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School attendance problems are highly prevalent worldwide, leading researchers to investigate many different risk factors for this population. Of considerable controversy is how internalizing behavior problems might help to distinguish different types of youth with school attendance problems. In addition, efforts are ongoing to identify the point at which children and adolescents move from appropriate school attendance to problematic school absenteeism. The present study utilized ensemble and classification and regression tree analysis to identify potential internalizing behavior risk factors among youth at different levels of school absenteeism severity (i.e., 1+%, 3+%, 5+%, 10+%). Higher levels of absenteeism were also examined on an exploratory basis. Participants included 160 youth aged 6–19 years (M = 13.7; SD = 2.9) and their families from an outpatient therapy clinic (39.4%) and community (60.6%) setting, the latter from a family court and truancy diversion program cohort. One particular item relating to lack of enjoyment was most predictive of absenteeism severity at different levels, though not among the highest levels. Other internalizing items were also predictive of various levels of absenteeism severity, but only in a negatively endorsed fashion. Internalizing symptoms of worry and fatigue tended to be endorsed higher across less severe and more severe absenteeism severity levels. A general expectation that predictors would tend to be more homogeneous at higher than lower levels of absenteeism severity was not generally supported. The results help confirm the difficulty of conceptualizing this population based on forms of behavior but may support the need for early warning sign screening for youth at risk for school attendance problems.
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INTRODUCTION

School attendance problems are a worldwide phenomenon linked to a plethora of academic, social, and physical and mental health problems in children and adolescents (Kearney et al., 2019a, b). Factors that elevate risk of school attendance problems are myriad as well and are often grouped into child-, parent-, family-, peer-, school-, and community-based variables (e.g., Havik et al., 2015). Child-based risk factors of school attendance problems include extensive work hours outside of school, grade retention, office disciplinary referrals, low school commitment and engagement, poor health or academic proficiency, problematic interpersonal relationships, substance use, and underdeveloped social and academic skills, among others (Kearney, 2008; Ekstrand, 2015; Gubbels et al., 2019). Other child-based risk factors of school attendance and academic achievement problems, as well as later school dropout, have involved various psychopathological conditions and symptoms (Macklem, 2014; Parr and Bonitz, 2015; Kearney, 2016).

School attendance problems have been linked historically to a variety of internalizing and externalizing behavior problems and disorders, most notably anxiety and mood disorders and disruptive behavior disorders (Kearney and Albano, 2004; Jones et al., 2019). Internalizing problems common to this population include general, social, and separation anxiety as well as worry, fear, depression, somatic complaints, fatigue, social withdrawal, sleep disturbance, and self-consciousness (Egger et al., 2003; Maynard et al., 2015; Gonzálvez et al., 2019). Externalizing problems common to this population include non-compliance, defiance, verbal and physical aggression, temper tantrums, refusal to move, running away from school or home, and antisocial and disruptive behavior at school and elsewhere (Ingul et al., 2012; Kearney, 2019). In addition, internalizing and externalizing problems are highly comorbid within and across each set in this population (Hankin et al., 2016; Finning et al., 2019).

In recent years, researchers have endeavored to move toward more detailed, nuanced, and sophisticated profiles of psychopathology in youth with school attendance problems, particularly with respect to internalizing behaviors and their treatment (Ek and Eriksson, 2013; Crawley et al., 2014; Fiorilli et al., 2017; Maynard et al., 2018). For example, researchers have found that depression and less prosocial behaviors are often primary features of anxious youth with school attendance problems (Pflug and Schneider, 2016; Sibeoni et al., 2018; Tekin et al., 2018). In addition, others have associated school attendance problems linked with internalizing behaviors to key profiles surrounding optimism/pessimism, positive/negative affect, social functioning, and anxiety severity (Gonzálvez et al., 2016, 2019; Fernández-Sogorb et al., 2018; Sanmartín et al., 2018).

Researchers have also endeavored to link specific psychopathological symptoms to various levels of school absenteeism severity. For example, Lawrence et al. (2019) found that students with a mental disorder displayed less school attendance than students without a mental disorder, missing 11.8 school days in years 1–6, 23.1 days in years 7–10, and 25.8 days in years 11–12. In addition, for those students with a mental disorder, absences due to a particular disorder accounted for 13.4% of all days absent from school (rising to 16.6% in years 11–12). Skedgell and Kearney (2016) also examined internalizing symptoms among youth with 0–14% and 15–100% absenteeism severity, finding the latter group (and particularly those at 20–39%) to display significantly more general and separation anxiety and depression. Stempel et al. (2017) similarly compared youth who had missed less than versus more than 15 days of school, finding that more chronic absenteeism was associated with more adverse childhood experiences such as financial hardship, divorce, parental incarceration, domestic or neighborhood violence, and family mental disorder or substance use.

A link between specific psychopathological symptoms and other risk factors with various levels of school absenteeism severity has important potential implications beyond basic research and classification. Certainly such a link can inform medical and mental health professionals who address youth with school attendance problems, and assessment and intervention protocols can be variously adapted to cases of mild/moderate versus chronic/severe absenteeism (Heyne et al., 2002; Kearney and Albano, 2018). Many school-based professionals and districts also distinguish between students with less severe and more severe academic and behavioral problems as they work to optimize limited intervention resources (McIntosh et al., 2010; August et al., 2018). Indeed, many schools have been forced to take on the role of mental health care and have thus sought out ways to screen for various mental health problems (Merikangas et al., 2011; Stiffler and Dever, 2015). Suggestions for what mental health symptoms relate to various levels of absenteeism severity would, for example, be helpful in this regard (Dowdy et al., 2015).

The need for more informed mental health screening in schools dovetails nicely with recent theoretical frameworks of school attendance problems that focus in part on multi-tiered interventions. Many school districts have adopted multi-tiered systems of support (MTSS) models for prevention and intervention of mental health concerns (Splett et al., 2018). MTSS models typically focus on prevention (Tier 1), early intervention for emerging, acute, or mild to moderate problems (Tier 2), and intensive intervention for chronic and severe problems (Tier 3) (Eagle et al., 2015). MTSS models can apply to a wide variety of academic, social, and behavioral problems, including those with internalizing behavior problems (Weist et al., 2018).

