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This study aimed to develop the Social Media Engagement Scale for Adolescents
(SMES-A), and evaluate its reliability and validity. The initial items were collected via
open-ended questions, a literature review, and suggestions from psychological experts.
A total valid sample of 2519 adolescents participated in this study. The results of the
exploratory factor analysis (EFA) indicated that this scale was composed of three factors
named affective engagement, behavioral engagement, and cognitive engagement,
accounting for 56.01% of the total variance. The confirmatory factor analysis (CFA)
confirmed the three-factor model. The affective engagement, behavioral engagement,
and cognitive engagement were positively correlated with the criterion variables of
objective social media use. The mean intra-correlation coefficients of the three factors
were 0.523, 0.451, and 0.512. The Cronbach’s alpha coefficients of the affective
engagement, behavioral engagement, and cognitive engagement were from 0.709 to
0.804. Their McDonald’s omega were 0.805, 0.805, and 0.712, which showed high
reliability of this three-factor structure. The test-retest reliability of the three factors
were all above 0.68 8 weeks later. Overall, our findings suggested that the SMES-A
is a reliable and valid measurement to evaluate social media engagement among
Chinese adolescents.

Keywords: social media engagement, adolescent, reliability, validity, factor analysis

INTRODUCTION

Social media represents various Internet tools, technologies or apps that emphasize the social
communication, collaboration, and creative expression on the Internet (Nada and Rick, 2011;
Dabbagh and Kitsantas, 2012). With the rapid spread of smartphones, social media has become
an indispensable tool for maintaining social connections, browsing news, and entertainment,
especially among young people. GlobalWebIndex, 2017 released that youngsters spend almost
one-third of their Internet time on social media. However, according to a recent study, 58% of
youngsters have tried to reduce their daily time spent on social media compared to last year
due to being overwhelmed with the content of social platforms. They try to stop the overflow of
disorganized information on social media (GlobalWebIndex, 2019) because those contents would
harm their self-development and well-being. For example, social media use could lead to increased
self-objectification, body image bias, or eating problems in youth (Niu et al., 2019; Zheng et al,,
2019). Moreover, intensive social media use could cause negative emotions in adolescents, such
as depression and anxiety, through the mediating effects of self-esteem and social comparison
(Moreno et al., 2011; Niu et al., 2018).

Most previous studies on the effects of social media use on physiology and psychology often

use objective indicators, such as “the frequency of Internet use,” “the time people spend online,”
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“the number of friends online” (Valkenburg et al., 2006; Peng and
Zhu, 2011; Wu and Siu, 2017), etc. However, a recent study on
17,000 adolescents showed that the correlation between screen
time and well-being was insignificant (Orben and Przybylski,
2019). This result directly challenged the widely accepted views
that surfing on the Internet, playing online games, and watching
online TV would harm the mental health of adolescents,
especially when these activities are practiced before sleep. There
may be more comprehensive indicators than those objective
variables, which can reveal the actual connection between social
media use and adolescents’ development and mental health. This
finding also leads to the belief that the primary influencing
factor on adolescents could be their engagement on social media,
instead of the time they spent on the social media or the frequency
with which they use the social media. Therefore, in order to
evaluate the psychological impact of social media use more
accurately, it is necessary to develop a scientific and effective
instrument to measure the engagement in social media, which
focuses on the link between psychology and social media.

