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The present study was conducted to examine how dispositional mindfulness and living
conditions are related to well-being among first-year university students in Japan.
Participants were 262 Japanese first-year students (156 females and 106 males;
Mage = 18.77 years, SDage = 0.85). Dispositional mindfulness was measured using the
Mindful Attention Awareness Scale (MAAS), and living condition was operationalized
as living at home or living alone after having left their home. Hierarchical multivariate
regression analysis was used to analyze whether the factors of living condition and
dispositional mindfulness had predictive effects on well-being. The results showed that
dispositional mindfulness positively correlated with well-being in first-year university
students; however, living condition had no significant correlation. On the other hand, the
interaction between living condition and dispositional mindfulness significantly correlated
with well-being. Simple slope analysis revealed that higher levels of dispositional
mindfulness had a protective effect in the relationship between living condition and well-
being. These results suggest that an intervention to promote dispositional mindfulness
could be effective in protecting the well-being of first-year university students, especially
for those who have left their home and are living alone. Further research will be
necessary to examine, longitudinally, how mental health changes depending on the level
of dispositional mindfulness of first-year university students.
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INTRODUCTION

The American College Health Association (2015) reported that approximately half of American
university students experience mental health problems. University students who have psychiatric
disorders are reluctant to attend university and are often unable to seek appropriate treatment
(Auerbach et al., 2016). Additionally, mental health problems have been found to have a negative
impact on academic performance (Riglin et al., 2014). This trend occurs not only in Western
countries such as the United States, England, and Germany, but also in Asian countries such as
Japan, South Korea, and Thailand (Steptoe et al., 2007). Due to these concerns, mental health
problems is especially important among first-year university students. Research has shown that
first-year university students report more mental health problems than students from other
years (Bewick et al., 2010), which may partly be due to them living separately from their
families. Many of these first-year students are living on their own and need to take care of
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themselves for the first time in their lives (Sallis et al., 2008).
Moreover, it has been pointed out that when adolescents live
away from their parental home, they may experience poor social
connections, loneliness, and difficulty in obtaining social support
(Wannebo et al., 2018; Dvordkova et al., 2019). This means that
living on their own may have a negative impact on their mental
health, compared to living at their parental home. Transitioning
to university and living on their own forces students to establish
new social support systems (Rodgers and Tennison, 2009). As a
result, these students may have difficulty adapting to university
life and may experience mental health problems (Dyson and
Renk, 2006). The transition to university has been said to be
an acute stressor, having a strong negative impact on mental
health (Gall et al., 2000). Consistent with prior research in other
countries, first-year Japanese university students report more
mental health problems than students in other years (Irie et al,,
2015). First-year university students with poor mental health
also have more problems with academic activities and social
relationships during their second year (Watanabe and Watanabe,
2015). First-year university students with poor well-being are
also more likely to take temporary leave or to drop-out from
university (Murai and Nakayama, 2008); a study using a survival
analysis has also shown that poor mental health in the first year of
university increases the risk of dropping out (Irie and Maruoka,
2017). This, in turn, may affect students’ future career prospects.
For example, only 1.7% of people who drop out of university
work as full-time permanent employees for the next three
consecutive years. In comparison, 60% of university and graduate
school graduates are working as permanent employees (The
Japan Institute for Labour Policy and Training, 2015). Therefore,
university students’ mental well-being is not merely a health
care issue; it also has cumulative effects on the socioeconomic
welfare of a society.

The transition from high school to university is generally
considered to be a positive step in personal development,
as it is an important life challenge to stand on ones own
two feet (Bernier et al., 2005). First-year university students
with greater well-being show better academic performance
(Baumann et al., 2014). Mental health is defined as a “state
of well-being in which every individual realizes his or her
own potential, can cope with the normal stresses of life,
can work productively and fruitfully, and is able to make
a contribution to her or his community” (World Health
Organization, 2014). Moreover, well-being is a sign of good
mental health (Musschenga, 1997). The concept of well-being
stems from the notions of hedonism and eudaimonism in Greek
philosophy (Ryan and Deci, 2001). Hedonism is a way of life
wherein an individual feels pleasure or happiness and is free
from pain and discomfort, whereas eudaimonism entails growing
toward one’s hopes and goals and achieving said goals (Ryan
and Deci, 2001). In the context of research on well-being,
hedonism is defined as subjective well-being and eudaimonism as
psychological well-being (Diener, 1984; Ryff, 1989). Specifically,
subjective well-being includes “experiencing positive affect” and
“avowing happiness or life satisfaction.” Psychological well-
being includes “social acceptance,” “social actualization,” “social

contribution,” “social coherence,” “social integration,” “personal

growth,” “purpose in life,” “autonomy,” “environmental mastery;’
“self-acceptance;” and “positive relationships with others” (Keyes,
2005). The ideas of well-being are therefore common to the
concept of mental health, meaning that well-being is a suitable
indicator of mental health in university students who are also
required to live autonomously. Therefore, in this study, we use
well-being as an outcome variable reflecting mental health.