Kearney and Graczyk (2014) and Kearney (2016) were the first to apply MTSS principles to school attendance problems. In this model, Tier 1 strategies focus on enhancing functioning and schoolwide attendance and on preventing school attendance problems for all students, Tier 2 strategies focus on students with emerging, acute, or mild to moderate school attendance problems, often to reintegrate them to school, and Tier 3 strategies focus on students with chronic and severe school attendance problems, often to provide alternative pathways to graduation. Specific interventions may be matched to each tier based on absenteeism severity and degree of risk and contextual factors to help school personnel and others identify individualized responses (Freeman et al., 2016; Kearney, 2016; Elliott and Place, 2019).

As mentioned, MTSS models are increasingly adapted to a wide variety of academic, social, and behavioral problems, including now school attendance problems. A particular challenge for advocates of these models, however, has been to demarcate tiers within the system. A distinction between Tier 1 and Tier 2, for example, indicates a distinction between less problematic and more problematic behavior such as school absenteeism (Pullen and Kennedy, 2019). Unfortunately, no consensus distinction currently exists in this regard (Lyon and Cotler, 2007; Spruyt et al., 2016; Chu et al., 2018). In addition, distinctions between Tier 2 and Tier 3 remain variable. School attendance problems are sometimes considered to be chronic and severe (Tier 3) at a 10% threshold (DePaoli et al., 2015). Skedgell and Kearney (2016, 2018) found that risk factors for higher severity levels of absenteeism tended to be more homogeneous than risk factors at lower levels of absenteeism. However, data to support a Tier 2-Tier 3 distinction remain needed (Conry and Richards, 2018).

The present study aimed to identify potential internalizing symptom risk factors among youth at different levels of school absenteeism severity (i.e., 1+%, 3+%, 5+%, 10+%). Such differentiations might help inform distinctions between tiers in an MTSS model of school absenteeism. In accordance with recent calls to employ machine learning-based methods to examine risk factors for school absenteeism (Chung and Lee, 2019; Sansone, 2019), two sets of statistical approaches were utilized. Ensemble analysis, including chi-square adjusted interaction detection (CHAID), support vector machines, and neural network analyses, is a non-parametric method that combines multiple algorithmic models or classifiers to produce a single best model for a given data set (Berk, 2006). In addition, classification and regression tree (CART) analysis is a non-parametric method that identifies comprehensive subgroups based on interactions among multiple risk factors or predictor variables (Lemon et al., 2003). These analyses are aimed to generate and not test hypotheses (Markham et al., 2013). Various levels of school absenteeism were examined, with a general expectation that risk factors at higher levels of absenteeism would be more homogeneous than risk factors at lower levels of absenteeism.



MATERIALS AND METHODS


Participants

Participants included 160 youth aged 6–19 years (M = 13.7; SD = 2.9) and their families from an outpatient therapy clinic (39.4%) and community (60.6%) setting in southern Nevada, the latter from a family court and truancy diversion program cohort. The clinic cohort involved students referred to therapy services for absenteeism; the community cohort involved students given a truancy citation by school police for absenteeism and referred to an 8-week diversion program. Participants were primarily male (51.2%) and diverse with respect to ethnicity: Hispanic (51.0%), European-American (26.1%), Asian (8.9%), African American (6.4%), multiracial or biracial (4.5%), and other (2.5%). Most parents were married (44.6%); others were divorced (22.3%), separated (18.5%), never married (12.7%), or had another status (1.9%). Most fathers (48.0%) and mothers (59.9%) graduated high school. Participants missed a mean of 19.0% days of school (SD = 16.9) at time of assessment. Some youths were referred for treatment for school refusal behaviors (e.g., distress at school, morning misbehaviors designed to miss school, skipped classes, and tardiness) that did not include formal absences.



Measures

The Revised Children’s Anxiety and Depression Scale (RCADS; Chorpita et al., 2000) is a 47-item self-report or parent-report measure of child internalizing behavior disorders with the following subscales and number of items: separation anxiety (7), social phobia (9), generalized anxiety (6), obsessive-compulsive (6), panic disorder (9), and major depression (10). Items are scored on a Likert-type 0–3 scale of agreement (never = 0, sometimes = 1, often = 2, always = 3). Internal consistency is good for each subscale, with Cronbach’s alpha between 0.78–0.88 (Chorpita et al., 2005). Cronbach’s alpha for RCADS items in the present study was 0.86. Confirmatory factor analysis indicated the 6-factor model is an adequate fit, with loadings from 0.51–0.79 (Chorpita et al., 2005).

School staff or parents provided absenteeism severity data in the form of number of full school days missed. Percentage of full school days missed was calculated by dividing the student’s total number of full school days missed by the number of days of school in that academic year, at the time of assessment, and then multiplying that number by 100. Assessments were conducted at different points throughout the academic year.



Procedure and Data Analyses

Participants were recruited from a specialized outpatient therapy clinic or community setting. Participants in the community setting were referred to family court or a truancy diversion program by their school or parent(s)/guardian(s) based on prior school absences. Following parent consent and child assent, measures that included the RCADS were administered to youth and their parent(s)/guardian(s) independently and in the presence of a research assistant. Spanish versions of the measures were available.

Ensemble analysis was utilized to identify potential family environment risk factors among youth with school attendance problems across different levels of school absenteeism. Ensemble analysis is the combination of multiple algorithmic models or classifiers to produce one, best model that can be applied to the data (Berk, 2006). These models have been shown to outperform standard parametric methods, primarily due to the automation of identifying interactions and non-linearities and the reduction of overestimations of a model’s predictive ability (Rosellini et al., 2018). Ensemble analysis can include many different statistical methods; the present study utilized CHAID decision trees, support vector machines, and neural network analyses. Predictors were examined collectively and independently. A multiple imputation method was utilized; different plausible imputed data sets were examined and combined results were obtained and reported here. Confusion matrices supported the use of CHAID decision trees. In addition, CART analyses were utilized to more specifically examine clusters of RCADS items associated with enhanced risk for a particular level of absenteeism severity (i.e., 1+%, 3+%, 5+%, 10+%). Other absenteeism levels were examined on an exploratory basis (i.e., 15+%, 20+%, 30+%, 40+%), as was latent class analysis for 0–10% and 10+% absenteeism. For brevity, significant results are reported. No gender differences were found with respect to RCADS Anxiety and Depression T-scores.



