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Background: Attentional control has been observed to play an important role in affective disorders by impacting information processing, the ability to exert top–down control in response to distracting stimuli, and by affecting emotional regulation. Prior studies demonstrated an association between attentional control and response to psychotherapy, thereby identifying attentional control as an interesting prognostic pre-treatment factor. Improving attentional control and flexibility is a cornerstone in metacognitive therapy (MCT), which is trained by the use of the Attentional Training Technique (ATT). However, as of yet, it remains unclear if pre-treatment attentional control is related to the effect of ATT.

Methods: An aggregated sample of 139 healthy participants [study 1: 85 participants, mean age 23.7 years, previously published (Barth et al., 2019); study 2: 54 participants, mean age 33.7 years, not previously published] performed an attentional performance test battery before and after applying ATT. Before ATT was administered, attentional control was measured using a well-established self-report instrument, i.e., the Attentional Control Scale (ACS; Derryberry and Reed, 2002). ATT was given in 2, 4, or 15 doses and compared to sham ATT. The test battery comprised a selection of established neurocognitive tasks: emotional dot probe, Stroop, 2-back, and dichotic listening.

Results: Sham ATT showed no interaction with ACS score on performance outcome in all tests. At four doses of ATT, ACS score was associated with training response, i.e., subjects with high self-reported attentional control before training showed the largest improvements post-training (all P-values <0.05; see Figure 3). At 2 and 15 doses of ATT, the ACS score was unrelated to training response.

Conclusion: This is a first attempt in understanding the optimal dosage in which ATT should be administered dependent on the individual characteristics of each subject pre-training. The current data suggest self-reported attentional control pre-training as a marker to determine an optimal individual ATT training profile. Future studies should investigate if other domains of metacognitions also interact with training outcome and evaluate the extent to which this relationship transfers to clinical samples. If successful, assessing attentional control prior to treatment in clinical samples could be of use regarding personalized therapy plans and treatment outcome.
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INTRODUCTION

Attentional control (AC) is described as the general capacity to control attention in relation to positive or negative information (Derryberry and Reed, 2002). AC comprises focusing and shifting attention. Derryberry and Reed (2002) describe attentional shifting, also referred to as orientation, as a process of attentional disengagement from one target, moving attentional resources to a new target and subsequently engaging the new attentional target. Attentional focusing is to the ability to intentionally hold attention to desired stimuli and to avoid shifting attention to irrelevant or distracting stimuli (Derryberry and Rothbart, 1988).

Several studies demonstrated that anxious participants with good AC were better in disengaging from threatening information (Fox et al., 2001, 2002; Derryberry and Reed, 2002). Furthermore, others did report that attentional focusing can predict anxiety scores in healthy participants, while attention shifting abilities can predict depression scores in the healthy population (Ólafsson et al., 2011). Accordingly, AC allows anxious persons to limit the impact of threatening information, whereas those with poor AC are more likely to be preoccupied by threatening cues (Derryberry and Reed, 2002; Mathews and MacLeod, 2005). In contrast, participants with higher trait anxiety and worrisome thoughts take longer to switch attention from neutral information to emotional (Johnson, 2009). Of note, the relationship between anxiety and AC seems to be bi-directional. That means that not only does high AC function as a buffer for anxious pathologies, but also, anxiety itself can decrease AC by impairing efficient functioning of the goal-directed attentional system (Eysenck et al., 2007). Following that line of thought, Eysenck et al. (2007) stated that potential adverse effects of anxiety depend on AC involving the inhibition and shifting of attention. These processes of initially shifting attention toward threat cues and subsequently holding attention toward the threat is explained by a dual process view (Mathews and MacLeod, 2005). Bottom–up activation of threat representations within a salience network could explain the initial attention shift toward emotional cues (Öhman and Mineka, 2001). Attention to threat cues in anxiety is explained by top–down activation of competing representations related to other goals by an AC system (Matthews and Mackintosh, 1998).

In addition to findings regarding anxious traits, AC seems to play an important role in a number of affective disorders like anxiety and depression (Gotlib et al., 2004; Eysenck et al., 2007; Buckman et al., 2019). Poor AC is associated with impaired emotion regulation in depression (Joormann and D’Avanzato, 2010; Koster et al., 2011; Joormann and Michael Vanderlind, 2014; DeJong et al., 2019). Similar to anxiety, impaired attentional disengagement from negative self-referent information is linked to depressive symptoms like rumination (Koster et al., 2011). Buckman et al. (2019) showed that self-reported AC pre-treatment does predict the level of depressive symptoms post-treatment as well as the risk of relapse to depression. Koster et al. (2011), continuing that line of thought, suggest improving AC first in order to change one’s habitual style of thinking in depression, while only verbal interventions might not aim directly at impaired AC. In conclusion, this suggests AC as an interesting prognostic pre-treatment factor regarding anxious and depressive pathologies.

One model describing the connection between affective disorders and (impaired) AC is the Self-Regulatory Executive Function model (S-REF; Wells and Matthews, 1994). The S-REF comprises three interacting levels: a level of automatic and reflexively driven processing units, a level of attentional demanding and voluntary processing, and a level of stored knowledge or self-beliefs (Wells and Matthews, 1994). Self-regulation is processed in a limited capacity at the voluntary processing level and relies on voluntary attention for execution (Wells and Matthews, 1994). Operations processed by the controlled processing system are guided by self-knowledge or self-beliefs (Wells and Matthews, 1994). In the S-REF model, attentional biases are a consequence of threat monitoring strategies in anxiety maintained by dysfunctional metacognitive beliefs. In patients that focus on channels associated with threat, demanding resources of voluntary attention can lead to impaired AC. AC strategies, and behind these, dysfunctional beliefs, might be a stress coping strategy. Furthermore, the style of thinking and coping is able to cause prolonged maladaptive emotional responses (Wells and Matthews, 1996).

