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Executive functions (EFs)’ development is critically affected by childhood adversity exposure. Although recent studies underlined the deleterious effects of early life stresses on working memory (WM) and inhibitory control, they were scarcely investigated in war context especially in relation with learning abilities. In order to fill this gap, we designed a research with the aim to evaluate EFs together with early math skills. In particular, we conducted a study involving 150 children divided into three groups: 48 Yazidis (Mage = 71 months, SD = 6.59), 47 Syrian refugees (Mage = 68.77 months, SD = 7, age), and 55 Italians (Mage = 68.65 months, SD = 2.88) attending the third year of kindergarten in Italy or inserted in Psyco-Social-Support activities in Iraq. The children were evaluated with a variety of tasks assessing WM, inhibitory control, counting, digit-quantity mapping, and digit naming skills. The results indicated substantial differences both in EFs and early numerical abilities between the deprived groups and the Italian children. Data are discussed in terms of implications for children both exposed to mainstream school environments and living in socio-economically disadvantaged and deprived contexts.
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INTRODUCTION

Early exposure to deprived environments, deviating considerably from the care that is typical for children, may represent a risk factor for negative longer term outcomes and lasting alterations at both cognitive, social–emotional, and behavioral level (Merz et al., 2016). Experience-expectant models of development suggest that, for typical neural development to proceed, expected environmental input, such as the presence of a sensitive and responsive attachment figure, adequate physical resources (e.g., nutrition) as well as social and linguistic stimulation matched to child’s developmental stages and needs, must be provided at certain sensitive periods (Marshall and Kenney, 2009). A recent review of the literature confirms that early adverse experiences get “under the skin” with specific effects on hypothalamic–pituitary–adrenal axis, level of inflammation and brain functioning (Danese and McEwen, 2012). More specifically, in relation to the brain activities, literature shows the effect of maltreatment and early stress during childhood (McCrory et al., 2011) on three areas known to be highly sensitive to psychosocial stress: amygdala, hippocampus, and prefrontal cortex (PFC). PCF, in particular, is considered the neural substrate of executive functions (EFs) (McEwen and Morrison, 2013).

Executive functions are defined as a set of interrelated top-down mental processes crucial for goal-directed activities. These functions allow individual to (1) hold, update, and actively manipulate information in mind, (2) inhibit inappropriate responses, (3) show flexibility in strategies, ideas, and activities (see Zelazo and Müller, 2002; Miyake and Friedman, 2012). EFs have been extensively investigated in children (for a review see Garon et al., 2008), resulting significantly related to learning abilities on both reading and math, overall school achievement (Blair and Razza, 2007; Bull et al., 2008; Clark et al., 2010; Bull and Lee, 2014), as well as to later academic outcomes (e.g., McClelland et al., 2014). By means of a cascade effect, EFs are broadly considered fundamental for the acquisition and mastering of more complex skills, such as early mathematical abilities (e.g., Espy et al., 2004; Bull et al., 2008). More specifically, previous studies conducted on typically developing children showed that WM skills predicted numerical competence in preschool and primary school both directly (e.g., Bull et al., 2008; Passolunghi and Lanfranchi, 2012) and indirectly (e.g., Krajewski and Schneider, 2009). Similarly, inhibitory control during the preschool years accounted for variability in children’s early math achievement 1 year after school entry (see Clark et al., 2010).

Taken together, these pieces of information seem to indicate that early adversity crucially undermines domain-general skills (i.e., EFs) which, in turn, are associated with achievement abilities. Studies on the field confirm that institutionalized children show poorer levels of inhibitory control and WM ability (Merz et al., 2016), as well as children diagnosed with maltreatment-related post-traumatic stress disorder (PTSD) reveal more distractibility and lower sustained visual attention (Beers and De Bellis, 2002). Furthermore, familial trauma is shown to have an effect on EFs’ composite score, including performance in WM, inhibition, auditory attention, and processing speed tasks (DePrince et al., 2009).

However, literature on EFs is surprisingly lacking on children living in war-affected contexts, and related refugee conditions, despite the enormous relevance and topicality of these issues in contemporary society. In fact, approximately one in six children today lives in a war context (Save the Children International, 2018) as well as a huge number of children (seventy-one million, UNHCR, 2019) is currently displaced in the world and at a potential risk of cognitive disadvantage and mental illness. Considering this state of art, it is critical to organize evidence-based interventions targeted for specific deprived life conditions.

