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Research on youth transitions, and the well-being of young people, has to take into consideration the digital context in which they are immersed. Digital interaction of young people increase year by year, social networking sites play a key role in their personal and professional relationships, and a very high percentage of jobs require digital skills. According to Eurostat (2019), participating on social networking sites (one of the most common online activities in the EU-28), is growing every year [more than half (56%) of individuals aged 16–74 used the internet for social networking sites], and this percentage increases among the younger generations. In this article, we present the results of our research on the digital skills and well-being of young people on Facebook, based on a survey with a sample of 126 young people graduated from the University of Málaga (School of Social Work) (Spain). Based on certain scales, the level of digital skills that students have on Facebook was measured, considering strategic aspects for information search, level of use and presence of Facebook in life, maintenance of relations and tolerance to diversity. Variables of psychosocial well-being were also measured (social capital, self-esteem, life satisfaction, and personal well-being). Variables of digital skills on Facebook were subsequently related to well-being variables. Results show that certain digital skills relate to the well-being of young people. In this sense, we deem it crucial to develop education policies that could provide young graduates with general digital skills to be used on social networking sites.
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INTRODUCTION

We are immersed in a digital society, in which our social relationships, communication, education, leisure and work are transformed. Our vital trajectories, our autonomy, and our well-being, are influenced by digitalization. To analyze the different dimensions of well-being such as environmental mastery or positive relationships (Ryff, 2019), it is necessary to take into account the technological environment and how young people participate, learn and interact on social networking sites. The new generations, intensive users of technology, are considered digital natives, and therefore digital competences play a key role in their well-being. Consequently, institutions and companies are focused on the development of these skills (Picatoste et al., 2018). To quote an example, the Council of the European Union included digital skills in their conclusions related to education and training whereas the Europe 2020 strategy considers Information and Communication Technologies (ICTs) as a key element in the education reform.

Therefore, technology can be considered a driver for well-being as technology impacts on the experience of young across the world (Collin and Burns, 2009). A plethora of studies highlight the role of digital skills as drivers for well-being in Youth. ICTs promote well-being facilitating informal learning, building digital identities, improving competences required at the workplace or promoting meta-social skills, among others (e.g., Sánchez-Navarro and Aranda, 2013; Goldhammer et al., 2016; Martinovic et al., 2019). Additionally, identity is built during the transition to adulthood and digital skills can perform a crucial role in this process. In this sense, Mannerström (2019) showed that identity formation was related to digital practices and competencies. Along with this line, scholars suggest that there is a positive relationship between youth empowerment and certain uses of digital tools (Middaugh et al., 2017). Furthermore, ICTs enable well-being in the case of physical or intellectual disabilities (Pacheco et al., 2019) and are particularly important to support at-risk youth (Helsper and Van Deursen, 2015; Pienimäki, 2019). These benefits justify the inclusion of digital skills in formal and informal education. Nevertheless, a view from the dark side should be also evidenced. Equity and inclusion problems (Pagani et al., 2016), cyber-aggression (Mishna et al., 2018), technology addiction (Lachmann et al., 2018; Wang et al., 2018) or the negative effects of ICTs on learning and academic results (Hawi and Samaha, 2016) have been underlined as disadvantages of technology related to Youth.

From our point of view, social networking sites play a key role in the lives of young people, and digital skills are key to strengthening their vital trajectories, and therefore relevantly affect the different dimensions of well-being (Ryff, 2018). In this digital environment, below we present the results of our research on digital skills and the well-being of young people on Facebook, with a sample of 126 young graduates from the University of Málaga (School of Social Work) (Spain). Based on certain scales, the level of digital skills that students have on Facebook was measured, considering strategic aspects for information search, level of use and presence of Facebook in life, maintenance of relations and tolerance to diversity. Variables of psychosocial well-being (SW) were also measured [social capital, self-esteem, life satisfaction and personal well-being (PeW)]. Variables of digital skills on Facebook (DSF) were subsequently related to well-being variables. Results show that certain digital skills relate to the well-being of young people. In this sense, we deem it crucial to develop education policies that could provide young graduates with general digital skills to be used in social networking sites.


Social Work Young Graduates and Social Networking Sites

Connectedness between people and organizations has progressively and exponentially increased thanks to social networking sites, which have enabled interactive dynamics that were unimaginable until recently. Social networking sites have become a global social phenomenon. Facebook is one of the main personal-profile networking sites and in 2016 it announced having reached the symbolic figure of two billion active users on a monthly basis. This makes Facebook the most used social networking site, as it gathers more than one fourth of the population worldwide. In Europe, Facebook enables five billion social connections (Filiz et al., 2016). More than 75% of the population use personal-profile networking sites on a daily basis and the average time spent has increased until reaching an average of almost 2 h per day (Roth, 2018). In sum, the number of users worldwide, the frequency of connection and the time spent make of Facebook a parallel universe for socialization (Wilson et al., 2012).

The presence of social networking sites is remarkably high in all sectors of society, and it is even higher when it comes to young people (Duggan and Smith, 2013). Young adults between 18 and 35 years reported being active on these sites over the past years (Pew Research Center, 2014). Young graduates tend to use social networking sites more intensively (Steinfield et al., 2008). They have grown up with these social technologies and they are now being called “digital natives” (Prensky, 2001). However, young people do not constitute a monolithic group with universal talents to use these digital means. On the contrary, their relation with digital technologies is very varied (Selwyn, 2009). Because it is an emergent phenomenon, young people have adopted and use social networking sites spontaneously. Using these sites allows them to keep their relationships with friends (Wang and Edwards, 2016) and create new ones (Levine and Stekel, 2016), amongst other purposes. Nevertheless, these sites can also have some harmful effects or lead to deviant behaviors, particularly when there is a lack of training on the effects certain types of uses can imply.

Academic literature has reached a certain consensus on the fact that the impact online communication can have on well-being depends on each user’s aim, the nature of the communication exchange and the closeness between nodes (Burke and Kraut, 2013). This approach, which focuses on the importance of the type of use, that is, “for what purpose,” suggests that the different ways in which the population uses these means depend on the digital skills individuals have (Van Deursen and Van Dijk, 2015).