Improving AC and flexibility is a cornerstone in metacognitive therapy (MCT), which is trained by the use of the Attentional Training Technique (ATT; Wells, 1990, 2007). The ATT is based on the S-REF model and aims to improve attentional flexibility by training selective attention, attentional switching, and divided attention. The ATT has been proven as an efficient standalone treatment for depression and anxiety (see Knowles et al., 2016). In a previous study (Barth et al., 2019), we demonstrated that two and four doses of ATT improve attention performance regarding auditory information (dichotic listening task) and attentional disengagement (emotional dot probe) in comparison to an active control group. Of note, a recent study demonstrated that only a single ATT session could already improve AC measured by the Stroop task (Fernie et al., 2019).

Derryberry and Reed (2002) developed a self-report questionnaire to measure AC as the general ability to deliberately control, focus, and shift attention. This Attentional Control Scale (ACS) is used in this study to investigate the potential predictive power of pre-treatment attentional abilities on performance outcomes. Note that in the theoretical framework of the S-REF model, a self-report measurement such as the ACS potentially not only measures the self-evaluation of one’s own attention abilities but also may measure metacognitive beliefs of participants about their ability to control, focus, and shift attention.

This study aims to investigate if differences in pre-treatment attentional capabilities will affect outcome differences depending on different doses of ATT. Therefore attentional and executive functioning in healthy controls was tested before and after different doses of attentional training. We hypothesize that the better the self-rated attention control, the higher the improvement through attentional training.



MATERIALS AND METHODS

All study procedures were approved by the local ethical committee of Hannover Medical School. Written informed consent in accordance with the Declaration of Helsinki was provided by all subjects. All subjects received monetary compensation for participation. The current study comprises an aggregated sample derived from two independent studies performed in our lab, i.e., study 1 (Barth et al., 2019) and study 2 (Jahn et al., 2020). In total, the aggregated sample consists of 139 healthy participants.


Procedure

Both studies were designed as randomized placebo-controlled trials. The procedures for both studies were largely similar. For an overview of the design of both studies, see Figure 1. Before the experiments started, participants were reported to be free of psychiatric diagnoses according to International Statistical Classification of Diseases and Related Health Problems (ICD-10) criteria in the last 3 months. In study 1, this was assessed using a short clinical interview with a clinician. In study 2, the German version of the Structured Clinical Interview for Diagnostic and Statistical Manual of Mental Disorders (DSM-IV) (SCID) screening was used. In both studies, subjects first filled in the ACS questionnaire and performed a neurocognitive test battery at baseline on a computer. Participants were then subjected to either ATT or sham ATT in the lab. Subjects were trained with ATT/sham ATT on two consecutive days (study one) or on eight consecutive days (study 2). On the last day after the ATT training session, the neurocognitive test battery was performed again.
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FIGURE 1. Experimental design for both studies. Panel (A) displays the design of study 1; Attentional Training Technique (ATT)/sham ATT was performed on two consecutive days. Panel (B) shows the design of study 2; ATT/sham ATT was performed on day 1 and day 8 in the lab, and in between (day 2–day 7), subjects were trained with ATT/sham ATT at home.




Sample 1

The first sample consists of 85 healthy students recruited from a German university (for details, see Barth et al., 2019). Participants were between 18 and 37 years of age (mean age: 23.7, SD = 3.6). Data of four subjects were discarded due to incomplete or invalid recordings. For a detailed description of all experimental procedures for the first sample, see Barth et al. (2019) and Figure 1. The experiment took place on two consecutive days (see Figure 1). In this sample, the ATT/sham ATT manipulation comprised groups of two doses of ATT, four doses of ATT, and sham ATT with two doses of sham training. The four-dose ATT group started the training on the first day with two sessions of training after finishing the test battery. The two-dose ATT and sham ATT groups only performed the test battery on day 1. On day 2, all groups started with two sessions of training or sham training and completed the task battery afterward (see Figure 1).



Sample 2

The second sample consisted of 54 healthy participants ranging from 25 to 50 years of age (mean age: 33.7, SD = 7.7). Of the subjects, 64.8% were female; 35.2% were male. Data of four subjects were discarded due to an incidental white matter lesion finding on MRI (N = 1 in the sham ATT group), depressive symptoms in the SCID screening at baseline (N = 1 in the sham ATT group), misunderstanding of task instructions (N = 1 in the sham ATT group), and falling asleep during functional magnetic resonance imaging (fMRI) measurement (N = 1 in the ATT group). In comparison with study 1, the main objective in this sample was to evaluate the neurobiological effects of ATT; therefore, a part of the neurocognitive test battery was conducted in an fMRI scanner. The fMRI data are currently being processed and will be presented in a separate report (Jahn et al., 2020). The first training and the last ATT training were performed in the lab, comprised two doses of ATT each, and were done 8 days apart (see Figure 1). In between, subjects were instructed to perform two doses of ATT daily at home (see Figure 1). Participants provided written documentation of these ATT trainings at home. The average amount of completed trainings was M = 14.8 SD = 2.1 for the sham ATT group and M = 14.9, SD = 2.2 for the ATT group.



ATT and Sham ATT

The ATT was presented using a standardized German audio file as described in the MCT manual (Wells, 2009). The ATT’s main focus is to improve AC and attentional flexibility (Wells, 2009). The ATT comprises three auditory attentional exercises: selective attention, attention switching, and divided attention. Each training session in lab and at home consisted of hearing the ATT audio file twice, in which only audio file 1 contained explanations of the upcoming training (for detailed description, see Barth et al., 2019). One session of ATT lasts 12 min in total, with instructions (1 min), selective attention exercise (5 min), rapid attention switching (5 min), and divided attention (1 min). The sham training group listened to a non-treatment audio file, which comprised the same sounds, duration, and intensity as in the ATT but without verbal instructions. In this report, four groups were investigated in total, i.e., 2, 4, and 15 doses of ATT and sham ATT (2 and 15 doses combined).



Attentional Control Scale (ACS)

The ACS (Derryberry and Reed, 2002) is a self-report measure of AC, attentional focusing, and attentional shifting. It consists of 20 items rated on a four-point Likert scale (almost never, sometimes, often, always). The questionnaire was developed as an instrument to measure the general capacity for AC, with high sum scores indicating good AC. The ACS comprises two subscales measuring the capability to focus attention (ACS focus) and to shift attention dynamically (ACS shifting). The ACS questionnaire was completed on the first day before the test battery was performed.



