that there was an overlap in being influenced by both peers and the main instrument teacher. This finding is in contrast to the previously mentioned concern that a strong influence from the teacher might prevent students from seeking knowledge from other sources (Gaunt, 2010). Instead, the overlap might indicate an openness toward learning from others in general. Furthermore, if loyalty toward their teacher is not hindering a student from seeking knowledge from peers, it indicates that students perceive their relations to the teacher as trustful and non-authoritarian. If so, this might be a culture-specific feature.

Neither the degree of engagement in peer learning, nor the degree of influence from peers or teachers seemed to affect the degree to which students were satisfied with their own practicing. Careful conclusions should be drawn about this result, but several interpretations are possible. Firstly, receiving advice or support from teachers or reflecting on learning with peers can all contribute positively to a heightened awareness about practicing, but this does not necessarily lead to actual improved practice habits, if the students only know what to do, without putting it into action. If this is the case, then we need to know more about what factors can mediate changed habits. A second explanation might be that high achieving students in a competitive environment, where they perhaps are constantly reminded of ways to improve, attribute potential improvement to factors such as amount or quality of practicing. In that case, it is possible that many students have internalized a general sense of never doing enough work, regardless of the different learning strategies they do undertake and of their actual level. If this is the case, then a generalized sense of dissatisfaction with one's practicing efforts might be damaging for students' self-efficacy and thus motivation. Hence, we need to know more about how students can balance striving for improvement with appreciation of one's efforts and aptitudes at any stage of development. Creech et al. (2008) found that the jazz, pop and folk music students practiced mostly for the sake of joy, and were also the ones using peers as learning resources to the highest degree, which was confirmed in our study. The concept of vicarious learning (Bandura, 1997) refers to processes where observing others and imagining oneself in the observed situation holds a potential for enhanced learning. We propose that designing peer learning forums to enhance instrumental development in Western HME, may be a fruitful supplement to one-to-one tuition. In line with the theory of vicarious learning, it is fair to assume that identification with each other's learning processes through sharing experiences and reflections, can contribute to inner motivation and positive attitudes toward practicing, and thus stimulate a higher quality in students' practicing as well as enhance their transfer of learning to different contexts. However, as we have pointed out, not all collective learning forums may necessarily be experienced as constructive for all students, such as master- classes with a hostile or competitive atmosphere. We wish to suggest that peer learning forums, whether informal or formally instituted by institution, can function as a potentially constructive and supportive arena for reducing negative dimensions of competition and strengthen students' inner motivation in practicing. But for such benefits to take place, there is a need to know more about what characterizes specific interactive learning contexts that students find beneficial to participate in.

FUTURE RESEARCH

The findings and the limitations of this study calls for further research on peer learning in instrumental development among music students. As mentioned in the method section, the sample of students in the study was limited, and specific institutional or geographical cultural traits experienced by these students may not be transferable to students in other regions. In concluding on the study's results, we implied that having an anti-authoritarian relationship between students and instrumental teacher may be such a cultural value. Future comparative studies between countries and between institutions may shed light on this issue.

Previously, we mentioned that the questionnaire may not have captured certain collaborative activities depending on how students perceived the term “practicing.” The nature and variation of such activities were not addressed, nor how and why (or why not) these are experienced as beneficial in students' development. For example, jazz students jamming together, classical string players practicing chamber music repertoire, or two students doing rhythmical exercises together may have different purposes for each group.

We suggest further studies to look more closely into the potential variety of peer learning activities, as well as the purposes students provide for such activities. With a more detailed and nuanced understanding of such activities, we will be able to more clearly crystalize the collaborative strategies students use or may benefit from using in their development. For educators in HME, this knowledge will be important to inform how we can design peer learning forums, and how we can enhance students' motivation, regardless of genre, to practice for the sake of joy.

ETHICS STATEMENT

This study was approved and carried out in accordance with the recommendations of the NSD - the Norwegian Social Science Data Services with written information to the sample and consent from all subjects.

AUTHOR CONTRIBUTIONS

All three authors have designed and conducted the survey. In addition, SN and GJ have conducted the analysis of the data and written the article.

