

[image: image1]
Reconstruction of Autobiographical Memories of Violent Sexual-Affective Relationships Through Scientific Reading on Love: A Psycho-Educational Intervention to Prevent Gender Violence









	 
	ORIGINAL RESEARCH
published: 24 October 2018
doi: 10.3389/fpsyg.2018.01996





[image: image]

Reconstruction of Autobiographical Memories of Violent Sexual-Affective Relationships Through Scientific Reading on Love: A Psycho-Educational Intervention to Prevent Gender Violence

Sandra Racionero-Plaza1*, Leire Ugalde-Lujambio2, Lídia Puigvert3,4 and Emilia Aiello5

1Department of Psychology, Universidad Loyola Andalucía, Seville, Spain

2Department of Educational Organization and Didactics, University of the Basque Country, Bilbao, Spain

3Department of Sociological Theory, University of Barcelona, Barcelona, Spain

4Affiliated Member of the Centre for Community, Gender and Social Justice, Institute of Criminology, University of Cambridge, Cambridge, United Kingdom

5Community of Researchers on Excellence for All (CREA), University of Barcelona, Barcelona, Spain

Edited by:
Roseli Rodrigues De Mello, Universidade Federal de São Carlos, Brazil

Reviewed by:
Jo Lampert, La Trobe University, Australia
Renata Maria Moschen Nascente, Universidade Federal de São Carlos, Brazil

*Correspondence: Sandra Racionero-Plaza, racionero-plaza@uwalumni.com

Specialty section: This article was submitted to Educational Psychology, a section of the journal Frontiers in Psychology

Received: 30 May 2018
Accepted: 28 September 2018
Published: 24 October 2018

Citation: Racionero-Plaza S, Ugalde-Lujambio L, Puigvert L and Aiello E (2018) Reconstruction of Autobiographical Memories of Violent Sexual-Affective Relationships Through Scientific Reading on Love: A Psycho-Educational Intervention to Prevent Gender Violence. Front. Psychol. 9:1996. doi: 10.3389/fpsyg.2018.01996

Violence in sexual-affective relationships among teens and young people is recognized as a social, educational, and health problem that has increased worldwide in recent years. Educational institutions, as central developmental contexts in adolescence, are key in preventing and responding to gender violence through implementing successful actions. In order to scientifically support that task, the research reported in this article presents and discusses a psycho-educational intervention focused on autobiographical memory reconstruction that proved to be successful in raising young women’s critical consciousness about the force of the coercive discourse upon sexual-affective experiences and memories. We examined among a sample of young women (n = 32, age range 17–30) whether reading a scholarly text about love, the Radical Love book, modified autobiographical memories of violent sexual-affective relationships in line with preventing future victimization. This group was compared with a control group (n = 31, age range 17–30). Memory reports were collected before and after the reading and coded to analyze their content, both quantitatively and qualitatively. Memory quality features were assessed with the Memory Quality Questionnaire (MMQ). A focus group was also conducted to examine the personal impact of the intervention on participants. Compared with controls, the experimental group had stronger critical memories (of episodes involving violence), an average decrease in positive emotions induced by recall, and an average increase in negative emotions. The results show the effectiveness of the reading intervention designed in relation to gender violence prevention, as they indicate the ability of the psycho-educational action to debilitate the force of the coercive discourse in young women’s memories. The findings both advance knowledge on the reconstructive nature of autobiographical memories of violent sexual-affective relationships in female youth and indicate the potential of memory-based interventions as an instrument to prevent and reduce gender violence in school contexts. Teachers and teaching staff, and educational psychologists, among others, can benefit from these results by expanding the tools they have to address gender violence among female adolescents and youth.
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INTRODUCTION

Violence in sexual-affective relationships among teens and young people is recognized as a social and health problem that has increased worldwide in recent years. Data indicate that 32% of women in North America, 38% in Latin America and the Caribbean, 46% in Europe, 64% in Africa, 67% in Asia, and 68% in Oceania have experienced intimate partner violence (IPV) at least once in their lifetime (United Nations Statistics Division, 2015). Thirty percentage of young females aged 15–19 are victims of violence in their sexual-affective relationships (World Health Organization, 2015), and this abuse often begins in preadolescence (Banyard and Cross, 2008; Leen et al., 2013).

A study on the prevalence of sexual aggression among young people in 10 European countries (Austria, Belgium, Cyprus, Greece, Lithuania, the Netherlands, Poland, Portugal, Slovakia, and Spain) found that between 19.7 and 52.2% of females aged 18–27 reported having experienced at least one incident of sexual victimization (Krahé et al., 2015). Along this line, the European Union Agency for Fundamental Rights (2014) estimated that 35% of European women age 15 or older are victims of physical and sexual violence. In a sample of women aged 15–22 from Sweden, 21% reported having been psychologically, sexually, and physically abused. This study also shows that this victimization is related to suffering sexually transmitted diseases (Blom et al., 2016). In Germany, in a sample of teens aged 14–18, 65.7% of females declared that they had suffered at least one type of disrespectful behavior or violence, 61% emotionally difficult situations, 26% unwanted sexual behavior, and 11% physical violence. In this same study, adolescents who were victims of partner abuse had a lower quality of life compared with female teenagers who were not victimized (Blattner et al., 2015). In the United States, in a sample of adolescents aged 14–21, 51% of females reported being victims of at least one type of abuse: psychological, physical or sexual (Ybarra et al., 2016). In another study conducted in the United States, 22% of adult female victims of rape reported that their first experience of IPV occurred when they were between 11 and 17 years old (Black et al., 2011). In Canada, the Enquête Sociale Générale found that 37% of women had been sexually assaulted, 71% of whom were between 15 and 24 years old (Statistique Canada, 2015). Importantly, several studies have shown that IPV at a young age occurs in both stable and sporadic sexual-affective relationships and among women with different socioeconomic statuses (Trygged et al., 2014; Bay-Cheng and Bruns, 2016). The consequences of this violence in adolescence and youth are numerous and introduce major obstacles for positive development.

At the psychological level, young women may experience symptoms of depression and anxiety (Ackard et al., 2007; Exner-Cortens et al., 2013), post-traumatic stress disorders (Wolitzky-Taylor et al., 2008), suboptimal psychosocial functioning, impaired self-esteem (Chiodo et al., 2012), and suicidal ideation (Ely et al., 2011; Exner-Cortens et al., 2013), as well as cognitive and emotional damage, which influences their long-term development (Ackard and Neumark-Sztainer, 2002).

Research has also shown that victims of IPV may engage in unhealthy behaviors, such as using tobacco, drugs and alcohol, and may exhibit antisocial behaviors (Roberts et al., 2003; Exner-Cortens et al., 2013; Foshee et al., 2013; Gilmore et al., 2016) and eating disorders (Ackard and Neumark-Sztainer, 2002; Sharp and Keyton, 2016). Additionally, many of those adverse consequences may extend into adulthood and increase the likelihood of establishing violent relationships later in life (Sunday et al., 2011; Turanovic and Pratt, 2015). At the educational level, evidence demonstrates an increase in the dropout rate and a decline in academic performance among victims of gender violence (Banyard and Cross, 2008; Holmes and Sher, 2013). In addition, these women are at higher risk for victimization during college (Smith et al., 2003).

A large number of studies have focused on investigating the causes, risk factors, and predictors of gender violence (Sheridan and Lyndon, 2012; Karlsson et al., 2016; Kast et al., 2016). Among those many series of factors, evidence supports the existence of a coercive discourse (Puigvert and Flecha, 2018), a discourse which, shaped by an imbalance in power within relationships, influences socialization into linking attractiveness to people with violent attitudes and behaviors, while non-violent people and relationships are – because of this coercive discourse – mostly perceived as convenient but not exciting. Importantly, the scientific examination of this coercive discourse indicates that its implicit pattern of attraction may be learned through direct and/or indirect experience throughout the lifespan, adolescence being a key period in which such learning can occur (Gómez, 2015). In the vast majority of media, movies, songs, video clips, TV shows, youth literature, and Internet forums, the male characters presented as most attractive and successful have dominant, aggressive, and sexist behaviors and attitudes toward women (Gómez, 2015). This can later affect some young women’s sexual-affective preferences and choices (Rebellon and Manasse, 2004; McDaniel, 2005; Montañés et al., 2013), talking then about coerced preferences (Puigvert and Flecha, 2018), i.e., preferences which are coercively shaped and driven by the existing dominant discourse. Likewise, research has shown that dialogs among friends can create expectations about behavior and gender in relation to the aggressive behavior of men (Kimmel, 1996; Giordano, 2003), so conversations within peer groups are likely to be shaped by the coercive discourse and might reproduce it. Yet the fact that the coercive discourse, and different kinds of masculinities and emotions (Ramírez Rodriguez et al., 2017) have been socially constructed opens up the possibility for the subjects to enact their own agency and free choice, and modify the influence of such discourse (Gómez, 2015; Puigvert, 2016).