Neurocognitive Test Battery

The neurocognitive test battery comprised a number of well-validated tasks to assess attentional performance. In both samples, these were a dichotic listening task, an emotional dot probe task, a Stroop task, and a 2-back task. Additionally, a 3-back task and the attentional network task were included in sample 1. In sample 2, these tasks were excluded to account for the longer duration of the experimental procedures due to the fMRI measurement, and as the data from study 1 did not warrant further use. All tasks started with written instructions and a short exercise block to ensure participants followed the instructions.



Dichotic Listening

The dichotic listening task was used as described in Asbjørnsen and Hugdahl (1995). The task was used to test whether ATT improved selective attentional focusing in the domain of auditory processing. Participants had to focus on one ear (first trial, left ear; second trial, right ear) while listening to different consonant–vowel syllables. These were presented simultaneously on both ears via headphones. For a detailed description of the task, see Barth et al. (2019). As described there, the outcome variable was the weighted mean of all left and right ear correct reaction times in milliseconds in the forced listening condition. The T2 minus T1 difference of these weighted means was subject to analyses. Due to incomplete or invalid recordings, group sizes in the analyses were: sham ATT, n = 51; 2 doses of ATT, n = 27; 4 doses of ATT, n = 27; and 15 doses, n = 25.



Emotional Dot Probe

The emotional dot probe was utilized to measure selective AC in the visual domain. For detailed description of the task procedure and details, see Barth et al. (2019). The test procedure was similar to Donaldson et al. (2007). A word pair, with one above a central fixation point and one below, was displayed for 1,000 ms. In study 2, the word pairs and targets were presented left and right of the fixation cross in order to better match the used response buttons located at the left and right index finger. Due to a prolonged inter-stimulus-interval (ISI) for fMRI analyses, only 90 trials were presented (45 congruent and 45 incongruent) in the fMRI version of this task. For both versions, in each trial, one word had a negative valence, and the other was neutral. After the words disappeared, participants had to react to a target (asterisk), which appeared either in the position of the emotional word or in the position of the neutral word for 2 s. Fifty trials were presented per condition. As there is a bias in humans to allocate attentional resources toward salient and emotional stimuli (Macleod et al., 1986), the condition in which the asterisk appears at the location of the emotional word is typically referred to as congruent, as attention is already allocated at the target location. In contrast, the condition in which the asterisk appears in the location of the neutral word is typically referred to as incongruent and requires attentional disengagement, as attention is allocated at the opposite location, leading to longer reaction times compared to the congruent condition. In study 1, subjects completed the emotional dot probe while sitting in front of a computer. In study 2, this task was conducted while participants were lying in the MRI scanner. Subjects had to press two buttons with a computer mouse (study 1) or two input devices for each hand with two buttons on each (study 2). The stimuli were presented on a 32-inch display from Neuro-Nordic-Lab (NNL) at the end of the scanner; participants were able to see the screen through a mirror right above their head. Outcome variables were the mean reaction times in milliseconds. As an index of task improvement, the T2 minus T1 difference for the reaction times was analyzed. Due to incomplete or invalid recordings, group sizes in the analyses were: sham ATT, n = 47; 2 doses of ATT, n = 23; 4 doses of ATT, n = 24; and 15 doses, n = 25.



Stroop Task

The Stroop task (Stroop, 1935) was used to measure selective attention and executive control as inhibition described in the parallel distribution processing model (see MacLeod, 1991). Stroop task presented capitalized color words (RED, YELLOW, GREEN, and BLUE) against a black background. Two conditions were conducted: in congruent trials, words were presented in their matching color (e.g., the word BLUE in blue). In incongruent trials, words were presented in a mismatching hue of the other three colors (e.g., BLUE in red). Participants had to indicate the hue of the words and ignore the semantic meaning of the color words. One hundred trials were presented, which were equally distributed across conditions (50 congruent and 50 incongruent trials). For a detailed description, see Barth et al. (2019). In study 1, the Stroop task was performed in the lab while subjects sat in front of a computer. In study 2, the Stroop task was conducted while participants were lying in the MRI scanner. Participants had to press two buttons with the thumb and index finger of their left hand (red and yellow) and two buttons with the thumb and index finger of their right hand (blue and green). To ensure full understanding of the task, color–button correspondences were displayed at both sides of the screen on paper. The primary outcome variable was the mean reaction times of congruent hits and mean reaction times of incongruent hits in milliseconds. As an index of Stroop task improvements, the corresponding T2 minus T1 differences were analyzed. Due to incomplete or invalid recordings, group sizes in the analyses were: sham ATT, n = 50; 2 doses of ATT, n = 27; 4 doses of ATT, n = 27; and 15 doses, n = 25.



2-Back

The N-back task measures working memory (WM) performance as described in Braver et al. (1997). We used a sequential letter task in this version of 2-back, in which participants had to determine if the current letter was identical to the letter two trials before (see Braver et al., 1997, p. 57, for detailed description). Each displayed letter was presented for 1,500 ms, followed by a 500 ms pause before the next letter appeared. Participants had to respond to every letter and identify if the current letter was a target (identical with the letter two trials before) or a non-target by pressing two keyboard buttons. All 26 alphabetical letters were used in a randomized order, with no more than two targets in a row (for detailed description, see Barth et al., 2019). In total, 150 letters were presented, with 50 targets and 100 non-targets. Outcome variables were the means of hits of target reaction times in milliseconds. The T2 minus T1 difference of these means was subject to analyses. Due to incomplete or invalid recordings, group sizes in the analyses were sham ATT, n = 49; 2 doses of ATT, n = 25; 4 doses of ATT, n = 27; and 15 doses, n = 25.