Social Work graduates and Social Work as a discipline cannot remain external to the impact of this phenomenon, particularly when it comes to the increase of socialization on social networking sites. This is mainly due to the fact that these sites promote one of the main activities of Social Work, which is to build relations. Addams (1910), foremother of Social Work and visionary, gave great importance to the construction and improvement of social relations between individuals as a way to face adversity. This is the reason why various Social Work institutions such as the National Association Social Work et al. (2017) are encouraging social workers to acquire the necessary digital skills in order to be able to use digital means to find solutions to social problems and empower citizens.



Digital Skills on Facebook

Having or not digital skills determines users’ access to resources, thus empowering those who have the appropriate skills to benefit from the potentialities of digital means and leaving behind those who do not know how to leverage such advantages (Van Dijk, 2006). Digital skills are considered as “the capacity to respond pragmatically and intuitively to challenges and opportunities in a manner that exploits de Internet’s potential” (DiMaggio et al., 2004, p. 378). It is also defined as the “user’s capacity to find content on the Internet in an effective and efficient manner” (Hargittai, 2005, p. 372).

Digital skills can be analyzed and conceptualized according to various levels. One of these levels looks at operational abilities (Steyaert, 2002). These abilities refer to knowledge, interaction and use of applications and devices. Van Dijk (2005) defines these abilities as those used to operate computers – currently also smartphones – and which relate to hardware and software networks. These digital skills refer to the ability to handle the profuse amount of resources at hand, which is also known as hypermedia (Lee et al., 2005). Digital skills are key to search, select, process and apply means to an environment which is overloaded with opinions (Van Dijk, 1999). Hargittai and Hsieh (2010) measured these skills through a scale that considers knowledge of the language and use of basic functions of the Internet (PDF, JPG, Favorites, Reload, etc.). In the online universe of Facebook, these functions are constituted by Facebook’s language and functions (Timeline, Pages, Groups, Lists, etc.).

At a secondary level, digital skills concerning information search are considered. These skills refer to actions taken by users to satisfy their information needs (Jenkins, 2006). Knowing how to look for information by using applications and services on the Internet implies a certain level of skills to filter information (Marchionini and White, 2007) and awareness about the fact that the digital fingerprint left by the use of browsers and applications leads to be suggested specific personal profiles, products or recommended advertisements.

Hargittai and Hsieh (2010) established a scale comprising two types of activities on Facebook, making a distinction between actions related to strong ties (seeing friends’ pictures, sharing photos, sending private messages, making plans, etc.) and actions related to weak ties (seeing pictures from unknown people, meeting new friends, sharing information on a group, etc.). In order to perform these actions to achieve a specific goal, strategic digital skills are required (Correa, 2016). Optimal socialization on digital means can be key for users to feel part of the same community, thus promoting various forms of mutual support and carry out projects and new initiatives (Ellison et al., 2007).

Given the fact that social reality mirrors the offline reality (Subrahmanyam et al., 2008; Dunbar et al., 2015; Gillani et al., 2018), specific abilities allowing the development of appropriate connectedness patterns are required. These patterns must include certain tolerance to diversity, which would imply being surrounded by other people who might not share our own perspective and opinions about the world, thus avoiding being immersed in “filter bubbles” or “echo chambers” (Pariser, 2011). Hence, redundancy of content and relations leading to tribal mentality and degradation of online content’s quality, security and diversity would be avoided (Gillani et al., 2018).

Finally, Jenkins-Guarnieri et al. (2013) established a scale to measure the presence of Facebook in people’s lives. This scale comprises variables that measure how people feel when they are not using Facebook or what is the role played by Facebook in people’s lives, amongst others.



Use of Facebook and Social Capital

Feeling connected to other people is considered an “essential human motivation” (Baumeister and Leary, 1995, p. 497). People use social networking sites massively and highly frequently because they feel a need to connect and to be in contact with others (Ellison et al., 2007; Quan-Haase et al., 2017). These sites are mainly used to maintain or strengthen offline relations, rather than meeting new people (Ellison et al., 2007; Quan-Haase and Young, 2010), and they faithfully mirror socialization in the offline reality (Dunbar et al., 2015). Socialization on social networking sites and the development of communities of support and learning (Hurt et al., 2012) promote the creation of information and knowledge that is spread through the Internet (Siemens and Weller, 2011; Dron and Anderson, 2014). Using them can help satisfy the needs for social relations and increase social capital (Gosling, 2009). In particular, there is proof that Facebook helps young people improve social capital (Grieve et al., 2013).

Bourdieu (1986) defined social capital as the set of resources (current or potential) that are embedded in our social networks and which can be accessed or mobilized when needed. This concept can be analyzed from different approaches. There are different forms of social capital. At an individual level, social capital is often divided between “bridging” and “bonding” (Putnam, 2000; Williams, 2006). Bonding social capital (BOSC) is found in individuals who have very close relationships and are emotionally close and it provides emotional support or access to scarce resources (Steinfield et al., 2008). On the contrary, “bridging” social capital is found in individuals who have sporadic contact and it provides support for information and more diverse advice (Ellison et al., 2007). Bridging social capital (BSC) implies reaching more diverse information, being exposed to new ideas and have greater willingness to try different things. This form of social capital is related to well-being rates, such as self-esteem and life satisfaction (Bargh and McKenna, 2004; Huppert et al., 2004).



Use of Facebook and Self-Esteem

Particularly during transitions between the different stages of life and as a reaction to situations and events, young people have a vital need to maintain and/or reach self-esteem. Rosenberg (1965) defined self-esteem as negative and positive attitudes toward oneself. Self-esteem comprises all inner beliefs about ourselves. Kraut et al. (2002) formulated some hypotheses relating self-esteem, social capital and satisfaction with life. One of them, the so-called “social compensation,” explains that people with low self-esteem compensate for their difficulties by socializing on the Internet.

The second hypothesis, known as “the rich become richer” assumes that people with high levels of self-esteem also feel highly satisfied when they use the Internet; they are active online and have large amounts of friends. This means that those individuals who handle themselves well in the offline world will do so in the online world. Zywica and Danowski (2008) proved both hypotheses with a group of American students in the context of Facebook. They identified two groups of users: the first group comprised extroverted students, with high self-esteem and who were popular both in the offline and online worlds; the second group comprised introverted students, with low self-esteem and who tried to compensate for their lack of popularity in the offline world by being very active on Facebook. This might explain why Facebook users with low and high self-esteem use social networking sites.