The gender studies literature has indicated the importance of examining the self-experience of violent intimate relationships to better understand the socialization process in this area for every individual (Oliver and Valls, 2004). In this exploration, the first sexual-affective experiences – in both stable and sporadic relationships – are critical because they become an important basis of interpretation and behavior in subsequent relationships (Gómez, 2015). Life narratives are central in this sense (McAdams, 1998; Bruner, 2004; Akanle, 2018); what we remember about our personal past – that is, our autobiographical memories (Conway and Pleydell-Pearce, 2000) - and how we remember it influence our sense of self, current emotions, and prospective thinking. This is due to the key psychological functions that autobiographical memories accomplish. When we share autobiographical memories with others, we create and strengthen social bonds (Conway, 2003), and based on our personal memories, we make sense of our life, make decisions, plan our future (Klein et al., 2010; Vranic et al., 2018), and, overall, develop an identity (Baddeley, 2014). In the words of Kandel (2007, p. 10): “we are who we are because of what we learn and what we remember.”

Yet not all memories are equally relevant at all stages of life. Studies in the area of autobiographical memory have shown that most accessible memories are subject to the objectives of the “self” in every developmental stage (Conway and Holmes, 2004). With regard to our study, research has indicated that among adolescents and young people, the most salient memories are linked with love and the establishment of sexual-affective relationships (Conway and Holmes, 2004), that is, relationships which involve affective and sexual experiences in the form of dating, stable relationships, “hooking up,” etc. Recalling those memories not only maintains but also fosters feelings of intimacy and connection with the person who is remembered (Alea and Bluck, 2007). When speaking about memories of violent sexual-affective relationships, the transformation of such feelings of intimacy and connection – if any – with the perpetrator of violence becomes essential in order to prevent future victimization. In spite of the ability of autobiographical memories to influence prospective thinking (Williams et al., 2008; Klein et al., 2010), emotional wellbeing, and overall health (Rubin, 2010) the study of autobiographical memories of violent sexual-affective relationships as a way to tackle violence against women from a preventive perspective has been very scarce, even more from the point of view of interventions in school settings. In regard with this last aspect, literature in educational sciences shows that much needs to and can be done.

Research in education has well established the important role of schools, as central developmental contexts, in tackling all kinds of violence, including violence against girls and young women (Fineran and Bennett, 1999; Lavoie et al., 2000; Silverman et al., 2001). The benefits of addressing violent relationships in schools go beyond solving problems in social relations, but they reach academic achievement and learning processes, as they are inseparable from students’ emotional wellbeing (Eisenbraun, 2007). Once violence decreases, learning and achievement improve. For the specific case of gender violence, school-based research has shown that it is a type of violence that is too often involved in bullying in schools (Díaz-Aguado, 2006). Nonetheless, few studies about school violence address the gender violence dimension in specific ways (Farrington, 1993; O’Moore and Minton, 2005; Banks, 2010; Yoneyama and Naito, 2010). In terms of intervention, schools are ideal settings for the implementation of preventive strategies and programs (Ozer, 2006; Lundgren and Amin, 2015), and for the case of gender violence prevention even more, as schools, high schools and colleges are among the most essential settings for socialization in youth (Theimann, 2016).

Some prevention strategies in secondary schools have proven their efficacy at an international level. One example is Safe Dates, an evidence-based program focused on prevention of dating violence among teens (Foshee et al., 2014). Another example is The Fourth R, which has shown to be able to reduce violence in teen couples, and gives the possibility to other socialization agents, such as family members and teachers, to access the intervention strategies (Wolfe et al., 2009). Nevertheless, a meta-analysis of school-based interventions addressed to prevent and reduce violence in teen dating relationships concludes that in spite of some promising results, many initiatives implemented in educational settings are not decreasing violent relationships significantly (De La Rue et al., 2017). Therefore, it is central to advance toward the identification of educational actions that evidence their impact in preventing and responding to gender violence. Out study is a contribution in this regard.

Also, despite the relevance of autobiographical memories of violent sexual-affective relationships in relation to future victimization, existing prevention programs in schools rarely deal with personal memories. In addition, interventions in high schools are mostly designed without differentiating between young women who had any experience of violent sexual-affective relationships, stable or sporadic, and young women who had not. Nonetheless, the existing data already shared in the beginning of this introduction makes clear that victims of gender violence are found among very young females, so specific intervention strategies addressing those females’ needs appear necessary.

Current Study

Memories of violent sexual-affective relationships which, due to the coercive discourse, might include feelings of attraction and desire, place some young females at risk of victimization, given the prospective functions of such memories. Along the line of social impact of research (Reale et al., 2017; Soler-Gallart, 2017; Pulido et al., 2018), and in relation to key related findings from the Free Teen Desire project (Puigvert, 2015/2016), our study sought contributing to prevent gender violence revictimization. This task appeared promising in the light of scientific evidence from the field of memory studies.

Different from other types of human memories, autobiographical memories are malleable in nature (Cohen and Conway, 2008) - that is, they can be reconstructed through specific learning experiences and social interactions (Stone et al., 2010; Hirst and Rajaram, 2014). With regard to the topic under study here, this opens a window for memory-based interventions in schools that support the agency of young women to reconstruct memories of violent sexual-affective relationships, raising awareness on these personal experiences and changing the valence and arousal of the emotional memories toward increasing rejection of violent relationships experienced. That is the kind of intervention that we designed for the study reported in this article, an intervention which consisted of reading on love and attraction from a scientific perspective (Gómez, 2015) to support the possibility of memory recall and memory reconstruction if freely chosen by the participants in the enactment of their agency. The design of this intervention was framed by the current “social turn” in memory research (Hirst and Rajaram, 2014), which states that social interactions, social experiences, certain artefacts, and other sociocultural mediators scaffold individuals’ memory construction and reconstruction (Nelson and Fivush, 2004; Wagoner and Gillespie, 2014).

MATERIALS AND METHODS

Participants

The original sample comprised 75 college females attending a public university in a city in northern Spain. 10 participants were removed from analysis for failing to complete the task of reading the book chapters. Among the 65 young females included in the analyses, the ages ranged from 17 to 27 years (M = 20.16 years, SD = 2.77). Participants were recruited from in-person advertisements in some of their undergraduate classes and were not students of the researchers at that time. They were informed that participation was sought “for research on autobiographical memories of sexual-affective relationships from a gender perspective.” Inclusion criteria involved self-identification as having experienced IPV - as defined by the international scientific community (Breiding et al., 2015) - to some degree in a sporadic or stable intimate relationship and not having any diagnosed memory deficit. The researcher gave examples of concrete behaviors involving physical, psychological, and sexual violence according to the international definition of IPV (Breiding et al., 2015) that could be familiar for the participants. Ethically, this supported greater reliability in the self-identification, as well as prevented from being the writing of the memory reports triggers in the self-identification.

Material and Procedure

This research study followed all ethical standards for research involving human participants from Horizon 2020 (European Commission) as well as from the Declaration of Helsinki (World Medical Association [WMA], 2013). Before participants being involved in the study, the researchers fully informed them about the research and they completed written Informed Consent. Research participants had time to read the consent form and to ask questions to the researchers. Explanations were given by the researchers when necessary. The information provided in the consent form explained the objective of the study, the voluntary nature of participation, the possibility to withdraw from the study at any time, the procedure to collect the data, the materials and measures to be used, and the anonymity and privacy statement.

An ad hoc Ethics Committee was established for this specific study. The president of this Committee was Dr. Marta Soler, member of Ethical Review Panels of research projects of the European Framework Program. The other two members of the Committee were Dr. Teresa Sordé and Dr. Patricia Melgar. Teresa Sordé is evaluator of projects presented to calls of the European Research Framework Program. Patricia Melgar is founder member of the Plataforma Unitària contra les Violències de Gènere (Unitary platform against gender violence) in Catalonia (Spain). This Ethics Committee revised and approved the study.

Recall 1

After the study was presented and the participants responded to initial background questions, they proceeded with the memory-sharing portion of the research. This occurred in a typical classroom at the university. Female participants were asked to recall sexual-affective relationship memories with a male who had any violent attitude or behavior with them included in the international definition of IPV (Breiding et al., 2015). Specifically, participants were told that the memory could be about a sexual-affective relationship (sporadic or stable) that happened long ago or more recently, as long as the memory was accessible and related to a relationship with a man with violent behavior. The researcher also explained that it was possible that they had mixed feelings (positive and negative) or even only positive feelings toward the man and the relationship and that this was fine to report. Participants were given a few minutes to think about the relationship and events related to it, and then, they were asked to “write about where you were, what you did, and what you were thinking and feeling.”

The specific instructions were: “Now I want you to think about one or more episodes that were particularly meaningful to you in that sexual-affective relationship and your reactions to it. Try to just think freely about the event/s and the relationship, your experience of it, and what has happened since. Write down whatever comes to mind. I’m going to give you about 10 min to think about the event, your memory of it, and your reaction to it.” The experimenter allowed participants approximately 20 min to write about their memories. Their memories were probed to exhaustion. Participants wrote their memories in a computer at the university and left the document there. Later, the document was saved by the researchers in a USB and deleted from the computers, which belonged to the university. This ensured no possibility for the participants to go back to their writings.

After the reports were collected, participants completed the MMQ (Alea and Bluck, 2007).

Writing the memories in private – instead of sharing them orally in an interview – had the benefit of giving more intimacy to the female participant, as memories of violent sexual-affective experiences are personal, intimate, and highly emotional, and thus can be difficult to disclose to a researcher, someone who the participant does not know, and in a face-to-face situation. Likewise, the writing contributes to mitigate the effects of social desirability, which could manifest in loss of sincerity or less sharing of recalled memories. The writing of memory reports of traumatic and highly emotional autobiographical memories, as well as 20-min timing for the writing, is common in research designs of studies focused on this and similar topics (Alea, 2010; Harris et al., 2010).