Statistical Analyses

All statistical analyses were conducted with SPSS Statistics version 23.0 (IBM Corp., Armonk, NY, United States). An alpha of 0.05 was used. To investigate if ACS score at baseline modulated ATT-dependent performance improvements, non-parametric correlations between ACS score and performance improvements (T2 - T1) were computed per task (dichotic listening, emotional dot probe, Stroop, and 2-back) and dosage (sham, 2 × ATT, 4 × ATT, 15 × ATT). Of note, the outcome (significant vs. non-significant) of all correlational analyses presented in the following did not depend on the choice of parametric (Pearson’s r) vs. non-parametric correlations (Spearman’s rho). That means all correlations reported in the following that were significant for Spearman’s rho were significant when analyzed using Pearson’s r. Furthermore, all non-significant results with regard to Spearman’s rho remained non-significant when Pearson’s r was computed.



RESULTS


Sample Characteristics

There were no differences in the ACS total score at baseline between all ATT groups (p = 0.23; sham ATT: M = 59.0, SD = 7.32; 2 doses of ATT: M = 56.22, SD = 6.25; 4 doses of ATT: M = 56.74, SD = 8.17; and 15 doses: M = 60.08, SD = 7.02). In addition, sex was evenly distributed across all groups [x2(4) = 0.895, p = 0.93]. As expected from the different inclusion criteria per study, the sample used for study 2 was significantly older than in study 1 (p < 0.01).



Manipulation Check: Sham-Controlled ATT Effects Across Samples

As reported earlier (Barth et al., 2019), improvements across tasks were larger for the experimental groups that performed ATT than for the sham ATT groups. A brief overview of these results is presented here; for a more detailed description, please see (Barth et al., 2019).

In sample 1, participants who received two doses of ATT and four doses of ATT showed larger improvements (T2 - T1) in the dichotic listening task [F(1,75) = 5.17, p = 0.026, [image: image] = 0.065], in the emotional dot probe task [only four doses: F(1,42) = 4.97, p = 0.031, [image: image] = 0.106], and, as a trend, in the Stroop task [F(1,75) = 3.12, p = 0.081, [image: image] = 0.040] when compared to sham ATT. There were no significant ATT vs. sham ATT effects with regard to the 2-back task (p = 0.77).

Detailed analyses of ATT vs. sham ATT data including fMRI will be presented in another report (Jahn et al., 2020). In brief, we replicated the ATT vs. sham ATT effects reported in sample 1. That means that subjects who received ATT showed larger improvements (T2 − T1) with regard to dichotic listening [F(1,45) = 4.158, p = 0.047, [image: image] = 0.085] and the emotional dot probe task [attentional disengagement: F(1,44) = 8.265, p = 0.006, [image: image] = 0.158] than the sham-control group. There were no effects with regard to the Stroop task (p’s > 0.102) and the 2-back task (p = 0.457). An overview of the ATT vs. sham ATT effects from both samples is presented in Figure 2.


[image: image]

FIGURE 2. Reaction times for T1 (white) and T2 (black) per ATT group (sham ATT, 2 doses of ATT, 4 doses of ATT, 15 doses of ATT) are displayed for (A) dichotic listening and (B) emotional dot probe per sample (sample 1 = left, sample 2 = right). Error bars indicate ± 1 standard error of the mean (SEM). *p < 0.05.
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FIGURE 3. Spearman’s rho correlation values (r) of Attentional Control Scale (ACS; Derryberry and Reed, 2002) scores × performance improvements (T2 – T1) for the respective neurocognitive tests; i.e., the emotional dot probe task, the 2-back task, the emotional Stroop task, and the dichotic listening task are shown dependent on ATT dosage (2, 4, or 15 doses). This illustrates the dose-dependent relationship between self-reported attentional capabilities at baseline and dose-dependent neurocognitive performance improvements, with a significant association of ACS only at four doses of ATT. *p < 0.05.




ACS as a Factor in ATT-Dependent Performance Improvements per Dose

In subjects who performed sham ATT, there were no associations between ACS score at baseline and neurocognitive performance improvements (all p-values > 0.147). Furthermore, there were no associations between ACS score at baseline and neurocognitive performance improvements in the 2 × ATT group (all p-values > 0.149) or the 15 × ATT group (p > 0.421).

In subjects who performed ATT four times, however, a high ACS score at baseline was associated with larger performance improvements in the emotional dot probe task [rs(24) = −0.451, p = 0.027], the Stroop task [rs(27) = −0.479, p = 0.009], and the 2-back task [rs(27) = −0.684, p < 0.001]. ACS total score was not associated with improvements of dichotic listening reaction times in the four-dose ATT group. An overview of these results is displayed in Figure 3.



DISCUSSION

The present study investigated if and to what extent individual differences in self-reported AC at baseline are associated with neurocognitive performance improvements after having performed ATT or sham ATT. For that purpose, two independent samples completed a baseline assessment of AC followed by a neurocognitive test battery and were then subjected to various doses of ATT (2, 4, 15, and a sham group). One day (sample 1) or 1 week (sample 2) later, they returned to the lab to complete the neurocognitive test battery again. In both samples, subjects showed larger improvements in the neurocognitive assessments after ATT than after sham ATT. Of note, this effect was unrelated to ATT dosage, meaning ATT-dependent improvements were not larger at 15 doses of ATT than at 4 doses of ATT. This might be attributable to a ceiling effect. As healthy subjects typically report higher AC than patients and do not suffer from a cognitive attentional syndrome (CAS), four doses of ATT might be all that’s needed in improving attentional performance in that sample, with no additional benefits of more training. There were no ATT-dependent improvements in the 2-back task. As previously discussed in Barth et al. (2019), ATT does seem to train attention processes rather than basic WM performance, which is the process measured during the 2-back task. Hence, the absence of an ATT × 2-back improvement is consistent with that line of thought and previous findings (see Owen et al., 2005; Schmiedek et al., 2014).

Interestingly, the ATT-dependent improvement of neurocognitive performance was modulated by AC at baseline. Subjects who reported high AC pre-training showed larger neurocognitive performance improvements after only four doses of ATT, while no effects of pre-training AC were observed at 2 or 15 doses of ATT or after sham ATT. To our knowledge, this is the first reported link between pre-training AC and benefits of the ATT training, and underlines the importance of assessing pre-training individual differences in AC when ATT is applied.