Mindfulness may be related to first-year university students’
wellness. Mindfulness is defined as “paying attention in a
particular way: on purpose, in the present moment, and non-
judgmentally.” (Kabat-Zinn, 1994). Dispositional mindfulness
consists of a two-dimensional construct that incorporates focus
and quality of attention (Rau and Williams, 2016). Additionally,
dispositional mindfulness occurs at various levels within a group,
regardless of their mindfulness practice (Brown et al., 2007).
Promoting dispositional mindfulness increases social contact
(Lindsay et al., 2019). Therefore, dispositional mindfulness may
be helpful to establish a new social support system, which is
one of the main challenges for first-year students. Dispositional
mindfulness can therefore be a protective factor that attenuates
the negative influence of living alone on mental health.
Several studies have reported that dispositional mindfulness
can act as a moderator to the relationship between social
factors and well-being. For example, the positive relationship
between perceived social support and well-being is promoted by
dispositional mindfulness (Stallman et al., 2018). Furthermore,
dispositional mindfulness can be seen as a moderator for
the relationship between income and well-being (Sugiura and
Sugiura, 2018). Dispositional mindfulness acts as a moderator
for the relationship between social factors and well-being because
awareness and observation without making judgments increases
the enjoyment of experiences and can highlight the joy in every
aspect of an individual’s daily experience (Sugiura and Sugiura,
2018). Therefore, even if an individual’s living environment
is not satisfactory, if their dispositional mindfulness is high,
it is possible to find pleasure in life, which may lead to the
individual taking action toward social contact. Several studies
have reported on the effectiveness of interventions, including
mindfulness, to manage the well-being of various populations,
including university students (Résinen et al., 2016; Levin et al.,
2017; Tomlinson et al, 2018). Additionally, a meta-analysis
showed that among cognitive behavioral variables, attention -
including dispositional mindfulness - is most strongly correlated
with university students’ well-being (Irie et al., 2019). Therefore,
it can be said that dispositional mindfulness is related to the
well-being of first-year university students, particularly for first-
year students who live on their own and need to create new
social support systems. It is still not clear, however, which
psychosocial factors are related to the well-being of first-year
university students. These factors may be different than those
affecting older university students. To improve the well-being
of first-year university students, it is necessary to examine the
correlations of psychosocial factors, including those factors which
are specifically relevant for these students.

To accurately measure the relationship between dispositional
mindfulness, the living conditions and the well-being of first-year
university students, we used the stressors as control variables.
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The reason for using the stressors as control variables is that
stressors not only affect well-being (Zhang and Zheng, 2017),
but are also known to vary greatly from person to person,
especially for university students (Mandai et al., 2005). In Japan,
the stressors experienced by university students range from
academic factors to personal value exploration, part-time jobs,
and social activities (Shima, 1992). Therefore, because university
students have diverse lifestyles, individual differences in stressors
are significant. A stressor can be a complex confounding factor,
which is why it was used as a control variable in this study.

This study aims to examine the relationship between
dispositional mindfulness, the living conditions and the well-
being of first-year university students in Japan.

MATERIALS AND METHODS

Ethics Statement

This study was carried out in accordance with the
recommendations of the Research Ethics Committee of Hokusho
University and the protocol was approved by this committee (ID:
2017-019). All subjects provided written informed consent in
accordance with the Declaration of Helsinki.

Participants

A paper questionnaire was delivered to 375 Japanese first-
year university students from April 2018 to September 2018
at three private universities (Hokusho University, Ritsumeikan
University, and Konan Women’s University) in Japan. None
of the universities have on-campus residence halls. Of the
268 responses received, six responses were excluded because
of missing data. Therefore, the final sample included 262
Japanese first-year university students (156 females and 106
males; Mage = 18.77 years, SDage = 0.85). Table 1 presents the
demographic data.

Measurement

Demographics

Participants were asked about demographic characteristics, such
as age, gender, and living condition (“living at parental home,

TABLE 1 | Participants’ demographic data.

Participants (N = 262)

Age (year) 18.77 +0.85
Gender (%)

Male 106 (40.5)
Female 156 (59.5)
Living condition (%)

Living at home 125 (47.7)
Living alone on their own 137 (52.3)
MAAS 60.10 + 12.67
SWEMWBS 23.11 £ 5.36
Daily Life Stressor Scale 30.90 + 20.04

MAAS, Mindful Attention Awareness Scale; SWEMWBS, Short Warwick-Edinburgh
Mental Well-being Scale.