Intervention

Participants were randomly assigned to an intervention group and to a control group, in which no intervention was applied. Before they left the room, participants were asked for their email addresses, and an electronic copy of selected pages (chapters 1, 3, 4, and 5) of the Spanish version (Gómez, 2004) of the book Radical Love. A Revolution for the 21st Century was sent immediately to participants in the intervention condition. They were given 10 days to read this material. No instructions were given regarding how and where to do the reading except that it must be performed individually. The timing of 10 days responds to ensuring enough time to make a comprehensive individual reading of the four chapters of the Radical Love book.

Recall 2

Exactly 10 days after the reading, the researchers emailed participants and asked them to recall the same event in their autobiographical memory that they had written about in the initial session. The instructions were, “First, please just think freely about the event/s and the relationship, your experience, and your feelings about it. Then, write your memories of the episodes (including thoughts, feelings, and experience) in a blank electronic document for 20 min (or less, if that is enough for you).” Participants were also asked to fill in a blank copy of the MMQ after they wrote down the memory report. Researchers asked participants to complete and return the memory report and the questionnaire by email as soon as possible. If participants did not respond within 2 days, the experimenters sent them a reminder email.

The Book Radical Love

A revolution for the 21st century (Gómez, 2015) was selected as a central stimulus in the intervention for the following reasons. First, it is a scholarly book that presents a social theory on love that states that love and attraction among humans have social roots. In this sense, the text reviews, discusses, and builds on theories on love and intimacy and elaborates the argument that patterns of attractiveness (what is considered attractive) have been constructed throughout history through social interactions and agents of socialization. In pointing to the social nature of love and attraction, the text makes clear the centrality of all subjects, of their human agency, to freely choose in the sexual and affective life, knowing the existence of coercive discourses. Second, the text includes the points of view of female and male adolescents collected from magazines, communicative life stories, and focus groups. In these texts, young participants share their thoughts about different types of male behavior and attitudes toward women and what many of these men think, demystifying any positive image of those masculinities. Third, the book employs a “language of desire” (Flecha and Puigvert, 2010), which describes reality in terms of like, desire, emotions, and feelings, in contrast to a “language of ethics,” which analyzes reality in terms of what is good and what is bad. Other research has shown that using a “language of desire” - instead of a “language of ethics” alone - is much more effective for deeply understanding and discussing the coercive discourse and, particularly, for individuals having real freedom to decide, dismantling attraction to violent masculinities (Puigvert, 2016). For the aforementioned reasons, Radical Love (Gómez, 2015) aids in separating attractiveness and violence.

Communicative discussion group after post-test with seven participants. Some of the participants in the intervention group asked the experimenters for a space to share their experiences of reading the book and what it had meant to them. Following the ethical conduct which is expected from researchers using the communicative methodology employed in the study (Gómez et al., 2011), the investigators responded to the participants’ demand organizing a communicative discussion group with the participants who asked for group sharing of their experience in the study. Indeed, the researchers had foreseen that this participants’ petition could arise given the emotional implications of the intervention. The final group comprised seven participants, who voluntarily nominated themselves to participate. The discussion in the focus group was centered on a broad theme: what the intervention meant to the participants and did for them. The researchers also participated in the dialog from their expert knowledge, providing support to participants when necessary.

Measures and Instruments

Memory Quality

Memory quality was assessed with items from the MQQ (Alea and Bluck, 2007). Specifically, questions were employed that focused on (a) feelings and emotions induced by the recall of the memory and (b) the last time participants had shared these memories. Regarding the first set of questions, all followed the simple format “Did this memory make you feel… (circle one number for each emotion),” and participants chose among happy, sad, afraid, surprised, and angry. Responses to all questions were given on a 5-point Likert scale ranging from not at all (1) to extremely (5). Regarding the last time they had shared these memories, the question posed to participants was “When was the last time you talked about or shared this memory with others? (check all that apply),” with possible responses being “yesterday,” “a week ago,” “a month ago,” “a year ago,” “more than a year ago,” “never,” and “others, please describe.”

Data Analysis

Coding of Memory Reports

The themes present in participants’ memory reports in both the intervention and control conditions were coded by the researchers in a line-by-line fashion. The early coding framework was built following a deductive flexible approach. We employed a main general category called “critical memory,” defined by Flecha et al. (2017). This theme was refined throughout the data analysis to respond to features related to that theme which emerged more strongly when the written memories were examined in detail. In particular, we used a subset (20%) of the transcripts to test the significance of the “critical memory” theme and see the potential emergence of other features relevant to this theme. The category “critical memory” included two codes and accounted for a significant number of statements given by our participants. Consensus for the coding was achieved through discussion. Discrepancies were resolved primarily by clarifying the interpretation of fragments of the written memories in relation to the definition of the main theme analyzed, along the lines that follow. According to the definition of “critical memory” (Flecha et al., 2017), text from the memory reports was coded as such when that piece of a participant’s narrative shared two subthemes at the same time: (a) Intimate Partner Violence (Code: IPV) and (b) Critical Consciousness (Code: CC). Code IPV implies explanation of episodes of IPV – as defined by the international scientific community (Breiding et al., 2015) – that described violent episodes and violent details in the stable or sporadic intimate relationship, including unwanted sexual contact, stalking acts, coercive control, defamation on social media, public humiliation, etc. Code CC indicates critical consciousness about the episode of IPV explained in the memory report (coded as IPV) as expressed through details about one’s behavior and/or feelings, and/or those of other close ones in relation to the violent episode and/or behavior and/or attitudes of the perpetrator. Sometimes, one’s feelings and behaviors are presented as analyzed through the lenses of the coercive discourse. Also, critical consciousness often results in making negative judgments about the violent episode and/or behavior and/or attitudes of the man. Those details work to explore and unpack the violent episode and the violent relationship at a deeper level. These memories are critical because they provide new insight into the memory, give new meaning to the experience and, of interest to this study, help encourage rejection of the experience and the perpetrator’s behavior and can empower the woman in relation to what occurred and to her sexual-affective future (Flecha et al., 2017).

After the category “critical memory” (Flecha et al., 2017), particularly its associated codes were refined, we individually coded all memory reports and the transcript of the focus group using NVivo software. We resolved disagreements by discussion. We identified theme frequencies and theme coverage percentage in the memory reports of participants in every condition. This served us to summarize some of the major qualitative themes generated from participants’ memory reports (Hesse-Biber, 2016). Qualitative analyses of the memory reports were also performed using the same codes – so that qualitative analyses were conducted of the same text that had been quantified – in order to understand the meanings constructed by participants and which were ascribed to critical memories. For the quantitative data, we conducted t-test analyses to examine whether there were differences in theme frequencies and theme coverage percentages between the pre-test and the post-test in the intervention condition (writing of memories and reading) and in the control condition (writing of memories with no reading). The same analyses were performed to explore whether there were differences between the pre-test and the post-test in every condition for results from the two selected questions of the MMQ. One of the questions examined the emotions induced by the recall of the autobiographical memories, and the other one examined the sharing of the memory with others. Data from the focus group was analyzed qualitatively searching for what the experience meant for the participants in the intervention group, focusing on personal impact. Additionally, a deductive analysis of the transcribed verbal data from the focus group was performed examining presence of “critical memories” in the group discussion. Contrasting this analysis of data from the focus group with data from the memory reports, which had been analyzed quantitatively and qualitatively, allowed raising trustworthiness (Lincoln and Guba, 1985), as well as it informed about consistency of the codes employed (Hesse-Biber, 2016).

RESULTS

Critical Memories

The participants who read Radical Love experienced a significant increase in critical memories related to the sexual-affective relationship shared in the memory report (see Table 1). This implied recalling and disclosing more episodic details of the relationship related to disdain, humiliation, and other IPV characteristics, accompanied by self-consciousness.

TABLE 1. Pre- and post-test critical memories.

[image: image]

The increase in critical memories occurred for both theme coverage t(25) = 3.65, p < 0.05, Cohen’s d = -0.91 (see Figure 1), and theme reference t(25) = 2.19 p < 0.05, Cohen’s d = -0.66 (see Figure 2) in the memory reports, and it did not occur in the controls for theme coverage, t(8) = 1.87, p > 0.05, Cohen’s d = -0.18 or theme reference, t(8) = 0.63, p > 0.05, Cohen’s d = 0.16.
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FIGURE 1. Pre- and post-test mean of coverage of critical memories by condition.
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FIGURE 2. Pre- and post-test mean of reference to critical memories by condition.



The qualitative analysis of the memory reports and the focus group for the “critical memories” theme informed us about the particular details participants recalled after reading the book Radical Love. The reading helped participants deepen their thinking into violent events in the relationship, helped them characterize the relationship as IPV, and increased their awareness of the type of relationship they had experienced.

One of the participants, Eva, shared her memory of a one-night encounter. A man with whom she had intercourse after he pressured her and ignored Eva the day afterward, disseminated a lie on social media about what had happened that night, identifying Eva in those messages. Eva was disappointed about what had occurred, particularly with the lying. In her memory narrative, she reported that after some time, the man pressured her to meet, and she accepted.

