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This paper focuses on doctoral research which explored relationships and interpersonal
learning through group dramatherapy and creative interviewing with adolescents in
special education. A constructivist grounded theory study, positioning adolescents with
intellectual/developmental disabilities as experts of their own relational experiences,
revealed a tendency to “copy others.” The final grounded theory presented “copying”
as a tool which participants consciously employed “to play with,” “learn from,” and
“join in with” others. Commonly experiencing social ostracism, participants reflected
awareness of their tendency to “copy others” being underpinned by a need to belong.
Belonging was therefore expressed as the ultimate therapeutic experience participants
wished to have. Participant responses which link dramatic imitation to a self-identified
tendency “to copy,” are discussed with regard to how imitation provides an accessible
point of dramatic entry from which adolescents in special education begin to explore
new ways of being and inter-relating. Recommendations for how dramatherapists might
centralize imitative aspects of the dramatic process to achieve therapeutic intent when
working alongside adolescents in special education are discussed with specific focus
on creating a space of belonging.

Note on type: Participant quotes extracted from the data are included throughout this
article. In order to highlight participant’s contributions quotes are italicized and presented
within speech marks.
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INTRODUCTION

“Copying? Yeah I do that. I do it a lot.”

“I copy others because it’s important to feel included, to not be left
out.”

“In dramatherapy we do a lot of copying. It’s both similar and
different to the copying we do elsewhere”

This report discusses key findings from doctoral research
exploring relationships and interpersonal learning through group
dramatherapy and creative interviewing with adolescents in
special education. A constructivist grounded theory study, the
research positioned adolescents with intellectual/developmental
disabilities as experts of their own relational experiences.
Participants engaged in creative interviewing to reflect on their
exploration of relational experiences in group dramatherapy.
Through dramatic action and verbal reflection participants
identified a tendency to “copy others.” They described “copying”
as a source of social learning (Legare and Neilson, 2015; Legare
et al., 2015), an act which they engaged in to “play with,” “learn
from,” and “join in with others.” This paper limits discussion of
the research findings to focus on participant’s insights about their
conscious use of dramatic imitation to enhance “belonging.”

Research participants communicated common experiences of
social ostracism within peer group/s and the wider community.
Research within the creative arts therapies acknowledges that
people diagnosed with intellectual/developmental disabilities are
commonly stigmatized and socially ostracized (Bailey, 2016;
Snow et al., 2017). Participants enacted and reflected upon
their tendency to “copy others,” acknowledging how such actions
were underpinned by a human need to experience belonging
(Baumeister and Leary, 1995). Belonging was expressed as the
ultimate therapeutic goal, for young people who desired “to
be treated as equal” and perceived as “just normal teenagers”
who “want to join in and be included, just like everybody else.”
In this paper, participant reflections on “copying” are linked
to a discussion of dramatic imitation, which explores how
embodied and imitative aspects of dramatherapy were familiar
to participants. This familiarity provided easy entrance into
imaginal play, an extended experience of self in relationship to
others (Tytherleigh and Karkou, 2010) and ultimately the means
by which participants enhanced their desire for belonging.

DESIGN AND METHOD

This research adopted a view that, “qualitative research inherently
invites creativity and the use of innovative methods to gain
an insight into the participant’s world” (Halcomb, 2016: 6).
A mixed methodological design incorporated a constructivist
grounded theory approach to research which was influenced by
inclusive (Walmsley et al., 2018) and arts informed (Cole and
Knowles, 2011; Leavy, 2015) research practices. Constructivist
grounded theory was chosen as a systematic approach to
data collection and analysis (Engward, 2013; Charmaz, 2014)
which enabled participants’ voices to be centralized within the
generation of new theory (Charmaz, 2011, 2012, 2014). The aims

of inclusive research supported a desire to challenge prevailing
assumptions that people with intellectual disabilities cannot
engage with/have little to contribute to research (Walmsley et al.,
2018). The research focused on “relationships with others” as a
participant chosen topic, reflecting the aim of inclusive research
to engage with research topics relevant to participant’s lives
(Walmsley et al., 2018).

Arts informed research provided the inspiration for
including dramatherapy techniques as data collection methods.
Amalgamation of these different research approaches aimed to
provide participants with the means and motivation to actively
engage with research. Undertaken within a place of professional
practice, the research was further defined as practitioner
research, aiming to address the needs of participants in relation
to a specific context (Jones, 2010; Hay-Smith et al., 2016; Miller,
2017). Outcomes were intended to inform the future practice of
dramatherapy in special education.