A recent study on Yazidi children indicated that preschoolers, living in a critically adverse context, show lower scores in hot and cool EFs tasks, in particular in delay of gratification and inhibition abilities, with a specific effect on motor (circle drawing task) and prevalent response (day and night Stroop task) control (Pellizzoni et al., 2019), thus confirming previous developmental research (Merz et al., 2016). On the other hand, a study conducted by Chen et al. (2019) underlines a specific effect of poverty, but not violence, on WM. These findings highlight the importance of carefully distinguishing between types of childhood adversity exposure (e.g., violence and poverty) in order to identify the specific relevant neurocognitive pathways underlying children’s cognitive functioning as well as their psychosocial well-being.

In the light of this state of art, the aim of this study was to explore the signature of living in war context investigating EFs and math abilities in three groups of preschool children Italian, Syrian and Yazidis. In particular we expected to: (a) confirm the relation between deprived living environments, specifically focusing on genocide context and refugee condition, and poor EFs, already found in literature (e.g., Welsh et al., 2010; Merz et al., 2016; Pellizzoni et al., 2019); (b) observe lower early mathematical skills in deprived children, comparing three groups of preschoolers coming from different socio-cultural and economic backgrounds (i.e., Yazidis, Syrian refugees, and Italians).



MATERIALS AND METHODS


Participants

Participants were 150 children divided into three groups: 48 Yazidis (Mage = 71 months, SD = 6.59, age range: 62–80 months, 24 females), 47 Syrian refugees (Mage = 68.77 months, SD = 7, age range: 60–80 months, 24 females), and 55 Italians (Mage = 68.65 months, SD = 2.88, age range: 62–72 months, 28 females). Yazidis are a Kurdish religious minority found primarily in northern Iraq, southeastern Turkey, and northern Syria; the majority of Yazidis live in northern Iraq and they have suffered numerous atrocities perpetrated by ISIS that are described as genocide (United Nations Human Rights Council, 2016, June 15, 32nd session); most of them are currently internally displaced people (IDPs). On the other hand, the sample of refugees included children from different areas of Syria living in refugee camps specifically organized to accommodate them. The data were collected in the HARSHAM Camp, close to the city of Erbil, that hosts mainly Syrian refugees together with internal displaced persons (IDPs), and in the Bajid Kandala Camp, in the Dohuk Governorate closed to the border with Syria and Turkey, hosting mainly IDPs belonging to Yazidis’ community, who survived the genocide. Both Camp facilities include tents and prefabricated shelters and containers, and they offer internal activities destined to preschoolers focused on promoting aggregation and socialization among the children and including play together, respect simple roles, painting, and enhancement of motor abilities. Italian children were recruited from three preschools located in different urban areas of northern Italy, serving middle socioeconomic status families. None of the participants displayed developmental delay or reported learning difficulties.



Procedure

Consent to participate in the research was obtained from children’ teachers and parents and participants also gave verbal assent before being tested. Children’s assessment was conducted in a single session, lasting approximately 30 min, in a quiet space. The order of tasks presentation was counterbalanced across participants. In the Italian sample, evaluation was carried out by two experimenters (female Italian master students), while in the other two cases (i.e., Yazidis’ and Syrian refugees’ groups) testing was guided by two social workers (one male and one female) in Arabic (for Syrian refugees) and Kurdish Badini (for Yazidis).

In math-related use of words, the Arabic and Italian languages have a very similar structure: for example, the term naming the number 11 (eleven) includes both components, ten + one; therefore, in these two cases, the use of the number words has a quite regular structure. Yazidi minority group use – both as spoken and written language – the Kurdish Badini, though they know and speak both Arabic and other variants of Kurdish. Given the fact that children were less familiar with Arabic than with Badini, and in order not to create other potentially confounding factors associated with less frequent use of Arabic language, Yazidi children were tested in Badini. The latter has completely novel words for 11 and 15 while the other number words have a regular structure.

The data collectors were from the same language/cultural background of the children, and native speakers of the participants’ language. In order to guarantee a reliability between data collectors, we provided a training on the consequences of trauma on behavior and cognitive abilities, specifically on EFs, and described tools that could provide a specific cognitive evaluation. Moreover, data collectors were trained directly in the field, supervised by an expert researcher, on how to evaluate a child and how to report the results.



Measures


Executive Functions


Working memory

Working memory skills were measured using the backward word span task (adapted from Lanfranchi et al., 2004). Participants were read lists of two to five words and were required to recall each sequence in reverse order to that used by the examiner. The test included four difficulty levels, for a total of eight trials. A score of one was given for each sequence correctly recalled (expected range 0–8). The test–retest reliability was 0.84.