RESULTS


Absenteeism: 1+%

For the CHAID analysis, the final collective tree-model that best differentiated youth with 1+% absenteeism from youth with <1% absenteeism correctly identified 99.6% of participants and identified one main risk factor: item 6 (nothing fun anymore; DEP). Item 6 scores of >0.0 indicated higher risk of 1+% absenteeism (69.3%); item 6 scores of 0.0 indicated lower risk (30.7%). The tree-model demonstrated higher sensitivity than specificity. Independent analysis revealed no significant predictors. CART item analysis similarly identified one subgroup at highest risk for 1+% absenteeism (node at 100.0%): endorsement of sometimes, often, or always on item 6 and endorsement of never on item 46 (scared if away from home overnight; SEP). The overall tree-model’s accuracy in predicting 1+% absenteeism was approximately 95.7%.



Absenteeism: 3+%

For the CHAID analysis, the final collective tree-model that best differentiated youth with 3+% absenteeism from youth with <3% absenteeism correctly identified 83.7% of participants and identified one main risk factor: item 6 (nothing fun anymore; DEP). Item 6 scores of >0.0 indicated higher risk of 3+% absenteeism (53.4%); item 6 scores of 0.0 indicated lower risk (46.6%). The tree-model demonstrated higher sensitivity than specificity. Independent analysis of the predictors revealed that item 6 (p < 0.01, F = 12.19) and item 35 scores (p < 0.01, F = 7.81) significantly predicted 3+% absenteeism. With respect to item 35 (worry about what will happen; GAD), scores of 0.0 indicated higher risk (59.0%); scores of >0.0 indicated lower risk (41.0%). CART item analysis identified one main subgroup at highest risk for 3+% absenteeism (node at 100.0%): endorsement of sometimes, often, or always on items 6 (nothing fun anymore; DEP) and 38 (afraid to talk in front of class; SOP) as well as endorsement of never or sometimes on item 46 (scared if away from home overnight; SEP). The overall tree-model’s accuracy in predicting 3+% absenteeism was approximately 92.1%.



Absenteeism: 5+%

For the CHAID analysis, the final collective tree-model that best differentiated youth with 5+% absenteeism from youth with <5% absenteeism correctly identified 76.7% of participants and identified one main risk factor: item 6 (nothing fun anymore; DEP). Item 6 scores of >0.0 indicated higher risk of 5+% absenteeism (53.4%); item 6 scores of 0.0 indicated lower risk (46.6%). The tree-model demonstrated higher sensitivity than specificity. Independent analysis of the predictors revealed that item 6 (p < 0.01, F = 12.19), 35 (p < 0.05, F = 6.30) and 38 scores (p < 0.05, F = 6.81) significantly predicted 5+% absenteeism. With respect to item 35 (worry about what will happen; GAD), scores of 0.0 indicated higher risk (59.0%); scores of >0.0 indicated lower risk (41.0%). With respect to item 38 (afraid to talk in front of class; SOP), scores of 0.0 indicated higher risk (61.3%); scores of >0.0 indicated lower risk (38.7%).

Classification and regression tree item analysis identified one main subgroup at highest risk for 5+% absenteeism (node at 100.0%): endorsement of never on item 17 (scared to sleep on own; SEP) and often or always on item 24 (with a problem, heart beats fast; PAN). The overall tree-model’s accuracy in predicting 5+% absenteeism was approximately 84.9%. Latent class analysis of <10% absenteeism revealed a primary cluster that contained 41% of cases. In this cluster, RCADS items 1–4, 7, 12, 13, 21, 25, and 30 (3 DEP, 2 GAD, 2 SOP, 1 PAN) were primarily endorsed as sometimes; all other items in this cluster were endorsed as never.



Absenteeism: 10+%

For the CHAID analysis, the final collective tree-model that best differentiated youth with 10+% absenteeism from youth with <10% absenteeism correctly identified 58.5% of participants and identified one main risk factor: item 6 (nothing fun anymore; DEP). Item 6 scores of >0.0 indicated higher risk of 1+% absenteeism (52.3%); item 6 scores of 0.0 indicated lower risk (47.7%). The tree-model demonstrated higher sensitivity than specificity. Independent analysis of the predictors revealed that obsession/compulsions T-scores significantly predicted 10% of days missed (p < 0.01, F = 12.38). Obsession/compulsions T-scores of ≤48.0 indicated higher risk of 10+% absenteeism (57.8%); obsession/compulsions T-scores of >48.0 indicated lower risk (42.2%). In addition, endorsement of never on several items was also predictive of 10+% absenteeism: items 8 (worried when someone angry at me; SOP; 65.3%/34.7%), 9 (worry about being away from parents; SEP; 68.4%/31.6%), 29 (feel worthless; DEP; 66.7%/33.3%), 30 (worry about making mistakes; SOP; 67.6%/32.4%), 42 (have to do things over and over; OCD; 61.5%/38.5%), and 44 (have to do things in just the right way; 54.9%/46.1%).

Classification and regression tree item analysis identified one main subgroup at highest risk for 10+% absenteeism (node at 85.6%): endorsement of never on item 17 (scared to sleep on own; SEP). The overall tree-model’s accuracy in predicting 10+% absenteeism was approximately 84.2%. Latent class analysis of 10+% absenteeism revealed a primary cluster that contained 34% of cases. In this cluster, RCADS items 1, 4, 8, 21, and 30 (3 SOP, 1 DEP, 1 GAD) were primarily endorsed as sometimes; all other items in this cluster were endorsed as never.