Several mechanisms might be responsible for this effect. The ACS is a self-report instrument assessing AC capabilities, i.e., to focus and to switch attention. These are processes that ATT specifically aims to improve. As such, having a solid foundation of AC before being subjected to ATT might allow for an easier integration and application of ATT. Like with many other training programs, getting familiar with the program and getting used to the structure of the training is essential to integrate the learning experience. High pre-training levels of AC might allow for a faster switch from “getting used to” to training attentional flexibility. Therefore participants with high levels of AC might profit faster from training ATT. While ATT might be most beneficial for subjects with low baseline AC on the long-term, this group might simply need more training to achieve similar effects than an average- or high-AC group.

Of note, several different questionnaires have been studied to assess self-reported AC and metacognitive beliefs regarding attentional capabilities. The ACS stems from research on attentional biases and threat monitoring, which is most prominently found in anxiety disorders (Derryberry and Reed, 2002). Traditionally, the ACS is viewed as a measurement for AC capabilities rather than the corresponding (meta)cognitive beliefs. Recent studies (e.g., Quigley et al., 2017) have raised questions regarding that view by demonstrating a dissociation between the ACS and corresponding behavioral measurement for AC. Thereby, they made the suggestion that the ACS might be more closely related to perceptions and beliefs regarding AC than actual AC capabilities. This fits with the observation that the most consistent associations with the ACS have been reported regarding anxiety and depression (Ólafsson et al., 2011; Reinholdt-Dunne et al., 2013, 2019; Judah et al., 2014). In line with these findings, studies have shown that anxious and depressed individuals display negatively biased beliefs about themselves and their abilities, including AC (Beck et al., 1979; Chambless and Gillis, 1993; Spada et al., 2010; DeVito et al., 2019). Another questionnaire, the Meta-Cognition Questionnaire (MCQ; Cartwright-Hatton and Wells, 1997), was developed for a broader range of psychopathologies and aims to measure beliefs about worry, threat monitoring, and the controllability of thoughts. Future research has to clarify if AC as measured by questionnaires is more related to measureable attentional capabilities or, rather, one’s confidence and opinion regarding AC. If metacognitions are indeed measured with the ACS, our findings are in line with the concept that AC and flexibility are influenced by the metacognitive beliefs a person has. Those subjects who were more confident regarding their AC benefited sooner than those who had poorer beliefs about their AC.

Mechanistically, the strongest effects of pre-training AC-dependent ATT change were found in the 2-back task, even though no overall differences between the ATT and sham ATT groups were found. Attentional performance, i.e., focusing attention on relevant tasks while processing previous stimuli in the WM in the current case, seems to be associated with AC abilities at baseline. A similar effect was found in the emotional dot probe task. Participants with good AC at baseline were faster in focusing and reacting to targets with emotional valence after completing ATT, while there was no ATT effect on attentional disengagement. This might be due to larger voluntary attention resources in participants with good AC, which might allow them to benefit even more from training with four doses of ATT. This is in line with the theoretical underlying mechanisms of the S-REF model (Wells and Matthews, 1996) stating impaired AC as a consequence of demanding voluntary attention resources by inflexible attention and a heightened threat bias. Consistent with these statements, ATT-dependent improvements regarding attentional disengagement from irrelevant stimuli in the incongruent condition in the Stroop task were largest in high-ACS subjects. It seems that participants with good AC benefit more from training with four doses of ATT, which is shown in faster disengagement from irrelevant stimuli. As Fernie et al. (2019) stated, AC is not necessarily bound to emotional stimuli but rather more generally to disengaging from irrelevant stimuli. In the dichotic listening task, there was no modulation of ACS score at baseline on ATT-dependent improvements. The absence of an ACS effect in this task might be due to the modality overlap, meaning that training in the auditory modality as done in ATT and subsequently performing an auditory task might be significantly easier. Following that line of thought, ATT-based training effects might already be rather high regardless of poor AC.

With regard to dosage effects, we found no general advantage of 15 doses of ATT > 4 doses of ATT, as all room for improvement seemed to be covered by four doses of ATT already. Hence, the absence of an ACS modulation at 15 doses suggests a potential ceiling effect. Using that amount of training, pre-training differences might have evened out and no longer play a crucial role in ATT-based improvements. Typically, a variety of treatment effects follow an inverted u-shape dose response curve. This phenomenon was first described by Yerkes and Dodson (1908) regarding arousal and performance and has since been translated to, amongst others, behavioral pharmacology [see Calabrese (2008) for an overview], the neurobiology of human learning (Baldi and Bucherelli, 2005), and optimal patient–therapist relationships during psychotherapy (Dinger et al., 2009). In all these examples, the “sweet spot” for optimal treatment benefits lies in the middle of the distribution, with the medium intensity, duration, or dosage of treatment having the highest relative benefits. In the current study, a link for the optimal training benefits was already found at four doses of ATT, with no benefits of 11 additional doses using a healthy sample. Of note, there were no disadvantages in additional ATT sessions, as effects of 4 doses of ATT and 15 doses of ATT were comparable.

Hence, four doses of ATT was shown to be the optimal dosage for a healthy sample with relatively normal AC capabilities at baseline. In a clinical sample with potentially lower pre-treatment AC and greater problems regarding attentional flexibility, the optimal ATT dosage might be much higher. Following that line of thought, in a clinical setting, it might be worthwhile to account for baseline differences in AC when planning the dosage or when handling a patient’s expectations. This idea is in line with findings from a recent clinical study (Buckman et al., 2019). In a small cohort of depressed patients, baseline ACS predicted treatment response as well as residual depressive symptoms post-treatment and relapse rate, independent of symptom severity at the beginning. Moreover, clinical improvements were accompanied by an increase in ACS score from pre- to post-treatment, further underlining the importance of AC.