“living on their own,” or “other”). Regarding the gender question,
participants were instructed to respond by filling in blanks,
rather than selecting a gender. In this study, all respondents
answered either male or female. Considering living condition,
in Japan, a subset of first-year college students have to live
alone, as universities are often too far away from home (for
example, parental homes in rural areas or smaller cities with no
universities). Additionally, residence halls for students are not
popular in Japan; therefore, most students rent an apartment
by themselves and live alone (Yasuda, 2014). Furthermore, as
more than 97% of Japanese university students either live in their
parental home or on their own (Yasuda, 2014), we did not include
other specific options (such as sharing a room with friends).
Although there was an “other” option as a living condition, no
one chose this option.

Dispositional Mindfulness

The Mindful Attention Awareness Scale (MAAS; Brown and
Ryan, 2003) is a 15-item questionnaire designed to measure
dispositional mindfulness. We used the Japanese version of
MAAS (Fujino et al,, 2015). Similar to the original MAAS,
participants responded using a six-point Likert scale to indicate
the extent to which they agreed with each item. Higher
scores indicate higher dispositional mindfulness. The Japanese
version of the MAAS shows good convergent validity with the
rumination subscale of the Rumination Reflection Questionnaire
(Trapnell and Campbell, 1999): r = —0.44 (Fujino et al,
2015) and good internal consistency concerning the current
sample (o = 0.91).

Well-Being

The Short Warwick-Edinburgh Mental Well-being Scale
(SWEMWRBS; Stewart-Brown et al., 2009) is a seven-item
questionnaire designed to measure well-being, including both
subjective well-being and psychological well-being. We used the
Japanese version of the SWEMWBS (Suganuma et al., 2016). As
with the original SWEMWABS, participants responded using a
five-point Likert scale to indicate the extent to which they agreed
with each item. Higher scores indicate higher well-being. The
Japanese version of the SWEMWBS shows good convergent
validity with the Satisfaction with Life Scale (Diener et al., 1985):
r = 0.58 (Suganuma et al., 2016), and good internal consistency
concerning the current sample (o = 0.88).

Stressor

As stated before, daily stressors are known to have an effect
on well-being (e.g., Hill et al, 2018). Therefore, we used
daily stressors as control variables. We used the Daily Life
Stressor Scale for University Students (Shima, 1992), a 23-item
questionnaire that assesses common stressors (existential,
interpersonal, academic, and physical) among Japanese
university students. Participants responded using a five-
point Likert scale to indicate the extent to which they agreed
with each item. Higher scores indicate that more stressors
were experienced. The Daily Life Stressor Scale for University
Students shows good convergent validity with the General Health
Questionnaire (Goldberg, 1978): r = 0.48-0.61 (Shima, 1992),
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and good internal the current

sample (o = 0.95).

consistency concerning

Procedures

At each university, the questionnaires were distributed to the
students in classrooms and completed questionnaires were
collected in designated collection boxes. The questionnaire
package included a consent form and an information sheet for
participants to complete in their own time. We explained that
those who did not consent to participation in this study would
not be disadvantaged in any way, such as receiving lower grades.

Statistical Analysis

All statistical analyses in this study were conducted using R
version 3.5.2 (R Core Team, 2019). First, descriptive statistics
concerning demographic data, mindfulness, and well-being were
presented as means and standard deviations (SD). Second,
a hierarchical multivariate regression analysis was conducted
to examine the relationship between mindfulness, the living
conditions and well-being. Results were adjusted for age,
gender, and the number of stressors as the control variables.
Predictor variables were entered in four steps: age, gender, and
stressor were entered in step 1; living condition was entered
in step 2; dispositional mindfulness was entered in step 3;
and the interaction effect of living condition and dispositional
mindfulness was entered in step 4. For the interaction effect, we
used mean-centered predictor variables.