Use of Facebook and Life Satisfaction

In the last decade, various studies have explored how the use of Internet could be related to psychological and social well-being, leading to diverse results (Kraut et al., 1998, 2002; McKenna and Bargh, 2000; Nie, 2001; Shaw and Gant, 2002; Valkenburg and Peter, 2007). One of these studies argues that the use of the Internet has a positive impact on psychological well-being (McKenna and Bargh, 2000; Shaw and Gant, 2002; Bargh and McKenna, 2004). Some research has proved, for instance, that the Internet could help people with low psychological well-being due to its socialization potential (Bargh and McKenna, 2004). Life satisfaction in relation with the use of Facebook in general has been frequently studied (Blachnio et al., 2016; Kross et al., 2013). Those individuals who are active on Facebook feel more satisfied with their lives as compared to those who do not use Facebook (Valenzuela et al., 2009; Oh et al., 2014). However, scientific evidence is still not conclusive about whether using Facebook enriches users’ lives and makes them feel more satisfied with their lives (Kim and Lee, 2011).



Use of Facebook and Psychosocial Well-Being

Psychosocial well-being based on the use of social networking sites can be observed according to different aspects that relate to social support, perception of support, affection, company, and sense of community (Oh et al., 2014).

Research on social networking sites has identified social support as one of the most important reasons why people use these sites (Park et al., 2009). The perception of support received from the contacts individuals have on these sites is also a significant predictor for well-being (Vieno et al., 2007). Affection occurs as a result of interpersonal communication (Diener et al., 1991) and it is a combination of moods and emotional states that are considered on social networking sites as “the online assessment of life events” (Diener et al., 1999). Affection received from using social networking sites can be a key predictor for well-being.

Company is another factor that boosts well-being and it is obtained from using social networking sites (Hampton et al., 2011). Being together in these online environments can lead to a sense of community, which is defined as the feeling of belonging to a group or community whose members are perceived as interdependent and similar in terms of characteristics (Sarason, 1974). There are several studies on the relation between the sense of community and the use of social networking sites. Results from these studies vary. However, in general terms, it has been found that when social networking sites are used, the sense of community is a predictor for satisfaction and well-being (Manago et al., 2012).



PURPOSE OF THE STUDY

Based on the theoretical framework analyzed, we focused our study on Facebook because it is a dominant social networking site. We presumed that DSF can be key variables for Social Work graduates to reach higher PeW. PeW was observed based on the variables of social capital, self-esteem, social satisfaction and SW. The aim was to find out whether Social Work graduates have the necessary digital skills to connect with their equals in a strategic manner, thus allowing them to obtain enough social capital, self-esteem, social satisfaction, and SW.

This assumption led us to verify the following hypothesis:

Social Work graduates who have enough digital skills can achieve social capital (Putnam, 2000), self-esteem (Rosenberg, 1989), life satisfaction (Pavot and Diener, 1993; Diener et al., 1997), and SW (Oh et al., 2014). These four measures are considered to provide well-being.



MATERIALS AND METHODS


Participants

The final strategic sample comprised 126 Social Work graduates from the University of Málaga (Spain). Participants were selected according to their group of age, from 21 to 23, with an average age of 21.6, and due to being considered as digital natives (Prensky, 2001). The assumption is that a series of innate abilities and practices related to the use of technology are conditioned by age, which is why the use of digital means occurs with greater spontaneity. We decided to confirm this hypothesis with Social Work graduates because socialization is considered a core element in Social Work. There were more women in the Social Work program. Analysing the sample according to participants’ characteristics was not the aim of the study. However, we thought the presence of more women could strengthen the analysis given the fact that there is scientific evidence proving that women use Facebook toward achieving a goal and social capital more than men do (Garcia et al., 2016).



Instruments

In order to analyse the object a survey technique was used. Participants were previously requested their informed consent, thus allowing them to not dill in the questionnaire or leave it incomplete at any given moment.

A questionnaire was drawn up according to two main elements: DSF and PeW. PeW comprises the following variables: BSC and BOSC, self-esteem (SE), life satisfaction (LS), and SW.

To assess the use of Facebook a scale comprising 40 items was drawn up. Items were adapted from the questionnaires of Hargittai and Hsieh (2010), Lampe et al. (2012), Jenkins-Guarnieri et al. (2013), and Ellison et al. (2014). These questionnaires are answered through a five-step Likert-type scale. The dimensions to which questions relate are the following: DSF, strategic DSF, information search on Facebook, use and presence of Facebook in peoples’ lives, actions toward maintaining relations on Facebook and tolerance to diversity on Facebook. Table 1 shows descriptive statistics and Cronbach’s alpha for these dimensions. All of them have good internal consistency, except for tolerance to diversity.


TABLE 1. Matrix of correlations, descriptive statistics, and Cronbach’s alpha (α) of digital skill on Facebook and personal well-being.

[image: Table 1]Social capital is assessed through a five-step scale comprising 14 items adapted from Ellison et al. (2007). They are related to two dimensions: BSC and BOSC. Table 1 shows their statistics. Internal consistency of BSC is high, while it is more moderate for BOSC. Rosenberg’s (1989) self-esteem scale was adapted, which comprises seven items with Likert-type format of five steps and which shows a good internal consistency, as it can be seen in Table 1.

The life satisfaction scale by Diener et al. (1997) and Pavot and Diener (1993) was also used. This scale comprises five Likert-type items of five steps and it shows a good internal consistency, as shown in Table 1.

Finally, the SW scale containing several questions was used (Oh et al., 2014). This scale comprises 13 items, whose statistics are shown in Table 1. It has also a good internal consistency rate.



Analysis Plan

Analyses were carried out through IBM SPSS Statistics 22. Descriptive statistics and correlations between variables were firstly calculated. Table 1 shows descriptive statistics, Cronbach’s alpha (α) and the matrix of correlations of DSF and PeW, which were used to carry out multiple regression analyses. Five multiple regressions were performed on the five digital skills considered as independent variables and subsequently as dependent variables, BSC and BOSC, self-esteem, life satisfaction, and SW.