When it comes to “engagement,” Hollebeek (2011) suggests
a multi-dimensional concept that should comprise not only
behavioral (actions), but also cognitive (thoughts) and emotional
(feelings) aspects; and taking his customer brand engagement
as an example, Hollebeek (2011) defines this as the level of
a customer’s cognitive, emotional, and behavioral investment
in specific brand interactions. Moreover, Khan (2017) thought
that social media engagement was a relative psychological
perception experienced by individual interaction to social media.
Thus, we could understand that engagement could refer to
interactions between three constructs in a measurement of
social media at the least. In addition, in the overview of
the engagement conceptions in educational psychology selected
by Hollebeek (2011), the students’ engagement was assessed
by multi-dimensions: cognitive, emotional, and behavioral
(Fredricks et al., 2004), which might have been approximated
to the adolescent patterns or performances on social media.
In the previous studies, the cognitive aspect refers to the
understanding and comments on certain objects or issues,
which could present individual perception in the mind; the
emotional aspect is related to the positive or negative emotions
to the objects or issues, which could project individual
affective involvement; and the behavioral aspect refers to
the daily habitual activity involved in the objects or issues,
which could unconsciously surround individual everyday life.
However, most of the assessment methods focused on the
users’ behavior and overlooked the cognition and emotions of
the users on social media in China. Since there is no such
instrument to assess adolescents’ engagement in social media,
it is essential to develop a reliable and valid scale of social
media engagement suitable for Chinese adolescents. Therefore,
the first aim of this study was to develop the social media
engagement scale for adolescents (SMES-A), and the second was
to testify the psychometric properties of the SMES-A. Doing
so will be greatly beneficial to the assessment of the subjective
perceptions of social media use, and to clarifying the impact
of social media use on adolescents’ psychological development
and mental health.

MATERIALS AND METHODS

Procedure and Participants

The study was approved by the Ethics Committee of the
corresponding author’s affiliation. A survey was conducted at
three colleges and one high school in Shaanxi Province, China.
At the very beginning, consent forms detailed the aim of
the study and were explained orally before the assessment.
Then, a total of 3,033 adolescents agreed to participate in this
study, receiving 2519 (83.05%) valid questionnaires. The 2519
participants were between 11 and 28 years old (Ngemale = 1307;
Myge = 18.30 £ 3.592). Independent-samples ¢-test and one-
way ANOVA were performed, which showed that there were no
gender or age differences among 15 items in the total sample.
According to the even and odd ID numbers, the sample was
split into two groups (Sample A and Sample B). Sample A
contained 1251 adolescents from 11 to 28 years old (Nep,1e = 649;
Myge = 18.35 £ 3.621), and was used for item analysis and
exploratory factor analysis (EFA). Sample B consisted of 1268
adolescents between 11 and 28 years old (Ngmae = 658;
Mage = 18.25 + 3.563), and was used for confirmatory factor
analysis (CFA), the test of criterion validity and reliability
(Cronbach’s o and McDonald’s ). In addition, independent-
samples ¢-test and one-way ANOVA also demonstrated that there
were no gender or age differences among 15 items in both
Sample A and B. At last, 8 weeks later, 245 adolescents were
randomly selected to complete the SMES-A again, in which 243
questionnaires were valid.

Measures

Preparation of Initial Questionnaire

There were three steps to prepare the items of the SMES-
A. First, college students who were taking the psychology
course were asked to write down their subjective experiences
and opinions regarding their personal relationship with social
media. After collecting all the descriptions, similar ones were
combined. Second, the authors reviewed the literature, analyzed
and translated relevant phrases and sentences (Khan, 2017; Niu
et al., 2018). At last, two associate professors from the field
of social psychology evaluated and revised the items according
to the conception of social media engagement. Thus, an initial
15-item questionnaire was completed. Each item scored on a
five-point Likert scale: 1 = “strongly disagree,” 2 = “disagree,’
3 = “undecided,” 4 = “agree,” 5 = “strongly agree.”

Measurement for Objective Social Media Use

The objective social media use was measured by the following
questions: “How many times did you use social media in the
past month?” (the frequency of your social media use in the
past month: 1 = “Less than once a week”; 2 = “Less than once a
day”; 3 = “2~3 times a day”; 4 = “4~5 times a day”; 5 = “6 or
more times a day”), “How much time are you online on social
media every day?” (the average time you are online on social
media every day: 1 = “Less than 30 min”; 2 = “31 min~2 h’;
3=2~6h"4="~12h" 5= “12 or more hours”), “How
much time do you actually spend on social media every day?”
(the actual time you use social media for every day: 1 = “Less
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than 30 min”; 2 = “31~60 min”; 3 = “1~2 h’; 4 = “2~4 I}
5 = “4 or more hours”), “How many years has it been since you
started being involved with social media?” (the length of time
since you started being involved with social media: 1 = “Less
than 3 years”; 2 = “4~5 years”; 3 = “6~7 years”; 4 = “8~9 years”;
5 = “10; or more years”), and “How many friends do you have on
social media?” (the number of friends on social media: 1 = “Less
than 50 persons”; 2 = “51~100 persons”; 3 = “101~150 persons”;
4 =“151~200 persons”; 5 = “More than 200 persons”).