Context and Familiarity
The research was conducted at Port Phillip Specialist School,
in Melbourne, Australia. The school supports students with
intellectual/developmental disabilities to achieve learning
outcomes related to the development of independent living
skills. It adopts a unique curriculum in which creative arts
programs are a source of experiential learning. At the time of
data collection, the researcher had been the dramatherapist for
over 12 years. Therefore, ethical concerns associated with the
dual role of the practitioner researcher needed to be addressed.
This included management of potential role confusion for
participants, with regard to the researcher’s role, and a need to
vigilantly monitor researcher assumptions (Hay-Smith et al.,
2016; Hiller and Vears, 2016).

Strengths in undertaking practitioner research in this context
were also perceived. Prior establishment of trust and rapport
served to ease participant anxiety about engaging with unfamiliar
research processes (McVilly et al., 2006). While previous
engagement with dramatherapy, either individually or within
group-work meant that participants were confident in using
drama as a means of self-expression. Familiarity with the
researcher and dramatherapy process assisted an overall aim to
promote a position of mutuality and position participants as
co-creators of knowledge (Charmaz, 2014; Huss, 2017).

Participants
The participants consisted of 15 adolescents from Port Phillip
Specialist School. Eligibility to attend a special school is
dependent upon a formal diagnosis of intellectual disability
(ID) as assessed by a registered psychologist in accordance with
criteria for ID outlined in the DSMIV. This assessment includes
an IQ and adaptive life skills test using the Vineland. Tests are
undertaken at school entry and reviewed at key developmental
stages. Test results indicated that 13 of the participants were
diagnosed with mild (IQ range 52–69) to moderate (IQ 36–51)
ID. The remaining two participants scored above 70 in their
IQ test during their final adolescent review, while maintaining
a below 70 score in adaptive skills. This result enabled their
continued attendance at the school. Participants ranged from
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15 to 18 years of age and consisted of seven females and
eight males. They represented diverse familial, economic, and
cultural backgrounds. Non-verbal students or those whose IQ
was below the mild-moderate range were excluded due to data
collection by interviews.

Consent Process
Parents/caregivers were required to give written consent for
participants under their care. However, the adolescents had final
right of assent. The assent process was run as a creative workshop,
with experiential activities intended to enhance participant
understanding of what was required if they chose to engage
with the research (Musicka-Williams, 2018). Recognizing the
potential for participants to experience ongoing challenges with
comprehending research tasks and aims, an ongoing process of
assent was negotiated (Ericsson and Boyd, 2017).

Ethical Approval
Ethical approval to conduct the research was provided by the
University of Melbourne’s Ethics Committee and the Victorian
Education Department.

Research Aims/Focus
The research focused on two inter-related aims of inquiry:

1. To explore participant’s experiences and perceptions of key
relationships in their lives through group dramatherapy
and creative interviewing.

2. To reflect with participants on the use of dramatherapy to
promote experiential learning (Butler, 2017), with specific
focus on the development of relational skills.

The inter-related focus acknowledged the ways in which
therapeutic goals are often intertwined with learning objectives
when dramatherapy is undertaken in educational settings
(Holmwood, 2014; Frydman and Mayor, 2019). Subsequent data
collection supported the decision to maintain this dual focus of
inquiry, as participant’s linked experiences in dramatherapy to
personal learning outcomes.

Group–Work Activities
To explore their “important relationships” and related relational
themes, participants engaged in a variety of dramatherapy
practices including:

• Dramatic engagement with role theory and exploration
of one’s own personal role repertoire (Landy, 1993, 2009;
Landy and Butler, 2012).

• Role play, improvization, and tableaux depicting real life
relational experiences.

• Story making and story-telling incorporating art-making
and projected play to explore relational themes.

• Structured games, movement tasks, and dramatic problem
solving scenarios linked to relational experiences.

• Reflective practice incorporating artwork, dramatic gesture,
group discussion, and the use of a spectrogram to
acknowledge commonalities/differences (Dunne, 2012).