RESULTS

The results of the hierarchical multivariate regression analysis
of dispositional mindfulness and living condition on well-being
are shown in Table 2. Step 1, which included age, gender, and
stressor was significant (R = 0.23, F(3,258) = 26.06, p < 0.05).
Examination of independent variables indicated that number of
stressors significantly predicted well-being, but age and gender
did not (stressor: p = —048, p < 0.05, age: B = —0.07,
n. s, gender: B = —0.10, n. s.). In step 2, the addition of
living condition explained an additional 1% of the variance in
predicting students’ well-being (R*> = 0.24, F(4,257) = 19.70,
p < 0.05), although living condition demonstrated no significant
main effect (3 = —0.05, n. s.). Step 3, in which dispositional
mindfulness was included, explained an additional 7% of the
variance in predicting well-being (R? = 0.31, F(5,256) = 23.28,
p < 0.05). Dispositional mindfulness showed a significant main
effect on well-being (B = 0.45, p < 0.05). Step 4, which
accounted for the interaction between living condition and
dispositional mindfulness, explained an additional 2% of the
variance (R? = 0.33, F(6,255) = 21.26, p < 0.05). Furthermore,
the interaction between living condition and dispositional
mindfulness was significant (B = 0.15, p < 0.05). To further
investigate the nature of the interaction effect, simple slope
analyses were performed separately for dispositional mindfulness
at 1 SD above and below the mean (Figure 1). These analyses
revealed that for students with a dispositional mindfulness
score of 1 SD below the average (low moderator), there was

TABLE 2 | Results of the hierarchical multivariate regression analysis.

Steps/Variables F-value R2 b SE B
Step 1 26.06 * 0.23

Age —0.03 035 -0.01
Gender (0 = male, —0.30 0.60 —0.03
1 =female)

Daily Life Stressor Scale —-0.13 0.02  -0.48*
Step 2 19.70* 0.24

Age —0.05 0.35  -0.01
Gender (0 = male, -0.32 0.60 —0.038
1 = female)

Daily Life Stressor Scale -0.13 0.02 —0.47*
Living condition (0 = at —0.49 0.59 —0.05
home, 1 = alone)

Step 3 23.28 * 0.31

Age —0.02 0.33 -0.00
Gender (0 = male, -0.20 0.57 -0.02
1 = female)

Daily Life Stressor Scale -0.10 0.02 —0.34*
Living condition (0 = at -0.37 0.56 —0.04
home, 1 = alone)

MAAS 0.13 0.02 0.31*
Step 4 21.26 * 0.33

Age -0.10 0.27  -0.02
Gender (0 = male, —-0.11 0.56 —0.01
1 =female)

Daily Life Stressor Scale —0.09 0.02 —0.33*
Living condition (0 = at —0.38 0.55 —0.04
home, 1 = alone)

MAAS 0.14 0.02 0.32*
Living condition*MAAS 0.12 0.04 0.15*

MAAS, Mindful Attention Awareness Scale, *p < 0.05.

a significant relationship between living condition and well-
being (simple slope = —2.26, t = —2.72, p < 0.05), indicating
that living alone on their own was related to lower well-being.
On the other hand, for those with a dispositional mindfulness
score of 1 SD above the average, the relationship between
living condition and well-being was not significant (simple
slope = 1.18, t = 143, n. s.), indicating that higher levels
of dispositional mindfulness have a protective effect on the
relationship between living condition and well-being. In this
regression model, the variance inflation factors were below the
standard of 10.0, which indicated that multicollinearity was not a
problem in the data.

DISCUSSION

This study examined the relationship between dispositional
mindfulness and living condition and well-being among
first-year university students in Japan. The results showed a
positive relationship between dispositional mindfulness and
well-being and a negative relationship between stressors and
well-being. Living condition showed no significant relationship
to well-being. Therefore, the relationship between dispositional
mindfulness and well-being and the relationship between
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FIGURE 1 | The interaction effect of living condition and mindfulness.

stressors (the control variable) and well-being should have
replicated the results of previous studies. Instead, the results
revealed a significant relationship between the interaction
of living condition and dispositional mindfulness and
well-being.

Although several studies have asserted that living condition
is one of the most important factors for mental health among
first-year university students (e.g., Dyson and Renk, 2006;
Sallis et al.,, 2008), this statement is not based on statistical
data. Research has also shown that although students’ living
condition does not affect their perceived stress (Saias et al,
2014), the interaction between students’ living condition and
the relationship with their family members affects the perceived
stress (Bernier et al., 2005). This infers that the living conditions
combined with other specific factors may be related to mental
health. Our results showed that dispositional mindfulness and
living condition together influences well-being. Specifically,
although living on their own was related to lower well-being, a
simple slope analysis revealed that higher levels of dispositional
mindfulness have a protective effect on the relationship between
living condition and well-being. These results suggest that
interventions to promote dispositional mindfulness could be
an effective strategy to protecting the well-being of first-year
university students, especially those who have left their parental
homes and live alone. Social support has a positive effect
on university students’ mental health (Xu et al, 2018) and
promoting dispositional mindfulness reduces loneliness and
increases social contact (Lindsay et al., 2019). This indicates that
dispositional mindfulness may improve mental health among
first-year university students who live alone through other
mediating factors.

