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Thus far, treatments for music performance anxiety (MPA) have focused primarily on
interventions administered by psychologists and mental health clinicians with training
and education in psychotherapy. While these interventions are promising or even
efficacious, many musicians prefer not to work with a psychotherapist due to stigma
and lack of time/access. Student musicians are particularly vulnerable to developing
MPA, and while they may prefer consulting with their teachers about MPA over
psychotherapists, many teachers feel unqualified to help. Here, we investigated an
alternative intervention model, in which a clinical psychologist with MPA expertise trained
a singing teacher with no training or education in psychotherapy to use an evidence-
based coaching model, Acceptance and Commitment Coaching (ACC), with a student
vocalist with problematic MPA, in a single-subject design format. ACC is a version
of Acceptance and Commitment Therapy (ACT) that has been used under various
names with non-clinical populations to help enhance psychological flexibility, e.g., with
athletes, at the workplace, with undergraduates, and others. The teacher received
approximately seven hours of ACC training via Skype. In turn, she provided six one-hour
ACC sessions to a university student vocalist. Materials for the training and coaching
sessions were taken from an ACC book and an ACT-based self-help book for musicians,
and the teacher also adhered to a GROW model of coaching. The student made
clinically significant improvements in two ACT-based processes believed to correlate
with improved psychological flexibility in previous ACT for MPA psychotherapy research,
i.e., acceptance of MPA-related discomfort and defusion from MPA-related thoughts.
The student also reported a significant shift had occurred in his thinking: he became
more willing to have his MPA, and so he volunteered to sing in classes early in the
upcoming semester, and he auditioned for & won a lead role in a musical, both of which
he previously avoided doing. ACC appears to be a promising MPA intervention that can
be administered by a music teacher without training or education in psychotherapy, and
it may help schools who do not employ psychologists and are therefore unable to follow
best practice guidelines for treating MPA.

Keywords: Acceptance and Commitment Therapy, Acceptance and Commitment Coaching, vocal student,
psychological flexibility, music performance anxiety
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INTRODUCTION

MPA and Available Treatments
Music performance anxiety (MPA) is a common type of
anxiety that affects musicians of all skill levels and can shorten
music careers if not properly treated. Prevalence estimates
for MPA in its more problematic form are approximately
15–25% for professional musicians (Fishbein et al., 1988) and
20–35% for university musicians (Wesner et al., 1990; Schroeder
and Liebelt, 1999; Kaspersen and Gotestam, 2002). Compared
to professionals, university-aged musicians may experience
a slightly higher prevalence of problematic MPA, because
musicians under age 30 are known to be at increased risk
for experiencing MPA (Kenny et al., 2012), and university
students often have less experience performing music at high
levels (Papageorgi et al., 2011; Biasutti and Concina, 2014).
In distinguishing between more and less problematic forms of
MPA, some researchers (Juncos and de Paiva e Pona, 2018)
recommend looking for the presence of four symptom categories
to aid in this assessment, that is, cognitive symptoms such as
worry about making a mistake and the implications of making a
mistake and narrowing of one’s attention onto actual or perceived
threats in the performance; physiological arousal symptoms such
as shortness of breath, palpitations, tachycardia, tightness in
the chest, and dry mouth; behavioral avoidance and/or anxious
behaviors such as overtly avoiding solos and auditions or avoiding
performing entirely and/or more covertly avoiding challenging
oneself with new repertoire, avoiding making eye contact with
jurors or audience members, and avoiding expressing oneself
more. When performing is unavoidable, the musician usually
displays anxious behaviors in addition to covert behavioral
avoidance. Common examples of anxious behaviors include
physical manifestations of anxiety (fidgeting, repetitive hand or
body movements, wringing hands, shaky hands or feet, pulling
on earlobe, etc.), verbal manifestations (talking faster, talking
more loudly or forcefully, stammering, stuttering, inflecting pitch
upward, rambling, pausing or hesitating to speak, etc.), and facial
manifestations (tensing eye muscles, blinking often, wincing,
opening eyes widely, biting lips, tilting head back or pulling head
forward on top of the neck, etc.). The fourth category to look for
is distress and/or impairment associated with having MPA, such as
feeling frustrated, depressed, or ashamed for having MPA and/or
enduring new problems due to MPA, for example, needing to add
another semester to one’s education due to avoiding too many
required performances. The more categories of MPA symptoms
one experiences, the more problematic the MPA. Lastly, MPA
usually occurs in performance settings in which there is high ego
involvement, an evaluative threat from an audience, and a fear of
failure (Kenny, 2011).

Thus far, treatments for MPA have focused primarily on
using psychotherapeutic and medicinal interventions, both of
which must be administered by qualified practitioners with
proper education and training in clinical psychology, medicine,
or other health disciplines. There are several psychotherapeutic
options to consider for treating MPA, and cognitive behavioral
therapy (CBT) is considered best practice by leading MPA
researchers (Kenny, 2011), particularly when it includes exposure
therapy, a common form of behavioral therapy in which one is

continually exposed to a feared stimulus(i) until their anxiety
habituates. Currently, CBT with exposure has the strongest
research support as an MPA treatment (Kenny, 2011). For a
review of the studies using CBT to treat MPA, see Kenny
(2011). Other forms of psychotherapy that have been studied
as MPA treatments are acceptance and commitment therapy
(ACT) (Erenius and Wallengren, 2012; Juncos et al., 2014,
2017; Juncos and Markman, 2015; Clarke et al., 2019) and
psychodynamically oriented therapy (Kenny et al., 2014, 2016;
Kenny, 2016). ACT shows promise in treating problematic
cases of MPA (Erenius and Wallengren, 2012; Juncos et al.,
2014, 2017; Juncos and Markman, 2015; Clarke et al., 2019),
whereas intensive short-term dynamic psychotherapy (ISTDP)
shows promise in treating more severe forms of MPA with
accompanying panic and depression (Kenny et al., 2014, 2016;
Kenny, 2016). By far, the most common medicinal treatment
for MPA is beta-adrenoceptor blocking medication, or “beta-
blockers.” As many as 31% of professional, orchestral musicians
use beta-blockers to reduce the physiological arousal symptoms
associated with MPA, for example, propranolol and nadolol
(Kenny et al., 2012). Unfortunately, they are contraindicated for
vocalists, woodwind and brass instrumentalists, and musicians
with breathing disorders like asthma due to their constriction of
the airways (Kenny, 2011), leaving out numerous musicians who
might prefer them due to their widespread acceptance among
professional musicians.

Although the aforementioned interventions are promising or
even efficacious in treating problematic MPA, that is, CBT with
exposure, many musicians prefer not to work with a mental
health clinician or a physician to treat their MPA due to stigma
or to a lack of time/access to services. Certainly, alternative
MPA treatments may lessen the stigma of psychotherapy, such
as biofeedback (Egner and Gruzelier, 2003; Thurber et al., 2010),
yoga (Khalsa et al., 2009), meditation (Lin et al., 2008), the
Alexander Technique (Valentine et al., 1995; Egner and Gruzelier,
2003; Hoberg, 2008), and guided imagery with progressive
muscle relaxation (Sisterhen, 2005; Kim, 2008) or guided imagery
alone (Esplen and Hodnett, 1999). However, the research support
for these interventions is not as strong as that for psychotherapy
or beta-blockers (Juncos and de Paiva e Pona, 2018) and
these also require a similar time commitment and access to
qualified practitioners.

An Alternative Model for MPA Treatment
While research for available MPA treatments has grown
considerably over the past 20 years, one area that has
received little attention is how music teachers may administer
interventions themselves. A review of the studies cited herein
revealed that few MPA interventions were administered by
music teachers, with the exceptions of the Alexander Technique
(Hoberg, 2008) and guided imagery with progressive muscle
relaxation (Sisterhen, 2005). The overwhelming majority of
interventions were administered by psychologists or other
healthcare practitioners. This is unfortunate, given how teachers
have regular access to student musicians who need help
due to being at higher risk for problematic MPA and that
students may even prefer to consult with their teachers instead
of healthcare practitioners (Williamon and Thompson, 2006).
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Simultaneously, many teachers feel a strong need to help, but
they believe they are unqualified due to their lack of education
and training in psychotherapy or other health disciplines. While
this belief is understandable, it is not fully accurate. Certainly,
teachers can receive training in alternative treatments like the
Alexander Technique (Hoberg, 2008) and guided imagery with
progressive muscle relaxation (Sisterhen, 2005). However, in
order to properly administer these interventions, one needs
adequate training and a certification in the case of the Alexander
Technique, both of which are time-consuming for teachers.

Here, we propose a different model for MPA intervention
that involves music teachers but may be less time-consuming:
training them in an evidence-based coaching model. In adapting
interventions used with athletes for use with musicians, sport and
performance psychologists have started to train music teachers
in coaching interventions already shown to be effective for
enhancing athletic performance (Daubney and Daubney, 2017).
We agree with this approach and encourage teachers to receive
training in sport and performance coaching interventions,
whenever possible, because we believe the aforementioned
hurdles that prevent musicians from seeking help may be lessened
when students work with their teachers. However, training music
teachers in a specific, evidence-based coaching model may be
more beneficial than providing them with broad, performance
enhancement training that pulls from many models, because they
may feel overwhelmed by the need to learn information from
multiple models.