REFERENCES

 Bandura, A. (1997). Self-Efficacy. The Exercise of Control. New York, NY: W. H. Freeman

 Burwell, K. (2005). A degree of independence: teachers' approaches to instrumental tuition in a university college. Br. J. Music Educ. 22, 199–215. doi: 10.1017/S0265051705006601

 Creech, A. I., Papageorgi, C., Duffy, F., Morton, E., Hadden, J., Potter, C. Welch, et al. (2008). Investigating musical performance: commonality and diversity among classical and non-classical musicians. Music Educ. Res. 10, 215–234. doi: 10.1080/14613800802079080

 Davidson, J. W., and Jordan, N. (2007). “Private teaching, private learning[image: image], and exploration of music instrument learning in the private studio, junior and senior conservatoires,” in The International Handbook of Research in Arts Education, ed L. Bresler (New York, NY: Springer), 729–744.

 de Bézenac, C., and Swindells, R. (2009). No pain, no gain? motivation and self-regulation in music learning. Int. J. Educ. Arts 10:16. Available online at: http://ijea.org/v10n16/

 Edwards, A. (2009). “Agency and Activity Theory: from the systemic to the relational,” in Learning and Expanding with Activity Theory, eds A. Sannino, H. Daniels and K. D. Gutiérrez (Cambridge; New York, NY: Cambridge University Press), 197–211.

 Gaunt, H. (2010). One-to-one tuition in a conservatoire: the perceptions of instrumental and vocal students. Psychol. Music 38, 178–208. doi: 10.1177/0305735609339467

 Gaunt, H., and Westerlund, H. (2013). Collaborative Learning in Higher Music Education. New York, NY: Routledge.

 Hallam, S., Varvarigou, M., Creech, A., Papageorgi, I., Gomes, T., Lanipekun, J., et al. (2017). Are there gender differences in instrumental music practice? Psychol. Music 45, 116–130. doi: 10.1177/0305735616650994

 Hanken, I. M. (2016). Peer learning in specialist higher music education. Arts Hum. High. Educ. 15, 364–375. doi: 10.1177/1474022216647389

 Johansen, G. G. (2016). To practise improvisation. A qualitative study of practice activity among jazz students, with a particular focus on the development of improvisation competence. Arts Hum. High. Educ. Dig. Spec. Iss. 153.

 Johansen, G. G. (2018). Explorational instrumental practice: an expansive approach to the development of improvisation competence. Psychol. Music 46, 49–65. doi: 10.1177/0305735617695657

 Kennel, R. (2002). “Systematic research in studio instruction in music,” in The New Handbook of Research on Music Teaching and Learning, eds R. Colwell and C. Richardson (Oxford: Oxford University Press), 243–256.

 Kokotsaki, D., and Hallam, S. (2007). Higher education music students' perceptions of the benefits of participative music making. Music Educ. Res. 9, 93–109. doi: 10.1080/14613800601127577

 Koopman, C. N., Smit, A., de Vugt, Deneer, P., and den Ouden, J. (2007). Focus on practice-relationships between lessons on the primary instrument and individual practice in conservatoire education. Music Educ. Res. 9, 373–397. doi: 10.1080/14613800701587738

 Long, M. (2013). “Exploring cognitive strategies and collaboration in master classes,” in Collaborative Learning in Higher Music Education, eds H. Gaunt and H. Westerlund (Farnham: Ashgate), 135–149.

 Mills, J. (2002). Conservatoire students' perceptions of the characteristics of effective instrumental and vocal tuition. Bull. Coun. Res. Music Educ. 153, 78–82. Available online at: http://www.jstor.org/stable/40319144

 Nerland, M. (2004). Instrumentalundervisning som kulturell praksis. En Diskursorientert Studie av Hovedinstrumentundervisning i Høyere Musikkutdanning [Instrumental Teaching as a Cultural Practice: A Discourse Oriented Study of Main Instrumental Teaching in Higher Music Education]. Ph.D. Dissertion, University of Oslo.