This study has certain limitations that should be noted. First,
we may not have used sufficient control variables, other than
stressors. We used the stressors as control variables because
they are external factors that could have various effects on
the well-being of university students. However, several other
factors are known to affect university students’ well-being, such
as self-efficacy and coping. Although it is difficult to control
all these variables, it is possible that more accurate findings
can be obtained by controlling variables that are considered to
have a significant influence. Second, the study sample consisted

of only Japanese first-year university students. The reason for
this specificity of the sample was to examine factors related
to transitions that often occur when first entering university.
Because of the nature of the sample, the relationship between
dispositional mindfulness and living condition and well-being
shown in this study may not be generalized to university students
in other years. Furthermore, as this research was conducted
only in Japan, caution should be used when generalizing the
results to countries with cultural backgrounds different from
Japan (for example Western or European countries). The results
of this study will not necessarily apply to other cultural
spheres that are not Asian. Third, we could not verify whether
there were participants who had lived alone before entering
university. We did not investigate the number of years they
had been living alone because in Japan, very few people live
alone before entering university. Moreover, there is no data
on the proportion of high school students who live alone
in Japan. We do know that between 5.4 and 6.6% of those
aged from 15 to 19 years old live alone (Statistics Bureau of
Japan, 2016); however, as this data includes individuals who
are 18 years or older, it could include university students
who live alone. Given that the percentage of private university
students 18 years or older who are living alone is 35.3%
(Japan Student Services Organization, 2018), it is thought that
the population of Japanese high school students younger than
18 years living alone is extremely small. In future, to examine
the details of the transition to university in Japan and the
influence of living condition on the well-being of university
students, it will be necessary to collect basic data on participants’
living condition before entering university. Fourth, because
of this study’s cross-sectional design, the causal relationship
between dispositional mindfulness and well-being of first-year
university students could not be clarified. Therefore, it will be
necessary to examine, longitudinally, how mental health changes
according to the level of dispositional mindfulness of first-year
university students.

DATA AVAILABILITY STATEMENT

The datasets generated for this study are available on request to
the corresponding author.

ETHICS STATEMENT

This study was carried out in accordance with the
recommendations of the Research Ethics Committee of Hokusho
University and the protocol was approved by this committee
(ID: 2017-019). All subjects gave written informed consent in
accordance with the Declaration of Helsinki.

AUTHOR CONTRIBUTIONS

TI and KY carried out data collection. TI drafted the manuscript.
KY revised the manuscript.

Frontiers in Psychology | www.frontiersin.org

December 2019 | Volume 10 | Article 2831


https://www.frontiersin.org/journals/psychology/
https://www.frontiersin.org/
https://www.frontiersin.org/journals/psychology#articles

Irie and Yokomitsu

First-Year University Students’ Well-Being

FUNDING

This study was supported by JSPS KAKENHI (Grant
Number: JP17K13944).

REFERENCES

American College Health Association, (2015). Reference Group Executive
Summary, Spring 2015. Hanover, MD: American College Health Association.

Auerbach, R. P., Alonso, J., Axinn, W. G., Cuijpers, P., Ebert, D. D., Green, J. G.,
et al. (2016). Mental disorders among college students in the world health
organization world mental health surveys. Psychol. Med. 46, 2955-2970. doi:
10.1017/50033291716001665

Baumann, M., Amara, M. E., Karavdic, S., and Limbach-Reich, A. (2014). First-year
at university: the effect of academic employability skills and physical quality of
life on students’ well-being. Work 49, 505-515. doi: 10.3233/WOR-131729

Bernier, A., Larose, S., and Whipple, N. (2005). Leaving home for college:
a potentially stressful event for adolescents with preoccupied attachment
patterns. Attach. Hum. Dev. 7, 171-185. doi: 10.1080/14616730500147565

Bewick, B., Koutsopoulou, G., Miles, J., Slaa, E., and Barkham, M. (2010). Changes
in undergraduate students’ psychological well-being as they progress through
university. Stud. High. Educ. 35, 633-645. doi: 10.1080/03075070903216643

Brown, K. W, and Ryan, R. M. (2003). The benefits of being present: mindfulness
and its role in psychological well-being. J. Pers. Soc. Psychol. 84, 822-848.
doi: 10.1037/0022-3514.84.4.822

Brown, K. W., Ryan, R. M., and Creswell, J. D. (2007). Mindfulness: theoretical
foundations and evidence for its salutary effects. Psychol. Inq. 18, 211-237.
doi: 10.1080/10478400701598298

Diener, E. (1984). Subjective well-being. Psychol. Bull. 95, 542-575.

Diener, E., Emmons, R. A., Larsen, R. J., and Griffin, S. (1985). The satisfaction with
life scale. J. Pers. Assess. 49, 71-75.