Statistical Instruments

This study used SPSS 23.0 for statistical description, Pearson-
correlation, item analysis, independent-samples -test, and EFA.
Mplus 7.1 was used for CFA with the robust maximum likelihood
(MLR) estimation (Sorgente and Lanz, 2019). RStudio was used
for the test of the reliability (McDonald’s w) of the CFA (Dunn
etal., 2014). The EFA explored the initial structure of the 15 items
and identified three factors. The CFA was performed separately
to test the three-factor model. Model fits were evaluated mainly
by the root-mean-square error of approximation (RMSEA), the
Tucker Lewis Index (TLI), and the comparative fit index (CFI).
Conventional guidelines indicate that a value of no more than
0.08 RMSEA could be an acceptable model fit. The values of
CFI and TLI higher than 0.90 indicate an adequate model fit
(Kline, 2013).

RESULTS

Item Analysis

Sample A was used to analyze the 15 items. First, based on
the correlation coeflicient matrix of the 15 items and their total
score, the items which met the following conditions should
be eliminated: the intra-correlation coefficients were less than
0.20, or the correlation coefficients between the total score and

each item were less than 0.30. The results showed that all the
intra-correlation coefficients were above 0.20; the correlation
coeflicients between the total score and each item were from
0.287 to 0.693 (p < 0.01). Thus, no item was eliminated at
this step. Second, “high-low-27-percent group method” in the
item analysis (Fan, 1954) assessed the discriminant index of
items. 27% was the cut-off chosen to differentiate the group of
participants who obtained the lowest scores from the group of
participants who totalized the highest scores. All the scores of
each item were sorted in ascending order, with scores in the
bottom 27% allocated to the low-score group and scores in the
top 27% assigned to the high-score group. This step helped
to examine whether the differences in the 15 items between
the two groups was significant. The independent-samples ¢-test
showed that all the 15 items were statistically significant in both
groups (p < 0.01).

Exploratory Factor Analysis

The results of KMO and Bartlett’s test showed that the coefficient
was 0.898, and the x> was 6559.15 (df = 105, p < 0.001),
indicating that the data could be used for factor analysis. EFA
was then performed on 15 items with the data of sample A.
The oblimin rotated matrix was extracted by the principal axis
factoring (PAF) analysis (Costello and Osborne, 2005; Goretzko
et al,, 2019). The items with initial eigenvalues above 1 would be
allocated to a certain factor systematically. Firstly, the absolute
value of factor loadings below 0.40 would be deleted. As a result,
three items (Item 8 “When I can’t use social media, I think I
may have missed something important.”; Item 14 “Once I pick
up my mobile phone, I will habitually turn on social media.”; and
Item 15 “Social media makes me feel lonelier.”) were eliminated
in this step. Secondly, the items cross-loaded on the two or more
factors, which were approximately balanced, would be deleted, so
that Item 6 “Through social media, I gained more attention and
influence than in reality.” was eliminated. At last, the remaining

TABLE 1 | The exploratory factor analysis.

Items of the SMES-A Factor
Affective Behavioral Cognitive

engagement engagement engagement
[tem 1: Using social media is my daily habit. -0.812
ltem 2: | browse social media whenever | have time. —0.831
Item 3: Even if it’s late, I'll take a look at social media before sleep. —0.669
[tem 4: | often use social media to relax in habit. —0.428
ltem 5: | get fulfilled from the attention and comments of others on social media. 0.538
[tem 7: The support and encouragement of others on social media is very important to me. 0.702
Item 9: Using social media, | am satisfied with the relationship between myself and my friends. 0.583
[tem 10: Compared to the real world, social media makes me feel more comfortable. 0.536
[tem 11: | feel bored when | can’t use social media. 0.736
[tem 12: Compared to the real world, | am happier when | socialize on social media. 0.730
[tem 13: | feel anxious when | can’t use social media. 0.778
Eigenvalue 5.38 1.76 1.26
Variance explained 35.88% 11.73% 8.39%
Cumulative variance 35.88% 47.62% 56.01%