 Nielsen, S. G. (2004). Strategies and self-efficacy beliefs in instrumental and vocal individual practice. A study of students in higher music education. Psychol. Music 32, 418–431. doi: 10.1177/0305735604046099

 Sandgren, M. (2009). “More similarities than differences among elite music students in jazz, folk music and classical genre – Personality, practice habits and self-rated music-related strengths and weaknesses,” in Proceedings of the 7th triennial Conference of ESCOM, eds J. Louhivuori, T. Eerola, S. Saarikallio, T. Himberg, and P.-S. Eerola (Jyväskulä: Jyväskulä University), 463–467.

 Seddon, F. A. (2005). Modes of communication during jazz improvisation. Br. J. Music Educ. 22, 47–61. doi: 10.1017/S0265051704005984

 Sloboda, J., Davidson, J. W., Howe, M. J. A., and Moore, D. G. (1996). The role of practice in the development of performing musicians. Br. J. Psychol. 87, 287–309. doi: 10.1111/j.2044-8295.1996.tb02591.x

 Zhukov, K. (2012). Interpersonal interactions in instrumental lessons: teacher/student verbal and non-verbal behaviours. Psychol. Music 41, 466–483. doi: 10.1177/0305735611430434

Conflict of Interest Statement: The authors declare that the research was conducted in the absence of any commercial or financial relationships that could be construed as a potential conflict of interest.

Copyright © 2018 Nielsen, Johansen and Jørgensen. This is an open-access article distributed under the terms of the Creative Commons Attribution License (CC BY). The use, distribution or reproduction in other forums is permitted, provided the original author(s) and the copyright owner are credited and that the original publication in this journal is cited, in accordance with accepted academic practice. No use, distribution or reproduction is permitted which does not comply with these terms.

OPS/images/fpsyg-09-00339-t005.jpg
Al

Female

Male

Do not want to
provide
Improvised
music/jazz

Westem classical
music

Folk music
Church music
Performance
program

Music education
program
Church music
program

Less than

1h

14(14.6)
7(14)
5(11.6)
2(66.7)

16.3)
10(13.9)
00)
3(75)
9(14.5)

2(6.7)

3(75)

1-2h

69(71.9)

37(74)

31(72.1)
1(33.9)

11(67.9)

57(192)
0O
1(25)

46(74.2)

22(783)

1(25)

3-4h

12(12.5)
5(10)
7(163)
00
631.6)
569

1(100)
00
60.7)

6(20)

00

Every day

1010
1Q
00
00
163
0(0)
00
00)
1016
00

0

Total

96(100)
50(100)
43(100)

3(100)
19(100)
72(100)

1(100)

4(100)
62(100)
30(100)

4(100)





OPS/images/fpsyg-09-00339-t006.jpg
Al
Female

Male

Do rot want to
provide
Improvised
musicfazz

Western
classical music:
Folk music
Church music
Performance
program

Music education
program
Church music
program

Never
2@.1)
2(.1)

00)
00

00
101.4)
0(0)
1(25)
00

18.4)

1(25)

Seldom

16(16.8)
8(16.3)
8(186)
00

00
13(18.3)

00

3(75)
12(19.4)

13.4)

3(75)

Sometimes  Often

411432
19(38.8)
2046.5)

2(66.7)

10(52.6)

31(43.7)
00
00)

27(43.5)

14(48.3)

0(0)

33(34.7)
18(36.7)
14(32.6)

1(83.9)

842.1)
24(338)
1(100)

00
20(32.3)

13(44.8)

00)

Always
3@2)
2(.1)

123
0(0)

1(5.9)
208
00
00)
368

0(0)

000)

Total

95(100)
49(100)
43(100)

3(100)
19(100)
71(100)

1(100)

4(100)
62(100)
20(100)

4(100)





OPS/images/fpsyg-09-00339-t003.jpg
RNING VARI

I practice with my peers Ordinal Ordinal

Time usually spend practicing with peers, Ordinal Ordinal
How often do you discuss practicing with your peers? 320 083
To what degree do you perceive discussing matters relating to your practicing with peers as beneficial? 3.94 128
INFLUENG
Your own influence on your instrumental practicing 433 069
The influence of peers on your instrumental practicing 3.04 089
The influence of
“your main instrumental teacher 373 094
~other teachers 303 092