Dvorékovd, K., Greenberg, M. T., and Roeser, R. W. (2019). On the role
of mindfulness and compassion skills in students’ coping, well-being, and
development across the transition to college: a conceptual analysis. Stress Health
35, 146-156. doi: 10.1002/smi.2850

Dyson, R., and Renk, K. (2006). Freshmen adaptation to university life: depressive
symptoms, stress, and coping. J. Clin. Psychol. 62, 1231-1244. doi: 10.1002/jclp.
20295

Fujino, M., Kajimura, S., and Nomura, M. (2015). Development and validation
of the Japanese version of the mindful attention awareness scale using item
response theory analysis. Japan. J. Pers. 24, 61-76. doi: 10.2132/personality.24.
61

Gall, T. L., Evans, D. R, and Bellerose, S. (2000). Transition to first-year university:
patterns of change in adjustment across life domains and time. J. Soc. Clin.
Psychol. 19, 544-567. doi: 10.1521/jscp.2000.19.4.544

Goldberg, D. (1978). Manual of the General Health Questionnaire. Windsor:
National Foundation for Educational Research.

Hill, P. L., Sin, N. L., Turiano, N. A., Burrow, A. L., and Almeida, D. M.
(2018). Sense of purpose moderates the associations between daily stressors
and daily well-being. Ann. Behav. Med. 52, 724-729. doi: 10.1093/abm/
kax039

Irie, T., and Maruoka, R. (2017). Effect of tallied with the key items of the UPI and
type of residence on first-year college dropout risks: a longitudinal study using
survival analysis. Japan. J. Stud. Couns. 38, 1-11.

Irie, T., Maruoka, R., Mikami, K., Ichijo, R., Abe, K., and Nakasato, M. (2015).
A longitudinal study of the mental health of college students: analysis of with
latent curve model. Bull. North. Reg. Acad. Inform. Center Hokusho Univ. 7,
25-34.

Irie, T., Yokomitsu, K., and Sakano, Y. (2019). Relationship between cognitive
behavioral variables and mental health status among university students: a
meta-analysis. PLoS One 14:e0223310. doi: 10.1371/journal.pone.0223310

Japan Student Services Organization, (2018). Life of University Students. Tokyo Bay:
Japan Student Services Organization.

Kabat-Zinn, J. (1994). Wherever You Go, There You Are: Mindfulness Meditation in
Everyday Life. New York: Hyperion.

ACKNOWLEDGMENTS

We thank Masayoshi Nagai, Takanobu Sakai, and Hiroki
Shinkawa for their help with data collection.

Keyes, C. L. M. (2005). Mental illness and/or mental health? Investigating axioms
of the complete state model of health. J. Consult. Clin. Psychol. 73, 539-548.
doi: 10.1037/0022-006X.73.3.539

Levin, M., Haeger, J., Pierce, B., and Twohig, M. (2017). Web-based acceptance
and commitment therapy for mental health problems in college students:
a Randomized controlled trial. Behav. Modif. 41, 141-162. doi: 10.1177/
0145445516659645

Lindsay, E. K., Young, S., Brown, K. W., Smyth, J. M., and Creswell, J. D.
(2019). Mindfulness training reduces loneliness and increases social contact
in a randomized controlled trial. Proc. Natl. Acad. Sci. U.S.A. 116, 3488-3493.
doi: 10.1073/pnas.1813588116

Mandai, Y., Yamazaki, Y., Yamaki, C., Ishikawa, H., Ozawa, M., Shimizu, J., et al.
(2005). Daily hassles and their relationship with lifestyle factors, personality
traits, and social support among first and second year Japanese university
students. Japan. J. Health Educ. Promot. 13, 34-45.

Murai, H., and Nakayama, T. (2008). A one-year follow-up study on predictors of
temporary leaves and drop-outs among students at a women’s junior college.
J. Epidemiol. 18, 26-36. doi: 10.2188/jea.18.26

Musschenga, A. W. (1997). The relation between concepts of quality-of-life, health
and happiness. J. Med. Philos. 22, 11-28. doi: 10.1093/jmp/22.1.11

R Core Team, (2019). R: A Language and Environment for Statistical Computing.
Vienna: R Core Team.