RESULTS

Results obtained are shown in this section. Firstly, Table 1 shows descriptive statistics and correlations. In this table it can be observed that intercorrelations between variables are high and statistically significant, except for self-esteem, satisfaction with life, and SW. Based on this matrix of correlations, the results from multiple regressions carried out are presented.

Table 2 comprises the six variables that refer to Facebook as predictors and BSC and BOSC as dependent variables. Both regressions are significant, although only strategic skills on Facebook predict significantly BSC. However, the effect on BOSC is lower (non-significant). DSF relate to a moderate increase (statistically non-significant) of both types of social capital. There is also a small relation between actions toward maintaining relations and BSC. Tolerance to diversity is weakly related to BSC.


TABLE 2. Multiple regression. Digital skills as predictor for bridging and bonding social capital.

[image: Table 2]Regressions were not statistically significant (see Table 3). Locally, it must be noted that strategic DSF increase self-esteem, life satisfaction and SW. Tolerance to diversity decreases self-esteem, SW (both significantly), and life satisfaction (moderately). The remaining relations are non-significant.


TABLE 3. Multiple regression. Digital skills as predictor for self-esteem, satisfaction with life, and psychosocial well-being.

[image: Table 3]


DISCUSSION

In little more than a decade, social networking sites have shaken up the way in which we interact and connect to each other. Their effect on PeW has been analyzed, leading to diverse results. Our approach suggested the novelty of finding out whether the different ways of participating in these socialization platforms can lead to achieving PeW. In order to do so, we considered digital skills as a relevant factor. Results show that when young people, in this case Social Work graduates, have the necessary DSF, they tend to establish and maintain strategic relations that provide key information and improve their social positions. This means that when young people know how to identify appropriate information, when they connect to their closest circle but also to those who they see occasionally, when they plan activities with opinions under their own initiative, when they participate in groups deliberately to achieve a specific goal, when they know who to add as a friend and who not to have amongst their contacts, based on the information shared by these, and when they know how to work together through Facebook, they reach social capital. Having strategic DSF also improves young graduates’ self-esteem, life satisfaction and SW. This means that when young people acquire necessary strategic skills to use Facebook to achieve a specific goal, they feel better as they have a more positive image of themselves. The sense of security provided by strategic digital skills can also encourage them to feel more satisfied with their lives. The psychosocial variable, which considers indicators of social support, perception of support, affection, company and sense of community has also been observed to increase when young people have such digital skills.

However, establishing relations and reaching social capital, which allows reaching more diverse information, does not imply being more tolerant to diversity. This suggests that higher tolerance to diversity makes individuals be exposed with higher intensity in the network to discrepant content that is contrary to their own opinions. This can lead to unease due to seeing their beliefs questioned and feeling that those other individuals are right and they are not. In sum, it seems that strategic digital skills can influence the well-being of Social Work young graduates.



LIMITATIONS

This study focuses on a group of very specific subjects, that is, Social Work young graduates. Despite the fact that such sample was deliberately chosen, we consider it convenient to broaden it and include young people from other disciplines, so a more diverse sample with varied sociodemographic characteristics can be studied. In future studies, we must broaden the sample in order to find out if scientific evidence obtained from the present study apply to larger samples.



CONCLUSION

Social networking sites have become socialization tools that allow reaching information and establishing networks with certain orientation toward achieving specific goals. Promoting strategic digital skills from the educational Social Work is essential, as it allows students to understand how to use these tools for their own benefit and for the process of digital inclusion that they will have to carry out. Amongst young adults, relations with their peers on social networking sites are important for obtaining benefits in the offline reality, such as social capital and personal and SW (Steinfield et al., 2008). Taking into consideration the academic context, Brown and Adler (2008) note that adopting these means requires a radical swift in the pedagogical approach with “revolutionary” consequences for academic institutions or, at least, to be considered by teachers. Junco (2014) noted that using these social means in higher education can lead to reconnect academic institutions with new generations of students. Increasing the use of social networking sites in education would make students be more engaged and determined with their studies (Junco, 2012). This is the reason why more and more researchers and education staff are using social networking sites for the academic processes of teaching-learning (Bosch, 2009). This is even more important for disciplines such as Social Work and other social sciences, in which socialization and community promotion are core elements. It is essential to incorporate these skills in academic curricula in order to boost the benefits and mitigate the harm of using social networking sites.



DATA AVAILABILITY STATEMENT

The datasets generated for this study are available on request to the corresponding author.



ETHICS STATEMENT

The studies involving human participants were reviewed and approved by the Ethics Committee of University of Málaga. The patients/participants provided their written informed consent to participate in this study.



AUTHOR CONTRIBUTIONS

All authors listed have made a substantial, direct and intellectual contribution to the work, and approved it for publication.



REFERENCES

Addams, J. (1910). Twenty Years at Hull-House. New York, NY: Macmillan.

Bargh, J., and McKenna, K. (2004). The internet and social life. Annu. Rev. Psychol. 55, 573–590. doi: 10.1146/annurev.psych.55.090902.141922

Baumeister, R. F., and Leary, M. R. (1995). The need to belong: desire for interpersonal attachments as a fundamental human motivation. Psychol. Bull. 117:497. doi: 10.1037/0033-2909.117.3.497

Blachnio, A., Przepiorka, A., Benvenuti, M., Cannata, D., Ciobanu, A. M., Senol-Durak, E., et al. (2016). Cultural and personality predictors of Facebook intrusion: a cross-cultural study. Front. Psychol. 7:1895. doi: 10.3389/fpsyg.2016.01895

Bosch, T. E. (2009). Using online social networking for teaching and learning: facebook use at the University of cape town. Communivation 35, 185–200. doi: 10.1080/02500160903250648

Bourdieu, P. (1986). “The forms of capital,” in Handbook of Theory and Research for the Sociology of Education, ed. J. G. Richardson (New York, NY: Greenwood), 241–258.

Brown, J. S., and Adler, R. P. (2008). Minds on fire: open education, the long tail, and learning 2.0. Educ. Rev. 43, 16–32.