Absenteeism: Higher Levels

Chi-square adjusted interaction detection analyses were also conducted on an exploratory basis for absenteeism levels of 15+%, 20+%, 30+%, and 40+%. The final collective tree-model that best differentiated youth with 15+% absenteeism from youth with <15% absenteeism correctly identified 52.9% of participants and identified one main risk factor: item 6 (nothing fun anymore; DEP). Item 6 scores of >0.0 indicated higher risk of 15+% absenteeism (52.3%); item 6 scores of 0.0 indicated lower risk (47.7%). The tree-model demonstrated higher specificity than sensitivity. Independent analysis revealed no subscale scores to be significant predictors of 15+% absenteeism. In addition, endorsement of never on several items was also predictive of 15+% absenteeism: items 1 (worry about things; GAD; 60.9%/39.1%), 8 (worried when someone angry at me; SOP; 65.3%/34.7%), 9 (worry about being away from parents; SEP; 68.4%/31.5%), 25 (cannot think clearly; DEP; 66.9%/33.1%), and 29 (feel worthless; DEP; 66.7%/33.3%).

The final collective tree-model that best differentiated youth with 20+% absenteeism from youth with <20% absenteeism correctly identified 61.4% of participants and identified one main risk factor: item 6 (nothing fun anymore; DEP). Item 6 scores of >0.0 indicated higher risk of 1+% absenteeism (52.3%); item 6 scores of 0.0 indicated lower risk (47.7%). The tree-model demonstrated higher specificity than sensitivity. Independent analysis of the predictors revealed that item 42 significantly predicted 20+% absenteeism (p < 0.05, F = 6.58). Item 42 (have to do things over and over; OCD) scores of 0.0 indicated higher risk for 20+% absenteeism (61.5%); item 42 scores of >0.0 indicated lower risk (38.5%).

The final collective tree-model that best differentiated youth with 30+% absenteeism from youth with <30% absenteeism correctly identified 75.3% of participants and identified two main risk factors: item 8 (worried when someone angry at me; SOP) and separation anxiety subscale scores. Item 8 scores of >0.0 indicated higher risk of 30+% absenteeism (64.9%); item 8 scores of 0.0 indicated lower risk (35.1%). Separation anxiety T-scores of ≤61.0 indicated higher risk of 30+% absenteeism (53.1%); separation anxiety T-scores of >61.0 indicated lower risk (46.9%). The tree-model demonstrated higher specificity than sensitivity.

The final collective tree-model that best differentiated youth with 40+% absenteeism from youth with <40% absenteeism correctly identified 83.9% of participants and identified one main risk factor: item 28 (with a problem, feel shaky; PAN). Item 28 scores of 0.0 indicated higher risk of 40+% absenteeism (50.6%); item 28 scores of >0.0 indicated lower risk (49.4%). The tree-model demonstrated higher specificity than sensitivity.



DISCUSSION

The present study examined internalizing behaviors as potential predictors of various absenteeism severity levels. The findings revealed that one particular depression item (nothing much fun anymore) helped most to demarcate different severity levels, up to a point. In addition, a number of other internalizing items were predictive of various levels of absenteeism severity, but only in a negatively endorsed fashion. Overall, internalizing items that tended to be endorsed higher across less severe and more severe absenteeism severity levels included those relating to worry and fatigue. A general expectation that predictors would tend to be more homogeneous at higher than lower levels of absenteeism severity was not generally supported.

One particular item was found to consistently distinguish lower and higher levels of absenteeism severity at different benchmarks: item 6 (nothing is much fun anymore), which is an item on the RCADS depression subscale. Two general possibilities may exist for this finding. First, school attendance problems are indeed commonly associated with symptoms of depression, one of the rare consistent findings over several decades with respect to internalizing psychopathology in this population (Kearney, 1993; Egger et al., 2003; Gallé-Tessonneau et al., 2019). Depression is also commonly associated or comorbid with anxiety disorders in this population, making attempts at diagnostic classification difficult (Jones and Suveg, 2015). Antidepressant medication is recommended for many adolescents with school attendance problems, and cognitive-behavioral therapies for this population often focus on depression symptoms (Maynard et al., 2015; Londono Tobon et al., 2018; Melvin and Gordon, 2019).

Finning et al. (2019), in their meta-analysis of depression and school attendance problems, concluded that symptoms of depression are indeed common to many different types of school attendance problems. The authors also postulated several possible mechanisms for this association, such as social withdrawal, sleep disturbance, and low energy. Youth with school refusal behavior do tend to have social functioning problems and withdraw from friends and other peers at school (Havik et al., 2015; Gonzálvez et al., 2019). Others indeed show difficulties with sleep (including going to bed very late), energy, and physical activity (Ek and Eriksson, 2013; Hochadel et al., 2014; Mannino et al., 2019). However, each set of behaviors – social and sleep problems and school attendance problems – may precede the other in different cases (Kearney, 2019).

Second, the depression item noted above may also indicate a relative amount of boredom, frustration, burnout, or lack of self-efficacy with respect to the school environment or academic performance (Fiorilli et al., 2017). Finning et al. (2019) noted that another mechanism explaining depression and school attendance problems might be loss of motivation. Surveys of youth with school attendance problems or who have dropped out of school regularly reveal boredom with classes and the school environment as a key reason for leaving (Strand, 2014; Attwood and Croll, 2015; Kearney, 2016). Others have noted as well that youth with learning disorders can become frustrated and eventually miss school (Redmond and Hosp, 2008). Poor school climate or school-based curricula perceived as tedious or inflexible by students are associated with school attendance problems as well (Hendron and Kearney, 2016; Maxwell, 2016; Wang and Degol, 2016). Interestingly, the finding regarding item 6 disappeared at particularly high levels of absenteeism severity (i.e., 30+% and 40+%), possibly suggesting that some youth discovered outside-of-school avenues to boost enjoyment (Kearney and Albano, 2018).

A key finding of the present study was that lack of endorsement of several anxiety items was what most predicted higher absenteeism severity levels. The findings also indicated substantial variability with respect to individual items. One possibility is that higher absenteeism severity levels are associated more with externalizing than internalizing symptoms (Maynard et al., 2012). In addition, youth in the present study were examined at different points of the academic year, but anxiety levels may be more pronounced at the beginning of a year (Ingul and Nordahl, 2013). Higher levels of absenteeism severity also mean more time out of school and thus relief from school-based anxiety symptoms (Skedgell and Kearney, 2018). Other variables such as family or school environment may thus be better predictors of absenteeism severity (Fornander and Kearney, 2019).