Certain limitations should be taken into account when interpreting the results of the current study. First, while the sample size of the aggregated samples used here is considerable (N = 135), larger follow-up studies are needed to fully elucidate the relationship between pre-training AC and ATT effects. Second, we only used four different ATT dosages, i.e., 2, 4, and 15 doses of ATT plus a sham-control group. While that approach allowed for finding a dose-dependent effect of ATT when pre-training AC was taken into account, a more elaborate design could allow for a more complete understanding and to potentially discover “sweet spots” for individual training profiles based on pre-training AC. This might be done using either a sham-controlled within-subject design or more ATT dosage groups (e.g., 1 dose of ATT to 10 doses of ATT). Third, the duration between pre- and post-assessment was either 1 day or 1 week. This does not allow for conclusions regarding longer as well as in-between time spans, which remains an interesting target for future studies. Fourth, both samples were significantly different in age, which limits the comparison of the 2- and 4-dose (sample 1) with the 15-dose (sample 2) group. Moreover, measurements for sample 2 took partly place in the MRI, leading to experimental changes and slightly different reaction times at baseline. This was accounted for by using reaction time improvements from T1 to T2 as an outcome measurement for all tasks in question. Fifth, the current study is limited to healthy participants. Translation of our findings to a clinical sample remains a very important task for the future. This also seems essential for using individual pre-treatment AC characteristics as potential biomarkers in determining individual ATT profiles in clinical practice. Sixth, note that this study combines data from two samples, with one previously published (Barth et al., 2019) and the other one being measured in the fMRI scanner. Due to the exploratory nature of this study, we did not correct for multiple comparisons, which would have slightly impacted the results for the pre-training AC × ATT findings. One out of three significant findings would narrowly exceed the alpha threshold (P = 0.027), while the other two survive Bonferroni correction (P = 0.009 and P < 0.001). As always advised regarding reports of novel associations, replication is preferred before stronger conclusions can be drawn.

For a long period of time, clinical practice has used a “one size fits all” mentality regarding various treatments and training techniques. In the last decades, numerous studies have demonstrated the importance of individual differences pre-treatment and their effects on treatment outcome (e.g., Haby et al., 2006; Lambert, 2017). This has led to a great spur in studies aimed at establishing biomarkers and usable heuristics for clinical practice, with great promise but, so far, limited success. We therefore believe that it is of utmost importance to continue the quest for personalized treatment plans in order to be able to offer optimal treatment guidelines and opportunities for patients. MCT and ATT in particular may be good targets for such an approach, as they are evidence-based and controllable psychotherapy methods with a clear definition.

Taken together, we here provide preliminary evidence suggesting pre-training AC as a factor in dose-dependent neurocognitive improvements following ATT. This suggests that self-reported AC pre-treatment might be used as a marker to determine an optimal individual ATT training profile. Future studies should replicate the current effects and investigate if other domains of metacognitions also interact with training outcome. Also, it remains crucial to evaluate the extent to which this relationship transfers to clinical samples. If successful, assessing AC prior to treatment in clinical samples could be of use regarding personalized therapy plans and evaluating treatment outcome.



DATA AVAILABILITY STATEMENT

The datasets generated for this study are available on request to the corresponding author.



ETHICS STATEMENT

All study procedures were reviewed and approved by the local ethical committee of Hannover medical school. Written informed consent in accordance with the Declaration of Helsinki was provided by all subjects prior to participation.



AUTHOR CONTRIBUTIONS

CS, IH, and LW designed the experiments. NJ and AB recruited the subjects and collected the data under IH’s and VB’s supervision. VB, IH, NJ, and CS were responsible for data processing. VB, IH, and CS analyzed the data. All authors wrote the manuscript.



ACKNOWLEDGMENTS

We wish to thank all subjects for participating in this study and addisca GmbH for funding.


REFERENCES

Asbjørnsen, A. E., and Hugdahl, K. (1995). Attentional effects in dichotic listening. Brain Lang. 49, 189–201. doi: 10.1006/brln.1995.1029

Baldi, E., and Bucherelli, C. (2005). The inverted “U-Shaped” dose-effect relationships in learning and memory: modulation of arousal and consolidation. Nonlinearity Biol. Toxicol. Med. 3, 9–21. doi: 10.2201/nonlin.003.01.002

Barth, V., Heitland, I., Kruger, T. H. C., Kahl, K. G., Sinke, C., and Winter, L. (2019). Shifting instead of drifting – improving attentional performance by means of the attention training technique. Front. Psychol. 10:23. doi: 10.3389/fpsyg.2019.00023

Beck, A. T., Rush, A. J., Shaw, B. F., and Emery, G. (1979). Cognitive Therapy of Depression. New York, NY: Guilford.

Braver, T. S., Cohen, J. D., Nystrom, L. E., Jonides, J., Smith, E. E., and Noll, D. C. (1997). A parametric study of prefrontal cortex involvement in human working memory. NeuroImage 5, 49–62. doi: 10.1006/nimg.1996.0247

Buckman, J. E. J. E. J., Saunders, R., Fearon, P., Leibowitz, J., and Pilling, S. (2019). Attentional control as a predictor of response to psychological treatment for depression and relapse up to 1 year after treatment: a pilot cohort study. Behav. Cogn. Psychother. 47, 318–331. doi: 10.1017/s1352465818000590

Calabrese, E. J. (2008). Neuroscience and hormesis: overview and general findings. Crit. Rev. Toxicol. 38, 249–252. doi: 10.1080/10408440801981957

Cartwright-Hatton, S., and Wells, A. (1997). Beliefs about worry and intrusions: the meta-cognitions questionnaire and its correlates. J. Anxiety Disord. 11, 279–296. doi: 10.1016/S0887-6185(97)00011-X

Chambless, D. L., and Gillis, M. M. (1993). Cognitive therapy of anxiety disorders. J. Consult. Clin. Psychol. 61, 248–260. doi: 10.1037/0022-006X.61.2.248

DeJong, H., Fox, E., and Stein, A. (2019). Does rumination mediate the relationship between attentional control and symptoms of depression? J. Behav. Ther. Exp. Psychiatry 63, 28–35. doi: 10.1016/j.jbtep.2018.12.007

Derryberry, D., and Reed, M. A. (2002). Anxiety-related attentional biases and their regulation by attentional control. J. Abnorm. Psychol. 111, 225–236. doi: 10.1037/0021-843X.111.2.225