Résinen, P., Lappalainen, P., Muotka, J., Tolvanen, A., and Lappalainen, R. (2016).
An online guided ACT intervention for enhancing the psychological wellbeing
of university students: a randomized controlled clinical trial. Behav. Res. Ther.
78, 30-42. doi: 10.1016/j.brat.2016.01.001

Rau, H. K., and Williams, P. G. (2016). Dispositional mindfulness: a critical review
of construct validation research. Pers. Ind. Diff. 93, 32-43. doi: 10.1016/j.paid.
2015.09.035

Riglin, L., Petrides, K. V., Frederickson, N., and Rice, F. (2014). The relationship
between emotional problems and subsequent school attainment: a meta-
analysis. J. Adolesc. 37, 335-346. doi: 10.1016/j.adolescence.2014.02.010

Rodgers, L. S., and Tennison, L. R. (2009). A preliminary assessment of adjustment
disorder among first-year college students. Arch. Psychiatr. Nurs. 23, 220-230.
doi: 10.1016/j.apnu.2008.05.007

Ryan, R. M., and Deci, E. L. (2001). On happiness and human potentials: a review
of research on hedonic and eudaimonic well-being. Ann. Rev. Psychol. 52,
141-166. doi: 10.1146/annurev.psych.52.1.141

Ryff, C. D. (1989). Happiness is everything, or is it? Explorations on the meaning
of psychological well-being. J. Pers. Soc. Psychol. 57, 1069-1081. doi: 10.1037/
/0022-3514.57.6.1069

Saias, T., Du Roscoit, E., Véron, L., Guignard, R., Richard, J. B., Legleye, S.,
et al. (2014). Psychological distress in French college students: demographic,
economic and social stressors. Results from the 2010 national health barometer.
BMC Public Health 14:256. doi: 10.1186/1471-2458-14-256

Sallis, J. F., Owen, N., and Fisher, E. B. (2008). “Ecological models of health
behavior,” in Health Behavior and Health Education: Theory, Research, and
Practice, eds K. Glanz, B. K. Rimer, and K. Viswanath, (San Francisco, CA:
Jossey-Bass).

Shima, N. (1992). The effects of social support on daily life stress in students. Japan.
J. Soc. Psychol. 7, 45-53.

Stallman, H. M., Ohan, J. L., and Chiera, B. (2018). The role of social support, being
present and self- kindness in university student well-being. Br. J. Guid. Couns.
46, 365-374. doi: 10.1080/03069885.2017.1343458

Statistics Bureau of Japan, (2016). Search Statistics Surveys and Data: 2015
Population Census. Tokyo: Statistics Bureau of Japan.

Steptoe, A., Tsuda, A., Tanaka, Y., and Wardle, J. (2007). Depressive symptoms,
socio-economic background, sense of control, and cultural factors in university
students from 23 countries. Int. J. Behav. Med. 14, 97-107. doi: 10.1007/
BF03004175

Frontiers in Psychology | www.frontiersin.org

December 2019 | Volume 10 | Article 2831


https://doi.org/10.1017/S0033291716001665
https://doi.org/10.1017/S0033291716001665
https://doi.org/10.3233/WOR-131729
https://doi.org/10.1080/14616730500147565
https://doi.org/10.1080/03075070903216643
https://doi.org/10.1037/0022-3514.84.4.822
https://doi.org/10.1080/10478400701598298
https://doi.org/10.1002/smi.2850
https://doi.org/10.1002/jclp.20295
https://doi.org/10.1002/jclp.20295
https://doi.org/10.2132/personality.24.61
https://doi.org/10.2132/personality.24.61
https://doi.org/10.1521/jscp.2000.19.4.544
https://doi.org/10.1093/abm/kax039
https://doi.org/10.1093/abm/kax039
https://doi.org/10.1371/journal.pone.0223310
https://doi.org/10.1037/0022-006X.73.3.539
https://doi.org/10.1177/0145445516659645
https://doi.org/10.1177/0145445516659645
https://doi.org/10.1073/pnas.1813588116
https://doi.org/10.2188/jea.18.26
https://doi.org/10.1093/jmp/22.1.11
https://doi.org/10.1016/j.brat.2016.01.001
https://doi.org/10.1016/j.paid.2015.09.035
https://doi.org/10.1016/j.paid.2015.09.035
https://doi.org/10.1016/j.adolescence.2014.02.010
https://doi.org/10.1016/j.apnu.2008.05.007
https://doi.org/10.1146/annurev.psych.52.1.141
https://doi.org/10.1037//0022-3514.57.6.1069
https://doi.org/10.1037//0022-3514.57.6.1069
https://doi.org/10.1186/1471-2458-14-256
https://doi.org/10.1080/03069885.2017.1343458
https://doi.org/10.1007/BF03004175
https://doi.org/10.1007/BF03004175
https://www.frontiersin.org/journals/psychology/
https://www.frontiersin.org/
https://www.frontiersin.org/journals/psychology#articles

Irie and Yokomitsu

First-Year University Students’ Well-Being

Stewart-Brown, S., Tennant, A., Tennant, R., Platt, S., Parkinson, J., and Weich,
S. (2009). Internal construct validity of the warwick-edinburgh mental well-
being scale (WEMWBS): a rasch analysis using data from the scottish health
education population survey. Health Q. Life Outcomes 7:15. doi: 10.1186/1477-
7525-7-15

Suganuma, S., Hirano, M., Nakano, M., and Shimoyama, H. (2016). Development
of the Japanese version of warwick-edinburgh mental well-being Scale
(WEMWRBS): the hedonic/eudaimonic state index. Japan. J. Clin. Psychol. 16,
471-475.