The lack of endorsement and variability shown in the present study may also help confirm that reliance on various forms of specific behavior to identify classes of school attendance problems is quite difficult (Inglés et al., 2015). Kearney (2002) advocated for the term negative affectivity rather than specific symptoms of anxiety or depression among youth with school attendance problems to account for the vagaries of internalizing symptoms characteristic of this population. Indeed, historically, many researchers have focused on broad descriptors of emotional distress (e.g., dread, upset, misery) to describe youth who are reluctant to attend school (Kearney, 2001). Perhaps not surprisingly, the items that tended to be elevated more in the current study were those related to broader concepts such as worry and fatigue. Others have found considerable heterogeneity within and across classes of behavior among children with school attendance problems, and Kearney (2007) found that functions of school refusal behavior were superior to forms of behavior in predicting absenteeism severity.

Limitations of the present study should be noted. First, the sample was an eclectic one that ranged from having no formal school absences to having many school absences. Second, sample size constraints did not permit more nuanced analyses of absenteeism type, setting, or demographic or developmental differences, though studies generally indicate emotional distress across many absence types in this population (Finning et al., 2019). Third, the primary dependent measure was based on self-report, though these kinds of measures are commonly used for youth with internalizing symptoms (Chorpita et al., 2000). In related fashion, broader measures such as diagnostic interviews, behavioral observations, and parent and teacher reports were not used and may have provided more sophisticated information about participants’ internalizing symptoms.



CONCLUSION

Despite these limitations, the present study may have some applicability to MTSS models of school absenteeism and how tiers within these models may be demarcated. Psychosocial screenings for anxiety and depression at early warning sign stages for problematic absenteeism may be advisable, and may help distinguish Tier 1 school attendance from emerging Tier 2 school attendance problems (Ingul et al., 2019). Findings from the present study may further support the need for preventative practices in this population as well, particularly for targeted practices aimed toward those with depressive symptoms (Werner-Seidler et al., 2017).



DATA AVAILABILITY STATEMENT

The datasets generated for this study are available on request to the corresponding author.



ETHICS STATEMENT

The studies involving human participants were reviewed and approved by the Ethics Committee of the University of Nevada, Las Vegas. Written informed consent to participate in this study was provided by the participants’ legal guardian/next of kin.



AUTHOR CONTRIBUTIONS

Both authors revised and approved the submitted version. MF helped to collect the data, performed the initial analyses, and assisted in writing the manuscript. CK helped with data analysis, assisted in writing the manuscript, and supervised the study.



FUNDING

This work was supported by the University of Nevada, Las Vegas.



REFERENCES

Attwood, G., and Croll, P. (2015). Truancy and well-being among secondary school pupils in England. Educ. Stud. 41, 14–28. doi: 10.1080/03055698.2014.955725

August, G. J., Piehler, T. F., and Miller, F. G. (2018). Getting “SMART” about implementing multi-tiered systems of support to promote school mental health. J. Educ. Psychol. 66, 85–96. doi: 10.1016/j.jsp.2017.10.001

Berk, R. A. (2006). An introduction to ensemble methods for data analysis. Soc. Methods Res. 34, 263–295. doi: 10.1177/0049124105283119

Chorpita, B. F., Moffitt, C. E., and Gray, J. (2005). Psychometric properties of the Revised Child Anxiety and Depression Scale in a clinical sample. Behav. Res. Ther. 43, 309–322. doi: 10.1016/j.brat.2004.02.004

Chorpita, B. F., Yim, L., Moffitt, C., Umemoto, L. A., and Francis, S. E. (2000). Assessment of symptoms of DSM-IV anxiety and depression in children: a revised child anxiety and depression scale. Behav. Res. Ther. 38, 835–855. doi: 10.1016/S0005-7967(99)00130-8

Chu, B. C., Guarino, D., Mele, C., O’Connell, J., and Coto, P. (2018). Developing an online early detection system for school attendance problems: results from a research-community partnership. Cogn. Behav. Pract. 26, 35–45. doi: 10.1016/j.cbpra.2018.09.001

Chung, J. Y., and Lee, S. (2019). Dropout early warning systems for high school students using machine learning. Child Youth Serv. Rev. 96, 346–353. doi: 10.1016/j.childyouth.2018.11.030

Conry, J. M., and Richards, M. P. (2018). The severity of state truancy policies and chronic absenteeism. J. Educ. Stud. Placed Risk 23, 187–203. doi: 10.1080/10824669.2018.1439752

Crawley, S. A., Caporino, N. E., Birmaher, B., Ginsburg, G., Piacentini, J., Albano, A. M., et al. (2014). Somatic complaints in anxious youth. Child Psychiatry Hum. Dev. 45, 398–407. doi: 10.1007/s10578-013-0410-x

DePaoli, J. L., Fox, J. H., Ingram, E. S., Maushard, M., Bridgeland, J. M., and Balfanz, R. (2015). Building A Grad Nation: Progress and Challenge in Ending the High School Dropout Epidemic. Annual Update 2015. Washington, D.C: Civic Enterprises.

Dowdy, E., Furlong, M., Raines, T. C., Bovery, B., Kauffman, B., Kamphaus, R. W., et al. (2015). Enhancing school-based mental health services with a preventive and promotive approach to universal screening for complete mental health. J. Educ. Psychol. Consult. 25, 178–197. doi: 10.1080/10474412.2014.929951

Eagle, J. W., Dowd-Eagle, S. E., Snyder, A., and Holtzman, E. G. (2015). Implementing a multi-tiered system of support (MTSS): collaboration between school psychologists and administrators to promote systems-level change. J. Educ. Psychol. Consult. 25, 160–177. doi: 10.1080/10474412.2014.929960

Egger, H. L., Costello, E. J., and Angold, A. (2003). School refusal and psychiatric disorders: a community study. J. Am. Acad. Child Adolesc. Psychiatry 42, 797–807. doi: 10.1097/01.CHI.0000046865.56865.79

Ek, H., and Eriksson, R. (2013). Psychological factors behind truancy, school phobia, and school refusal: a literature study. Child Fam. Behav. Ther. 35, 228–248. doi: 10.1080/07317107.2013.818899