Acceptance and Commitment Coaching
as a Treatment for MPA
One specific coaching model that has shown promise in treating
MPA and enhancing performance is ACT. Like CBT, ACT
(pronounced as the word “act”) is a behavioral therapy that
uses exposure and other behavioral principles to evoke positive
change. However, ACT is different than CBT because it does not
aim to control or get rid of unwanted thoughts or symptoms
of emotional distress; rather, it promotes acceptance of them.
For this reason, ACT is part of the newer, “mindfulness and
acceptance” wave of behavioral therapies made popular over
the past 20 years. As a psychotherapy, ACT is an efficacious
treatment for a variety of clinical disorders, including social
anxiety (Kocovski et al., 2013; Craske et al., 2014; Herbert
et al., 2018), depression (Tamannaeifar et al., 2014; A-Tjak
et al., 2018; Pleger et al., 2018), obsessive–compulsive disorder
(OCD) (Ghasemi et al., 2017; Rohani et al., 2018; Twohig et al.,
2018), chronic pain (Thorsell et al., 2011; Wetherell et al., 2011;
McCracken et al., 2013), substance use disorders (Luoma et al.,
2012; Lanza et al., 2014; Azkhosh et al., 2016), and others. It
is also efficacious when used in non-clinical settings, to help
enhance athletic performance (Lutkenhouse et al., unpublished;
Gross et al., 2016; Josefsson et al., 2019), to improve workplace
performance (Bond and Bunce, 2003; Bond and Flaxman, 2006;
Bond et al., 2016), to lessen procrastination in college students
(Scent and Boes, 2014; Gagnon et al., 2016; Wang et al., 2017), to
serve as a smoking cessation treatment (Hernandez-Lopez et al.,
2009; Bricker et al., 2017; O’Connor et al., 2020), and others.

When used with non-clinical populations, ACT is often referred
to as “acceptance and commitment training” or “acceptance and
commitment coaching” (ACC).

The hallmark of the ACT and ACC models is that
psychological inflexibility is what leads humans to suffer. By
psychological inflexibility, ACT is referring to the combination
of several, ongoing behavioral processes that are expressed
both internally (privately) and externally (publicly) and lead to
the development and maintenance of numerous psychological
problems. These processes are the following: a lack of
awareness and acceptance of present moment experiences;
regular avoidance of unwanted internal experiences, such as
thoughts, emotions, and sensations (even when doing so creates
negative consequences for them); being overly entangled with or
fused with one’s thinking; rigid attachment to a conceptualized
version of oneself that is insensitive to the contextual influences
on their behavior; lack of values or lack of values clarity; and
an inability to build larger patterns of behavior through a
commitment to actions consistent with one’s values (Hayes et al.,
1999, 2011). When any or all of these processes are present, the
result is an inflexible pattern of behavior that interferes with
growth and correlates with numerous psychological problems.

The goal for an ACT treatment, then, is to enhance
psychological flexibility so the person may become less stuck
in any of these unhelpful behavioral processes. Improving
psychological flexibility requires training in persisting with
behavior of personal value to someone, even if doing so
includes the presence of unwanted discomfort. The flexibility
that comes from tolerating unwanted internal experiences while
simultaneously engaging in valued actions (and making a
commitment to regularly behave this way) correlates with a host
of desired outcomes in both clinical and non-clinical settings,
like increased well-being (Wersebe et al., 2018), improved ability
to interact in social settings (Herbert et al., 2018), improved
public speaking ability (Glassman et al., 2016), improved quality
of life for depressed patients (A-Tjak et al., 2018), decreased
pain interference in daily life (Wetherell et al., 2011), reduced
drug use (Lanza et al., 2014), and the performance outcomes
already mentioned for athletes and workers (Bond and Bunce,
2003; Bond and Flaxman, 2006; Lutkenhouse et al., unpublished;
Bond et al., 2016; Gross et al., 2016; Josefsson et al., 2019).
Newer ACT for MPA psychotherapy research also shows that
similar, performance enhancement outcomes have occurred
with musicians; for example, an undergraduate violinist earned
higher performance ratings by a juror after 10 sessions of ACT
(Juncos and Markman, 2015), and seven vocal students showed
a statistically significant improvement in their performance
ratings from two classically trained jurors, after 12 sessions
of ACT (Juncos et al., 2017). In addition, there is growing
consensus among ACT researchers that psychological flexibility
is a trainable set of skills that promote various health outcomes
for the general public (Gross et al., 2016; Gloster et al., 2017b).

As mentioned, the goal for an ACT treatment is not to reduce
symptoms of MPA. Ironically, a reduction in MPA symptoms
usually does occur, although it is not the direct aim (Bach and
Moran, 2008), and it usually occurs when musicians give up the
struggle against their MPA symptoms (Juncos and Markman,
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2015; Juncos et al., 2017). The six behavioral processes that create
psychological flexibility in ACT are known as the “ACT Hexaflex
(Hayes et al., 2006),” and they are the following: mindfulness of
the present moment, acceptance and willingness toward one’s
discomfort, cognitive defusion, cultivation of an observer or
transcendental sense of oneself, identification of one’s values,
and committed action to one’s values (Figure 1; Batink et al.,
2016). The ACT practitioner aims to improve upon each of the
Hexaflex processes through discussion, metaphor, meditations,
experiential exercises, and out-of-session homework. Targeting
specific Hexaflex processes is made easier though the use
of self-report measures to identify which processes are in
need of improvement.

Aims of This Study
This study aimed to be the first application of ACC in which
a singing teacher administered the interventions directly to a
student vocalist with problematic MPA, using a single-subject
design. The research question to be answered was this: Can a
singing teacher, without education or training in psychotherapy,
achieve the same result with a student vocalist with problematic
MPA as a clinical psychologist achieved when treating seven
student vocalists with problematic MPA over 12 sessions of
ACT psychotherapy, when that teacher is trained in ACC by
the psychologist? We hypothesized there would be a significant

improvement in the current student’s psychological flexibility
after receiving six ACC sessions from a singing teacher and that
these improvements would be maintained 3 months afterward.
Specifically, we predicted that there would be significant
improvements in the student’s defusion and acceptance of MPA
after the six ACC sessions and that they would be maintained
3 months later. The ability to defuse from MPA-related thoughts
(to disentangle oneself from their MPA-related thoughts so that
they are less reactive to them during performances) and an
increased acceptance of one’s cognitive and physiological MPA
symptoms are two proposed mechanisms by which musicians
with MPA increase their psychological flexibility (Juncos et al.,
2014, 2017; Juncos and Markman, 2015; Juncos and de Paiva e
Pona, 2018). No hypothesis was made about whether a reduction
in MPA symptoms would occur after the ACC intervention, as
ACC does not aim to reduce symptoms. However, a measure of
MPA symptoms would still be used to see how ACC would affect
the student’s MPA.

MATERIALS AND METHODS

Participant
The participant was a 19-year-old, male, music theatre major and
vocalist at the same university where the primary author (TS)

FIGURE 1 | The ACT “Hexaflex.”
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worked as a singing teacher, the University of Chichester. He will
be referred heretofore as “Toby,” a pseudonym. Toby responded
to a mailing for students in Levels 4 and 5 (first and second
years of university) asking for participants in a coaching study to
help with MPA. He just completed his Level 4 year and reported
having problematic levels of MPA, including cognitive symptoms,
physiological arousal symptoms, overt avoidance of classroom
singing and auditioning for desired roles, and distress over having
MPA but no real impairment. He also mentioned to TS he felt
very uncomfortable enrolling in psychotherapy to treat his MPA,
due to the stigma of being a therapy patient, and instead, he was
only comfortable participating in a coaching context.

Coach
TS is an associate lecturer and singing teacher at Chichester
University, while also working in private teaching practice and
as an examiner for Trinity College London. She was trained as
a classical singer with an international career in opera, concerts,
and contemporary classical music. She became intrigued by
the occurrence of MPA among her undergraduate students
and created a survey to measure the prevalence of their MPA
as part of her M.A. thesis in Voice Pedagogy. Her M.A.
program also included education in a popular coaching model,
GROW (Whitmore, 1992), that has been widely used to enhance
performance at the workforce and with athletes. Although she has
extensive experience as a singing teacher, she has had no training
or education in psychotherapy. TS had some previous contact
with Toby. He attended her performance class during his first
semester but overtly avoided performing the entire time.

Institutional review board (IRB) approval for this research
was given by the University of Wales Trinity Saint David’s
(UWTSD) ethics board. TS conducted this research with the
Voice Workshop, Ltd., a provider of postgraduate voice pedagogy
study that is affiliated with the UWTSD. TS was supervised by
the third author (DW) in securing ethics board approval and in
successfully navigating the ethical matters in this study, that is,
ensuring TS did not function in the role of psychotherapist to the
student and ensuring Toby was aware of available psychotherapy
resources if needed.

Procedure
Training
TS received training in ACC by the second author (DJ), a
clinical and performance psychologist with 15 years’ experience
in treating anxiety disorders and specific expertise in using
ACT to treat MPA. DJ has conducted two single-subject designs
and a pilot study with seven vocal students, in which ACT
was investigated as an MPA treatment. He also provides ACT-
based training for singing teachers to help them manage
students’ MPA. TS’ total ACC training lasted approximately
7 h via Skype. Her training was split into two halves: 4 h
of general education about ACC prior to starting with Toby
and approximately 3 h of ongoing consultation about how
he was uniquely responding to the ACC coaching after it
commenced. During the education half, TS was taught about
ACC’s overarching goal of psychological flexibility and how
each of the six Hexaflex processes contributes to improved
psychological flexibility. This half also specified how each process

is taught to clients, either musicians or clinical patients, and
how to monitor changes in the processes through the use
of self-report measures. The second half of training included
TS providing regular reports to DJ about Toby’s progress
with the ACC and DJ providing ongoing consultation on
what modifications were necessary to ensure he continued to
benefit. The ACT self-report measures helped inform DJ of
the areas Toby was improving with versus those areas he still
needed help with.