Burke, M. Y., and Kraut, R. (2013). “Using Facebook after losing a job: differential benefits of strong and weak ties,” in Proceedings of the 2013 conference on Computer Supported Cooperative Work, 1419–1430.

Collin, P., and Burns, J. (2009). “The experience of youth in the digital age”, in Handbook of Youth and Young Adulthood: New Perspectives and Agendas, ed. A. Furlong, (London: Taylor and Francis), 283–290.

Correa, T. (2016). Digital skills and social media use: how Internet skills are related to different types of Facebook use among ‘digital natives’. Inform. Commun. Soc. 19, 1095–1107. doi: 10.1080/1369118X.2015.1084023

Diener, E., Sandvik, E., Pavot, W., and Gallagher, D. (1991). Response artifacts in the measurement of subjective well-being. Soc. Indic. Res. 24, 35–56. doi: 10.1007/BF00292649

Diener, E., Suh, E., and Oishi, S. (1997). Recent findings on subjective well-being. Indian J. Clin. Psychol. 24, 25–41.

Diener, E., Suh, E. M., Lucas, R. E., and Smith, H. L. (1999). Subjective well-being: three decades of progress. Psychol. Bull. 125:276. doi: 10.1037/0033-2909.125.2.276

DiMaggio, P., Hargittai, E., Celeste, C., and Shafer, S. (2004). From unequal access to differentiated use: a literature review and agenda for research on digital inequality. Soc. Ineq. 1, 355–400.

Dron, J., and Anderson, T. (2014). Teaching Crowds: Learning and Social Media. Edmonton: AU Press.

Duggan, M., and Smith, A. (2013). Social Media Update 2013. Washington, DC: Pew Research Internet Project.

Dunbar, R. I., Arnaboldi, V., Conti, M., and Passarella, A. (2015). The structure of online social networks mirrors those in the offline world. Soc. Netw. 43, 39–47. doi: 10.1016/j.socnet.2015.04.005

Ellison, N. B., Steinfield, C., and Lampe, C. (2007). The benefits of Facebook “friends:” Social capital and college students’ use of online social network sites. J. Comput. -Med. Commun. 12, 1143–1168. doi: 10.1111/j.1083-6101.2007.00367.x

Ellison, N. B., Vitak, J., Gray, R., and Lampe, C. (2014). Cultivating social resources on social network sites: facebook relationship maintenance behaviors and their role in social capital processes. J. Comput. Med. Commun. 19, 855–870. doi: 10.1111/jcc4.12078

Eurostat (2019). Digital Economy and Society Statistics -Households and Individuals. Available at: https://ec.europa.eu/eurostat/statistics-explained/pdfscache/33472.pdf (accessed October 10, 2019).

Filiz, I. O., Adamic, L., and State, B. (2016). Facebook Friendships in Europe Research at Facebook. Avaliable at: https://research.fb.com (accessed 2017, 17 April).

Garcia, D., Kappas, A., Küster, D., and Schweitzer, F. (2016). The dynamics of emotions in online interaction. R. Soc. Open Sci. 3:160059. doi: 10.1098/rsos.160059

Gillani, N., Yuan, A., Saveski, M., Vosoughi, S., and Roy, D. (2018). “Me, my echo chamber, and I: Introspection on social media polarization,” in Proceedings of the 2018 World Wide Web Conference, (New York, NY), 823–831.

Goldhammer, F., Gniewosz, G., and Zylka, J. (2016). “ICT engagement in learning environments,” in Assessing Contexts of Learning, Methodology of Educational Measurement and Assessment, ed. S. Kuger, (Switzerland: Springer), 351.

Gosling, S. (2009). “The Ancient Psychological Roots of Facebook Behavior,”The Harvard Business Review. Avaliable at: www.blogs.hbr.org/now-new-next/2009/03/the-ancient-psycho-logical-root.html (accessed October 10, 2019).

Grieve, R., Indian, M., Witteveen, K., Tolan, G. A., and Marrington, J. (2013). Face-to-face or Facebook: can social connectedness be derived online? Comput. Hum. Behav. 29, 604–609. doi: 10.1016/j.chb.2012.11.017

Hampton, K., Goulet, L. S., Rainie, L., and Purcell, K. (2011). Social networking sites and our lives. Pew Int. Am. Life Proj. 16, 1–85.

Hargittai, E. (2005). Survey measures of web-oriented digital literacy. Soc. Sci. Comput. Rev. 23, 371–379. doi: 10.1177/0894439305275911

Hargittai, E., and Hsieh, Y. (2010). Predictors and consequences of differentiated practices on social network sites. Inform.Commun. Soc. 13, 515–536. doi: 10.1080/13691181003639866

Hawi, N. S., and Samaha, M. (2016). To excel or not to excel: strong evidence on the adverse effect of smartphone addiction on academic performance. Comput. Educ. 98, 81–89. doi: 10.1016/j.compedu.2016.03.007

Helsper, E. J., and Van Deursen, A. J. A. M. (2015). “Digital skills in Europe: research and policy,” in Digital divides: The New Challenges and Opportunities of e-Inclusion, ed. K. Andreasson, (New York, NY: Taylor and Francis), 125–148.

Huppert, F. A., Baylis, N., Helliwell, J. F., Keverne, B., and Putnam, R. D. (2004). The social context of well–being. Philos. Trans. R. Soc. Lon.Ser. B Biol. Sci. 359, 1435–1446. doi: 10.1098/rstb.2004.1522

Hurt, N. E., Moss, G. S., Bradley, C. L., Larson, L. R., Lovelace, M. D., Prevost, L. B., et al. (2012). The “Facebook” effect: college students’ perceptions of online discussions in the age of social networking. Int. J. Scholarsh. Teach Learn. 6, 1–24. doi: 10.20429/ijsotl.2012.060210

Jenkins, H. (2006). “Confronting the challenges of participatory culture: media education for the 21st century,” in An occasional paper on digital media and learning, eds D. John, and T. Catherine, (Marquette Building: MacArthur Foundation).