Ekstrand, B. (2015). What it takes to keep children in school: a research review. Educ. Rev. 67, 459–482. doi: 10.1080/00131911.2015.1008406

Elliott, J. G., and Place, M. (2019). School refusal: developments in conceptualisation and treatment since 2000. J. Child Psychol. Psychiatry 60, 4–15. doi: 10.1111/jcpp.12848

Fernández-Sogorb, A., Inglés, C. J., Sanmartín, R., Gonzálvez, C., and Vicent, M. (2018). Validation of the Visual Analogue Scale for Anxiety-Revised and school refusal across anxiety profiles. Int. J. Clin. Health Psychol. 18, 264–272. doi: 10.1016/j.ijchp.2018.07.002

Finning, K., Ukoumunne, O. C., Ford, T., Danielson-Waters, E., Shaw, L., Romero De Jager, I., et al. (2019). Review: the association between anxiety and poor attendance at school – a systematic review. Child Adolesc. Ment. Health 24, 205–216. doi: 10.1111/camh.12322

Fiorilli, C., De Stasio, S., Di Chiacchio, C., Pepe, A., and Salmela-Aro, K. (2017). School burnout, depressive symptoms and engagement: their combined effect on student achievement. Int. J. Educ. Res. 84, 1–12. doi: 10.1016/j.ijer.2017.04.001

Fornander, M. J., and Kearney, C. A. (2019). Family environment variables as predictors of school absenteeism severity at multiple levels: ensemble and classification and regression tree analysis. Front. Psychol. 10:2381. doi: 10.3389/fpsyg.2019.02381

Freeman, J., Simonsen, B., McCoach, D. B., Sugai, G., Lombardi, A., and Horner, R. (2016). Relationship between school-wide positive behavior interventions and supports and academic, attendance, and behavior outcomes in high schools. J. Posit. Behav. Interv. 18, 41–51. doi: 10.1177/1098300715580992

Gallé-Tessonneau, M., Johnsen, D. B., and Keppens, G. (2019). The relationship between mental health and school absenteeism in a community sample of French secondary school students: four profiles derived from cluster analysis. Eur. J. Educ. 12, 77–90. doi: 10.30552/ejep.v12i1.242

Gonzálvez, C., Inglés, C. J., Kearney, C. A., Sanmartín, R., Vicent, M., and García-Fernández, J. M. (2019). Relationship between school refusal behavior and social functioning: a cluster analysis approach. Eur. J. Dev. Psychol. 12, 17–29. doi: 10.30552/ejep.v12i1.238

Gonzálvez, C., Inglés, C. J., Kearney, C. A., Vicent, M., Sanmartín, R., and García-Fernández, J. M. (2016). School Refusal Assessment Scale-Revised: factorial invariance and latent means differences across gender and age in Spanish children. Front. Psychol. 7:2011. doi: 10.3389/fpsyg.2016.02011

Gubbels, J., van der Put, C. E., and Assink, M. (2019). Risk factors for school absenteeism and dropout: a meta-analytic review. J. Youth Adol. 48, 1637–1667. doi: 10.1007/s10964-019-01072-5

Hankin, B. L., Snyder, H. R., Gulley, L. D., Schweizer, T. H., Bijttebier, P., Nelis, S., et al. (2016). Understanding comorbidity among internalizing problems: integrating latent structural models of psychopathology and risk mechanisms. Dev. Psychol. 28, 987–1012. doi: 10.1017/S0954579416000663

Havik, T., Bru, E., and Ertesvåg, S. K. (2015). Assessing reasons for school mon-attendance. Scand J. Educ. Res. 59, 316–336. doi: 10.1080/00313831.2014.904424

Hendron, M., and Kearney, C. A. (2016). School climate and student absenteeism and internalizing and externalizing behavioral problems. Child. Sch. 38, 109–116. doi: 10.1093/cs/cdw009

Heyne, D., King, N. J., Tonge, B. J., Rollings, S., Young, D., Pritchard, M., et al. (2002). Evaluation of Child Therapy and Caregiver Training in the Treatment of School Refusal. J. Am. Acad. Child Adolesc. Psychiatry 41, 687–695. doi: 10.1097/00004583-200206000-00008

Hochadel, J., Frölich, J., Wiater, A., Lehmkuhl, G., and Fricke-Oerkermann, L. (2014). Prevalence of sleep problems and relationship between sleep problems and school refusal behavior in school-aged children in children’s and parents’ ratings. Psychopathology 47, 119–126. doi: 10.1159/000345403

Inglés, C. J., Gonzálvez, C., García-Fernández, J. M., Vicent, M., and Martínez-Monteagudo, M. C. (2015). Current status of research on school refusal. Eur. J. Dev. Psychol. 8, 37–52. doi: 10.1016/j.ejeps.2015.10.005

Ingul, J., and Nordahl, H. M. (2013). Anxiety as a risk factor for school absenteeism: what differentiates anxious school attenders from non-attenders? Ann. Gen. Psychiatry 12:25. doi: 10.1186/1744-859X-12-25

Ingul, J. M., Havik, T., and Heyne, D. (2019). Emerging school refusal: a school-based framework for identifying early signs and risk factors. Cogn. Behav. Pract. 26, 46–62. doi: 10.1016/j.cbpra.2018.03.005

Ingul, J. M., Klöckner, C. A., Silverman, W. K., and Nordahl, H. M. (2012). Adolescent school absenteeism: modelling social and individual risk factors. Child Adol. Ment. H 17, 93–100. doi: 10.1111/j.1475-3588.2011.00615.x

Jones, A. M., and Suveg, C. (2015). Flying under the radar: school reluctance in anxious youth. Sch. Ment. Health 7, 212–223. doi: 10.1007/s12310-015-9148-x

Jones, A. M., West, K. B., and Suveg, C. (2019). Anxiety in the school setting: a framework for evidence-based practice. Sch. Ment. Health 11, 4–14. doi: 10.1007/s12310-017-9235-2

Kearney, C. A. (1993). Depression and school refusal behavior: a review with comments on classification and treatment. J. Sch. Psychol. 31, 267–279. doi: 10.1016/0022-4405(93)90010-G

Kearney, C. A. (2001). School Refusal Behavior in Youth: A Fundamental Approach to Assessment and Treatment. Washington, D.C: American Psychological Association.