Materials for TS’ ACC training and Toby’s coaching were
taken from two books: Acceptance and Commitment Coaching by
Hill and Oliver (2019) and Acceptance and Commitment Training
for Musicians, an unpublished self-help book for musicians, by
DJ and de Paiva e Pona. The ACC book by Hill and Oliver
includes a six-session model for administering ACC to clients,
which provided the outline for the coaching intervention. More
specific materials, including in-session exercises, metaphors, and
detailed descriptions of Hexaflex processes were taken from DJ
and de Paiva e Pona’s unpublished ACT for Musicians book.

Coaching Intervention
TS initially met with Toby for an introductory session to discuss
the ACC intervention and to obtain his consent. Then, they
met for six, 60-min sessions between June and September 2019.
Four of the sessions were in person, and two were conducted
over Skype in order to better accommodate his schedule.
The ACC work included interventions aimed to improve all
six Hexaflex processes. Some exercises TS used to achieve
these aims were the following: a body scan meditation to
promote mindfulness, a thought labeling exercise to promote
defusion, a meditation to promote acceptance of his MPA-related
thoughts and feelings, identification of his values and eliciting
a commitment to engage with his values while performing,
and an exercise to lessen his attachment to a comedic side
of himself he often portrayed when anxious, because it was
limiting his artistic growth. These were taken from DJ and de
Paiva e Pona’s unpublished book. When clarifying his values,
TS restricted the conversations to his performance-related values
only, rather than his general life values, to keep the ACC
intervention more relevant to his needs as a performer. Examples
of his performance-related values were connecting with the
audience and expressing himself, both of which were consistent
with other vocal students’ performance-related values (Juncos
et al., 2017). When discussing Toby’s commitment to engage
in valued actions, TS used a helpful paradigm in ACT in
which he learned to sort his behavior into two categories:
away moves, that is, any behavior that is an attempt to avoid
internal, unwanted symptoms of MPA, and toward moves, that
is, any behavior that is an attempt to move toward external
sources of reward or value (Hill and Oliver, 2019). Toby was
encouraged to become aware of these two styles of his behavior
and to make more toward moves during his performances, in
spite of his MPA.

The coaching intervention included content from the
GROW model, which stands for Goal, Reality, Options,
and Will (Whitmore, 1992). This coaching model enabled
TS to continually monitor Toby’s behavior during the
ACC sessions, by establishing where he was going (the
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Goal), working out where he was currently (the Reality),
exploring the various routes available to take him to his
destination (the Options), and establishing the commitment
(the Will) to make the journey, understanding that obstacles
along the way may necessitate changes in direction. TS
regularly adhered to the GROW model throughout her
sessions with Toby.

Toby completed self-report measures just before the
beginning of the ACC intervention (June 2019), at the midpoint
(August), at the end (September), and at 3 months after the
ACC ended (December). TS also conducted a semi-structured
interview with him during the sixth session to inquire about his
experience with the ACC intervention.

Self-Report Measures
ACT-based measures
The Believability in Anxious Feelings and Thoughts (BAFT;
Herzberg et al., 2012) was used to measure his level of cognitive
defusion. It uses a 7-point Likert scale to measure how much he
agreed with each of the 30 statements related to fusion (where
1 = not at all believable and 7 = completely believable). Higher
total scores on the BAFT reflect higher levels of fusion with
anxious thoughts and feelings, and it shows excellent internal
consistency (α = 0.90).

The Acceptance and Action Questionnaire-2 (AAQ-2; Bond
et al., 2011) is a seven-item measure that was used to assess his
overall psychological flexibility. It asked him to rate his level of
agreement with statements about his ability to behave flexibly in
the presence of unwanted cognitive and emotional symptoms,
using a 7-point Likert scale (where 1 = never true and 7 = always
true). Higher total scores indicate higher levels of psychological
inflexibility, and it shows good internal consistency (α = 0.84).

The Philadelphia Mindfulness Scale (PHLMS; Cardaciotto
et al., 2008) was used to assess his mindfulness. It is a
20-item measure composed of two subscales: the awareness
subscale, which measured his continuous monitoring of internal
and external experiences, and the acceptance subscale, which
measured his non-judgmental attitude toward his experiences.
Both subscales assessed the degree to which he agreed with
various statements about his mindfulness in the past week, using
a 5-point Likert scale (where 1 = never and 5 = very often). Higher
subscale scores indicate higher levels of each construct. Internal
consistency for the PHLMS is adequate for both the awareness
subscale (α = 0.75) and the acceptance subscale (α = 0.82).

Symptom-based measure
The revised Kenny Music Performance Anxiety Inventory
(KMPAI; Kenny, 2009) is a 40-item measure that assessed the
degree to which he agreed with statements about anxiety-related
discomfort associated with MPA. It uses a 7-point Likert scale
(where 0 = strongly disagree and 6 = strongly agree, or vice versa,
depending on the statement). Higher total scores indicate greater
levels of anxiety and MPA-related distress. The revised KMPAI
shows excellent internal consistency (α = 0.94). Its author also
suggests that a score of 105 or higher would indicate clinically
significant levels of MPA (Ackermann et al., 2014).

RESULTS

Change in ACT-Based Measures
A visual inspection of Toby’s changes on the BAFT, AAQ-II, and
both PHLMS subscales (acceptance and awareness) from June
to December 2019 revealed he made improvements on all four
measures (see Figures 2–5). Therefore, a reliable change index
(RCI; Jacobson and Truax, 1991) was calculated to determine
if the observed improvements were reliable or simply due to
the standard error of measurement. Each RCI calculation (see
Table 1) indicated that a reliable change had indeed occurred at
the data collection points in August, September, and December
for all four measures, with only one exception: Toby’s scores on
the PHLMS awareness subscale did not change reliably from June
to August. A more stringent test was then applied to evaluate
if the reliable changes were clinically significant or not, using
Kazdin’s (2011) departure from dysfunction criteria; that is, if a
robust change of two standard deviations or more is observed
between the pretreatment and post-treatment scores, in the
direction of a positive change, the change is considered clinically
significant. Table 2 shows that Toby made clinically significant
improvements on the BAFT, AAQ-II, and PHLMS acceptance
subscale at the conclusion of his ACC work in September 2019,
and these improvements had progressed further 3 months later,
in December 2019. Therefore, the general hypothesis that he
would improve his psychological flexibility and specifically that
he would improve his ability to defuse from his MPA-related
thoughts and become more accepting of his MPA were both
supported. He did not make clinically significant improvement
on the PHLMS awareness subscale during the course of his
ACC work, however.

Comparisons Between Toby’s Results
and Those From Juncos et al. (2017)
To compare Toby’s results on his ACT measures with those
from the seven vocal students who received 12 sessions of ACT
psychotherapy and 1- and 3-month follow-up assessments with

FIGURE 2 | A vocal student’s BAFT scores from June, August, September,
and December 2019, with the non-clinical mean (50.10) and bars spanning
one standard deviation up/down (1 SD = 16.88; Herzberg et al., 2012).
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FIGURE 3 | A vocal student’s AAQ-II scores from June, August, September,
and December 2019, with the non-clinical mean (17.34) and bars spanning
one standard deviation up/down (1 SD = 4.37; Bond et al., 2011).

FIGURE 4 | A vocal student’s PHLMS acceptance subscale scores from
June, August, September, and December 2019, with the non-clinical mean
(30.19) and bars spanning one standard deviation up/down (1 SD = 5.84;
Cardaciotto et al., 2008).

a clinical psychologist (Juncos et al., 2017), the reader is guided
to Figures 6–8. Figure 6 shows the vocal students’ BAFT data
(Juncos et al., 2017) and should be viewed alongside Toby’s
BAFT data (Figure 2), Figure 7 shows their AAQ-II data and
should be viewed alongside Toby’s AAQ-II data (Figure 3),
and Figure 8 shows their PHLMS acceptance subscale data and
should be viewed alongside Toby’s PHLMS acceptance subscale
data (Figure 4). The 3-month follow-up point in Juncos and
colleagues’ (2017) study is marked as “FU#2” in Figures 6–8.

Toby’s score on the AAQ-II prior to starting his ACC work
(39, Figure 3) was worse (higher) than the most impaired vocal
student’s score on the AAQ-II prior to beginning the ACT
therapy (36, at “Baseline 1” in Figure 7). This indicates that his
baseline level of overall psychological flexibility before starting
ACC was worse than that of the most impaired vocal student
prior to their starting the ACT therapy. However, Toby’s score
on the AAQ-II at the 3-month follow-up (12, Figure 3) was

FIGURE 5 | A vocal student’s PHLMS awareness subscale scores from June,
August, September, and December 2019, with the non-clinical mean (36.65)
and bars spanning one standard deviation up/down (1 SD = 4.93; Cardaciotto
et al., 2008).

similar to the lowest scoring (best scoring) vocal student’s AAQ-
II score at the 3-month follow-up in the 2017 study (9, at “FU#2”
point in Figure 7). Additionally, Toby’s score on the PHLMS
acceptance subscale before the start of ACC (14) was also worse
(lower) than the most impaired vocal student’s baseline score on
the same measure (19, at “Baseline 1” in Figure 8). This indicates
his baseline acceptance of MPA was even lower than that of the
most unaccepting vocal student in Juncos and colleagues’ (2017)
study. However, his score on the PHLMS acceptance subscale at
the 3-month follow-up (42) was better (higher) than that of the
highest scoring vocal student at their 3-month follow-up (41, at
“FU#3” in Figure 8).