Items 6, 8, 14, and 15 were eliminated in this step, the Chinese version of the SMES-A is attached in the Appendix.
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11 items were allocated to three factors, which explained 56.01%
of the total variance. The factor loadings of the 11 items were
between the absolute value of 0.428 and 0.831. According to the
content of each item, the three factors were named affective,
behavioral, and cognitive engagement, respectively.

Affective engagement refers to the increase in positive or
negative emotions when the individual uses social media; a high
score indicates a high degree of affective engagement in social
media. Behavioral engagement refers to the behavior of habitually
or unconsciously using social media, especially browsing; the
higher the score, the higher the degree of behavioral engagement.
Cognitive engagement refers to the individual cognitive bias of
positive social media use; a high degree of cognitive engagement
means that the individual would be more inclined to be
involved in online social interaction, and would avoid face-to-
face communication offline; a high score indicates more cognitive
engagement in social media. Table 1 shows the content and the
factor loadings of the 11 items in three factors. Finally, the 11
items were compiled into the Social Media Engagement Scale for
Adolescents (SMES-A).

Confirmatory Factor Analysis

The data of sample B was used for CFA. The affective engagement,
behavioral engagement, and cognitive engagement were latent
variables. Each item in the three factors was an observed
variable. MLR estimation was used in the CFA. The results of
the goodness-of-fit were: x> = 238.863 (p < 0.001); df = 41;
CFI = 0.947; TLI = 0.929; RMSEA = 0.062; SRMR = 0.040.

TABLE 2 | The correlation between the three factors and the SMES-A.

Factor 1 Factor 2 Factor 3
Affective engagement 1
Behavioral engagement 0.378* 1
Cognitive engagement 0.482** 0.444** 1
SMES-A 0.798** 0.796** 0.768*

**p < 0.07 (two-tailed).

The factor loadings were between 0.518 and 0.951. Table 2
shows the correlation between each factor and the SMES-A. The
correlation coeflicients of the three factors were between 0.378
and 0.482. The correlation relationship between each factor and
the SMES-A were performed in balance and their coeflicients
were 0.798, 0.796, and 0.768, respectively (p < 0.01).

Test for Criterion Validity

The criterion variables of “the frequency of your social media use
in the past month,” “the average time you are online with social
media every day,” “the actual time you use social media every day,”
“the length of time since you started being involved with social
media,” and “the number of friends on social media” were used
as criteria to examine the validity of the three-factor constructed
SMES-A. Table 3 shows the criterion validity. All the criterion
variables and three types of social media engagement were
significantly and positively correlated with each other (p < 0.01).
The more objective social media use would lead to more affective,
behavioral, and cognitive engagement.

Test for Reliability

The mean intra-correlation coeflicient (MICC) of each factor was
0.523, 0.451, and 0.512. The Cronbach’s o of the three factors
ranged from 0.709 to 0.804. Their McDonalds w were 0.805,
0.805, and 0.712, which showed high reliability of this three-
factor structure in CFA (Dunn et al., 2014). Eight weeks later,
the test-retest reliability for the three factors were all above 0.683,
approximately to 0.700. Table 4 shows the test of reliability.

DISCUSSION

In this study, social media engagement was defined as the
individual attitude toward the relationship with social media
use. Myers (1993) proposed that the structure of human attitude
consisted of affection, behavior, and cognition, which composed
the ABC theory. Hollebeek (2011) also argued that engagement
was a multi-dimensional structure, including behavior, cognition,

TABLE 3 | The test of criterion validity.

Affective engagement

Behavioral engagement Cognitive engagement

The frequency of your social media use in the past month

The average time you are online with social media every day

The actual time you spend on social media every day

The length of time since you started being involved with social media
The number of friends on social media

0.204** 0.659"* 0.233**
0.163** 0.479** 0.190™
0.216™ 0.503** 0.228™
0.129** 0.319 0.206™*
0.134** 0.335"* 0.184*

**p < 0.07 (two-tailed).

TABLE 4 | The test of reliability.