Sugiura, Y., and Sugiura, T. (2018). Mindfulness as a moderator in the relation
between income and psychological well-being. Front. Psychol. 9:1477. doi: 10.
3389/fpsyg.2018.01477

The Japan Institute for Labour Policy and Training (2015). Research on
Employment and Consciousness of Dropouts of University. JILPT Survey
Series, 138. Available at: https://www.jil.go.jp/english/reports/documents/jilpt-
research/no.138.pdf (accessed January 15, 2019).

Tomlinson, E. R., Yousaf, O., Vitterso, A. D., and Jones, L. (2018). Dispositional
mindfulness and psychological health: a systematic review. Mindfulness 9,
23-43. doi: 10.1007/s12671-017-0762-6

Trapnell, P. D., and Campbell, J. D. (1999). Private self-consciousness
and the five-factor model of personality: distinguishing rumination from
reflection. J. Pers. Soc. Psychol. 76, 284-304. doi: 10.1037//0022-3514.76.
2.284

Wannebo, W., Devik, S. A., and Uhrenfeldt, L. (2018). Conditions and strategies
high school students living in lodgings experience as important and helpful

for their well-being. Int. J. Qual. Stud. Health Well Being 13:1481310. doi:
10.1080/17482631.2018.1481310

Watanabe, K., and Watanabe, K. (2015). The effect of mental health in university
freshman on approach to learning and friendship. Clin. Psychiatry 57, 133-142.

World Health Organization, (2014). Mental Health: A State of Well-Being. Geneva:
World Health Organization.

Xu, Q. Y, Li, S. F,, and Yang, L. (2018). Perceived social support and mental health
for college students in mainland China: the mediating effects of self-concept.
Psychol. Health Med. 24, 595-604. doi: 10.1080/13548506.2018.1549744

Yasuda, A. (2014). Is it true that the younger generation does not travel so much?:
the life style of university students. Hosp. Manag. 5, 189-204.

Zhang, J., and Zheng, Y. (2017). How do academic stress and leisure activities
influence college students’ emotional well-being? A daily diary investigation.
J. Adolesc. 60, 114-118. doi: 10.1016/j.adolescence.2017.08.003

Conflict of Interest: The authors declare that the research was conducted in the
absence of any commercial or financial relationships that could be construed as a
potential conflict of interest.

Copyright © 2019 Irie and Yokomitsu. This is an open-access article distributed
under the terms of the Creative Commons Attribution License (CC BY). The use,
distribution or reproduction in other forums is permitted, provided the original
author(s) and the copyright owner(s) are credited and that the original publication
in this journal is cited, in accordance with accepted academic practice. No use,
distribution or reproduction is permitted which does not comply with these terms.

Frontiers in Psychology | www.frontiersin.org

December 2019 | Volume 10 | Article 2831


https://doi.org/10.1186/1477-7525-7-15
https://doi.org/10.1186/1477-7525-7-15
https://doi.org/10.3389/fpsyg.2018.01477
https://doi.org/10.3389/fpsyg.2018.01477
https://www.jil.go.jp/english/reports/documents/jilpt-research/no.138.pdf
https://www.jil.go.jp/english/reports/documents/jilpt-research/no.138.pdf
https://doi.org/10.1007/s12671-017-0762-6
https://doi.org/10.1037//0022-3514.76.2.284
https://doi.org/10.1037//0022-3514.76.2.284
https://doi.org/10.1080/17482631.2018.1481310
https://doi.org/10.1080/17482631.2018.1481310
https://doi.org/10.1080/13548506.2018.1549744
https://doi.org/10.1016/j.adolescence.2017.08.003
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
https://www.frontiersin.org/journals/psychology/
https://www.frontiersin.org/
https://www.frontiersin.org/journals/psychology#articles

	Relationship Between Dispositional Mindfulness and Living Condition and the Well-Being of First-Year University Students in Japan
	Introduction
	Materials and Methods
	Ethics Statement
	Participants
	Measurement
	Demographics
	Dispositional Mindfulness
	Well-Being
	Stressor

	Procedures
	Statistical Analysis

	Results
	Discussion
	Data Availability Statement
	Ethics Statement
	Author Contributions
	Funding
	Acknowledgments
	References