Change on Symptom-Based Measure
Unfortunately, Toby was unable to complete the KMPAI at the
beginning of his ACC. He did complete it at the 3-month follow-
up, however. His follow-up score of 69 (Table 2) is well below
the cutoff for determining clinically elevated MPA levels (105).
However, since there was no baseline KMPAI score, it was unclear
whether he made significant improvement on this measure of
MPA. Therefore, it was not possible to determine if his MPA was
significantly reduced after the ACC ended.

TABLE 1 | Reliable change indexes (RCIs) for ACT-based measures from June to
August, June to September, and June to December 2019 (RCI > 1.96
or < –1.96 = reliable).

Measure RCI
(June–August)

RCI (June–
September)

RCI (June–
December)

PHLMS

Awareness 1.15* 2.58 2.29

Acceptance 2.28 4.57 7.99

AAQ-2 −2.02 −7.69 −10.92

BAFT −2.25 −5.43 −8.74

∗Unreliable change, according to Jacobson and Truax (1991).
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TABLE 2 | Data for self-report measures from June, August, September, and
December 2019, with normative means with standard deviations.

Measure June August September December Normative,
mean (SD)

PHLMS

Awareness 37 41 46 45 36.65 (4.93)a

Acceptance 14 22 30* 42* 30.19 (5.84)a

AAQ-2 39 34 20* 12* 17.34 (4.37)b

BAFT 94 77 53* 28* 50.10 (16.88)c

KMPAI − − − 69 93.50 (39.10)d

aNormative means and standard deviations for the PHLMS, bAAQ-2, and cBAFT
were taken from non-clinical samples of undergraduates. dNormative mean and
standard deviation for the KMPAI was taken from a group of professional orchestral
musicians in Australia under age 30. *Clinically significant improvement from June
score, as defined by a difference of 2 SD or more from the original score, in the
direction of a positive change (Kazdin, 2011).

Toby’s Impression of Coaching
After coaching ended, Toby reported he found the ACC
intervention to be incredibly helpful. Specifically, he found that a
“significant shift in his thinking had occurred,” such that he could
now accept that “it’s OK to feel anxious, [to] work with it rather
than fight it. . . the idea that it’s OK makes me feel equal to the
audience. . . there’s no judgment.” In addition to becoming more
accepting of his MPA, he felt a stronger sense of belongingness
to the performing arts community, “I can see that what I am is
natural to a performer. . . it is the way of a performer. . . I am not
alone in this and I can learn to accept it.” He also was excited
to start making more toward moves in line with his performance-
related values. In particular, he volunteered to sing in classes early
in the upcoming semester, and he auditioned more for leading
roles and eventually won the role of Amos Hart in the musical
Chicago, both of which were things he previously avoided doing.
Lastly, when completing his KMPAI at the 3-month follow-up
point, he wrote that he “remains committed to performing and
it no longer causes me [him] great anxiety.”

DISCUSSION

The observed improvements in Toby’s overall psychological
flexibility and more specifically the improvements he made in
his ability to defuse from MPA-related thoughts and accept his
MPA symptoms are consistent with those observed in Juncos
and colleagues’ (2017) study, in which seven vocal students who
received 12 sessions of ACT psychotherapy for MPA showed a
similar pattern of results. It appears Toby specifically learned to
defuse from his MPA-related thoughts and to accept his MPA
symptoms, and more broadly, he learned to behave more flexibly
in the presence of his MPA, equally well as those vocal students
who worked with a clinical psychologist. Such a result challenges
the long-held notion that music teachers cannot help their
students who suffer from problematic MPA in a significant way.
When briefly trained in ACC by the second author, it appeared TS
was able to identify how Toby was stuck in behavioral processes
believed to worsen the struggle associated with problematic MPA,
that is, avoidance and fusion, and TS then apparently helped

move him through these unhelpful processes, so he became more
flexible in the presence of his MPA. As mentioned, TS is a singing
teacher without any training or education in psychotherapy.
What is also noteworthy is TS was able to achieve clinically
significant results with Toby in half the time needed in Juncos and
colleagues’ (2017) study, that is, six ACC sessions here compared
to 12 ACT psychotherapy sessions. This outcome has important
implications for singing (and other music) teachers working with
student musicians who suffer from problematic MPA. It suggests
a teacher who receives adequate training in an evidence-based
coaching model like ACC may be able to help a student with
MPA in a significant and relatively quick way, while potentially
overcoming some barriers that prevent students from working
with a psychologist or other healthcare practitioners, that is,
stigma and lack of time/access to services. Furthermore, the
specific use of ACC may be more helpful than other coaching
approaches, because of its growing research support with non-
clinical populations and because it does not require a certification
to use (Association for Contextual Behavioral Science, 2020).

Another way TS was able to help Toby was in detecting
his MPA was problematic. Unfortunately, he was unable to
complete his KMPAI until the 3-month follow-up, so there
was no baseline measurement of his MPA. However, it is
debatable if a baseline measurement was even necessary. TS
was advised by DJ to look for multiple categories of MPA
symptoms when recruiting a student for this project, which she
was also able to do reasonably well, even without training or
education in psychotherapy. Toby showed nearly all categories
of MPA symptoms, with the exception of being impaired by
it. His baseline scores on the AAQ-II and PHLMS acceptance
subscale were also worse than any of the vocal students’
baseline scores on the same measures. Therefore, by using this
recruitment approach, TS could detect his MPA was indeed
problematic and that he needed help, even without the aid of
a baseline MPA measurement. Teachers obviously cannot do
what psychologists do, in that they lack training and education
in the precise evaluation and treatment of mental health
disorders through various methods, like the use of validated
self-report measures, structured clinical interviews, standardized
testing procedures, and the administration of evidence-based
psychotherapies. However, they may not require training and
education in these methods to help students as long as they
are trained in a strategy like the one used here – by looking
for multiple categories of symptoms in order to detect a
problematic case of MPA. For example, teachers can be trained
to recognize when students engage in overt behavioral avoidance
or anxious behaviors. The more psychologically attuned teachers
may even detect covert behavioral avoidance and private MPA
symptoms too, like cognitive symptoms and physiological
arousal symptoms.

The results obtained here also raise questions about the
need to “outsource” MPA interventions to psychologists or
other healthcare practitioners, when music teachers may
learn to effectively make the interventions themselves. By
referring students with MPA (problematic or not) to be
evaluated and treated by a psychologist or another healthcare
practitioner, the teacher may remain unaware of the “therapeutic”
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FIGURE 6 | BAFT scores for seven vocal students (Juncos et al., 2017) showing scores from the baseline period to post-treatment, 1- and 3-month follow-up
points, with the non-clinical mean (50.10) and bars spanning one standard deviation up/down (1 SD = 16.88; Herzberg et al., 2012).

FIGURE 7 | AAQ-II scores for seven vocal students (Juncos et al., 2017) showing scores from the baseline period to post-treatment, 1- and 3-month follow-up
points, with the non-clinical mean (17.34) and bars spanning one standard deviation up/down (1 SD = 4.37; Bond et al., 2011).

commonalities between them and psychologists or other
practitioners. The results of several psychotherapy meta-analyses
have shown a moderate but reliable association between a
good therapeutic alliance and a positive psychotherapy outcome,
and sometimes this link is more important than the type
of psychotherapy used (Horvath and Symonds, 1991; Martin
et al., 2000; Shirk and Karver, 2003; Karver et al., 2006;
Ardito and Rabellino, 2011). A good therapeutic relationship
is commonly thought to include empathy, a congruent or

harmonious relationship between client and therapist, and
unconditional positive regard (Rogers, 1951), and a good
therapeutic alliance is one in which there is agreement on
the treatment goals and methods to achieve them, and the
development of a personal bond with reciprocal positive
feelings occurs (Bordin, 1979). Arguably, these dynamics can
extend beyond just the psychotherapeutic relationship, as
TS’ relationship with Toby contained elements of a good
therapeutic relationship and alliance. Music teachers and coaches
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FIGURE 8 | PHLMS acceptance subscale scores for seven vocal students (Juncos et al., 2017) showing scores from the baseline period to post-treatment, 1- and
3-month follow-up points, with the non-clinical mean (30.19) and bars spanning one standard deviation up/down (1 SD = 5.84; Cardaciotto et al., 2008).

who have such relationships and alliances with students are
likely to help them.