Cronbach’s o McDonald’s ®

Test-retest reliability in Cronbach’s o MICC (min, max)

Affective engagement 0.804 0.805
Behavioral engagement 0.798 0.805
Cognitive engagement 0.709 0.712

0.818 0.523 (0.365, 0.610)
0.804 0.451 (0.260, 0.611)
0.683 0.512 (0.450, 0.592)
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and affection. In this study, EFA found three factors in the SMES-
A. They were affective engagement, behavioral engagement,
and cognitive engagement, which was consistent with previous
studies and theory.

The test of reliability indicated that the SMES-A had high
reliability. The Cronbach’s o of the three factors were all
above 0.70, which met the requirement of measurement. In
addition, MICC was an important indicator for measuring the
reliability of the SMES-A. In this study, MICC between each
item was approximately balanced from 0.451 to 0.523, which was
acceptable (Briggs and Cheek, 1986). Especially, the McDonald’s
w of the three factors were 0.805, 0.805, and 0.712, which showed
high reliability of this three-factor structure in CFA (Dunn et al.,
2014). The retest of reliability 8 weeks later found that the
Cronbach’s a coefficients of the three factors in the SMES-A were
0.818, 0.804, and 0.683, indicating that the self-evaluation of the
SMES-A was robust and reliable over time.

Confirmatory factor analysis found that the three-factor
model of the SMES-A had a satisfactory goodness-of-fit,
indicating that it had high validity in such structures (Wang
et al., 2015; Li et al., 2018). The correlation coefficients between
the three factors with each other were between 0.378 and
0.482, illustrating that three facets of social media engagement
composited in the SMES-A were independent and balanced.
Moreover, all of the five criterion variables were correlated with
the three factors significantly. Those results also demonstrated
that the SMES-A had high validity.

One limitation of the current study should be noted. This
study utilized a sample of adolescents only, from one province of
China. Such a sample may not be representative of all adolescents
across China, which may affect the generalizability of our results.
Future research should assess the psychometric properties of the
SMES-A in more representative samples.

In summary, the SMES-A developed in this study had
high reliability and validity. It could evaluate the social media
engagement of Chinese adolescents effectively.

CONCLUSION

This study developed the Social Media Engagement Scale for
Adolescents (SMES-A). It had high reliability and validity in its

REFERENCES

Briggs, S. R., and Cheek, J. M. (1986). The role of factor analysis in the development
and evaluation of personality scales. J. Personal. 54, 106-148. doi: 10.1111/j.
1467-6494.1986.tb00391.x

Costello, A. B., and Osborne, J. (2005). Best practices in exploratory factor analysis:
four recommendations for getting the most from your analysis. Pract. Assess.
Res. Evaluation 10:7.

Dabbagh, N., and Kitsantas, A. (2012). Personal learning environments, social
media, and self-regulated learning: a natural formula for connecting formal
and informal learning. Internet High. Educ. 15, 3-8. doi: 10.1016/j.iheduc.2011.
06.002

Dunn, T. J., Baguley, T., and Brunsden, V. (2014). From alpha to omega: a practical
solution to the pervasive problem of internal consistency estimation. Br. J.
Psychol. 105, 399-412. doi: 10.1111/bjop.12046

three-factor (affective, behavioral, and cognitive) structure. The
SMES-A could be used as an instrument for evaluating adolescent
social media use in future studies.

DATA AVAILABILITY STATEMENT

The datasets generated for this study are available on request to
the corresponding author.

ETHICS STATEMENT

The studies involving human participants were reviewed
and approved by Xian Jiaotong University. Written
informed consent from the participants’ legal guardian/next
of kin was not required to participate in this study

in accordance with the national legislation and the
institutional requirements.
AUTHOR CONTRIBUTIONS

YW participated in the design of the study. XS, YG, RQ, and GN
were involved in the data collection. XN and XS helped draft the
manuscript and partially participated in the design of the study.
XS, YW, and YG performed the statistical analysis. All authors
read and approved the final manuscript.