In what follows, the first part of the memory report written by Eva before she read Radical Love is presented:

We met a night during the summer, in a disco. We were both drunk, and we had almost not talked when we engaged in heavy petting. We were feeling very good and decided to go to the beach to be more relaxed. We did not make it, but we had a lot of sex. At sunrise, we decided to go back to the disco. (…).

After that, I didn’t meet him because I didn’t think that he was my type, and I did not like that he said things that did not happen. Though finally, he pressured me to meet, and my friends encouraged me to do it, and I accepted. (…)

He was handsome, nice, successful with girls, and funny, but he never made me feel comfortable [P #2]

In this first written narrative, Eva refers to the man’s violent behavior only once, not for what happened that night but that he pressured her to meet after that first encounter. In addition, Eva shares her feelings (disappointment, dislike) about the violent behavior of the man toward her: making a story up and disseminating it among her peers. A selection from Eva’s report explaining the same part of the episode, but now after the reading, follows:

That night, our aim was, basically, to have sex with the greatest number possible of guys, in order for us to feel cool, I guess. After engaging in petting with some guys, this one was the last one I had sex with that night. We were feeling good and went to the beach. To be honest, he pressured me so much to do so.

He kept pressuring me to meet, and, finally, I decided to get together. One friend told me he was a jerk and not to meet him. But all the other ones encouraged me to give him an opportunity (…).

Right now, he is a person that I disdain so much [P #2]

Here, Eva includes more critical memories. She reports two violent behaviors of the man toward her. First, and most important, Eva shares that the man pressured her so much to have sex. She adds that she is being honest in saying so. Second, she again explains that the man pressured her to meet after that violent sporadic relationship, but in this second version of the memory report, Eva emphasizes the coercive behavior of the man as she adds “kept” when referring to the man pressing her to meet. Third, and importantly, in the post reading version of Eva’s memory report, while she again mentions her friends when explaining the second time she met with the man, she states in the first place that among her friends, there was one who did not encourage her to get together but said that the man was a “jerk.” Afterward, Eva adds that the other friends thought differently and encouraged her to give him a second chance. Four, after the reading, Eva includes in her report that she feels disdain toward that violent man. All these available details after the reading are substantial differences in comparison with the first version of Eva’s memory report, show more explicitly the influence of the coercive discourse, and have important implications for awareness and prevention.

The events reported by the participants while in the communicative discussion group reflected well the influence of the coercive discourse in the sexual affective relationships reported, and contained details of critical memories, with explicit expression of situations of IPV and indicating awareness of those. In one of the moments of the group discussion, the participants focused on situations in which they did not want to have sex, but the guy coerced them. Idoia shared her story in this regard, in which can be observed: (a) a situation of IPV, (b) details about her emotions in the event, and (c) Idoia’s consciousness about her own behavior and feelings in the relationship while being critical about those:

It is assumed that if that person [the partner] is going to be angry if you are not going to do that [having sex] is because you should not be with that person. I think all of us have made that mistake [having sex under duress], perhaps because of fear of losing him or because, in fact, you feel comfortable with that person. [P #03]

Afterward, Nerea intervened building upon Idoia’s reflection. Nerea interprets Idoia’s story through the lenses of the influence of the coercive discourse which presents violent behaviors and attitudes as attractive. The participants manifested their agency to transform these situations; they shared that once they assume the event as it is, violent, and are critical about it, then “you feel so bad” and “absurd” and come to question their remaining in the relationship. In Nerea’s words:

You do not want to see what is happening because you love him. After that, you are aware and you feel so bad, and you think, fuck! I am absurd; I do not know why I have been enduring him. [P #10]

Emotions Induced by Memory Recall

The question of whether emotions induced by memory recall could change as a consequence of the reading was explored through an analysis of differences between the pre-test and post-test responses for one question on the MQQ (Alea and Bluck, 2007) that asked the following to participants in both conditions: “Did this memory make you feel… (circle one number for each emotion).” Responses were given on a 5-point Likert scale, ranging from not at all (1) to extremely (5), and the emotions explored were happy, afraid, surprised, and angry. Thus, dependent sample t-tests were conducted separately for the intervention and control groups. The results (see Table 2) suggested that the emotions induced by the recall of the memories changed between the pre-test and the post-test in both groups. However, the direction of the change was different between conditions for some of the emotions. Participants in the experimental group presented a significant decrease in happiness when recalling the memory after the intervention, t(31) = 1.73, p < 0.1, Cohen’s d = 0.29, and increases in feelings of concern t(31) = 1.31, p > 0.1, Cohen’s d = -0.51, surprise, t(31) = 0.63, p > 0.1, Cohen’s d = -0.10, and anger, t(31) = 0.50, p > 0.1, Cohen’s d = -0.06. Feelings of happiness when recalling the memories increased significantly in the control group t(30) = 0.62, p < 0.1, Cohen’s d = -0.10; concern did not change, t(28) = 0.16; p > 0.1, Cohen’s d = 0.02; and surprise, t(30) = 1.28, p > 0.1, Cohen’s d = 0.19, and anger, t(30) = 1.77, p < 0.1, Cohen’s d = 0.25, decreased, the latter significantly.

TABLE 2. Pre- and post-test differences in emotions induced by memory recall.
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Memory Sharing and Talk

The MQQ question about sharing and talking with others regarding particular memories related to the sexual-affective relationship was also incorporated in the analysis. Participants were asked: “When was the last time you talked about or shared this memory with others?” The answer was quantified on a 7-point scale ranging from “yesterday” to “never” and included the option of “Other, please describe.” To examine whether there were differences between the pre-test and the post-test in terms of the last time participants had shared or talked about the memory with others, a dependent sample t test was performed in every group condition. In the experimental group, the frequency with which memories were shared after the intervention increased significantly, t(31) = 2.41; p < 0.05, Cohen’s d = 0.29, while in the control group, the frequency of memory sharing was unchanged, t(30) = 1.66; p > 0.1, Cohen’s d = 0.17. Thus, the reading encouraged participants to talk about or share their memories with others more (see Table 3).

TABLE 3. Last occurrence of sharing and talking about memory.
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In particular, changes in memory sharing in the experimental group occurred in two main categories, with a number of participants changing after the reading from sharing their memories of the relationship “a year ago” to “yesterday” - that is, the day before the second measurement. In the pre-test, 3% of participants selected the “yesterday” option, and 19% selected “a year ago.” Later, in the post-test, 19% of participants selected “yesterday,” and 7% selected “a year ago.”

In addition, the results from the focus group informed us about how the sharing of memories with others occurred. One way participants shared their personal reflections evoked by the reading was through cell phone apps and other social media, as well as by meeting physically. For example, one of the participants said that while she was reading, she shared the main messages from the text with her friends through online chatting on WhatsApp because she realized that the lessons in the book applied not only to herself but also to her female friends who had had similar experiences of violent sexual-affective relationships. After sharing online, they ended up meeting at the participant’s house:

Participant: And while I was reading, I was chatting on WhatsApp with a friend: “Hey! I’m reading this, and this happens to you!,” and my friend said “Oh, keep reading, I would like to know more! Keep sending audios because I don’t understand this part…”

Researcher: So, did you explain it to your friend?

Participant: Yes, and after that, she came to my house, and I told her: “Ok, this situation is similar to your situation, you know, you can’t continue with this, eh… No!”

Prospective Thinking and Decision Making

In addition, the results from the qualitative analysis of the second version of the memory reports indicated that the experience of reading Radical Love (Gómez, 2015) led some participants to make decisions about introducing changes in the relationship if they were still in it, including freeing the relationship from violence and/or leaving the relationship temporarily: “Now I know that I can’t let him treat me like that” [P #17], “I have decided to stop talking to him for some time” [P #29]. Some participants also manifested engaging in new prospective thinking that consisted of avoiding the relationship with that same man at that time or with similar men in the future: “I know that I would never have a relationship with him or with men like him” [P #06]. What is more, one participant decided to break with the relationship weeks after the intervention.

DISCUSSION

Reconstructing Memories About Violent Sexual-Affective Experiences to Prevent Gender Violence Among Youth

The coercive discourse, which presents male violent behavior and attitudes toward women as attractive, has been identified in research as one more cause for violence against women (Valls et al., 2008). Our study examined the effectiveness of reading a scholarly text that questions such discourse to reconstruct young women’s autobiographical memories of violent sexual-affective relationships along preventive lines. The findings demonstrate that reading Radical Love: A revolution for the 21st Century (Gómez, 2004, 2015) did support changes in the autobiographical memories in two ways. The first was in their semantic and emotional content: the reading produced greater accessibility to and sharing of critical memories, an increase in negative emotions, and a decrease in positive emotions induced by the recall of the memory. Second, the reading increased the talking about and sharing of the memories recalled, and the reconstructed memories fostered prospective thinking that could support the avoidance of violent sexual-affective relationships in the future and even breaking with the violent relationship if it was present by the time of the study.