Furthermore, in outsourcing MPA interventions to
psychologists or other healthcare practitioners, music teachers
may inadvertently reinforce the idea they cannot be of help.
Typically, psychologists and other healthcare practitioners
conduct efficacy research for clinical interventions, that is,
psychotherapies and medications, and use the results to create
best-practice recommendations. Teachers are understandably
not involved in this process, given it falls outside of their
jurisdiction. However, MPA intervention research should not
rely solely on best-practice recommendations borne from
efficacy research, which is conducted under highly controlled,
“laboratory” settings. What may be more appropriate is to
conjointly involve music teachers and psychologists (or other
practitioners) in conducting effectiveness research for MPA
interventions, that is, research that tests how interventions
perform under “real-world” conditions, because sometimes
the interventions with the most support from efficacy research
are not feasible or acceptable in practice (Singal et al., 2014;
Orsmond and Cohn, 2015). For example, CBT plus exposure
therapy is considered best practice for MPA according to
research supporting its efficacy (see Kenny, 2011), but no
exposure therapy was used in the current study, and Toby
still achieved significant results when working with TS.
Toby also made clear it would be unacceptable for him to
receive psychotherapy for his MPA. Furthermore, CBT plus
exposure must be administered by a clinical psychologist or
another qualified mental health practitioner. Considering how
numerous music colleges or music departments do not employ
psychologists, the real-world conditions in those schools are
such that they cannot feasibly follow best-practice guidelines,
even though their teaching faculty wants to help. By training
music teachers in an evidence-based coaching model like ACC
to use with students with MPA, the gap between the laboratory
and real-world settings may be narrowed, and best-practice

guidelines combining results from both efficacy and effectiveness
research may be developed with help from music teachers. As
a psychotherapy, ACT has already shown efficacy in treating
social anxiety disorder (Kocovski et al., 2013; Craske et al.,
2014; Herbert et al., 2018), and MPA would be considered a
version of that disorder, according to diagnostic criteria in the
DSM-V (American Psychiatric Association, 2013). Therefore,
future research investigating the efficacy of ACT solely as a
psychotherapy for MPA may not be needed.

Limitations and Future Directions
This study is not without limitations. Given it had only one
participant and no control condition, direct conclusions
about ACC’s effectiveness as an intervention for problematic
MPA cannot be made. However, Toby completed the
same self-report measures used in a previous ACT for
MPA psychotherapy study with vocal students (Juncos
et al., 2017), and these measures have been validated on
university students. So accurate comparisons could be made
between Toby’s scores and those from Juncos and colleagues’
(2017) study, and between his scores and those from the
validation samples (Cardaciotto et al., 2008; Bond et al., 2011;
Herzberg et al., 2012).

It is possible Toby’s improvements on the ACT-based
measures were partly due to a demand characteristic that he
was expected to improve, which threatens the internal validity
of this study. Evidence in support of this was Toby knew
he would be taught again by TS in the upcoming year, and
during his coaching, he spoke about the importance of being
in good standing with others in his program. However, his
pattern of results is similar to those of the vocal students
in Juncos and colleagues’ (2017) study and to those of
participants in previous ACT for MPA psychotherapy studies
(Juncos et al., 2014; Juncos and Markman, 2015). These trends
across studies strengthen the possibility that his improvement
was actually due to the ACC intervention. Specifically, he
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engaged in less overt behavioral avoidance after his ACC
intervention ended, which was also observed with participants
in previous ACT for MPA psychotherapy treatments (Juncos
et al., 2014, 2017; Juncos and Markman, 2015). His changing
scores on the PHLMS acceptance subscale also suggest he
struggled less with his MPA symptoms by the sixth ACC
session (Table 2). This “lessening of the struggle” with one’s
symptoms was observed at approximately the same time in
treatment with a student violinist, that is, between sessions
3 and 7 (see Figure 2 in Juncos and Markman, 2015), and
with seven vocal students, that is, between sessions 4 and 8
(see Figure 8). In fact, such a result is typically observed
first in ACT psychotherapy treatments, whereas a reduction in
one’s symptoms of distress usually occurs afterward (Bach and
Moran, 2008; Juncos and Markman, 2015; Gloster et al., 2017a;
Juncos et al., 2017).

A future study should involve more students to see how
Toby’s progress might have compared with that of others,
using a multiple baseline approach to strengthen its internal
validity. Video-recorded performances from before and after the
ACC intervention should also be included, so any hypotheses
about improvements in observers’ ratings of performance quality
may be tested, as in previous ACT for MPA psychotherapy
studies (Juncos and Markman, 2015; Juncos et al., 2017).
A comparison could also be made in how the ACC intervention
is administered: by a teacher working privately with a student(s)
or in a classroom setting. Oftentimes, teachers may prefer to
administer MPA interventions in the classroom to reach a
wider audience, yet others may prefer to devote time in the
private lesson to focus more intensely on MPA interventions.
Additionally, a future study should compare the GROW model
to the ACC intervention to determine either’s strength as
an MPA intervention. It is possible TS’ use of the GROW
model may have contributed to Toby’s positive results, but
the authors were unable to determine the extent of its
unique contribution.

It may be beneficial to compare the full, six-session ACC
intervention with a shorter one(s) to know the minimum number
of ACC sessions needed to produce a clinically significant
result on the self-report measures. Significant improvements
in Hexaflex processes have been observed when ACT is
delivered in brief interventions (some lasting 4, 3 h, or as
little as 90 min) and when delivered by therapists without
prior ACT experience who received a brief training in it,
that is, 15 h. These improvements were also maintained
after 1 month, 3 months, 6 months, and 5 years after
post-treatment (Eisenbeck et al., 2016; Kohtala et al., 2017;
Kroska et al., 2020).

Lastly, we do not wish to promote any oversimplified
interpretations of the results. While the obtained results appear
positive, we want to discourage the idea that training a music
teacher in ACC will lead to developing the same professional
competencies as earning a professional certificate or degree in
performance coaching would. The latter approach may be more
helpful for musicians with MPA than the former. However, the
alternative model we proposed in this study appears promising
and should be investigated further.

CONCLUSION

This single-subject design marked the first investigation into the
effectiveness of an evidence-based coaching model, ACC, for use
as an MPA intervention with a student vocalist by a singing
teacher with no training or education in psychotherapy. The
results were promising and suggest ACC may be an effective
MPA intervention for use by a singing (or instrumental) teacher
with students after a brief training in ACC; however, future
research is needed to address this study’s limitations before ACC
is considered efficacious and/or effective as an MPA intervention.
When used by teachers, ACC may have the potential to overcome
some hurdles that often prevent student musicians from seeking
help, like the stigma associated with being in therapy and lack
of time/access to services. Moreover, this approach may help
music schools who do not employ psychologists and are therefore
unable to follow current best-practice guidelines for treating
MPA. For more information on ACT/ACC, please visit the
Association for Contextual Behavioral Science’s webpage (http:
//www.contextualscience.org).

DATA AVAILABILITY STATEMENT

All datasets generated for this study are included in the
article/supplementary material.

ETHICS STATEMENT

The studies involving human participants were reviewed and
approved by the Research Ethics Committee for the University
of Wales Trinity Saint David. The patients/participants provided
their written informed consent to participate in this study.
Written informed consent was obtained from the individual(s)
for the publication of any potentially identifiable images or data
included in this article.

AUTHOR CONTRIBUTIONS

DJ and TS designed the study. TS and DW obtained the
IRB approval. DJ provided the ACC training and consultation
and supervision to TS on the quantitative data and issues
related to clinical significance, and he wrote the manuscript.
TS administered the intervention to the student vocalist. DW
provided supervision to TS on the study’s ethical matters
and on understanding the qualitative data. DJ, TS, and DW
edited the manuscript.

ACKNOWLEDGMENTS

The authors would like to thank Ms. Darcie Bond, Ms.
Dee Stallan, and Ms. Danielle Moughton for their invaluable
administrative support and Mr. Andrew Wright and Ms.
Rachel Edgar for endorsing this study and helping with the
recruitment of the subject.

Frontiers in Psychology | www.frontiersin.org 11 May 2020 | Volume 11 | Article 882

http://www.contextualscience.org
http://www.contextualscience.org
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org/
https://www.frontiersin.org/journals/psychology#articles


fpsyg-11-00882 May 26, 2020 Time: 17:57 # 12

Shaw et al. ACT Coaching for MPA

REFERENCES
Ackermann, B. J., Kenny, D. T., O’Brien, I., and Driscoll, T. R. (2014).

Sound practice: Improving occupational health and safety for professional
orchestral musicians in Australia. Front. Psychol. 5:973. doi: 10.3389/fpsyg.2014.
00973

American Psychiatric Association (2013). Diagnostic and Statistical Manual of
Mental Disorders, 5th Edn. Arlington, VA: American Psychiatric Publishing.

Ardito, R. B., and Rabellino, D. (2011). Therapeutic alliance and outcome of
psychotherapy: Historical excursus, measurements, and prospects for research.
Front. Psychol. 2:270. doi: 10.3389/fpsyg.2011.00270

Association for Contextual Behavioral Science (2020). ACT Certification.
United States: Association for Contextual Behavioral Science.

A-Tjak, J. G. L., Morina, N., Topper, M., and Emmelkamp, P. M. G. (2018). A
randomized controlled trial in routine clinical practice comparing acceptance
and commitment therapy with cognitive behavioral therapy for the treatment
of major depressive disorder. Psychother. Psychosom. 87, 154–163. doi: 10.1159/
000486807

Azkhosh, M., Farhoudianm, A., Saadati, H., Shoaee, F., and Lashani, L. (2016).
Comparing acceptance and commitment group therapy and 12-steps narcotics
anonymous in addict’s rehabilitation process: A randomized controlled trial.
Iran. J. Psychiatry 11, 244–249.

Bach, P. A., and Moran, D. J. (2008). ACT in Practice: Case Conceptualization in
Acceptance and Commitment Therapy. Oakland, CA: New Harbinger.