Inhibitory control

Inhibition skills were tested using the day and night Stroop task (Gerstadt et al., 1994), comprising a congruent and an incongruent (or Stroop) condition. In each condition children were shown a sequence of 16 pictures presented one at a time, eight depicting the sun and eight depicting the moon. In the congruent condition, children were asked to say either “day” or “night” whenever a picture of the sun or the moon was presented, respectively. In the incongruent condition, participants were required to say “day” for the picture of the moon and “night” for the picture of the sun. One point was given for each correct response in each condition (expected range 0–16). The test–retest reliability was 0.97 for the incongruent condition.



Early Mathematical Abilities


Forward counting

To measure forward-counting skills, we used a task adapted from the forward sequence subtest of the Numerical Intelligence Battery (BIN; Molin et al., 2007). Children were asked to recite aloud the numerical sequence from 1 to 50 and obtained one point for each correct response. Considering the differences between the number word systems of Italians and Syrians on the one hand, and Yazidis on the other, in order to examine distinctly performance for single digits and two-digit numbers, we analyzed forward counting separately for 1–10 and 11–50 (expected ranges 0–10 and 0–40, respectively). The test-retest reliability was 0.83 for counting from 1 to 10 and 0.82 for counting from 11 to 50.



Backward counting

Backward-counting skills were tested using a task adapted from the backward sequence subtest of the BIN (Molin et al., 2007). Participants had to recite the numerical sequence backwards from the largest number correctly counted in the forward counting task to one, obtaining one point for each correct response. As well as for forward counting, also in this case we conducted separate analyses from 10 to 1 and from 50 to 11 (expected ranges 0–10 and 0–40, respectively). The test-retest reliability was 0.82 for counting from 10 to 1 and 0.81 for counting from 50 to 11.



Digit-quantity mapping

Digit-quantity mapping was assessed using the digit-dots correspondence subtest from the BIN (Molin et al., 2007). In this task, children were asked to match a presented digit ranging from one to nine with the corresponding set of dots among three different visually presented sets, receiving one point for each correct answer (expected range 0–9). The test–retest reliability was.79.



Digit naming

Digit naming skills were measured using a task adapted from the number naming subtest of the BIN (Molin et al., 2007), in which participants were shown digits from 1 to 16 and had to read aloud them. One point was given for each digit correctly recognized and named. Analogously to forward and backward counting, we analyzed also digit naming separately for 1–10 and 11–16 (expected ranges 0–10 and 0–6, respectively). The test-retest reliability was 0.86 for naming from 1 to 10 and 0.83 for naming from 11 to 16.



Short-Term Memory

To assess STM skills, we used the forward word span task (Lanfranchi et al., 2004). Children were presented with sequences of two to five words and were asked to repeat each list immediately after the presentation in the same order as the examiner. The test included four difficulty levels, for a total of eight trials. A score of one was given for each sequence correctly recalled (expected range 0–8). The test–retest reliability was 0.87.



RESULTS

Means and standard deviations of scores of the three groups of children are presented in Table 1. Preliminary analysis indicated no difference between the groups in terms of chronological age, F(2,147) = 2.67, p = 0.07, [image: image] = 0.035 and gender, F(2,147) = 0.006, p = 0.99, [image: image] = 0.000. Therefore, these parameters were not further included as covariates in the analysis.


TABLE 1. Mean scores and standard deviations in the different measures of the three groups of children (SRG, YG, and IG).

[image: Table 1]Bivariate correlations between all measured variables are reported in Table 2 for Yazidi and Syrian refugee children and in Table 3 for Italian children. It should be noticed that in all three groups EFs and early math abilities were significantly related.


TABLE 2. Bivariate correlations between all variables considered in the study for Yazidi (n = 48) and Syrian refugee (n = 47) children.

[image: Table 2]
TABLE 3. Bivariate correlations between all variables considered in the study for Italian children (n = 55).

[image: Table 3]
Group Comparisons

Differences between the three groups of children were investigated through a multivariate analysis of variance (MANOVA) with the group (Syrian Refugees Group-SRG, Yazidi Group-YG, and Italian Group-IG, respectively) used as the fixed factor, and the measures of STM, EFs (i.e., WM and inhibitory control) and early mathematical abilities (i.e., forward and backward counting, digit-quantity mapping, and digit naming) as the dependent variables. Bonferroni-adjusted post hoc pair-wise comparisons of scores were also carried out. Univariate test results and Bonferroni’s adjusted post hoc pair-wise comparisons from MANOVA between the three groups of children are reported in Table 4.