Jenkins-Guarnieri, M., Wright, S., and Johnson, B. (2013). Development and validation of a social media use integration scale. Psychol. Pop. Media Cult. 2, 38–50. doi: 10.1037/a0030277

Junco, R. (2012). The relationship between frequency of Facebook use, participation in Facebook activities, and student engagement. Comput. Educ. 58, 162–171. doi: 10.1016/j.compedu.2011.08.004

Junco, R. (2014). Engaging students Through Social Media. Evidence-Based Practices for Use in Student Affairs. San Francisco, CA: Jossey-Bass.

Kim, J., and Lee, J. R. (2011). The Facebook paths to happiness: effects of the number of Facebook friends and self-presentation on subjective well-being. Cyberpsychol. Behav. Soc. Netw. 14, 359–364. doi: 10.1089/cyber.2010.0374

Kraut, R., Kiesler, S., Boneva, B., Cummings, J., Helgeson, V., and Crawford, A. (2002). Internet paradox revisited. J. Soc. Issues 58, 49–74. doi: 10.1111/1540-4560.00248

Kraut, R., Patterson, M., Lundmark, V., Kiesler, S., Mukophadhyay, T., and Scherlis, W. (1998). Internet paradox: a social technology that reduces social involvement and psychological well-being? American psychologist 53, 1017–1031. doi: 10.1037/0003-066X.53.9.1017

Kross, E., Verduyn, P., Demiralp, E., Park, J., Lee, D. S., Lin, N., et al. (2013). Facebook use predicts declines in subjective well-being in young adults. PLoS One. 8:e69841. doi: 10.1371/journal.pone.0069841

Lachmann, B., Sindermann, C., Sariyska, R. Y., Luo, R., Melchers, M. C., Becker, B., et al. (2018). The role of empathy and life satisfaction in internet and smartphone use disorder. Front. Psychol. 9:398. doi: 10.3389/fpsyg.2018.00398

Lampe, C., Vitak, J., Gray, R., and Ellison, N. (2012). “Perceptions of facebook’s value as an information source,” in Proceedings of the SIGCHI Conference on Human Factors in Computing Systems, (New York, NY: ACM), 3195–3204.

Lee, C. H. M., Cheng, Y. W., Rai, S., and Depickere, A. (2005). What affect student cognitive style in the development of hypermedia learning system? Comput. Educ. 45, 1–19. doi: 10.1016/j.compedu.2004.04.0

Levine, D. T., and Stekel, D. J. (2016). So why have you added me? Adolescent girls’ technology-mediated attachments and relationships. Comput. Hum. Behav. 63, 25–34. doi: 10.1016/j.chb.2016.05.011

Manago, A. M., Taylor, T., and Greenfield, P. M. (2012). Me and my 400 friends: the anatomy of college students’ Facebook networks, their communication patterns, and well-being. Deve. Psychol. 48:369. doi: 10.1037/a0026338

Mannerström, R. (2019). Uncertain Future Plans–Personal Identity Among Finnish Youth and its Links With Well-Being, Digital Engagement and Socio-Economic Circumstances. JYU dissertations, Jyväskylä University, Jyväskylä.

Marchionini, G., and White, R. (2007). Find what you need, understand what you find. Int. J. Hum. 23, 205–237. doi: 10.1080/10447310701702352

Martinovic, D., Freiman, V., Lekule, C. S., and Yang, Y. (2019). “The roles of digital literacy in social life of youth,” in Advanced Methodologies and Technologies in Library Science, Information Management, and Scholarly Inquiry, ed. M. Khosrow-Pour, (Pennsylvania: IGI Global), 103–117. doi: 10.4018/978-1-5225-7659-4.ch009

McKenna, K. Y., and Bargh, J. A. (2000). Plan 9 from cyberspace: the implications of the Internet for personality and social psychology. Pers. Soc. Psychol. Rev. 4, 57–75. doi: 10.1207/s15327957pspr0401_6

Middaugh, E., Clark, L. S., and Ballard, P. J. (2017). Digital media, participatory politics, and positive youth development. Pediatrics 140 (Suppl. 2), S127–S131. doi: 10.1542/peds.2016-1758Q

Mishna, F., Regehr, C., Lacombe-Duncan, A., Daciuk, J., Fearing, G., and Van Wert, M. (2018). Social media, cyber-aggression and student mental health on a university campus. J. Men. Health 27, 222–229. doi: 10.1080/09638237.2018.1437607

National Association Social Work, Association Social Work Boards, Council Social Work Education, and Clinical Social Work Association, (2017). Standards for Technology in Social Work Practice. Avaliable at: https://www.socialworkers.org/includes/newIncludes/homepage/PRA-BRO-33617.TechStandards_FINAL_POSTING.pdf (accessed 9 September, 2019).

Nie, N. H. (2001). Sociability, interpersonal relations, and the Internet: reconciling conflicting findings. Am. Behav. Sci. 45, 420–435. doi: 10.1177/00027640121957277

Oh, H. J., Ozkaya, E., and LaRose, R. (2014). How does online social networking enhance life satisfaction? The relationships among online supportive interaction, affect, perceived social support, sense of community, and life satisfaction. Comput. Hum. Behav. 30, 69–78. doi: 10.1016/j.chb.2013.07.053

Pacheco, E., Lips, M., and Yoong, P. (2019). ICT-enabled self-determination, disability and young people. Inform.Commun. Soc. 22, 1112–1127. doi: 10.1080/1369118X.2017.1406972

Pagani, L., Argentin, G., Gui, M., and Stanca, L. (2016). The impact of digital skills on educational outcomes: evidence from performance tests. Educ. Stud. 42, 137–162. doi: 10.1080/03055698.2016.1148588

Pariser, E. (2011). The Filter Bubble: What the Internet is Hiding From You. London: Penguin.

Park, N., Kee, K. F., and Valenzuela, S. (2009). Being immersed in social networking environment: facebook groups, uses and gratifications, and social outcomes. Cyber Psychol. Behav. 12, 729–733. doi: 10.1089/cpb.2009.0003

Pavot, W., and Diener, E. (1993). The affective and cognitive context of self-reported measures of subjective well-being. Soc. Indic. Res. 28, 1–20. doi: 10.1007/BF01086714

Pew Research Center (2014). Pew Research Center. Avaliable at: http://www.pewresearch.org/ (accessed 2019, 18 October).