These results are consistent with central findings on the malleability of autobiographical memories and its social nature; they are subjective remembering of first-person experiences filled with emotion (Conway and Pleydell-Pearce, 2000; Cohen and Conway, 2008). Thus, one can look at the past and remember it differently depending on particular moods, time periods, new objectives of the self, and important life experiences, among other factors (Conway and Holmes, 2004). Our study provided data showing that reading Radical Love favored participants’ awareness about the influence of the coercive discourse in sexual-affective life in general, and also in their own past experiences. Upon such knowledge, the young women exercised their agency and decided to revise their memories of sporadic or stable violent sexual-affective relationships, which allowed them to look at their past critically and freely, beyond the lenses of the coercive discourse. The memory reconstruction resulted from this process. Our findings also shed new light on the power of a particular direction in memory reconstruction (which implies decreasing positive emotions and raising critical memories) to prevent gender violence among young women. Apart from confirming the reconstructive nature of autobiographical memories of violent sexual-affective relationships, our study shed light on how one simple intervention, reading Radical Love (Gómez, 2015), can scaffold such reconstruction in specific ways, via knowledge and human agency which can drive questioning coercive social influences in the interpretation of one’s past, supporting the prevention of IPV, namely, increasing both critical memories of violent sexual-affective experiences and negative emotions induced by the recall of those memories. Moreover, after the experience some participant women freely decided to abandon or take distance from the relationship if it was present by the time of the study and/or planning for a future with relationships with men with non-violent behavior and attitudes.

In line with the “social turn in memory research” (Hirst and Rajaram, 2014), our findings also reiterate the need to account for the social aspects of memory in order to understand human memory more deeply, showing, in particular, the importance of social context in the construction and reconstruction of autobiographical memories of sexual-affective experiences. Literature in sociology and gender studies has shown that attraction patterns are affected by a coercive discourse (Puigvert and Flecha, 2018) in which male with violent behavior and attitudes are presented as most sexually attractive. This coercive discourse often permeates the media, the peer group, and other socialization agents. Nonetheless, social and educational research has indicated that given their social construction, those attraction patterns can be changed with new interactions and social experiences that can drive learning new attraction patterns where desire is linked to dialog and respect. That learning can protect adolescents from gender violence (Gómez, 2015; Puigvert, 2015/2016). The research in the psychology of memory reported here adds to that literature, showing that the weakening of the association between attraction and violence – imposed by the coercive discourse – can also occur in personal memories of violent sexual-affective relationships, which play a crucial role in the development of the self (Conway and Pleydell-Pearce, 2000) and in planning the personal future (Klein et al., 2010). Our study has shown that by engaging in a concrete social experience, i.e., reading a book that empties men with violent behavior and attitudes of attractiveness, autobiographical memories of violent sexual-affective relationships can be revised semantically and emotionally in ways that weaken the connection between attractiveness and violence. The reading made participants move from more positive to more negative emotions when the memory of the relationship was recalled, as well as reading Radical Love (Gómez, 2015) supported the accessibility to details of the experience that demonstrated the violent character of the intimate relationship, as well as it raised reference to oneself in terms of adding details about one’s behavior and/or feelings, and/or those of other close ones in relation to the violent episodes and relationship. This notion of memory plasticity as a result of new social stimuli has been well developed in the literature on memory, including neuroscience and biology perspectives (Santiago Ramón, 1894; Bailey et al., 2015), but its application to the prevention of violence against young women is novel, even more, in its application to education.

Specifically, the reading of Radical Love supported the accessibility to critical memories of the violent sexual-affective relationship and aided in their disclosure. After reading, participants shared more details (facts and feelings) in their memory reports that informed about the violent or unhealthy nature of the relationship. This did not occur among the controls. The critical episodic details shared involved references to tension, lies, control, pressure, and despising, along with a certain critical awareness about the violent nature of the behavior and/or attitudes of the man in the relationship toward the woman sharing the memory. Although all participants identified as having experienced a negative sexual-affective relationship, as this was a selection criterion of the study, critical memories –as defined in this study – were loose in the first round of reports. This reveals that reading Radical Love increased the accessibility to critical memories and raised awareness, showing the dynamic character of autobiographical memories (Wang, 2016).

The self-discrepancy approach also helps interpreting our results. Applied to intimate relationships, self-discrepancy theory (Higgins, 1987) indicates that real-ideal discrepancy supports relationship dissatisfaction (Casad et al., 2015). Our data showed that through the reading, the women in the intervention group accessed and disclosed more details of the unhealthy relationship they had, this making them more conscious about the real type of relationship they had as was evidenced in their own words in the memory narratives after the reading as well as in the focus group. Also, the decrease in happiness in the intervention group when recalling the memory after the reading (which did not happen in the control group) and the decisions and prospective thinking that some participants shared after the reading, such as ending the reported relationship and/or deciding not to have similar relationships in the future, can be explained by real-ideal discrepancy regarding the relationship they had. Further examination of the specific interactions among accessibility to critical memories, increased critical consciousness, real-ideal discrepancy, and impacts on the directive functions of autobiographical memories are a promising area of research in the application of memory studies to the prevention and overcoming of gender violence among youth.

After the reading, females in the intervention group felt less happy, more concerned, and angrier when recalling the relationship. The opposite trend occurred among the controls. This finding is meaningful from the perspective of the interactions between memory and emotion. Prior research has shown that emotions and emotional goals experienced at the time of autobiographical retrieval can influence the information recalled (Holland and Kensinger, 2010). Feeling less happy, more concerned, and more surprised with the new recall could influence the recall of more critical memories. Likewise, it could be plausible that recalling critical episodic details and non-positive emotional contents after the reading might enhance feelings of sadness, surprise, and concern. Building on the results of this study, future research could explore the particular connections among critical memories, the emotional content of memories, and the emotions induced by recall. This inquiry could advance our understanding of the relationship between emotions and autobiographical memories of violent sexual-affective relationships, and it could shed some light upon what element (critical memories, emotional memory contents, or recalled-induced emotions) is best to focus on first in terms of memory-based interventions that aim to prevent gender violence from schools.

Additionally, reading Radical Love encouraged participants to share their memory with others. Participants in the focus group explained that they shared the lessons from the book and their revised memories with female friends who they thought and/or knew had similar sexual experiences. This did not occur in the control group. The experimental participants explained that they did so because they thought that it could help other women avoiding the same experiences. This result shows that social experiences, like reading on a topic connected to memories that are most central at a particular life stage: love and attraction (Conway and Holmes, 2004), make the social (Alea and Bluck, 2003) and the directive (McAdams et al., 2001) functions of autobiographical memories of sexual-affective relationships interact. More specifically, our finding points to a new social function of sharing autobiographical memories of violent sexual-affective relationships after reading Radical Love: cultivating friendship through female solidarity. Future research could examine with more detail the extent at which this sharing develops or maintain intimacy, teach and inform, and establish empathy with female friends, as other studies have pointed out such outcomes from autobiographical memory sharing in general (Alea and Bluck, 2007) but not for the case of memories of gender violence in particular. Even how such sharing contributes to meaning making in the young women involved in the intervention seems relevant to be further investigated in the light of other studies on personal meaning fueled by one’s commitment to others’ wellbeing (Tellado, 2017; Garcia et al., 2018). Generally, this unexpected result expanded the social impact of the study (Flecha et al., 2015), opening possibilities of transformative memory reconstruction in other young women beyond the study participants.

Limitations and Future Research

There are limitations in the research reported. One of them is related to the stability of change. The measures of memory (memory reports and questionnaires) were conducted 10 days after the reading material was given to participants. To examine the persistence of change or the degree of persistence, this measurement should be repeated beyond the following 10 days, such as in 1- or 3-month intervals. The availability of such data could reveal more about the power of Radical Love to reconstruct emotional memories of violent relationships in the mid- and long term, as we are seeking more stable changes in cognition and emotion that can support prevention of gender violence throughout development. A second limitation might be, particularly for certain researchers in the emotion field, the self-reported nature of the study. It could be questioned whether there was a discrepancy between what the participants expressed that they felt and what they actually felt during their experience of the IPV and during their recall of the memory itself. It could be argued in this sense that the results are affected by social desirability and, more broadly, by the well-examined power of individual motivations on recall (McDonald and Hirt, 1997). Nonetheless, this second limitation could be contested from the autobiographical memory literature itself, which states that what matters most in human memory is the account of a memory that a person gives to herself and to others, as that is how the memory becomes recoded every time the person shares it (Stone et al., 2010). Nevertheless, the two limitations mentioned are addressed in a new research project (CREA, 2017/2019) in which some of the authors of this article are now engaged; it includes a repeated-measures longitudinal study that observes with behavioral and psychophysiological data the sustained impact of various actions of preventive socialization of gender violence upon the transformative reconstruction both of memories of violent sexual-affective experiences and of implicit emotional reactions associated to the recall of those memories. This new project is conducted in high schools and includes, among others, the intervention reported in this article.

A third limitation in our study is that participants in the reading condition also shared their experiences more with friends. While this is a result of the intervention, this sharing could also be in part responsible for the increase in critical memories. The complex ways in which emotion and memory interact have been pointed out before in our discussion (Holland and Kensinger, 2010). Future analyses could explore the relationship between sharing both the content of the book and one’s memories with others, and changes (if any) in critical memories and emotions induced by the recall of autobiographical memories of violent sexual-affective experiences. This directive for future research in the area of autobiographical memory about gender violence is again strengthened by research framed by the “social turn” in memory studies (Hirst and Rajaram, 2014), which indicates that memories are affected (in its coding and retrieval phases) by social interaction, in which verbal communication and dialog with others about memories (Hedrick et al., 2009) seems to play a central role in memory consolidation and construction. According to this area of research, memory scholars should devote more efforts to explore the scaffolding mechanisms of memory (Nelson and Fivush, 2004). Our study, with its findings on the scaffolding role of reading Radical Love upon memory, as well as with its results on memory sharing produced by reading address that demand. Pursuing this line of research with longitudinal studies and similar interventions will advance the understanding of the mediated nature of memory and cognition (Vygotsky, 1980).