Batink, T., Bakker, J., Vaessen, T., Kasanova, Z., Collip, D., van Os, J., et al. (2016).
Acceptance and commitment therapy in daily life training: a feasibility study of
an mhealth intervention. JMIR Mhealth Uhealth 4:e(403). doi: 10.2196/mhealth.
5437

Biasutti, M., and Concina, E. (2014). The role of coping strategy and experience
in predicting music performance anxiety. Music. Sci. 18, 189–202. doi: 10.1177/
1029864914523282

Bond, F. W., and Bunce, D. (2003). The role of acceptance and job control in mental
health, job satisfaction, and work performance. J. Appl. Psychol. 88, 1057–1067.
doi: 10.1037/0021-9010.88.6.1057

Bond, F. W., and Flaxman, P. E. (2006). The ability of psychological flexibility and
job control to predict learning, job performance, and mental health. J. Organ.
Behav. Manag. 26, 113–130. doi: 10.1300/J075v26n01_05

Bond, F. W., Hayes, S. C., Baer, R. A., Carpenter, K. M., Guenole, N., Orcutt,
H. K., et al. (2011). Preliminary psychometric properties of the acceptance
and action questionnaire-II: A revised measure of psychological inflexibility
and experiential avoidance. Behav. Ther. 42, 676–688. doi: 10.1016/j.beth.2011.
03.00

Bond, F. W., Lloyd, L., Flaxman, P. E., and Archer, R. (2016). “Psychological
flexibility and ACT at work,” in The Wiley Handbook of Contextual Behavioral
Science, eds R. D. Zettle, S. C. Hayes, D. Barnes-Holmes, and A. Biglan
(Hoboken, NJ: Wiley-Blackwell), 459–482.

Bordin, E. S. (1979). The generalizability of the psychoanalytic concept of the
working alliance. Psychotherapy 16, 252–260. doi: 10.1037/h0085885

Bricker, J., Copeland, W., Mull, K., Zeng, E., Watson, N., Akioka, K., et al. (2017).
Single-arm trial of the second version of an acceptance and commitment
therapy smartphone application for smoking cessation. Drug Alcohol Depend
170, 37–42. doi: 10.1016/j.drugalcdep.2016.10.029

Cardaciotto, L., Herbert, J. D., Forman, E. M., Moitra, E., and Farrow, V. (2008).
The assessment of present-moment awareness and acceptance: the Philadelphia
mindfulness scale. Assessment 15, 204–223. doi: 10.1177/1073191107311467

Clarke, L., Osborne, M. S., and Baranoff, J. (2019). “Acceptance and Commitment
Therapy (ACT) for Music Performance Anxiety (MPA),” Paper Presented at the
7th Bi-Annual International Symposium on Performance Science, Melbourne.

Craske, M. G., Niles, A. N., Burklund, L. J., Wolitzky-Taylor, K. B., Vilardaga,
J. C. P., Arch, J., et al. (2014). Randomized controlled trial of cognitive
behavioral therapy and acceptance and commitment therapy for social phobia:
Outcomes and moderators. J. Consult. Clin. Psychol. 82, 1034–1048. doi: 10.
1037/a0037212

Daubney, G., and Daubney, A. (2017). Performance Anxiety: A Practical Guide for
Music Teachers. London: Incorporated Society of Musicians Trust.

Egner, T., and Gruzelier, J. H. (2003). Ecological validity of neurofeedback:
Modulation of slow wave EEG enhances musical performance. Neuroreport 14,
1221–1224. doi: 10.1097/01.wnr.0000081875.45938.d1

Eisenbeck, N., Scheitz, K., and Szekeres, B. (2016). A brief acceptance and
commitment therapy-based intervention among violence-prone male inmates
delivered by novice therapists. Psychol. Soc. Educ. 8, 187–199. doi: 10.25115/
psye.v8i3.173

Erenius, T., and Wallengren, J. (2012). Acceptance and Commitment Therapy för
musikalisk prestationsångest: Att lära sig leva Med Prestationsångest Genom
Ökad Psykologisk Flexibilitet. Unpublished Master’s thesis, Orebro University,
Orebro.

Esplen, M. J., and Hodnett, E. (1999). A pilot study investigating student musicians’
experiences of guided imagery as a technique to manage performance anxiety.
Med. Prob. Perform. Art. 14, 127–132.

Fishbein, M., Middlestadt, S. E., Ottati, V., Strauss, S., and Ellis, A. (1988). Medical
problems among ICSOM musicians: Overview of a national survey. Med. Prob.
Perform. Art. 3, 1–8.

Gagnon, J., Dionne, F., and Pychyl, T. A. (2016). Committed action: An initial study
on its association to procrastination in academic settings. J. Context. Behav. Sci.
5, 97–102. doi: 10.1016/j.jcbs.2016.04.002

Ghasemi, S., Azizi, A., and Esmaeli, N. (2017). Comparison between the
effectiveness of acceptance and commitment therapy and cognitive-behavioral
therapy on marital satisfaction in women with obsessive-compulsive disorder.
J. Community Health 11, 58–67. doi: 10.22123/CHJ.2018.88102

Glassman, L. H., Forman, E. M., Herbert, J. D., Bradley, L. E., Foster, E. E.,
Izzetoglu, M., et al. (2016). The effects of a brief acceptance-based behavioral
treatment versus traditional cognitive-behavioral treatment for public speaking
anxiety: An exploratory trial examining differential effects on performance
and neurophysiology. Behav. Modif. 40, 748–776. doi: 10.1177/014544551662
9939

Gloster, A. T., Klotsche, J., Ciarrochi, J., Eifert, G., Sonntag, R., Wittchen, H. U.,
et al. (2017a). Increasing valued behaviors recedes reduction in suffering:
Findings from a randomized controlled trial using ACT. Behav. Res. Ther. 91,
64–71. doi: 10.1016/j.brat.2017.01.013

Gloster, A. T., Meyer, A. H., and Lieb, R. (2017b). Psychological flexibility
as a malleable public health target: Evidence from a representative
sample. J. Context. Behav. Sci. 6, 166–171. doi: 10.1016/j.jcbs.2017.
02.003

Gross, M., Moore, Z. E., Gardner, F. L., Wolanin, A. T., Pess, R., and
Marks, D. R. (2016). An empirical examination comparing the mindfulness-
acceptance-commitment approach and psychological skills training for
the mental health and sport performance of female student athletes.
Int. J. Sport Exerc. Psychol. 16, 431–451. doi: 10.1080/1612197X.2016.12
50802

Hayes, S. C., Luoma, J. B., Bond, F. W., Masuda, A., and Lillis, J. (2006).
Acceptance and Commitment Therapy: Model, Processes and Outcomes.
Psychology Faculty Publications, 101. Available online at: https://scholarworks.
gsu.edu/psych_facpub/101

Hayes, S. C., Strosahl, K. D., and Wilson, K. G. (1999). Acceptance and Commitment
Therapy: An Experiential Approach to Behavior Change. New York, NY:
Guilford.

Hayes, S. C., Strosahl, K. D., and Wilson, K. G. (2011). Acceptance and Commitment
Therapy: The Process and Practice of Mindful Change, 2nd Edn. New York, NY:
Guilford.

Herbert, J. D., Forman, E. M., Kaye, J. L., Gershkovich, M., Goetter, E., Yuen,
E. K., et al. (2018). Randomized controlled trial of acceptance and commitment
therapy versus traditional cognitive behavior therapy for social anxiety disorder:
Symptomatic and behavioral outcomes. J. Context. Behav. Sci. 9, 88–96. doi:
10.1016/j.jcbs.2018.07.008

Hernandez-Lopez, M., Luciano, M. C., Bricker, J. B., Roales-Nieto, J. G., and
Montesinos, F. (2009). Acceptance and commitment therapy for smoking
cessation: A preliminary study of its effectiveness in comparison with cognitive
behavioral therapy. Psychol. Addict. Behav. 23, 723–730. doi: 10.1037/a0
017632

Herzberg, K. N., Sheppard, S. C., Forsyth, J. P., Crede, M., Earleywine, M., and
Eifert, G. H. (2012). The Believability of Anxious Feelings and Thoughts
Questionnaire (BAFT): A psychometric evaluation of cognitive fusion in a
nonclinical and highly anxious community sample. Psychol. Assess. 24, 877–891.
doi: 10.1037/a0027782

Hill, J., and Oliver, J. (2019). Acceptance and Commitment Coaching: Distinctive
Features. New York, NY: Routledge.

Frontiers in Psychology | www.frontiersin.org 12 May 2020 | Volume 11 | Article 882

https://doi.org/10.3389/fpsyg.2014.00973
https://doi.org/10.3389/fpsyg.2014.00973
https://doi.org/10.3389/fpsyg.2011.00270
https://doi.org/10.1159/000486807
https://doi.org/10.1159/000486807
https://doi.org/10.2196/mhealth.5437
https://doi.org/10.2196/mhealth.5437
https://doi.org/10.1177/1029864914523282
https://doi.org/10.1177/1029864914523282
https://doi.org/10.1037/0021-9010.88.6.1057
https://doi.org/10.1300/J075v26n01_05
https://doi.org/10.1016/j.beth.2011.03.00
https://doi.org/10.1016/j.beth.2011.03.00
https://doi.org/10.1037/h0085885
https://doi.org/10.1016/j.drugalcdep.2016.10.029
https://doi.org/10.1177/1073191107311467
https://doi.org/10.1037/a0037212
https://doi.org/10.1037/a0037212
https://doi.org/10.1097/01.wnr.0000081875.45938.d1
https://doi.org/10.25115/psye.v8i3.173
https://doi.org/10.25115/psye.v8i3.173
https://doi.org/10.1016/j.jcbs.2016.04.002
https://doi.org/10.22123/CHJ.2018.88102
https://doi.org/10.1177/0145445516629939
https://doi.org/10.1177/0145445516629939
https://doi.org/10.1016/j.brat.2017.01.013
https://doi.org/10.1016/j.jcbs.2017.02.003
https://doi.org/10.1016/j.jcbs.2017.02.003
https://doi.org/10.1080/1612197X.2016.1250802
https://doi.org/10.1080/1612197X.2016.1250802
https://scholarworks.gsu.edu/psych_facpub/101
https://scholarworks.gsu.edu/psych_facpub/101
https://doi.org/10.1016/j.jcbs.2018.07.008
https://doi.org/10.1016/j.jcbs.2018.07.008
https://doi.org/10.1037/a0017632
https://doi.org/10.1037/a0017632
https://doi.org/10.1037/a0027782
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org/
https://www.frontiersin.org/journals/psychology#articles


fpsyg-11-00882 May 26, 2020 Time: 17:57 # 13

Shaw et al. ACT Coaching for MPA

Hoberg, A. (2008). Reducing Performance Anxiety in Woodwind Playing through
the Application of the Alexander Technique Principles. Unpublished Master’s
thesis, University of Pretoria, Pretoria.