TABLE 4. Univariate test results and Bonferroni’s adjusted post hoc pair-wise comparisons from MANOVA between the three groups of children (SRG, YG, and IG).

[image: Table 4]Overall, univariate test results established significant differences between the three groups in all measures considered in the study (i.e., EFs and early mathematical abilities), except for STM skills. More specifically, YG and SRG, living in contexts characterized by various conditions of deprivation, showed a lower level of both EFs (i.e., WM and inhibitory control) and early mathematical abilities (i.e., forward and backward counting, digit-quantity mapping, and digit naming) than IG, coming from not deprived sociocultural contexts. Regarding WM, inhibitory control, and early math skills, except for digit naming (1–10), no significant differences were found between the two deprived groups.



DISCUSSION

The present study grounds on two main aspects enucleated from the previous research: on the one hand, EFs provide a crucial foundation for learning in school settings and early school achievement (see Zelazo et al., 2016), predicting a wide range of important outcomes, such as early math abilities (e.g., Blair and Razza, 2007; Bull et al., 2008; Clark et al., 2010); on the other hand, EFs’ development is critically affected by the levels of stress, disadvantage, or deprivation that children experience early in their lives (Shonkoff et al., 2009). Our results revealed that Yazidi and Syrian children, both coming from highly deprived backgrounds characterized by genocide context and refugee condition respectively, showed poorer EFs skills than Italian preschoolers, thus confirming the link between EFs deficit and exposure to stressful living conditions (e.g., Merz et al., 2016). More in detail, inhibition control resulted more impaired in both Yazidi and Syrian children than Italians, while WM skills emerged as worse only in the sample of Yazidis compared to Italian group. The greater impairment of WM in the Yazidis may be attributed to the fact that the genocide suffered by this latter group represents a condition of extreme and violent deprivation (United Nations Human Rights Council, 2016). There was no significant difference between the three samples of children in STM, used as control measure, in line with recent findings suggesting that STM skills may not be so strongly affected by socio-economic background (Alloway et al., 2017).

Furthermore, the results confirmed the relationship between EFs and early mathematical abilities, already found in typically developing children. Indeed, the two groups of deprived children (i.e., Yazidis and Syrian refugees) not only showed lower EFs skills but also revealed significantly poorer early mathematical abilities than Italians, by performing worse all four mathematical tasks used in the study.

In summary, although all three groups of preschoolers had not yet access a formal approach to the concept of number, it is possible to observe that more deprived children showed significantly lower EFs and poorer early math performance.

Our study is limited in several ways. First of all, we must acknowledge that, although we found correlations between EFs and early math abilities, this does not preclude the possibility that other bio-psycho-social variables could mediate or moderate this relationship. Genetic background (Brett et al., 2015), age differences related to the degree of PFC vulnerability to stressors (McEwen and Morrison, 2013), severity, timing, and duration of deprivation (Beckett et al., 2010) may have contributed to determine our results. Likewise, we have no information regarding certain potentially relevant aspects, such as children’s family composition, difficulties and/or traumas related to prenatal and/or perinatal status, and the possibilities to access to medical care. Furthermore, at a psychological level, differences in domain general cognitive abilities (e.g., intelligence), number words system used, and specific educational stimulations could have driven the data. Lastly, the level of poverty experienced in the specific geopolitical context may have had an impact on the differences we observed in preschool children involved in our study (see Chen et al., 2019).

Secondly, we compared three different situations: Yazidi, Syrian refugee, and Italian preschoolers. The specific environmental and political situation experienced by Yazidi children may not be representative of other different forms of deprivation, such as war and refugee experience, and both the analyzed deprived conditions are substantially dissimilar from the Italian one. In this sense, it would be more methodologically correct to use a sample from the same population but not affected from the crucial political and social events in question (Bos et al., 2009; Lan et al., 2011). In this specific study, anyway, given the extended and complex social situations in the territory, it was not possible to recruit non-affected samples.

It is our belief that this study contributes to the literature in numerous ways: firstly, it is an attempt to evaluate cognitive consequences of genocide and deprivation providing important insight into the effects of these types of experience on both EFs and numerical abilities in early childhood. Secondly, and consistently with the literature, deprivation seems to have an effect on basic abilities, thereby confirming the importance of school-based activities for specific interventions programs. The possibility not only to evaluate but also to apply tailored trainings in these contexts and in other migration-related situations may be crucial for helping future adults deal with the scourge of war.