Kearney, C. A. (2002). Identifying the function of school refusal behavior: a revision of the School Refusal Assessment Scale. J. Psychopathol. Behav. Assess. 24, 235–245. doi: 10.1023/A:1020774932043

Kearney, C. A. (2007). Forms and functions of school refusal behavior in youth: an empirical analysis of absenteeism severity. J. Child. Psychol. Psychiatry 48, 53–61. doi: 10.1111/j.1469-7610.2006.01634.x

Kearney, C. A. (2008). An interdisciplinary model of school absenteeism in youth to inform professional practice and public policy. Educ. Psychol. Rev. 20, 257–282. doi: 10.1007/s10648-008-9078-3

Kearney, C. A. (2016). Managing School Absenteeism at Multiple Tiers: An Evidence-Based and Practical Guide for Professionals. New York: Oxford University Press.

Kearney, C. A. (2019). Helping Families of Youth With School Attendance Problems: A Practical Guide for Mental Health and School-Based Professionals. New York: Oxford.

Kearney, C. A., and Albano, A. M. (2004). The functional profiles of school refusal behavior. Behav. Modif. 28, 147–161. doi: 10.1177/0145445503259263

Kearney, C. A., and Albano, A. M. (2018). When Children Refuse School: Therapist Guide. New York, N.Y: Oxford University Press.

Kearney, C. A., Gonzálvez, C., Graczyk, P., and Fornander, M. J. (2019a). Reconciling contemporary approaches to school attendance and school absenteeism: toward promotion and nimble response, global policy review and implementation, and future adaptability (Part 1). Front. Psychol. 10:2222. doi: 10.3389/fpsyg.2019.02222

Kearney, C. A., Gonzálvez, C., Graczyk, P., and Fornander, M. J. (2019b). Reconciling contemporary approaches to school attendance and school absenteeism: toward promotion and nimble response, global policy review and implementation, and future adaptability (Part 2). Front. Psychol. 10:2605. doi: 10.3389/fpsyg.2019.02605

Kearney, C. A., and Graczyk, P. (2014). A response to intervention model to promote school attendance and decrease school absenteeism. Child Youth Care Forum 43, 1–25. doi: 10.1007/s10566-013-9222-1

Lawrence, D., Dawson, V., Houghton, S., Goodsell, B., and Sawyer, M. G. (2019). Impact of mental disorders on attendance at school. Australas. J. Educ. 63, 5–21. doi: 10.1177/0004944118823576

Lemon, S., Roy, J., Clark, M., Friedmann, P., and Rakowski, W. (2003). Classification and regression tree analysis in public health: methodological review and comparison with logistic regression. Ann. Behav. Med. 26, 172–181. doi: 10.1207/s15324796abm2603_02

Londono Tobon, A., Reed, M. O., Taylor, J. H., and Bloch, M. H. (2018). A systematic review of pharmacologic treatments for school refusal behavior. J. Child Adol. Psychop. 28, 368–378. doi: 10.1089/cap.2017.0160

Lyon, A. R., and Cotler, S. (2007). Toward reduced bias and increased utility in the assessment of school refusal behavior: the case for diverse samples and evaluations of context. Psychol. Sch. 44, 551–565. doi: 10.1002/pits.20247

Macklem, G. L. (2014). Preventive Mental Health at School: Evidence-Based Services for Students. Berlin: Springer, doi: 10.1007/978-1-4614-8609-1

Mannino, G., Giunta, S., Montefiori, V., Tamanza, G., Iacolino, C., Novara, C., et al. (2019). Healthy lifestyle, well-being, physical activity, sport, and scholastic/academic performance: interactions and connections. World Futures 75, 462–479. doi: 10.1080/02604027.2019.1654772

Markham, F., Young, M., and Doran, B. (2013). Detection of problem gambler subgroups using recursive partitioning. Int. J. Ment. Health Addict. 11, 281–291. doi: 10.1007/s11469-012-9408-z

Maxwell, L. E. (2016). School building condition, social climate, student attendance and academic achievement: a mediation model. J. Environ. Psychol. 46, 206–216. doi: 10.1016/j.jenvp.2016.04.009

Maynard, B. R., Brendel, K. E., Bulanda, J. J., Heyne, D., Thompson, A. M., Pigott, T. D., et al. (2015). Psychosocial interventions for school refusal with primary and secondary school students. Am. J. Fam. Ther. 23, 59–72. doi: 10.4073/csr.2015.12

Maynard, B. R., Heyne, D., Brendel, K. E., Bulanda, J. J., Thompson, A. M., and Pigott, T. D. (2018). Treatment for school refusal among children and adolescents: a systematic review and meta-analysis. Res. Soc. Work Pract. 28, 4–15. doi: 10.1177/1049731515598619

Maynard, B. R., Salas-Wright, C. P., Vaughn, M. G., and Peters, K. E. (2012). Who are truant youth? Examining distinctive profiles of truant youth using latent profile analysis. J. Youth Adolesc. 41, 1671–1684. doi: 10.1007/s10964-012-9788-1

McIntosh, K., Bohanon, H., and Goodman, S. (2010). Toward true integration of response to intervention systems in academic and behavior support: part three: tier 3 support. Communiqué 39, 30–31.

Melvin, G. A., and Gordon, M. S. (2019). Antidepressant Medication: is It a Viable and Valuable Adjunct to Cognitive-Behavioral Therapy for School Refusal? Cogn. Behav. Pract. 26, 107–118. doi: 10.1016/j.cbpra.2018.07.005

Merikangas, K. R., He, J., Burstein, M., Swendsen, J., Avenevoli, S., Case, B., et al. (2011). Service utilization for lifetime mental disorders in US adolescents: results of the National Comorbidity Survey–Adolescent Supplement (NCS-A). J. Am. Acad. Child Adolesc. Psychiatry 50, 32–45. doi: 10.1016/j.jaac.2014.10.010

Parr, A. K., and Bonitz, V. S. (2015). Role of family background, student behaviors, and school-related beliefs in predicting high school dropout. J. Educ. Res. 108, 504–514. doi: 10.1080/00220671.2014.917256

Pflug, V., and Schneider, S. (2016). School absenteeism: an online survey via social networks. Child Psychiatry Hum. Dev. 47, 417–429. doi: 10.1007/s10578-015-0576-5

Pullen, P. C., and Kennedy, M. J. (eds) (2019). Handbook of Response to Intervention and Multi-tiered Systems of Support. New York: Routledge.