Horvath, A. O., and Symonds, B. D. (1991). Relation between working alliance and
outcome in psychotherapy: A meta-analysis. J. Counsel. Psychol. 38, 139–149.
doi: 10.1037/0022-0167.38.2.139

Jacobson, N. S., and Truax, P. (1991). Clinical significance: A statistical approach to
defining meaningful change in psychotherapy research. J. Consult. Clin. Psychol.
59, 12–19. doi: 10.1037/0022-006X.59.1.12

Josefsson, T., Ivarsson, A., Gustafsson, H., Stenling, A., Lindwall, M., Tornberg, R.,
et al. (2019). Effects of mindfulness-acceptance-commitment (MAC) on sport-
specific dispositional mindfulness, emotion regulation, and self-rated athletic
performance in a multiple-sport population: An RCT study. Mindfulness 10,
1518–1529. doi: 10.1007/s12671-019-01098-7

Juncos, D. G., Cardaciotto, L., Spokas, M., Falcone, D. J., Morgan, M. C., and
Gent, L. (2014). Acceptance and Commitment Therapy for the Treatment of
Musical Performance Anxiety: A Single Subject Design (Unpublished doctoral
dissertation). Philadelphia, PA, United States: La Salle University.

Juncos, D. G., and de Paiva e Pona, E. (2018). Acceptance and commitment
therapy as a clinical anxiety treatment and performance enhancement program
for musicians: towards an evidence-based practice model within performance
psychology. Music Sci. 1, 1–17. doi: 10.1177/2059204317748807

Juncos, D. G., Heinrichs, G. A., Towle, P., Duffy, K., Grand, S. M., Morgan, M. C.,
et al. (2017). Acceptance and commitment therapy for the treatment of music
performance anxiety: a pilot study with student vocalists. Front. Psychol. 8:986.
doi: 10.3389/fpsyg.2017.00986

Juncos, D. G., and Markman, E. (2015). Acceptance and commitment therapy
for the treatment of music performance anxiety: a single subject design
with a university student. Psychol. Music. 44, 935–952. doi: 10.1177/
0305735615596236

Karver, M. S., Handelsman, J. B., Fields, S., and Bickman, L. (2006). Meta-analysis
of therapeutic relationship variables in youth and family therapy: The evidence
for different relationship variables in the child and adolescent treatment
outcome literature. Clin. Psychol. Rev. 26, 50–65. doi: 10.1016/j.cpr.2005.
09.001

Kaspersen, M., and Gotestam, K. G. (2002). A survey of music performance anxiety
among Norwegian music students. Eur. J. Psychiatry 16, 69–80.

Kazdin, A. E. (2011). Single-case Research Designs: Methods for Clinical and Applied
Settings, 2nd Edn. New York, NY: Oxford University Press.

Kenny, D. T. (2009). “The factor structure of the revised kenny music
performance anxiety inventory,” in Proceedings of The International Symposium
on Performance Science 2009, eds A. Williamon, S. Pretty, and R. Buck (Utrecht:
European Association of Conservatories (AEC)), 37–41.

Kenny, D. T. (2011). The Psychology of Music Performance Anxiety. Oxford: Oxford
University Press.

Kenny, D. T. (2016). Short-term psychodynamic psychotherapy (STPP) for a
severely performance anxious musician: A case report. J. Psychol. Psychother.
6, 272. doi: 10.4172/2161-0487.1000272

Kenny, D. T., Arthey, S., and Abbass, A. (2014). Intensive short- term dynamic
psychotherapy (ISTDP) for severe music performance anxiety: Assessment,
process, and outcome of psychotherapy with a professional orchestral
musician. Med. Prob. Perform. Art. 29, 3–7. doi: 10.21091/mppa.2014.
1002

Kenny, D. T., Arthey, S., and Abbass, A. (2016). Identifying attachment ruptures
underlying severe music performance anxiety in a professional musician
undertaking intensive short-term dynamic psychotherapy (ISTDP): Case study.
SpringerPlus 5:1591. doi: 10.1186/s40064-016-3268-0

Kenny, D. T., Driscoll, T., and Ackermann, B. (2012). Psychological well-being in
professional orchestral musicians in Australia: A descriptive population study.
Psychol. Music 42, 210–232. doi: 10.1177/0305735612463950

Khalsa, S. B. S., Shorter, S. M., Cope, S., Wyshak, G., and Sklar, W. (2009). Yoga
ameliorates performance anxiety and mood disturbance in young professional
musicians. Appl. Psychophysiol. Biofeedb. 34, 279–289. doi: 10.1007/s10484-
009-9103-4

Kim, Y. (2008). The effect of improvisation-assisted desensitization, and music-
assisted progressive muscle relaxation and imagery on reducing pianists’
music performance anxiety. J. Music Ther. 45, 165–191. doi: 10.1093/jmt/45.
2.165

Kocovski, N. L., Fleming, J. E., Hawley, L. L., Huta, V., and Antony, M. M. (2013).
Mindfulness and acceptance-based group therapy versus traditional cognitive
behavioral group therapy for social anxiety disorder: A randomized controlled
trial. Behav. Res. Ther. 51, 889–898. doi: 10.1016/j.brat.2013.10.007

Kohtala, A., Muotka, J., and Lappalainen, R. (2017). What happens after five years?
The long-term effects of four-session acceptance and commitment therapy
delivered by student therapists for depressive symptoms. J. Context. Behav. Sci.
6, 230–238. doi: 10.1016/j.jcbs.2017.03.003

Kroska, E. B., Roche, A. I., and O’Hara, M. W. (2020). How much is enough in brief
acceptance and commitment therapy? A randomized trial. J. Context. Behav. Sci.
15, 235–244. doi: 10.1016/j.jcbs.2020.01.009

Lanza, P. V., García, P. F., Lamelas, F. R., and González-Menéndez, A. (2014).
Acceptance and commitment therapy versus cognitive behavioural therapy in
the treatment of substance use disorder with incarcerated women. J. Clin.
Psychol. 70, 644–657. doi: 10.1002/jclp.22060

Lin, P., Chang, J., Zemon, V., and Midlarsky, E. (2008). Silent illumination: A study
on chan (zen) meditation, anxiety, and musical performance quality. Psychol.
Music 36, 139–155. doi: 10.1177/0305735607080840

Luoma, J. B., Kohlenberg, B. S., Hayes, S. C., and Fletcher, L. (2012). Slow and
steady wins the race: A randomized clinical trial of acceptance and commitment
therapy targeting shame in substance use disorders. J. Consult. Clin. Psychol. 80,
43–51. doi: 10.1037/a0026070

Martin, D. J., Garske, J. P., and Davis, M. K. (2000). Relation of the therapeutic
alliance with outcome and other variables: A meta-analytic review. J. Consult.
Clin. Psychol. 68, 438–450. doi: 10.1037/0022-006X.68.3.438

McCracken, L. M., Sato, A., and Taylor, G. J. (2013). A trial of a brief group-
based form of acceptance and commitment therapy (ACT) for chronic pain
in general practice: Pilot outcome and process results. J. Pain 14, 1398–1406.
doi: 10.1016/j.jpain.2013.06.011

O’Connor, M., Whelan, R., Bricker, J., and McHugh, L. (2020). Randomized
controlled trial of a smartphone application as an adjunct to acceptance and
commitment therapy for smoking cessation. Behav. Ther. 51, 162–177. doi:
10.1016/j.beth.2019.06.003

Orsmond, G. I., and Cohn, E. S. (2015). The distinctive features of a feasibility
study: Objectives and guiding questions. OTJR 35, 169–177. doi: 10.1177/
1539449215578649

Papageorgi, I., Creech, A., and Welch, G. (2011). Perceived performance anxiety in
advanced musicians specializing in different musical genres. Psychol. Music 41,
18–41. doi: 10.1177/0305735611408995

Pleger, M., Treppner, K., Diefenbacher, A., Schade, C., Dambacher, C., and Fydrich,
T. (2018). Effectiveness of acceptance and commitment therapy compared to
CBT+: Preliminary results. Eur. J. Psychiatry 32, 166–173. doi: 10.1016/j.ejpsy.
2018.03.003

Rogers, C. R. (1951). Client-Centered Therapy. Boston, MA: Houghton Mifflin.
Rohani, F., Rasouli-Azad, M., Twohig, M. P., Ghoreishi, F. S., Lee, E. B., and Akbari,

H. (2018). Preliminary test of group acceptance and commitment therapy
on obsessive-compulsive disorder for patients on optimal dose of selective
serotonin reuptake inhibitors. J. Obsess. Compuls. Relat. Disord. 16, 8–13. doi:
10.1016/j.jocrd.2017.10.002

Scent, C. L., and Boes, S. R. (2014). Acceptance and commitment training: a brief
intervention to reduce procrastination among college students. J. Coll. Stud.
Psychother. 28, 144–156. doi: 10.1080/87568225.2014.883887

Schroeder, H., and Liebelt, P. (1999). Psychologische Phaenomen-
und Bedingungsanalysen zur Podiumsangst von Studierenden an
Musikhochschulen. Musikphysiol. Musikermed. 6, 1–6.