Practical Implications

From the point of view of implications for practice, this research was particularly relevant and innovative. A novel meta-analysis of school-based programs implemented in secondary schools that sought to prevent or reduce incidents of dating violence, concluded the need for incorporating skill-building components (De La Rue et al., 2017). Also, other reviews of intervention strategies in education have indicated the necessity to provide adolescents and youth with the tools to be more critical about violence (Aiello et al., 2018), including gender violence in their everyday experiences and respond to them (Eisenbraun, 2007). Our study provides one evidence-based instrument that teachers, school psychologists, and other educational agents can employ to tackle gender violence from schools and which precisely provides students with cognitive tools to better manage and respond to violence in sexual-affective relationships and to be critical with the coercive discourse that much affects their developmental contexts. Additionally, this intervention, while preventive, takes into account that a relevant number of young women in secondary schools and first college years have already experienced sporadic or stable sexual-affective relationships, and some of those are violent. In terms of innovation, the psycho-educational intervention that we studied is also novel because actions to prevent and respond to gender violence among young women from schools have not usually included the perspective of memory reconstruction.

Educationally, our study adds to the line of research on educational actions that foster preventive socialization of gender violence by evidencing the power of reading scientific literature that empties violence of attractiveness for autobiographical memory reconstruction as a vehicle for preventing and reducing violence against young women. Overall, the findings from our study suggest that educational programs addressed to youth and which seek to prevent and respond to gender violence in stable and sporadic intimate relationships can benefit from incorporating memory-based interventions from a reconstructive and transformative perspective. Schools can employ this educational action as part of a program of gender violence prevention and intervention, with the multiple benefits that addressing this problem has for achievement, sense of school belonging and overall mental health of future generations (De La Rue et al., 2017).

AUTHOR CONTRIBUTIONS

SR-P and LU-L conducted the research and investigation process. LP contributed to the conceptualization of the study in relation to the Free_Teen_Desire project. LU-L performed the data collection and SR-P conducted the data analysis, with a particular focus on memory. SR-P, LU-L, LP, and EA contributed to the formal analyses and discussion of the data. SR-P, LU-L, LP, and EA collaborated in writing the manuscript, revised it and approved the submitted version.

REFERENCES

Ackard, D. M., Eisenberg, M. E., and Neumark-Sztainer, D. (2007). Long-term impact of adolescent dating violence on the behavioural and psychological health of male and female youth. J. Pediatr. 151, 476–481. doi: 10.1016/j.jpeds.2007.04.034

Ackard, D. M., and Neumark-Sztainer, D. (2002). Date violence and date rape among adolescents: associations with disordered eating behaviours and psychological health. Child Abuse Negl. 26, 455–473. doi: 10.1016/S0145-2134(02)00322-8

Aiello, E., Puigvert, L., and Schubert, T. (2018). Preventing violent radicalization of youth through dialogic evidence-based policies. Int. Sociol. 33, 435–453. doi: 10.1177/0268580918775882

Akanle, O. (2018). International migration narratives: systemic global politics, irregular and return migrations. Int. Sociol. 3, 161–170. doi: 10.1177/0268580918757105

Alea, N. (2010). The prevalence and quality of silent, socially silent, and disclosed autobiographical memories across adulthood. Memory 18, 142–158. doi: 10.1080/09658210903176486

Alea, N., and Bluck, S. (2003). Why are you telling me that? A conceptual model of the social function of autobiographical memory. Memory 11, 165–178. doi: 10.1080/741938207

Alea, N., and Bluck, S. (2007). I’ll keep you in mind: the intimacy function of autobiographical memory. Appl. Cogn. Psychol. 21, 1031–1111. doi: 10.1002/acp.1316

Baddeley, A. (2014). Essentials of Human Memory. Hove: Psychology Press.

Bailey, C. H., Kandel, E. R., and Harris, K. M. (2015). Structural components of synaptic plasticity and memory consolidation. Cold Spring Harb. Perspect. Biol. 7:a021758. doi: 10.1101/cshperspect.a021758

Banks, S. M. (2010). Addressing violence in middle schools. Clearing House 73, 209–210. doi: 10.1080/00098650009600952

Banyard, V. L., and Cross, C. (2008). Consequences of teen dating violence: understanding intervening variables in ecological context. Violence Against Women 14, 998–1013. doi: 10.1177/1077801208322058

Bay-Cheng, L. Y., and Bruns, A. E. (2016). Yes, But. Young Women’s views of unwanted sex at the intersection of gender and class. Psychol. Women Q. 14, 204–217. doi: 10.1177/0361684316653902

Black, M. C., Basile, K. C., Breiding, M. J., Smith, S. G., Walters, M. L., Merrick, M. T., et al. (2011). The National Intimate Partner and Sexual Violence Survey (NISVS): 2010 Summary Report. Atlanta, GA: National Center for Injury Prevention and Control.

Blattner, B., Liepe, K., Schultes, K., Hehl, L., and Brzank, P. (2015). Non-respectful behavior and violence in romantic relationships between adolescents: prevalence and quality of life among hesse pupils. Gesundheitswesen 77, 895–900. doi: 10.1055/s-0034-1387714

Blom, H., Hogberg, U., Olofsson, N., and Dannielson, I. (2016). Multiple violence victimisation associated with sexual ill health and sexual risk behaviours in Swedish youth. Eur. J. Contracept. Reprod. Health Care 21, 49–56. doi: 10.3109/13625187.2015.108922

Breiding, M. J., Basile, K. C., Smith, S. G., Black, M. C., and Mahendra, R. R. (2015). Intimate Partner Violence Surveillance: Uniform Definitions and Recommended Data Elements, Version 2.0. Atlanta: National Centre for Injury Prevention and Control, Centre for Disease Control and Prevention.

Bruner, J. (2004). Life as narrative. Soc. Res. 71, 691–710.

Casad, B. J., Salazar, M. M., and Macina, V. (2015). The real versus the ideal: predicting relationship satisfaction and well-being from endorsement of marriage myths and benevolent sexism. Psychol. Women Q. 39, 119–129. doi: 10.1177/036168431452830

Chiodo, D., Crooks, C. V., Wolfe, D. A., McIsaac, C., Hughes, R., and Jaffe, P. G. (2012). Longitudinal prediction and concurrent functioning of adolescent girls demonstrating various profiles of dating violence and victimization. Prev. Sci. 13, 350–359. doi: 10.1007/s11121-011-0236-3

Cohen, G., and Conway, M. A. (eds) (2008). Memory in the Real World, 3rd Edn, London: Psychology Press, 21–90.

Conway, M. A. (2003). Cognitive-affective mechanisms and processes in autobiographical memory – Commentary. Memory 11, 217–224. doi: 10.1080/741938205

Conway, M. A., and Holmes, A. (2004). Psychosocial stages and the availability of autobiographical memories. J. Pers. 72, 461–480. doi: 10.1111/j.0022-3506.2004.00269.x

Conway, M. A., and Pleydell-Pearce, C. W. (2000). The construction of autobiographical memories in the self-memory system. Psychol. Rev. 107, 261–288. doi: 10.1037/0033-295X.107.2.261

CREA (2017/2019). MEMO4LOVE: Social Interactions and Dialogues that Transform Memories and Promote Sexual-Affective Relationships Free of Violence from High Schools. R + D National Plan. Madrid: Spanish Ministry of Economy and Competitiveness.

De La Rue, L., Polanin, J. R., Espelage, D. L., and Pigott, T. D. (2017). A meta-analysis of school-based interventions aimed to prevent or reduce violence in teen dating relationships. Rev. Educ. Res. 8, 7–34. doi: 10.3102/0034654316632061

Díaz-Aguado, M. J. (2006). Sexismo, violencia de género y acoso escolar. Propuestas para una prevención integral de la violencia. Revista de Estudios de Juventud 73, 38–57.

Eisenbraun, K. D. (2007). Violence in schools: prevalence, prediction, and prevention. Agress. Violent Behav. 12, 459–469. doi: 10.1016/j.avb.2006.09.00

Ely, G. E., Nugent, W. R., Cerel, J., and Vimbba, M. (2011). The relationship between suicidal thinking and dating violence in a sample of adolescent abortion patients. Crisis 32, 246–253. doi: 10.1027/0227-5910/a000082

European Union Agency for Fundamental Rights (2014). Victims of Crime in EU: the Extent and Nature of Support for Victims. Available at: http://fra.europa.eu/en/publication/2014/victims-crime-eu-extent-and-nature-support-victims

Exner-Cortens, D., Eckenrode, J., and Rothman, E. (2013). Longitudinal associations between teen dating violence victimization and adverse health outcomes. Pediatrics 131, 71–78. doi: 10.1542/peds.2012-1029

Farrington, D. (1993). Understanding and preventing bullying. Crime Justice Rev. Res. 17, 381–458. doi: 10.1086/449217

Fineran, S., and Bennett, L. (1999). Gender and power issues of peer sexual harassment among teenagers. J. Interpers. Violence 14, 626–641. doi: 10.1177/088626099014006004

Flecha, A., and Puigvert, L. (2010). “Contributions to social theory from dialogic feminism: giving voice to all women,” in Examining Social Theory, ed. D. Chapman (New York, NY: Peter Lang), 161–174.