DATA AVAILABILITY STATEMENT

The datasets supporting the conclusions of this article are not publicly available due to privacy reason, but are available from the corresponding author on reasonable request.



ETHICS STATEMENT

The studies involving human participants were reviewed and approved by the Region Friuli Venezia Giulia, municipal kindergartens in Trieste, Terre des Hommes. The patients/participants provided their written informed consent to participate in this study.



AUTHOR CONTRIBUTIONS

SP designed the scientific work, followed the testing procedure, drafted the first version of the manuscript, and provided a final approval to the manuscript. GA and CD followed the testing procedure, drafted the first version of the manuscript, and provided a final approval to the manuscript. TA critically interpreted the data and provided a final approval to the manuscript. MA designed the scientific work, providing thoughtful advices on the specific socio-political territory where the research took place, and provided a final approval to the manuscript. MP supervised the scientific work, and provided a critical revision of the work and a final approval of the version to be published.



FUNDING

This work was supported by the Friuli Venezia Giulia Region, Regional Law 19/2000, Grant/Award Number: DGRFVG2291/2016.



REFERENCES

Alloway, T. P., Moulder, R., Horton, J. C., Leedy, A., Archibald, L. M., Burin, D., et al. (2017). Is it a small world after all? Investigating the theoretical structure of working memory cross-nationally. J. Cogn. Cult. 17, 331–353. doi: 10.1163/15685373-12340010

Beckett, C., Castle, J., Rutter, M., and Sonuga−Barke, E. J. (2010). VI. Institutional deprivation, specific cognitive functions, and scholastic achievement: english and romanian adoptee (ERA) study findings. Monogr. Soc. Res. Child Dev. 75, 125–142. doi: 10.1111/j.1540-5834.2010.00553.x

Beers, S. R., and De Bellis, M. D. (2002). Neuropsychological function in children with maltreatment-related posttraumatic stress disorder. Am. J. Psychiatry 159, 483–486. doi: 10.1176/appi.ajp.159.3.483

Blair, C., and Razza, R. P. (2007). Relating effortful control, executive function, and false belief understanding to emerging math and literacy ability in kindergarten. Child Dev. 78, 647–663. doi: 10.1111/j.1467-8624.2007.01019.x

Bos, K. J., Fox, N., Zeanah, C. H., and Nelson, C. A. (2009). Effects of early psychosocial deprivation on the development of memory and executive function. Front. Behav. Neurosci. 3:16. doi: 10.3389/neuro.08.016.2009

Brett, Z. H., Humphreys, K. L., Fleming, A. S., Kraemer, G. W., and Drury, S. S. (2015). Using cross-species comparisons and a neurobiological framework to understand early social deprivation effects on behavioral development. Dev. Psychopathol. 27, 347–367. doi: 10.1017/S0954579415000036

Bull, R., Espy, K. A., and Wiebe, S. A. (2008). Short-term memory, working memory, and executive functioning in preschoolers: longitudinal predictors of mathematical achievement at age 7 years. Dev. Neuropsychol. 33, 205–228. doi: 10.1080/87565640801982312

Bull, R., and Lee, K. (2014). Executive functioning and mathematics achievement. Child Dev. Perspect. 8, 36–41. doi: 10.1111/cdep.12059

Chen, A., Panter−Brick, C., Hadfield, K., Dajani, R., Hamoudi, A., and Sheridan, M. (2019). Minds under siege: cognitive signatures of poverty and trauma in refugee and non−refugee adolescents. Child Dev. 90, 1856–1865. doi: 10.1111/cdev.13320

Clark, C. A., Pritchard, V. E., and Woodward, L. J. (2010). Preschool executive functioning abilities predict early mathematics achievement. Dev. Psychol. 46, 1176–1191. doi: 10.1037/a0019672

Cohen, J. (1988). Statistical Power Analysis for the Behavioral Sciences, 2nd Edn. Hillsdale, NJ: Lawrence Erlbaum Associates.