Derryberry, D., and Rothbart, M. K. (1988). Arousal, affect, and attention as components of temperament. J. Pers. Soc. Psychol. 55, 958–966. doi: 10.1037/0022-3514.55.6.958

DeVito, A. N., Calamia, M., Roye, S., Bernstein, J. P. K., and Castagna, P. (2019). Factor structure of the attentional control scale in younger and older adults: relationships with anxiety and depression. J. Psychopathol. Behav. Assess. 41, 60–68. doi: 10.1007/s10862-018-9705-3

Dinger, U., Strack, M., Sachsse, T., and Schauenburg, H. (2009). Therapists’ attachment, patients’ interpersonal problems and alliance development over time in inpatient psychotherapy. Psychotherapy (Chic.) 46, 277–290. doi: 10.1037/a0016913

Donaldson, C., Lam, D., and Mathews, A. (2007). Rumination and attention in major depression. Behav. Res. Ther. 45, 2664–2678. doi: 10.1016/j.brat.2007.07.002

Eysenck, M. W., Derakshan, N., Santos, R., and Calvo, M. G. (2007). Anxiety and cognitive performance: attentional control theory. Emotion 7, 336–353. doi: 10.1037/1528-3542.7.2.336

Fernie, B. A., Spada, M. M., and Brown, R. G. (2019). Impact of a brief auditory attention training on a modified colour-word Stroop task in a high anxiety and worry sample. J. Cogn. Psychol. 31, 303–316. doi: 10.1080/20445911.2019.1612408

Fox, E., Russo, R., Bowles, R., and Dutton, K. (2001). Do threatening stimuli draw or hold visual attention in subclinical anxiety? J. Exp. Psychol. Gen. 130, 681–700. doi: 10.1037/0096-3445.130.4.681

Fox, E., Russo, R., and Dutton, K. (2002). Attentional bias for threat: evidence for delayed disengagement from emotional faces. Cogn. Emot. 16, 355–379. doi: 10.1080/02699930143000527

Gotlib, I. H., Krasnoperova, E., Yue, D. N., and Joormann, J. (2004). Attentional biases for negative interpersonal stimuli in clinical depression. J. Abnorm. Psychol. 113, 127–135. doi: 10.1037/0021-843X.113.1.121

Haby, M. M., Donnelly, M., Corry, J., and Vos, T. (2006). Cognitive behavioural therapy for depression, panic disorder and generalized anxiety disorder: a meta-regression of factors that may predict outcome. Aust. N. Z. J. Psychiatry 40, 9–19. doi: 10.1111/j.1440-1614.2006.01736.x

Jahn, N., Sinke, C., Leichter, E., Peschel, S., Kayali, Ö., Mueller, T. et al. (2020). Shifting instead of drifting - improving attentional performance by means of the attention training technique and its neurocorrelates. (in press).

Johnson, D. R. (2009). Emotional attention set-shifting and its relationship to anxiety and emotion regulation. Emotion 9, 681–690. doi: 10.1037/a0017095

Joormann, J., and D’Avanzato, C. (2010). Emotion regulation in depression: examining the role of cognitive processes. Cogn. Emot. 24, 913–939. doi: 10.1080/02699931003784939

Joormann, J., and Michael Vanderlind, W. (2014). Emotion regulation in depression: the role of biased cognition and reduced cognitive control. Clin. Psychol. Sci. 2, 402–421. doi: 10.1177/2167702614536163

Judah, M. R., Grant, D. M. M., Mills, A. C., and Lechner, W. V. (2014). Factor structure and validation of the attentional control scale. Cogn. Emot. 28, 433–451. doi: 10.1080/02699931.2013.835254

Knowles, M. M., Foden, P., El-Deredy, W., and Wells, A. (2016). A systematic review of efficacy of the attention training technique in clinical and nonclinical samples. J. Clin. Psychol. 72, 999–1025. doi: 10.1002/jclp.22312

Koster, E. H. W., De Lissnyder, E., Derakshan, N., and De Raedt, R. (2011). Understanding depressive rumination from a cognitive science perspective: the impaired disengagement hypothesis. Clin. Psychol. Rev. 31, 138–145. doi: 10.1016/j.cpr.2010.08.005

Lambert, M. J. (2017). Maximizing psychotherapy outcome beyond evidence-based medicine. Psychother. Psychosom. 86, 80–89. doi: 10.1159/000455170

Macleod, C., Mathews, A., and Tata, P. (1986). Attentional bias in emotional disorders. J. Abnorm. Psychol. 95, 15–20. doi: 10.1037/0021-843X.95.1.15

MacLeod, C. M. (1991). Half a century of research on the Stroop effect: an integrative review. Psychol. Bull. 109, 163–203. doi: 10.1037/0033-2909.109.2.163

Mathews, A., and MacLeod, C. (2005). Cognitive vulnerability to emotional disorders. Annu. Rev. Clin. Psychol. 1, 167–195. doi: 10.1146/annurev.clinpsy.1.102803.143916

Matthews, A., and Mackintosh, B. (1998). A cognitive model of selective processing in anxiety. Cogn. Ther. Res. 22, 539–560. doi: 10.1023/A:1018738019346

Öhman, A., and Mineka, S. (2001). Fears, phobias, and preparedness: toward an evolved module of fear and fear learning. Psychol. Rev. 108, 483–522. doi: 10.1037/0033-295X.108.3.483

Ólafsson, R. P., Smári, J., Gudmundsdóttir, F., Ólafsdóttir, G., Hardardóttir, H. L., and Einarsson, S. M. (2011). Self reported attentional control with the attentional control scale: factor structure and relationship with symptoms of anxiety and depression. J. Anxiety Disord. 25, 777–782. doi: 10.1016/j.janxdis.2011.03.013

Owen, A. M., McMillan, K. M., Laird, A. R., and Bullmore, E. (2005). N-back working memory paradigm: a meta-analysis of normative functional neuroimaging studies. Hum. Brain Mapp. 25, 46–59. doi: 10.1002/hbm.20131