Picatoste, J., Pérez-Ortiz, L., Ruesga-Benito, S. M., and Novo-Corti, I. (2018). Smart cities for well-being: youth employment and their skills on computers. J. Sci. Technol. Policy Manag. 9, 227–241. doi: 10.1108/JSTPM-04-2017-0014

Pienimäki, M. (2019). Improving the well-being of at-risk youth through media participation. Media Pract. Educ. 20, 364–377. doi: 10.1080/25741136.2018.1541371

Prensky, M. (2001). “Digital Natives, Digital Immigrants”, in From Digital Natives to Digital Wisdom. Hopeful Essays for 21st Century Learning. (Thousand Oaks, CA: Corwin press).

Putnam, R. (2000). Bowling alone: The Collapse and Revival of American Community. New York, NY: Simon & Schuster.

Quan-Haase, A., Mo, G. Y., and Wellman, B. (2017). Connected seniors: how older adults in East York exchange social support online and offline. Inform. Commun. Soc. 20, 967–983. doi: 10.1080/1369118X.2017.1305428

Quan-Haase, A., and Young, A. L. (2010). Uses and gratifications of social media: a comparison of Facebook and instant messaging. Bull. Sci. Technol. Soc. 30, 350–361. doi: 10.1177/0270467610380009

Rosenberg, M. (1965). Society and the Adolescent Self-Image. Princeton, NJ: Princeton University Press.

Rosenberg, M. (1989). Society and the Adolescent Self-Image. Middletown, CT:Wesleyan University Press.

Roth, P. (2018). Nutzerzahlen: Facebook, Instagram, Messenger und WhatsApp, Highlights, Umsätze, uvm. Avaliable at: https://allfacebook.de/toll/state-of-facebook (accessed 2019, 9 February).

Ryff, C. D. (2018). Well-being with soul: science in pursuit of human potential. Perspec. Psychol. Sci. 13, 242–248. doi: 10.1177/1745691617699836

Ryff, C. D. (2019). Entrepreneurship and eudaimonic well-being: five venues for new science. J. Bus. Ventur. 34, 646–663. doi: 10.1016/j.jbusvent.2018.09.003

Sánchez-Navarro, J., and Aranda, D. (2013). Messenger and social networking sites as tools for sociability, leisure and informal learning for Spanish young people. Eur. J. Commun. 28, 67–75. doi: 10.1177/0267323111432411

Sarason, S. B. (1974). The Psychological Sense of Community: Perspectives for Community Psychology. San Francisco: Jossey-Bass.

Selwyn, N. (2009). Faceworking: exploring students’ education−related use of Facebook. Learn. Media Technol. 34, 157–174. doi: 10.1080/17439880902923622

Shaw, L. H., and Gant, L. M. (2002). In defense of the internet: the relationship between internet communication and depression, loneliness, self-esteem and perceived social support. Cyber Psychol. Behav. 5, 157–171. doi: 10.1089/109493102753770552

Siemens, G., and Weller, M. (2011). Higher education and the promises and perils of social network. Rev. Univ. Soc. Conocim. 8, 164–170.

Steinfield, C., Ellison, N. B., and Lampe, C. (2008). Social capital, self-esteem, and use of online social network sites: a longitudinal analysis. J. Appl. Dev Psychol. 29, 434–445. doi: 10.1016/j.appdev.2008.07.002

Steyaert, J. (2002). “Inequality and the digital divide: myths and realities,” in Advocacy, activism and the Internet, eds S. Hick, and J. McNuts, (Chicago: Lyceum Press), 199–211.

Subrahmanyam, K., Reich, S. M., Waechter, N., and Espinoza, G. (2008). Online and offline social networks: use of social networking sites by emerging adults. J. Appl. Dev. Psychol. 29, 420–433. doi: 10.1016/j.appdev.2008.07.003

Valenzuela, S., Park, N., and Kee, K. F. (2009). Is there social capital in a social network site? Facebook use and college students’ life satisfaction, trust, and participation. J. ComputMed. Commun. 14, 875–901. doi: 10.1111/j.1083-6101.2009.01474.x

Valkenburg, P. M., and Peter, J. (2007). Online communication and adolescent well-being: testing the stimulation versus the displacement hypothesis. J. Comput. -Med. Commun. 12, 1169–1182. doi: 10.1111/j.1083-6101.2007.00368.x

Van Deursen, A. J., and Van Dijk, J. A. (2015). Internet skill levels increase, but gaps widen: a longitudinal cross-sectional analysis (2010–2013) among the Dutch population. Informa.Commun. Soc. 18, 782–797. doi: 10.1080/1369118X.2014.994544

Van Dijk, J. (2006). Digital divide research. Achievements and shortcomings. Poetics 34, 221–235. doi: 10.1016/j.poetic.2006.05.004

Van Dijk, J. A. (1999). The one-dimensional network society of Manuel Castells. New Media Soc. 1, 127–138. doi: 10.1177/1461444899001001015

Van Dijk, J. A. (2005). The Deepening Divide: inequality in the Information Society. London: Sage Publications.

Vieno, A., Santinello, M., Pastore, M., and Perkins, D. D. (2007). Social support, sense of community in school, and self?efficacy as resources during early adolescence: an integrative model. Am. J. Community Psychol. 39, 177–190. doi: 10.1007/s10464-007-9095-2

Wang, H. Y., Sigerson, L., Jiang, H., and Cheng, C. (2018). Psychometric properties and factor structures of chinese smartphone addiction inventory: test of two models. Front. Psychol. 9:1411. doi: 10.3389/fpsyg.2018.01411

Wang, V., and Edwards, S. (2016). Strangers are friends I haven’t met yet: a positive approach to young people’s use of social media. J. Youth Stud. 19, 1204–1219. doi: 10.1080/13676261.2016.1154933

Williams, D. (2006). On and off the ‘net: scales for social capital in an online era. J. Comput. Med. Commun. 11, 593–628. doi: 10.1111/j.1083-6101.2006.00029.x

Wilson, R. E., Gosling, S. D., and Graham, L. T. (2012). A review of facebook research in the social sciences. Perspect. Psych. Sci. 7, 203–220. doi: 10.1177/1745691612442904

Zywica, J., and Danowski, J. (2008). The faces of Facebookers: investigating social enhancement and social compensation hypothesis. J. Comput. Med. Commun. 14, 1–34. doi: 10.1111/j.1083-6101.2008.01429.x


Conflict of Interest: The authors declare that the research was conducted in the absence of any commercial or financial relationships that could be construed as a potential conflict of interest.