Danese, A., and McEwen, B. S. (2012). Adverse childhood experiences, allostasis, allostatic load, and age-related disease. Physiol. Behav. 106, 29–39. doi: 10.1016/j.physbeh.2011.08.019

DePrince, A. P., Weinzierl, K. M., and Combs, M. D. (2009). Executive function performance and trauma exposure in a community sample of children. Child Abuse Negl. 33, 353–361. doi: 10.1016/j.chiabu.2008.08.002

Espy, K. A., McDiarmid, M. M., Cwik, M. F., Stalets, M. M., Hamby, A., and Senn, T. E. (2004). The contribution of executive functions to emergent mathematic skills in preschool children. Dev. Neuropsychol. 26, 465–486. doi: 10.1207/s15326942dn2601_6

Garon, N., Bryson, S. E., and Smith, I. M. (2008). Executive function in preschoolers: a review using an integrative framework. Psychol. Bull. 134, 31–60. doi: 10.1037/0033-2909.134.1.31

Gerstadt, C. L., Hong, Y. J., and Diamond, A. (1994). The relationship between cognition and action: performance of children 3 1/2–7 years old on a Stroop-like day-night test. Cognition 53, 129–153. doi: 10.1016/0010-0277(94)90068-X

Krajewski, K., and Schneider, W. (2009). Exploring the impact of phonological awareness, visual–spatial working memory, and preschool quantity–number competencies on mathematics achievement in elementary school: findings from a 3-year longitudinal study. J. Exp. Child Psychol. 103, 516–531. doi: 10.1016/j.jecp.2009.03.009

Lan, X., Legare, C. H., Ponitz, C. C., Li, S., and Morrison, F. J. (2011). Investigating the links between the subcomponents of executive function and academic achievement: a cross-cultural analysis of Chinese and American preschoolers. J. Exp. Child Psychol. 108, 677–692. doi: 10.1016/j.jecp.2010.11.001

Lanfranchi, S., Cornoldi, C., and Vianello, R. (2004). Verbal and visuospatial working memory deficits in children with Down syndrome. Am. J. Ment. Retard. 109, 456–466.

Marshall, P. J., and Kenney, J. W. (2009). Biological perspectives on the effects of early psychosocial experience. Dev. Rev. 29, 96–119. doi: 10.1016/j.dr.2009.05.001

McClelland, M. M., Cameron, C. E., Duncan, R., Bowles, R. P., Acock, A. C., Miao, A., et al. (2014). Predictors of early growth in academic achievement: the head-toes-knees-shoulders task. Front. Psychol. 5:599. doi: 10.3389/fpsyg.2014.00599

McCrory, E., De Brito, S. A., and Viding, E. (2011). The impact of childhood maltreatment: a review of neurobiological and genetic factors. Front. Psychiatry 2:48. doi: 10.3389/fpsyt.2011.00048

McEwen, B. S., and Morrison, J. H. (2013). The brain on stress: vulnerability and plasticity of the prefrontal cortex over the life course. Neuron 79, 16–29. doi: 10.1016/j.neuron.2013.06.028

Merz, E. C., Harlé, K. M., Noble, K. G., and McCall, R. B. (2016). Executive function in previously institutionalized children. Child Dev. Perspect. 10, 105–110. doi: 10.1111/cdep.12170

Miyake, A., and Friedman, N. P. (2012). The nature and organization of individual differences in executive functions: four general conclusions. Curr. Dir. Psychol. Sci. 21, 8–14. doi: 10.1177/0963721411429458

Molin, A., Poli, S., and Lucangeli, D. (2007). BIN 4-6. Batteria per la Valutazione Dell’intelligenza Numerica in Bambini dai 4 ai 6 Anni. Trento: Edizioni Erickson.

Passolunghi, M. C., and Lanfranchi, S. (2012). Domain−specific and domain−general precursors of mathematical achievement: a longitudinal study from kindergarten to first grade. Br. J. Educ. Psychol. 82, 42–63. doi: 10.1111/j.2044-8279.2011.02039.x

Pellizzoni, S., Apuzzo, G. M., De Vita, C., Agostini, T., and Passolunghi, M. C. (2019). Evaluation and training of executive functions in genocide survivors. The case of Yazidi children. Dev. Sci. 22:e12798. doi: 10.1111/desc.12798

Save the Children International (2018). The War on Children: Time to end Grave Violations Against Children in Conflict. London: Save the Children International.

Shonkoff, J. P., Boyce, W. T., and McEwen, B. S. (2009). Neuroscience, molecular biology, and the childhood roots of health disparities: building a new framework for health promotion and disease prevention. JAMA 301, 2252–2259. doi: 10.1001/jama.2009.754

UNHCR (2019). Global Forced Displacement Tops 70 Million. Available online at: https://www.unhcr.org/news/stories/2019/6/5d08b6614/global-forced-displacement-tops-70-million.html (accessed August 30, 2019).