Redmond, S. M., and Hosp, J. L. (2008). Absenteeism rates in students receiving services for CDs, LDs, and EDs: a macroscopic view of the consequences of disability. Lang. Speech Hear. Serv. Sch. 39, 97–103. doi: 10.1044/0161-1461(2008/010)

Rosellini, A. J., Dussaillant, F., Zubizarreta, J. R., Kessler, R. C., and Rose, S. (2018). Predicting posttraumatic stress disorder following a natural disaster. J. Psychatr. Res. 96, 15–22. doi: 10.1016/j.jpsychires.2017.09.010

Sanmartín, R., Inglés, C. J., Gonzálvez, C., Vicent, M., Ruiz-Esteban, C., and García-Fernández, J. M. (2018). Impact of affective profiles on school refusal in a Spanish sample of primary education. J. Child Fam. Stud. 27, 1349–1357. doi: 10.1007/s10826-017-0962-7

Sansone, D. (2019). Beyond early warning indicators: high school dropout and machine learning. Oxf. B Econ. Stat. 81, 456–485. doi: 10.1111/obes.12277

Sibeoni, J., Orri, M., Podlipski, M. A., Labey, M., Campredon, S., Gerardin, P., et al. (2018). The experience of psychiatric care of adolescents with anxiety-based school refusal and of their parents: a qualitative study. J. Can. Acad. Child Adolesc. Psychiatry 27, 39–49. doi: 10.1111/j.1744-6163.1999.tb00565.x

Skedgell, K. K., and Kearney, C. A. (2016). Predictors of absenteeism severity in truant youth: a dimensional and categorical analysis. Am. Sec. Educ. 45, 46–58. doi: 10.1016/j.childyouth.2018.01.043

Skedgell, K. K., and Kearney, C. A. (2018). Predictors of school absenteeism severity at multiple levels: a classification and regression tree analysis. Child Youth Serv. Rev. 86, 236–245. doi: 10.1016/j.childyouth.2018.01.043

Splett, J. W., George, M. W., Zaheer, I., Weist, M. D., Evans, S. W., and Kern, L. (2018). Symptom profiles and mental health services received among referred adolescents. Sch. Ment. Health 10, 96–110. doi: 10.1007/s12310-017-9244-1

Spruyt, B., Keppens, G., Kemper, R., and Bradt, L. (2016). ‘If only they had a file on every pupil’: on the mismatch between truancy policy and practice in Flanders. Int. J. Soc. Educ. 26, 171–189. doi: 10.1080/09620214.2016.1191965

Stempel, H., Cox-Martin, M., Bronsert, M., Dickinson, L. M., and Allison, M. A. (2017). Chronic school absenteeism and the role of adverse childhood experiences. Acad. Pediatr. 17, 837–843. doi: 10.1016/j.acap.2017.09.013

Stiffler, M. C., and Dever, B. V. (2015). Mental Health Screening at School. J. Sch. Health 77, 53–58. doi: 10.1007/978-3-319-19171-3

Strand, S. (2014). School effects and ethnic, gender and socio-economic gaps in educational achievement at age 11. Oxf. Rev. Educ. 40, 223–245. doi: 10.1080/03054985.2014.891980

Tekin, I., Erden, S., Ayya, A. B. S., and Buyukoksuz, E. (2018). The predictors of school refusal: depression, anxiety, cognitive distortion and attachment. J. Hum. Sci. 15, 1519–1529. doi: 10.14687/jhs.v15i3.5084

Wang, M. T., and Degol, J. L. (2016). School climate: a review of the construct, measurement, and impact on student outcomes. Educ. Psychol. Rev. 28, 315–352. doi: 10.1007/s10648-015-9319-1

Weist, M. D., Eber, L., Horner, R., Splett, J., Putnam, R., Barrett, S., et al. (2018). Improving multitiered systems of support for students with “internalizing” emotional/behavioral problems. J. Posit. Behav. Interv. 20, 172–184. doi: 10.1177/1098300717753832

Werner-Seidler, A., Perry, Y., Calear, A. L., Newby, J. M., and Christensen, H. (2017). School based depression and anxiety prevention programs for young people: a systematic review and meta-analysis. Clin. Psychol. Rev. 51, 30–47. doi: 10.1016/j.cpr.2016.10.005

Conflict of Interest: The authors declare that the research was conducted in the absence of any commercial or financial relationships that could be construed as a potential conflict of interest.


Copyright © 2020 Fornander and Kearney. This is an open-access article distributed under the terms of the Creative Commons Attribution License (CC BY). The use, distribution or reproduction in other forums is permitted, provided the original author(s) and the copyright owner(s) are credited and that the original publication in this journal is cited, in accordance with accepted academic practice. No use, distribution or reproduction is permitted which does not comply with these terms.

OPS/images/cover.jpg
frontiers
in Psychology

Internalizing Symptoms as
Predictors of School
Absenteeism Severity at Multiple
Levels: Ensemble
and Classification
and Regression Tree Analysis









OPS/images/cross.jpg
3,

i





OPS/xhtml/Nav.xhtml




Contents





		Cover



		Internalizing Symptoms as Predictors of School Absenteeism Severity at Multiple Levels: Ensemble and Classification and Regression Tree Analysis



		INTRODUCTION



		MATERIALS AND METHODS



		Participants



		Measures



		Procedure and Data Analyses







		RESULTS



		Absenteeism: 1+%



		Absenteeism: 3+%



		Absenteeism: 5+%



		Absenteeism: 10+%



		Absenteeism: Higher Levels







		DISCUSSION



		CONCLUSION



		DATA AVAILABILITY STATEMENT



		ETHICS STATEMENT



		AUTHOR CONTRIBUTIONS



		FUNDING



		REFERENCES

















OPS/images/logo.jpg
’ frontiers
in Psychology