Copyright © 2020 Castillo de Mesa, Gómez-Jacinto, López Peláez and Erro-Garcés. This is an open-access article distributed under the terms of the Creative Commons Attribution License (CC BY). The use, distribution or reproduction in other forums is permitted, provided the original author(s) and the copyright owner(s) are credited and that the original publication in this journal is cited, in accordance with accepted academic practice. No use, distribution or reproduction is permitted which does not comply with these terms.


OPS/images/cross.jpg
3,

i





OPS/xhtml/Nav.xhtml




Contents





		Cover



		Social Networking Sites and Youth Transition: The Use of Facebook and Personal Well-Being of Social Work Young Graduates



		INTRODUCTION



		Social Work Young Graduates and Social Networking Sites



		Digital Skills on Facebook



		Use of Facebook and Social Capital



		Use of Facebook and Self-Esteem



		Use of Facebook and Life Satisfaction



		Use of Facebook and Psychosocial Well-Being







		PURPOSE OF THE STUDY



		MATERIALS AND METHODS



		Participants



		Instruments



		Analysis Plan







		RESULTS



		DISCUSSION



		LIMITATIONS



		CONCLUSION



		DATA AVAILABILITY STATEMENT



		ETHICS STATEMENT



		AUTHOR CONTRIBUTIONS



		REFERENCES

















OPS/images/cover.jpg
frontiers
in Psychology

Social Networking Sites
and Youth Transition: The Use
of Facebook and Personal
Well-Being of Social Work Young
Graduates









OPS/images/fpsyg-11-00230-t003.jpg
Self-esteem Satisfaction with life Psychosocial well-being

Use of Facebook B SE B B SE B B SE B
(Constant) 26.125 3.374 18.008 2.702 28.308 4.382
Digital skills on Facebook 0.222 0.140 0.165 0.116 0.112 0.110 0.170 0.182 0.099
Strategic digital skills on Facebook 0.100 0.044 0.249* 0.059 0.035 0.189* 0.110 0.057 0.214**
Information search on Facebook —0.106 0.104 -0.122 —0.041 0.083 —0.060 0.042 0.135 0.038
Use and presence of Facebook in life 0.012 0.047 0.030 0.016 0.037 0.050 0.003 0.060 0.006
Actions toward maintaining relations on Facebook —0.065 0.098 —0.084 —0.055 0.078 —0.092 —0.074 0.127 —0.075
Tolerance to diversity on Facebook —0.259 0.149 —0.184*  —0.141 0.119 —0.128 —0.355 0.194 —-0.197*
R? =0.086 R2 =0.045 R2 =0.62
F=1.86,p=0.09 F=0.938,p=047 F=131,p=0.25

0 <0.10, “p < 0.05, **p < 0.01.





OPS/images/logo.jpg
’ frontiers
in Psychology





OPS/images/fpsyg-11-00230-t002.jpg
Bridging social capital Bonding social capital

Use of Facebook B SE B B SE B
(Constant) 16.563 4.721 7.635 3.238
Digital skills on Facebook 0.247 0.196 0.118 0.145 0.134 0.108
Strategic digital skills on Facebook 0.129 0.062 0.206™* 0.067 0.042 0.144
Information search on Facebook 0.041 0.146 0.030 0.081 0.100 0.095
Use and presence of Facebook in life 0.054 0.065 0.087 0.025 0.045 0.063
Actions toward maintaining relations on Facebook 0.201 0.137 0.167 0.002 0.094 0.003
Tolerance to diversity on Facebook 0.149 0.209 0.068 0.158 0.143 0.113
R?=0.26 R? =0.109
F=7.13,p < 0.001 F=3.54,p <0.01

0 <0.10, “p < 0.05, **p < 0.01.





OPS/images/fpsyg-11-00230-t001.jpg
1

2 3 4 5 6 7 8 9 10 11 M SD o
Digital skills on Facebook 1 0.418~ 0.361*  0.348"* 0.466*  0.403*  0.350" 0271~  0.121 0.090 0.089 27.68 2.81 0.839
Strategic digital skills on Facebook 0.418™ 1 0.502**  0.442**  0.508™  0.399" 0421 0311  0.1563 0.129 0.160 37.47 9.42 0.891
Information search on Facebook 0.361™  0.502** 1 0.574  0.591™  0.446™  0.355"  0.294* -0.0683 —-0.009 0.052 11.08 4.37 0.833
Use and presence of Facebook in life 0.348™  0.4427  0.574* 1 0.590™  0.408*  0.363™  0.266™  0.002 0.031 0.032 28.06 9.51 0.914
Actions toward maintaining relations on Facebook 0.466™  0.508™  0.591*  0.590** 1 0.489~  0.429" 0275 -0.026 -0.014 0.009 17.68 4.91 0.884
Tolerance to diversity on Facebook 0.403*  0.399*  0.446™  0.408™  0.489* 1 0.328™  0.283* -0.102 0.060 0.090 13.71 2.70 0.439
Bridging social capital 0.350~  0.421* 0355 0.363™  0.429*  0.328" 1 0.636™ —0.009 0.007 0.024 35.80 5.90 0.887
Bonding social capital 0271~ 0311  0.294* 0266 0275 0.283"  0.636* 1 0.058  —0.009 0.098 17.61 3.77 0.664
Self-esteem 0.121 0.163  —0.053 0.002 0.026 0.102 0.009 0.058 1 0.474=  0.653* 30.48 3.78 0.786
Satisfaction with life 0.090 0.129  —0.009 0.031 —0.014  -0.060 0.007  —0.009 0.474* 1 0.844  20.51 2.96 0.804
Psychosocial well-being 0.089 0.160 0.052 0.032 0.009  —0.090 0.024 0.098 0.553"  0.844™ 1 31.52 4.85 0.771

< 001,"p <005