Flecha, R., Oliver, E., Puigvert, L., and Soler, M. (2017). Analitical Categories that Result from the Research Line on Preventive Socialization of Gender Violence Developed by CREA. Available at: https://archive.org/stream/CategoriasAnalisisSPV/categorias%20analisis%20SPV_djvu.txt.

Flecha, R., Soler, M., and Sordé, T. (2015). Europe must fund social sciences. Nature 520, 193–193. doi: 10.1038/528193d

Foshee, V. A., McNaughton, H. L., Gottfredson, N. C., Chang, L. Y., and Ennett, S. T. (2013). A longitudinal examination of psychological, behavioural, academic, and relationship consequences of dating abuse victimization among a primarily rural sample of adolescents. J. Adolesc. Health 53, 723–729. doi: 10.1016/j.jadohealth.2013.06.016

Foshee, V. A., Reyes, L. M., Agnew-Brune, C. B., Simon T. R., Vagi, K. J., Lee, R. D., et al. (2014). The effects of the evidence-based safe dates dating abuse prevention program on other youth violence outcomes. Prev. Sci. 15, 907–916. doi: 10.1007/s11121-014-0472-4

Garcia, C., Gairal, R., Munté, A., and Plaja, T. (2018). Dialogic literary gatherings and out-of-home child care: creation of new meanings through classic literature. Child Fam. Soc. Work 23, 62–70. doi: 10.1111/cfs.12384

Gilmore, A. K., Granato, H. F., Wilson, S. M., and George, W. H. (2016). Sexual assault and heavy episodic drinking among women of asian/pacific islander ancestry and women of european ancestry. Psychol. Women Q. 19, 441–459. doi: 10.1177/0361684316648312

Giordano, P. C. (2003). Relationships in adolescence. Annu. Rev. Sociol. 29, 257–281. doi: 10.1146/annurev.soc.29.010202.100

Gómez, A., Puigvert, L., and Flecha, R. (2011). Critical communicative methodology: informing real social transformation through research. Qualit. Inq. 17, 235–245. doi: 10.1177/1077800410397802

Gómez, J. (2004). El amor en la Sociedad del Riesgo. Una tentativa educativa. Barcelona: Hipatia.

Gómez, J. (2015). Radical Love: A Revolution for the 21st century. New York, NY: Peter Lang.

Harris, C. B., Barnier, A. J., Sutton, J., and Keil, P. G. (2010). How did you feel when “The Crocodile Hunter” died? Voiing and silencing in conversation influences memory for an autobiographical event. Memory 18, 185–197. doi: 10.1080/09658210903153915

Hedrick, M., Haden, C. A., and Ornstein, P. A. (2009). Elaborative talk during and after an event: conversational style influences children’s memory reports. J. Cogn. Dev. 10, 188–209. doi: 10.1080/15248370903155841

Hesse-Biber, S. (2016). Qualitative or mixed methods research inquiry approaches: some loose guidelines for publishing in sex roles. Sex Roles 74, 6–9. doi: 10.1007/s11199-015-0568-8

Higgins, E. T. (1987). Self-Discrepancy: a theory self and affect. Psychol. Rev. 94, 319–340. doi: 10.1037/0033-295X.94.3.319

Hirst, W., and Rajaram, S. (2014). Towards a social turn in memory: an introduction to a special issue on social memory. J. Appl. Res. Mem. Cogn. 3, 239–243. doi: 10.1016/j.jarmac.2014.10.001

Holland, A., and Kensinger, E. A. (2010). The importance of regulatory goal states for autobiographical memory: a reply to Levine and Rubin reply. Phys. Life Rev. 7, 136–138. doi: 10.1016/j.plrev.2010.01.014

Holmes, K., and Sher, L. (2013). Dating violence and suicidal behaviour in adolescents. Int. J. Adolesc. Med. Health 25, 257–261. doi: 10.1515/ijamh-2013-0059

Kandel, E. R. (2007). In Search of Memory: The Emergence of a New Science of Mind. New York, NY: W. W. Norton and Company.

Karlsson, M. E., Temple, J. R., Weston, R., and Le, V. D. (2016). Witnessing interparental violence and acceptance of dating violence as predictors for teen dating violence victimization. Violence Against Women 22, 625–646. doi: 10.1177/1077801215605920

Kast, N., Eisenberg, M., and Sieving, R. (2016). The role of parent communication and connectedness in dating violence victimization among latino adolescents. J. Interpers. Violence 31, 1932–1955. doi: 10.1177/0886260515570750

Kimmel, M. (1996). Manhood in America: a Cultural History. New York, NY: Free Press.

Klein, S. B., Robertson, T. E., and Delton, A. W. (2010). Facing the future: memory as an evolved system for planning future acts. Mem. Cognit. 38, 13–22. doi: 10.3758/MC.38.1.13

Krahé, B., Berger, A., Vanwesenbeeck, I., Bianchi, G., Chliaoutakis, J., Fernández-Fuertes, A. A., et al. (2015). Prevalence and correlates of young people’s sexual aggression perpetration and victimization in 10 European countries: a multi-level analysis. Cult. Health Sex. 17, 682–699. doi: 10.1080/13691058.2014.989265

Lavoie, F., Robitaille, L., and Hébert, M. (2000). Teen dating relationships and aggression: an exploratory study. Violence Against Women. 6, 6–36. doi: 10.1177/10778010022181688

Leen, E., Sorbring, E., Mawer, M., Holdsworth, E., Helsing, B., and Bowen, E. (2013). Prevalence, dynamic risk factors and the efficacy of primary interventions for adolescent dating violence: an international review. Aggress. Violent Behav. 18, 159–174. doi: 10.1016/j.avb.2012.11.015

Lincoln, Y. S., and Guba, E. G. (1985). Naturalistic Inquiry. Thousand Oaks, CA: Sage.

Lundgren, R., and Amin, A. (2015). Addressing intimate partner violence and sexual violence among adolescents: emerging evidence of effectiveness. J. Adolesc. Health 56, S42–S50. doi: 10.1016/j.jadohealth.2014.08.012

McAdams, D. P. (1998). The role of defense in the life story. J. Pers. 66, 1125–1146. doi: 10.1111/1467-6494.00044

McAdams, D. P., Reynolds, J., Lewis, M., Patten, A. H., and Bowman, P. J. (2001). When bad things turn good and good things turn bad: sequences of redemption and contamination in life narrative and their relation to psychosocial adaptation in midlife adults and in students. Pers. Soc. Psychol. Bull. 27, 474–485. doi: 10.1177/0146167201274008

McDaniel, A. (2005). Young women’s dating behavior: why not date a nice guy? Sex Roles 53, 347–359. doi: 10.1007/s11199-005-6758-z

McDonald, H. E., and Hirt, E. R. (1997). When expectancy meets desire: motivational effects in reconstructive memory. J. Pers. Soc. Psychol. 71, 5–23. doi: 10.1037/0022-3514.72.1.5

Montañés, P., de Lemus, S., Moya, M., Bohner, G., and Megías, J. L. (2013). How attractive are sexist intimates to adolescents? The influence of sexist beliefs and relationship experience. Psychol. Women Q. 37, 494–506. doi: 10.1177/0361684313475998

Nelson, K., and Fivush, R. (2004). The emergence of autobiographical memory: a social cultural developmental theory. Psychol. Rev. 111, 486–511. doi: 10.1037/0033-295X.111.2.486

Oliver, E., and Valls, R. (2004). Violencia de Género. Investigaciones Sobre Quiénes, Por qué y Cómo Superarla. Barcelona: El Roure.

O’Moore, M., and Minton, S. (2005). Evaluation of the effectiveness of an anti-bullying programme in primary schools. Aggress. Behav. 31, 609–622. doi: 10.1002/ab.20098

Ozer, E. J. (2006). Contextual effects in school-based violence prevention programs: a conceptual framework and empirical review. J. Prim. Prev. 27, 315–340. doi: 10.1007/s10935-006-0036-x

Puigvert, L. (2016). Female university students respond to gender violence through dialogic feminist gatherings. Int. Multidiscip. J. Soc. Sci. 5, 183–203. doi: 10.17583/rimcis.2016.2118

Puigvert, L., and Flecha, R. (2018). Definitions of Coercive Discourse, Coerced Preferences and Coerced Hooking-up. This Work is Licensed Under the Creative Commons Attribution- NonCommercial-NoDerivatives 4.0 International License. Available at: https://creativecommons.Org/licenses/by-nc-nd/4.0/.

Puigvert, L. (2015/2016). Fee Teen Desire. Transforming adolescents’ desires through dialogue for relationships free of violence. Marie Sklodowska-Curie grant, European Union’s Horizon 2020 research and innovation programme. Agreement No. 659299.