FUNDING

The National Social Science Fund of China (15BSH023) and The
Social Science Fund of Shaanxi, China (12N013).

ACKNOWLEDGMENTS

This study acknowledges the contributions of all the authors’
affiliations and fundings that aided the efforts of the authors.

Fan, C. T. (1954). Note on construction of an item analysis table for the high-
low-27-per-cent group method. Psychometrika 19, 231-237. doi: 10.1007/
BF02289187

Fredricks, J. A., Blumenfeld, P. C., and Paris, A. H. (2004). School engagement:
potential of the concept, state of the evidence. Rev. Educ. Res. 74, 59-109.
doi: 10.3102/00346543074001059

GlobalWeblIndex (2017). Trends 17: The trends to watch in 2017 [Online]. Available:
https://www.globalwebindex.com/hubfs/Downloads/Trends- 17-report.pdf
(accessed June 26 2019).

GlobalWebIndex (2019). Trends 19: The trends to know for 2019 [Online].
Available:  https://www.globalwebindex.com/hubfs/Downloads/Trends-19-
report.pdf (accessed June 26 2019).

Goretzko, D., Pham, T. T. H., and Biithner, M. (2019). Exploratory factor analysis:
current use, methodological developments and recommendations for good
practice. Curr. Psychol. doi: 10.1007/s12144-019-00300-302

Frontiers in Psychology | www.frontiersin.org

April 2020 | Volume 11 | Article 701


https://doi.org/10.1111/j.1467-6494.1986.tb00391.x
https://doi.org/10.1111/j.1467-6494.1986.tb00391.x
https://doi.org/10.1016/j.iheduc.2011.06.002
https://doi.org/10.1016/j.iheduc.2011.06.002
https://doi.org/10.1111/bjop.12046
https://doi.org/10.1007/BF02289187
https://doi.org/10.1007/BF02289187
https://doi.org/10.3102/00346543074001059
https://www.globalwebindex.com/hubfs/Downloads/Trends-17-report.pdf
https://www.globalwebindex.com/hubfs/Downloads/Trends-19-report.pdf
https://www.globalwebindex.com/hubfs/Downloads/Trends-19-report.pdf
https://doi.org/10.1007/s12144-019-00300-302
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org/
https://www.frontiersin.org/journals/psychology#articles

Ni et al.

Social Media Engagement Scale

Hollebeek, L. (2011). Exploring customer brand engagement: definition and
themes. J. Strateg. Mark. 19, 555-573. doi: 10.1080/0965254X.2011.599493

Khan, M. L. (2017). Social media engagement: what motivates user participation
and consumption on Youtube? Comput. Hum. Behav. 66, 236-247. doi: 10.
1016/j.chb.2016.09.024

Kline, R. (2013). “Exploratory and confirmatory factor analysis,” in Applied
Quantitative Analysis in Education and the Social Sciences, eds Y. Petscher, C.
Schatschneider, D. L. Compton (Routledge), 183-217.

Li, M., Wang, M.-C,, Shou, Y., Zhong, C., Ren, F., Zhang, X,, et al. (2018).
Psychometric properties and measurement invariance of the brief symptom
inventory-18 among Chinese insurance employees. Front. Psychol. 9:519. doi:
10.3389/fpsyg.2018.00519

Moreno, M. A,, Jelenchick, L. A., Egan, K. G., Cox, E., Young, H., Gannon,
K. E., et al. (2011). Feeling bad on Facebook: depression disclosures by college
students on a social networking site. Depress. Anxiety 28, 447-455. doi: 10.1002/
da.20805

Myers, D. G. (1993). ““Behavior and attitudes,") in Social Psychology: Fourth
Edition, ed. D. G. Myers (New York, NY: McGraw-Hill).

Nada, D., and Rick, R. (2011). “Back to the future: tracing the roots and learning
affordances of social software,” in Web 2.0-Based E-Learning: Applying Social
Informatics for Tertiary Teaching, eds J. W. L. Mark and M. Catherine (Hershey,
PA: IGI Global), 1-20.