United Nations Human Rights Council (2016). “They Came to Destroy”: ISIS Crimes Against the Yazidis. Available online at: http://www.ohchr.org/Documents/HRBodies/HRCouncil/CoISyria/A_HRC_32_CRP.2_en.pdf (accessed September 3, 2019).

Welsh, J. A., Nix, R. L., Blair, C., Bierman, K. L., and Nelson, K. E. (2010). The development of cognitive skills and gains in academic school readiness for children from low-income families. J. Educ. Psychol. 102, 43–53. doi: 10.1037/a0016738

Zelazo, P. D., Blair, C. B., and Willoughby, M. T. (2016). Executive Function: Implications for Education. (NCER 2017-2000). Washington, DC: National Center for Education Research.

Zelazo, P. D., and Müller, U. (2002). “Executive function in typical and atypical development,” in Blackwell Handbook of Childhood Cognitive Development, ed. U. Goswami, (Oxford: Blackwell Publishing), 445–469. doi: 10.1002/9780470996652.ch2

Conflict of Interest: The authors declare that the research was conducted in the absence of any commercial or financial relationships that could be construed as a potential conflict of interest.

Copyright © 2020 Pellizzoni, Apuzzo, De Vita, Agostini, Ambrosini and Passolunghi. This is an open-access article distributed under the terms of the Creative Commons Attribution License (CC BY). The use, distribution or reproduction in other forums is permitted, provided the original author(s) and the copyright owner(s) are credited and that the original publication in this journal is cited, in accordance with accepted academic practice. No use, distribution or reproduction is permitted which does not comply with these terms.

OPS/images/cross.jpg
3,

i





OPS/xhtml/Nav.xhtml




Contents





		Cover



		Exploring EFs and Math Abilities in Highly Deprived Contexts



		INTRODUCTION



		MATERIALS AND METHODS



		Participants



		Procedure



		Measures



		Executive Functions



		Working memory



		Inhibitory control







		Early Mathematical Abilities



		Forward counting



		Backward counting



		Digit-quantity mapping



		Digit naming







		Short-Term Memory











		RESULTS



		Group Comparisons







		DISCUSSION



		DATA AVAILABILITY STATEMENT



		ETHICS STATEMENT



		AUTHOR CONTRIBUTIONS



		FUNDING



		REFERENCES

















OPS/images/cover.jpg
frontiers
in Psychology

Exploring EFs and Math Abilities
in Highly Deprived Contexts









OPS/images/fpsyg-11-00383-t002.jpg
Zero-order correlations

1 2 3 4 5 6 7 8 9 10 1
1. Age (in months) . 0.42** 0.38* 0.31* 0.44* 0.03 0.21 —0.05 0.38* 0.33* 0.18
2.ST™ 0.39* - 0.56**  0.36% 0.16 0.31* 0.38* 0.27 0.29* 0.32* 0.16
3. WM 0.31* 0.01 - 076" 058%™ 067 071 044" 0.74"% 0727 047
4. Inhibitory control 0.24 0.12 0.86"* - 059  0.64™ 076" 049 076" 078 046"
5. Forward counting (1-10) 0.33* 0.19 0.60™*  0.46™ - 0.24 0.29* 0.14 060 057"  0.14
6. Forward counting (11-50) 0.20 ~0.10 0.90**  088™ 037" - 062  077** 066 061 068"
7. Backward counting (10-1) 0.07 —0.14 0.84* 075" 026 0.89*** = 0.50** 070" 070" 051"
8. Backward counting (50-11)  —0.17 ~0.15 048~ 037" 0.15 0.58*  0.64"* = 046 050"  0.44*
9. Digit-quantity mapping 0.24 0.10 079" 077" 0.42* 078 077" 026 - 093 067
10. Digit naming (1-10) 0.12 0.01 073" 072" 0.42* 075 071%™ 033 0.91 = 0.62+**
11. Digit naming (11-16) 0.34* 0.21 0.55** 051 017 0.50** 051"  0.10 0.70**  0.60"** -

*p <0.05, *p < 0.01, **p < 0.001. Yazidis’ results are reported in the upper right part of the table, while Syrian refugees’ results are shown in the lower left part of the table.
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Zero-order correlations