Pulido, C., Redondo-Sama, G., Sordé-Martí, T., and Flecha, R. (2018). Social impact in social media: a new method to evaluate the social impact of research. PLoS One 13:e0203117. doi: 10.1371/journal.pone.0203117

Ramírez Rodriguez, J. C., Gómez González, M. P., Guitiérrez de la Torre, N. C., and Sucilla Rodriguez, M. V. (2017). Masculinidades y emociones como construcciones socioculturales: una revisión bibliométrica. Masc. Soc. Change 6, 217–256. doi: 10.17583/mcs.2017.2734

Reale, E., Avramov, D., Canhial, K., Donovan, C., Flecha, R., Holm, P., et al. (2017). A review of literature on evaluating the scientific, social and political impact of social sciences and humanities research. Res. Eval. rvx025, 1–11. doi: 10.1093/reseval/rvx025

Rebellon, C. J., and Manasse, M. (2004). Do «Bad boys» really get the girls? Delinquency as a cause and consequence of dating behavior among adolescents. Justice Q. 21, 355–389. doi: 10.1080/07418820400095841

Roberts, T. A., Klein, J. D., and Fisher, S. (2003). Longitudinal effect of intimate partner abuse on high-risk behavior among adolescents. Arch. Pediatr. Adolesc. Med. 157, 875–881. doi: 10.1001/archpedi.157.9.875

Rubin, D. C. (2010). Emotion and autobiographical memory: considerations from posttraumatic stress disorder. Phys. Life Rev. 7, 132–133. doi: 10.1016/j.plrev.2010.01.006

Santiago Ramón, Y. C. (1894). The croonian lecture: la fine structure des centres nerveux. Proc. R. Soc. Lond. B Biol. Sci. 55, 444–468.

Sharp, E. A., and Keyton, K. (2016). Caught in a bad romance? The negative effect of normative dating and marital ideologies on women’s bodies. Sex Roles 75, 15–27. doi: 10.1007/s11199-016-0610-5

Sheridan, L., and Lyndon, A. (2012). The influence of prior relationship, gender, and fear on the consequences of stalking victimization. Sex Roles 66, 340–350.

Silverman, J. G., Raj, A., Mucci, L. A., and Hathaway, J. E. (2001). Dating violence against adolescent girls and associated substance use, unhealthy weight control, sexual risk behavior, pregnancy, and suicidality. JAMA 286, 572–579. doi: 10.1001/jama.286.5.572

Smith, P. H., White, J. W., and Holland, L. J. (2003). A longitudinal perspective on dating violence among adolescent and college-age women. Am. J. Public Health 93, 1104–1109. doi: 10.2105/AJPH.93.7.1104

Soler-Gallart, M. (2017). Achieving Social Impact. Sociology in the Public Sphere. Berlin: Springer.

Statistique Canada (2015). La Victimisation Criminelle au Canada, 2014. Available at: http://www.statcan.gc.ca/pub/85-002-x/2015001/article/14241-fra.htm

Stone, C. B., Barnier, A. J., Sutton, J., and Hirst, W. (2010). Building consensus about the past: schema consistency and convergence in socially shared retrieval-induced forgetting. Memory 18, 170–184. doi: 10.1080/09658210903159003

Sunday, S., Kline, M., Labruna, V., Pelcovitz, D., Salzinger, S., and Kaplan, S. (2011). The role of adolescent physical abuse in adult intimate partner violence. J. Interpers. Violence 26, 3773–3789. doi: 10.1177/0886260511403760

Tellado, I. (2017). Bridges between individuals and communities: dialogic participation fueling meaningful social engagement. Res. Ageing Soc. Policy 5, 8–31. doi: 10.4471/rasp.2017.2389

Theimann, M. (2016). School as a space of socialization and prevention. Eur. J. Criminol. 13, 67–91. doi: 10.1177/1477370815597254

Trygged, S., Hedlund, E., and Karehol, I. (2014). Living in danger: previous violence, socioeconomic position, and mortality risk among women over a 10-year period. Soc. Work Public Health 29, 114–120. doi: 10.1080/19371918.2013.776350

Turanovic, J. J., and Pratt, T. C. (2015). Longitudinal effects of violent victimization during adolescence on adverse outcomes in adulthood: a focus on prosocial attachments. J. Pediatr. 166, 1062–1069. doi: 10.1016/j.jpeds.2014.12.059

United Nations Statistics Division (2015). World’s Women 2015. Trends and Statics. New York, NY: United Nations Statistics Division.

Valls, R., Puigvert, L., and Duque, E. (2008). Gender violence among teenagers-Socialization and prevention. Violence Against Women 14, 759–785. doi: 10.1177/1077801208320365

Vranic, A., Jelic, M., and Tonkovic, M. (2018). Functions of autobiographical memories in younger and older adults. Front. Psychol. 9:219. doi: 10.3389/fpsyg.2018.00219

Vygotsky, L. S. (1980). Mind in Society: The Development of Higher Psychological Processes. Cambridge, MA: Harvard University Press.

Wagoner, B., and Gillespie, A. (2014). Sociocultural mediators of remembering: an extension of Bartlett’s method of repeated reproduction. Br. J. Soc. Psychol. 53, 622–639. doi: 10.1111/bjso.12059

Wang, Q. (2016). Remembering the self in cultural contexts: a cultural dynamic theory of autobiographical memory. Mem. Stud. 9, 295–304. doi: 10.1177/1750698016645238

Williams, H. L., Conway, M. A., and Cohen, G. (2008). “Autobiographical memory,” in Memory in the Real World, ed. M. A. Conway (New York, NY: Psychology Press), 21–90.

Wolfe, D. A., Crooks, C., Jaffe, P., Chiodo, D., Hughes, R., Ellis, W., et al. (2009). A school-based program to prevent adolescent dating violence: a cluster randomized trial. Arch. Pediatr. Adolesc. Med. 163, 692–699. doi: 10.1001/archpediatrics.2009.69

Wolitzky-Taylor, M. A., Ruggiero, K. J., Danielson, C. K., Resnick, H., Hanson, R. F., Smith, D. W., et al. (2008). Prevalence and correlates of dating violence in a national sample of adolescents. J. Am. Acad. Child Adolesc. Psychiatr. 47, 755–762. doi: 10.1097/CHI.0b013e318172ef5f

World Health Organization (2015). Adolescents: Health Risks and Solutions. Available at: http://www.who.int/mediacentre/factsheets/fs345/en/

World Medical Association [WMA] (2013). World Medical Association Declaration of Helsinki: ethical principles for medical research involving human subjects. JAMA 310, 2191–2194. doi: 10.1001/jama.2013.281053

Ybarra, M. L., Espelage, D. L., Langhinrichsen-Rohling, J., Korchmaros, J. D., and Boyd, D. (2016). Lifetime prevalence rates and overlap of physical, psychological, and sexual dating abuse perpetration and victimization in a national sample of youth. Arch. Sex. Behav. 45, 1083–1099. doi: 10.1007/s10508-016-0748-9

Yoneyama, S., and Naito, A. (2010). Problems with the paradigm: the school as a factor in understanding bullying (with special reference to Japan). Br. J. Sociol. Educ. 24, 315–330. doi: 10.1080/01425690301894

Conflict of Interest Statement: The authors declare that the research was conducted in the absence of any commercial or financial relationships that could be construed as a potential conflict of interest.

The reviewer RN and handling editor declared their shared affiliation at the time of review.

Copyright © 2018 Racionero-Plaza, Ugalde-Lujambio, Puigvert and Aiello. This is an open-access article distributed under the terms of the Creative Commons Attribution License (CC BY). The use, distribution or reproduction in other forums is permitted, provided the original author(s) and the copyright owner(s) are credited and that the original publication in this journal is cited, in accordance with accepted academic practice. No use, distribution or reproduction is permitted which does not comply with these terms.

OPS/images/fpsyg-09-01996-t003.jpg
Scale

Yesterday
Aweek ago

Amonth ago

Avyear ago

More than a year ago
Never

Others

No response

Experimental group (n = 32)

Pre-test number (%)

1)
12(37)
5(16)
6(19)
2(6)
0
5(16)
10

Post-test number (%)

6(19)
12(37)
5(16)
2(6)
2(6)
0
4(13)
10

Pre-test number (%)

3(10)
8(26)
79
0
2(6)
1)
9(29)
10

Post-test number (%)

4(13)

13(42)

79
0

2(6)

0

5(16)
0





OPS/images/fpsyg-09-01996-t002.jpg
Subscale

Happy™®
Concerned
Surprised
Angry®

Pre-mean

291
2.28
2.78
2.69

Experimental group (n = 32)

SD

1.156
117
1.34
1.33

Post-mean

2.56
2.44
291
278

sD

1.24
1.27
1.09
1.24

Pre-mean

2.74
2.10
3.06
2.61

Control group (n = 31)

SD

1.59
1.32
1.31
1.31

Post-mean

2.90
2.07
2.81
2.29

Experimental group decreased significantly after the intervention. ®Control group increased significantly. °Control group decreased significantly

SD

1.56
0.92
1.19
1.24





OPS/images/fpsyg-09-01996-t001.jpg
Experimental group (n = 32)

Theme Pre-mean sD Post-mean
Coverage? 15.75 14.86 30.72
Reference? 2.63 1.69 4.04

aExperimental group increased significantly atter the intervention.

18.4
2.49

Pre-mean

9.97
211

Control group (n = 31)

SD

3.67
2.26

Post-mean

11.00
1.82

sD

1.33





OPS/images/cross.jpg
3,

i





OPS/images/fpsyg-09-01996-g002.jpg
m Pre-test
— O Post-test

Control group

Experimental group





OPS/images/cover.jpg


OPS/images/fpsyg-09-01996-g001.jpg
m Pre-test
OPost-test

Control group

Experimental group









OPS/images/logo.jpg
’ frontiers
in Psychology