Satisied with your own practicing 360 111
Satisfied with your progress as a performer 423 124





OPS/images/fpsyg-09-00339-t004.jpg
Never Notsooften Everyweek Everyday Total

as every
week

Al 7078 35@685  52(642) 21  96(100)

Female a8 20(40) 25(50) 12 50(100)

Male 2047 14@26  26(605)  1(23)  43(100)

Donotwantto  1(333)  1(33.3) 1(33.3) o 3(100)

provide

Improvised 00) 2(105) 15(789)  2(105) 19(100)

music/iazz

Western 465 2044 3660 00 72(100)

classical music

Folk music 0(0) 1(100) 00 000 1(100)

Churchmusic  3(75) 00 1(28) 0 4(100)

Peformance  4(65)  22(355)  34(648) 232  62(100)
program

Music education  0(0) 13(43.3) 17(56.7) 0(0) 30(100)
program
Chuchmusic  3(75) 000) 1(25) 00) 4(100)

program





OPS/images/inline_1.gif





OPS/images/fpsyg-09-00339-t007.jpg
Al

Female

Male

Do not want
to provide
Improvised
music/azz
Western
classical
music

Folk music
Church music
Performance
program

Music
education

program
Church music
program

No
degree

1011
120)
0(0)
0
00
000
0
1(25)

0

0(0)

1(25)

Little
degree

7(7.4
462
369
00)
00
65)
00
105

4(65)

2(6.9

105

Some
degree

41(432)
21(42.9)
18(41.9)

2(66.6)

11(67.9)

29(10.8)
00
1(25)

24(38.7)

16(55.2)

1(25)

Large
degree

40(42.1)
19(38.8)
20(46.5)
1(33.3)
7(36.8)
31(43.7)
1(100)
1(26)

20(46.8)

10(34.5)

1(5)

Very
large
degree

6(639)
482)
2047
00
1639
5(7.0)
0(0)
00

5@.1)

1(3.4)

0(0)

Total

95(100)
49(100)
43(100)
3(100)
19(100)
71(100)
1(100)
4(100)

62(100)

29(100)

4(100)





OPS/images/fpsyg-09-00339-t008.jpg
Al

Female

Male:

Do not want
to provide
Improvised
music/azz
Western
classical
music

Folk music
Church music
Performance
program
Music
education

program
Church music
program

No
degree

362)
204.1)
123
00
00
342)
00
0

3048

00

00)

Little
degree

20(21.1)
7(14.3)

12(27.9)
1(33.9)
5(26.3)

12(16.9)
0(0)
3(75)

14(22.6)

3(10.3)

3(78)

Some
degree

48(505)
23(46.9)
23(63.5)
2(66.7)
9(47.4)
37(52.1)
1(100)
1(25)

26(41.9)

21(72.4)

1(25)

Large
degree

18(18.9)

13(26.5)
5(11.6)
00

3(168)

15(21.1)
000
00)

14(22.6)

4(13.8)

00

Very
large
degree

663)
4(82)
2(4.7)
0(0)

2(10.5)
4(5.6)
0(0)
00)
5@.1)

16.4)

0(0)

Total

95(100)
49(100)
43(100)
3(100)
19(100)
71(100)
1(100)
4(100)

62(100)

29(100)

4(100)





OPS/images/fpsyg-09-00339-t001.jpg
Study
program/
Gender

Female

Male

Do not want to
provide

Total

Performance
program

33
28

63

Music
education
program

16
13
1

30

Church
music

program

Total

43





OPS/images/fpsyg-09-00339-t002.jpg
Music genre/
Gender

Female
Male

Do not want to
provide

Total

Improvised
music/jazz

19

Western
classical

Folk music

Church
music

Total

43





OPS/images/cover.jpg
, frontiers
in Psychology

Peer Learning in Instrumental
Practicing









OPS/images/crossmark.jpg
©

2

i

|





OPS/images/logo.jpg
, frontiers
in Psychology