Shirk, S. R., and Karver, M. (2003). Prediction of treatment outcome from
relationship variables in child and adolescent therapy: A meta-analytic
review. J. Consult. Clin. Psychol. 71, 452–464. doi: 10.1037/0022-006x.71.
3.452

Singal, A. G., Higgins, P. D. R., and Waljee, A. K. (2014). A primer on effectiveness
and efficacy trials. Clin. Transl. Gastroenterol. 5:e45. doi: 10.1038/ctg.2013.13

Sisterhen, L. A. (2005). The Use of Imagery, Mental Practice, and Relaxation
Techniques for Musical Performance Enhancement. Unpublished Doctoral
dissertation, University of Oklahoma, Norman.

Tamannaeifar, S., Gharraee, B., Birashk, B., and Habibi, M. (2014). A comparative
effectiveness of acceptance and commitment therapy and group cognitive
therapy for major depressive disorder. Zahedan J. Res. Med. Sci. 16, 60–63.
doi: 10.1186/s12888-020-02547-7

Frontiers in Psychology | www.frontiersin.org 13 May 2020 | Volume 11 | Article 882

https://doi.org/10.1037/0022-0167.38.2.139
https://doi.org/10.1037/0022-006X.59.1.12
https://doi.org/10.1007/s12671-019-01098-7
https://doi.org/10.1177/2059204317748807
https://doi.org/10.3389/fpsyg.2017.00986
https://doi.org/10.1177/0305735615596236
https://doi.org/10.1177/0305735615596236
https://doi.org/10.1016/j.cpr.2005.09.001
https://doi.org/10.1016/j.cpr.2005.09.001
https://doi.org/10.4172/2161-0487.1000272
https://doi.org/10.21091/mppa.2014.1002
https://doi.org/10.21091/mppa.2014.1002
https://doi.org/10.1186/s40064-016-3268-0
https://doi.org/10.1177/0305735612463950
https://doi.org/10.1007/s10484-009-9103-4
https://doi.org/10.1007/s10484-009-9103-4
https://doi.org/10.1093/jmt/45.2.165
https://doi.org/10.1093/jmt/45.2.165
https://doi.org/10.1016/j.brat.2013.10.007
https://doi.org/10.1016/j.jcbs.2017.03.003
https://doi.org/10.1016/j.jcbs.2020.01.009
https://doi.org/10.1002/jclp.22060
https://doi.org/10.1177/0305735607080840
https://doi.org/10.1037/a0026070
https://doi.org/10.1037/0022-006X.68.3.438
https://doi.org/10.1016/j.jpain.2013.06.011
https://doi.org/10.1016/j.beth.2019.06.003
https://doi.org/10.1016/j.beth.2019.06.003
https://doi.org/10.1177/1539449215578649
https://doi.org/10.1177/1539449215578649
https://doi.org/10.1177/0305735611408995
https://doi.org/10.1016/j.ejpsy.2018.03.003
https://doi.org/10.1016/j.ejpsy.2018.03.003
https://doi.org/10.1016/j.jocrd.2017.10.002
https://doi.org/10.1016/j.jocrd.2017.10.002
https://doi.org/10.1080/87568225.2014.883887
https://doi.org/10.1037/0022-006x.71.3.452
https://doi.org/10.1037/0022-006x.71.3.452
https://doi.org/10.1038/ctg.2013.13
https://doi.org/10.1186/s12888-020-02547-7
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org/
https://www.frontiersin.org/journals/psychology#articles


fpsyg-11-00882 May 26, 2020 Time: 17:57 # 14

Shaw et al. ACT Coaching for MPA

Thorsell, J., Finnes, A., Dahl, J., Lundgren, T., Gybrant, M., Gordh, T., et al. (2011).
A comparative study of 2 manual-based self-help interventions, acceptance and
commitment therapy and applied relaxation, for persons with chronic pain.
Clin. J. Pain 27, 716–723. doi: 10.1097/AJP.0b013e318219a933

Thurber, M. R., Bodenhamer-Davis, E., Johnson, M., Chesky, K., and Chandler,
C. K. (2010). Effects of heart rate variability coherence biofeedback training
and emotional management techniques to decrease music performance anxiety.
Biofeedback 38, 28–39. doi: 10.5298/1081-5937-38.1.28

Twohig, M. P., Abramowitz, J. S., Smith, B. M., Fabricant, L. E., Jacoby, R. J.,
Morrison, K. L., et al. (2018). Adding acceptance and commitment therapy
to exposure and response prevention for obsessive-compulsive disorder: A
randomized controlled trial. Behav. Res. Ther. 108, 1–9. doi: 10.1016/j.brat.2018.
06.005

Valentine, E. R., Fitzgerald, D. F. P., Gorton, T. L., Hudson, J. A., and Symonds,
E. R. C. (1995). The effect of lessons in the alexander technique on music
performance in high and low stress situations. Psychol. Music 23, 129–141.
doi: 10.1177/0305735695232002

Wang, S., Zhou, Y., Yu, S., Ran, L., Liu, X., and Chen, Y. (2017). Acceptance
and commitment therapy and cognitive-behavioral therapy as treatments for
academic procrastination. Res. Social Work Pract. 27, 48–58. doi: 10.1177/
1049731515577890

Wersebe, H., Lieb, R., Meyer, A. H., Hofer, P., and Gloster, A. T. (2018).
The link between stress, well-being, and psychological flexibility
during an acceptance and commitment therapy self-help intervention.

Int. J. Clin. Health Psychol. 18, 60–68. doi: 10.1016/j.ijchp.2017.
09.002

Wesner, R. B., Noyes, R., and Davis, T. L. (1990). The occurrence of performance
anxiety among musicians. J. Affect. Disord. 18, 177–185. doi: 10.1016/0165-
0327(90)90034-6

Wetherell, J. L., Afari, N., Rutledge, T., Sorrell, J. T., Stoddard, J. A., Petkus, A. J.,
et al. (2011). A randomized, controlled trial of acceptance and commitment
therapy and cognitive-behavioral therapy for chronic pain. Pain 152, 2098–
2107. doi: 10.1016/j.pain.2011.05.016

Whitmore, J. (1992). Coaching for Performance. London: Nicholas Brealey.
Williamon, A., and Thompson, S. (2006). Awareness and incidence of health

problems among conservatoire students. Psychol. Music 34, 411–430. doi: 10.
1177/0305735606067150

Conflict of Interest: The authors declare that the research was conducted in the
absence of any commercial or financial relationships that could be construed as a
potential conflict of interest.

Copyright © 2020 Shaw, Juncos and Winter. This is an open-access article distributed
under the terms of the Creative Commons Attribution License (CC BY). The use,
distribution or reproduction in other forums is permitted, provided the original
author(s) and the copyright owner(s) are credited and that the original publication
in this journal is cited, in accordance with accepted academic practice. No use,
distribution or reproduction is permitted which does not comply with these terms.

Frontiers in Psychology | www.frontiersin.org 14 May 2020 | Volume 11 | Article 882

https://doi.org/10.1097/AJP.0b013e318219a933
https://doi.org/10.5298/1081-5937-38.1.28
https://doi.org/10.1016/j.brat.2018.06.005
https://doi.org/10.1016/j.brat.2018.06.005
https://doi.org/10.1177/0305735695232002
https://doi.org/10.1177/1049731515577890
https://doi.org/10.1177/1049731515577890
https://doi.org/10.1016/j.ijchp.2017.09.002
https://doi.org/10.1016/j.ijchp.2017.09.002
https://doi.org/10.1016/0165-0327(90)90034-6
https://doi.org/10.1016/0165-0327(90)90034-6
https://doi.org/10.1016/j.pain.2011.05.016
https://doi.org/10.1177/0305735606067150
https://doi.org/10.1177/0305735606067150
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org/
https://www.frontiersin.org/journals/psychology#articles

	Piloting a New Model for Treating Music Performance Anxiety: Training a Singing Teacher to Use Acceptance and Commitment Coaching With a Student
	Introduction*-1pt
	MPA and Available Treatments*-1.5pt
	An Alternative Model for MPA Treatment
	Acceptance and Commitment Coaching as a Treatment for MPA
	Aims of This Study

	Materials and Methods
	Participant
	Coach
	Procedure
	Training
	Coaching Intervention
	Self-Report Measures
	ACT-based measures
	Symptom-based measure



	Results
	Change in ACT-Based Measures
	Comparisons Between Toby's Results and Those From BR509
	Change on Symptom-Based Measure
	Toby's Impression of Coaching

	Discussion
	Limitations and Future Directions

	Conclusion
	Data Availability Statement
	Ethics Statement
	Author Contributions
	Acknowledgments
	References