Quigley, L., Wright, C. A., Dobson, K. S., and Sears, C. R. (2017). Measuring attentional control ability or beliefs? Evaluation of the factor structure and convergent validity of the attentional control scale. J. Psychopathol. Behav. Assess. 39, 742–754. doi: 10.1007/s10862-017-9617-7

Reinholdt-Dunne, M. L., Blicher, A., Nordahl, H., Normann, N., Esbjørn, B. H., and Wells, A. (2019). Modeling the relationships between metacognitive beliefs, attention control and symptoms in children with and without anxiety disorders: a test of the S-REF model. Front. Psychol. 10:1205. doi: 10.3389/fpsyg.2019.01205

Reinholdt-Dunne, M. L., Mogg, K., and Bradley, B. P. (2013). Attention control: relationships between self-report and behavioural measures, and symptoms of anxiety and depression. Cogn. Emot. 27, 430–440. doi: 10.1080/02699931.2012.715081

Schmiedek, F., Lövdén, M., and Lindenberger, U. (2014). A task is a task is a task: putting complex span, n-back, and other working memory indicators in psychometric context. Front. Psychol. 5:1475. doi: 10.3389/fpsyg.2014.01475

Spada, M. M., Georgiou, G. A., and Wells, A. (2010). The relationship among metacognitions, attentional control, and state anxiety. Cogn. Behav. Ther. 39, 64–71. doi: 10.1080/16506070902991791

Stroop, J. R. (1935). Studies of interference in serial verbal reactions. J. Exp. Psychol. 18, 643–662. doi: 10.1037/h0054651

Wells, A. (1990). Panic disorder in association with relaxation-induced anxiety: an attentional training approach to treatment. Behav. Ther. 21, 273–280. doi: 10.1016/j.janxdis.2008.10.008

Wells, A. (2007). The attention training technique: theory, effects, and a metacognitive hypothesis on auditory hallucinations. Cogn. Behav. Pract. 14, 134–138. doi: 10.1016/j.cbpra.2006.01.010

Wells, A. (2009). Metacognitive Therapy for Anxiety and Depression. New York, NY: Guilford.

Wells, A., and Matthews, G. (1994). Attention and Emotion: A Clinical Perspective. Hove: Erlbaum.

Wells, A., and Matthews, G. (1996). Modelling cognition in emotional disorder: the S-REF model. Behav. Res. Ther. 34, 881–888. doi: 10.1016/S0005-7967(96)00050-2

Yerkes, R. M., and Dodson, J. D. (1908). The relation of strength of stimulus to rapidity of habit−formation. J. Comp. Neurol. Psychol. 18, 459–482. doi: 10.1002/cne.920180503


Conflict of Interest: The authors declare that the research was conducted in the absence of any commercial or financial relationships that could be construed as a potential conflict of interest.

Copyright © 2020 Heitland, Barth, Winter, Jahn, Burak, Sinke, Krüger and Kahl. This is an open-access article distributed under the terms of the Creative Commons Attribution License (CC BY). The use, distribution or reproduction in other forums is permitted, provided the original author(s) and the copyright owner(s) are credited and that the original publication in this journal is cited, in accordance with accepted academic practice. No use, distribution or reproduction is permitted which does not comply with these terms.

OPS/images/cross.jpg
3,

i





OPS/xhtml/Nav.xhtml




Contents





		Cover



		One Step Ahead—Attention Control Capabilities at Baseline Are Associated With the Effectiveness of the Attention Training Technique



		INTRODUCTION



		MATERIALS AND METHODS



		Procedure



		Sample 1



		Sample 2



		ATT and Sham ATT



		Attentional Control Scale (ACS)



		Neurocognitive Test Battery



		Dichotic Listening



		Emotional Dot Probe



		Stroop Task



		2-Back



		Statistical Analyses







		RESULTS



		Sample Characteristics



		Manipulation Check: Sham-Controlled ATT Effects Across Samples



		ACS as a Factor in ATT-Dependent Performance Improvements per Dose







		DISCUSSION



		DATA AVAILABILITY STATEMENT



		ETHICS STATEMENT



		AUTHOR CONTRIBUTIONS



		ACKNOWLEDGMENTS



		REFERENCES

















OPS/images/cover.jpg
frontiers
in Psychology

One Step Ahead—Attention
Control Capabilities at Baseline
Are Associated With the
Effectiveness of the Attention
Training Technique








OPS/images/fpsyg-11-00401-g001.jpg
training
2xATT
N =29
A ATT
N=28

sham
2x sham
N=28

day 1
4 N .
ATT
neurocognitive
test battery n
N ) B

total sample size N = 85

day 1

sham ATT

training
15x ATT
N=26

sham
15x sham
N =28

/ neurocognitive

test battery
partly in fMRI

S

total sample size N = 54

®
a8

ATT

®

sham ATT

day 2

D)

ATT
neurocognitive
n test battery
8 . Y
sham ATT
day 2-7 day 8
ddd ®
‘ [] ‘ neurocognitive
O test battery
ATT (daily) ATT partly in fMRI

®

®
L D D)

b 3
[
3
3
-
a
o
<

%

sham ATT

T






OPS/images/fpsyg-11-00401-g002.jpg
reaction times in ms in emotional

reaction times in ms in dichotic

dot probe

listening

440
420
400
360
360
340
320
300

1500
1400
1300
1200
1100
1000

900

800

sample 1
*
sham ATT 2 doses ATT 4 doses ATT
k
| [ [
sham AT T 2 doses ATT 4 doses ATT

600

580

500

450

400

350 -

300

1500
1400
1300
1200
1100
1000

900

800

sample 2

sham AT T

15 doses ATT

sham AT T

15 doses AT T





OPS/images/fpsyg-11-00401-g003.jpg
s rho values for ACS

score x T2-T1 improvements per

Spearman

_0,8 -
0,7 - * m 2 doses ATT
-0,6 - 4 doses ATT
-0,5 - * = 15 doses ATT
0,4 - msham ATT
20,3 -
_0,2 4
0,1 -

0,2 -
emotional 2-back stroop dichotic
dot probe listening





OPS/images/logo.jpg
’ frontiers
in Psychology





OPS/images/fpsyg-11-00401-i000.jpg
s,