2 3 4 5 6 7 8 9 10 1

1. Age (in months) —0.02 —0.06 —0.03 —0.12 —0.06 0.06 —0.13 —0.07 0.04 —0.13

2.ST™M - —0.07 —0.12 0.00 0.05 0.03 0.11 0.1 0.05 0.09

3. WM - — 0.52"** 0.60"** 0.58"** 0.76™* 0.61*** 0.60"* 0.30* 0.68*
4. Inhibitory control - - - 0.63** 0.44*** 0.51** 0.49"* 0.57** 0.68"* 0.47*
5. Forward counting (1-10) = = = ~ 0.42* 0.66™* 0.39** 0.91** 0.41* 0.57***
6. Forward counting (11-50) = = = ~ = 0.55"* 0.76™* 0.51*** 0.44* 0.60"*
7. Backward counting (10-1) = - = = = & 0.56"* 0.68"* 0.52** 0.65*
8. Backward counting (50-11) - - - - - - - 0.44** 0.50"* 0.72**
9. Digit-quantity mapping - - - - - - - - 0.43" 0.60™*
10. Digit naming (1-10) = - - s = = s = = 0.7

11. Digit naming (11-16) = = s - - - = - ~ _
*p < 0.05, “p <0.01, *p < 0.001.





OPS/images/logo.jpg
’ frontiers
in Psychology





OPS/images/fpsyg-11-00383-t004.jpg
ST™M

Inhibitory control

Forward counting (1-10)

Forward counting (11-50)

Backward counting (10-1)

Backward counting (50-11)

Digit-quantity mapping

Digit naming (1-10)

Digit naming (11-16)

F

F(2,147)=2.42,p =0.09

F(2,147)=3.14, p = 0.046

F(2,147) = 46.16, p < 0.001

F(2,147)=9.73, p < 0.001

F(2,147) =74.98, p < 0.001

F(2,147)=12.97, p < 0.001

F(2,147) = 5.39, p = 0.006

F(2,147) = 44.81, p < 0.001

F(2,147) = 64.20, p < 0.001

F(2,147) = 42.49, p < 0.001

Effect sizes

0.03

0.12

0.37

YG
SRG
YG
YG
SRG
YG
YG
SRG
YG
YG
SRG
YG
YG
SRG
YG
YG
SRG
YG
YG
SRG
YG
YG
SRG
YG
YG
SRG
YG
YG
SRG
YG

Groups

IG
SRG

M gigs

0.40
0.45
0.05
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—0.053
—0.042
—3.57
—3.55
0.02
—1.71
—1.11
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—3.53
—1.12
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P

0.24
0.15

1
0.04
0.50
0.89
<0.001
<0.001

1
<0.001
0.02
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<0.001
<0.001
0.29
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1
0.02
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1
<0.001
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0.04
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1

d

0.33
0.41
0.05
0.48
0.26
0.25
1.60
1.57
0.01
0.83
0.76
0.24
2.19
1.71
0.42
0.81
0.86
0.03
0.49
0.47
0.12
1.74
1.37
0.42
2.19
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0.50
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1.34
0.13

The MANOVA results revealed a significant main effect for group factor [Wilks’ Lambda = 0.31, F(20,276) = 11.19, p = < 0.001, ;75 = 0.45], since the three groups (Syrian
refugees Group-SRG, Yazidi Group-YG, and Italian Group-IG) significantly differed from each other. To compare differences between groups, 77;2) was used as a measure
of effect size. Cohen’s (1988) criteria were used to classify the effect sizes: small effect: ;75 = 0.01; medium effect: ;75 = 0.06; and large effect: ;7,2) =0.74. Cohen’s d for

post hoc pairwise comparisons were used as a measure of effect size: small effect d = 0.20; medium effect d = 0.50; large effect d = 0.80.
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Syrian Refugees group (n = 47)

Yazidi group (n = 48)

Italian group (n = 55)

M SD M SD M SD
ST™M 5.45 0.97 5.40 1.20 5.00 1.20
WM 1.96 1.76 1.54 1.60 2.49 2.30
Inhibitory control 10.13 2.04 10.10 2.00 13.67 2.44
Forward counting (1-10) 8.89 2.06 8.29 2.90 9.98 0.14
Forward counting (11-50) 6.04 8.95 2.73 6.84 24.24 12.06
Backward counting (10-1) 1.70 3.59 1.83 3.86 5.40 4.93
Backward counting (50-11) 0.28 1.02 0.17 0.72 3.93 10.94
Digit-quantity mapping 4.47 1.82 3.63 2.04 7.16 2.01
Digit naming (1-10) 5.62 2.32 4.50 2.13 9.15 2.11
Digit naming (11-16) 0.21 0.69 0.13 0.53 2.55 2.38