Niu, G., Luo, Y., Sun, X., and Zhou, Z. (2018). Qzone use and depression among
Chinese adolescents: a moderated mediation model. J. Affect. Disord. 231,
58-62. doi: 10.1016/j.jad.2018.01.013

Niu, G., Sun, L,, Liu, Q., Chai, H., Sun, X, and Zhou, Z. (2019). Selfie-posting and
young adult women’s restrained eating: the role of commentary on appearance
and self-objectification. Sex Role 82, 232-240. doi: 10.1007/s11199-019-01045-
1049

Orben, A., and Przybylski, A. K. (2019). Screens, teens, and psychological well-
being: evidence from three time-use-diary studies. Psychol. Sci. 30, 682-696.
doi: 10.1177/0956797619830329

Peng, T.-Q., and Zhu, J. J. H. (2011). Sophistication of internet usage (SIU) and
its attitudinal antecedents: an empirical study in Hong Kong. Comput. Hum.
Behav. 27, 421-431. doi: 10.1016/j.chb.2010.09.004

Sorgente, A., and Lanz, M. (2019). The multidimensional subjective financial well-
being scale for emerging adults: development and validation studies. Int. J.
Behav. Dev. 43, 466-478. doi: 10.1177/0165025419851859

Valkenburg, P. M., Peter, J., and Schouten, A. P. (2006). Friend networking
sites and their relationship to adolescents’ well-being and social self-esteem.
Cyberpsychol. Behav. 9, 584-590. doi: 10.1089/cpb.2006.9.584

Wang, M., Deng, Q., Armour, C,, Bi, X,, and Zeng, H. (2015). The psychometric
properties and factor structure of the antisocial process screening device
self-report version in Chinese adolescents. J. Psychopathol. Behav. Assess. 37,
553-562. doi: 10.1007/s10862-015-9486-x

Wu, J.,, and Siu, C. A. (2017). A study of mobile phone using behaviors
among Hong Kong adolescents. Paper Presented at World Education Research
Association (WERA) Focal Meeting & the Hong Kong Educational Research
Association (HKERA) International Conference 2017, WERA-HKERA 2017.
Hong Kong: WERA.

Zheng, D., Ni, X, and Luo, Y. (2019). Selfie posting on social networking sites
and female adolescents’ self-objectification: the moderating role of imaginary
audience ideation. Sex. Role 80, 325-331. doi: 10.1007/s11199-018-0937-931

Conflict of Interest: The authors declare that the research was conducted in the
absence of any commercial or financial relationships that could be construed as a
potential conflict of interest.

Copyright © 2020 Ni, Shao, Geng, Qu, Niu and Wang. This is an open-access article
distributed under the terms of the Creative Commons Attribution License (CC BY).
The use, distribution or reproduction in other forums is permitted, provided the
original author(s) and the copyright owner(s) are credited and that the original
publication in this journal is cited, in accordance with accepted academic practice. No
use, distribution or reproduction is permitted which does not comply with these terms.

Frontiers in Psychology | www.frontiersin.org

April 2020 | Volume 11 | Article 701


https://doi.org/10.1080/0965254X.2011.599493
https://doi.org/10.1016/j.chb.2016.09.024
https://doi.org/10.1016/j.chb.2016.09.024
https://doi.org/10.3389/fpsyg.2018.00519
https://doi.org/10.3389/fpsyg.2018.00519
https://doi.org/10.1002/da.20805
https://doi.org/10.1002/da.20805
https://doi.org/10.1016/j.jad.2018.01.013
https://doi.org/10.1007/s11199-019-01045-1049
https://doi.org/10.1007/s11199-019-01045-1049
https://doi.org/10.1177/0956797619830329
https://doi.org/10.1016/j.chb.2010.09.004
https://doi.org/10.1177/0165025419851859
https://doi.org/10.1089/cpb.2006.9.584
https://doi.org/10.1007/s10862-015-9486-x
https://doi.org/10.1007/s11199-018-0937-931
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org/
https://www.frontiersin.org/journals/psychology#articles

Ni et al.

Social Media Engagement Scale

APPENDIX
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