DATA GENERATION THROUGH
CREATIVE INTERVIEWING

Acknowledging participant’s reflections that, “sometimes
showing is easier than telling,” and influenced by creative
interviewing, where artistic techniques are incorporated into
qualitative interviewing (Nind and Vinha, 2016), dramatherapy
methods were embedded into a semistructured interview
process. This approach was further influenced by “dynamic re-
enactment,” an interviewing technique employed in marketing
research, where the researcher “watches someone do something
and then asks questions” (Collier, 1993: 35). Incorporating
dramatic action aimed to elicit and extend participant’s
capacity for verbal insight, overcoming a common participant
experience in which “thoughts become stuck” when asked
direct questions.

During interviews participants reflected on video recordings
of the dramatherapy sessions. For some participants this was
helpful, enabling them to respond to questions about engagement
in group dramatherapy and the relational experiences explored,
without pressure to recall events. For others, video recordings
were difficult to engage with. Participants with impaired hearing,
sight, or sensory processing had difficulty following video
footage. Incurring these responses confirmed the need to offer
multi-modal tools of response.

Participants were offered the choice to verbalize or dramatize
responses to research inquiry. Various dramatic forms were
used to respond including; role-play, improvization, tableaux,
puppetry, projected play, and story-making through art.
Familiarity in engaging with dramatic techniques appeared to
ease participants’ flow of expression, resulting in spontaneous
dialog accompanying dramatic actions/renewed capacity to
respond to inquiry while engaged in dramatic play.

Each participant was interviewed twice during the 16 week
dramatherapy program. The primary researcher conducted
dramatherapy sessions and interviews. Participants were chosen
to attend interviews following a demonstration of personal
insight in a previous dramatherapy session. The average length
of interview was 40 min. All interviews were audio recorded for
analysis. Participants were able to end interviews upon request.

Data Analysis
An iterative and systematic process of constant comparative data
analysis (Engward, 2013) congruent with coding practices of
constructivist grounded theory (Charmaz, 2014) was undertaken.
Data were coded according to identification of “conceptual
re-occurrences and similarities in the patterns of participant’s
experiences” (Birks and Mills, 2015: 176). Open coding
and cross comparison of data identified reoccurrences as
consistent categories (Birt et al., 2016). Categories then
informed the direction of inquiry taken in follow up interviews
which underwent the same coded analysis (Charmaz, 2014).
Alongside consistencies within the data, the emergence of
new categories were acknowledged and incorporated into the
next stage of analysis. Each analysis stage was reviewed with
academic supervisors.
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Due to incorporation of dramatherapy techniques within the
interviews, coding was divided into three distinct types reflecting
different forms of expression chosen by participants.

1. Word codes: identification of themes related to the
interpreted meanings of words.

2. Action codes: descriptive code for actions undertaken
by participants.

3. Delivery codes: code describing the way participants spoke.

In final stages of analysis, all codes were treated equally
and merged according to a thematic interpretation. Mind maps
identifying connecting codes were used to review data in new
formats (Konecki, 2011; Chandrasegaran et al., 2017) consistent
with the aims of axial coding. Repetitive cross comparison of data
and re-occurring themes identified the final core category and
connecting categories (Giles et al., 2016).

The core category of “copying” was reflected upon in
individual member checking (Birt et al., 2016) where participants
confirmed, rejected, or extended previous comments about
“copying others” through co-created data. Participants extended
upon relational maps previously created in dramatherapy, to
artistically represent their “important relationships.” On these
maps, they represented in words and pictures the presence or
absence, and purpose of “copying” in each of their relationships.

RESULTS

Final Grounded Theory
The final grounded theory focused on understanding the
purpose behind participant’s tendency to “copy others.” It
describes “copying” as an act of imitative learning which
participants engaged in during group dramatherapy and in wider
relational/learning contexts. The theory presents “copying” as
an action that participants consciously employ to; “play with,”
“learn from,” and “join in with” others. These purposes are further
defined as participant’s self-identified therapeutic objectives.

Figure 1 presents a visual summation of the grounded
theory and the inter-relating functional properties/purposes of
“copying others.” It was constructed as a simple visual to enable
participants to identify, engage with, and reflect upon their ideas.

FIGURE 1 | Accessible representation of the grounded theory.

Key Theoretical Concepts
Participants described the phenomenon of “copying” by different
terms; “following,” “mimicking,” “mirroring,” “repeating,” “doing
what the others do,” “imitating,” or “doing charades.” Furthermore,
they enacted “copying” in ways which demonstrated conscious
choice in dramatic style. Some “copying” was precise and
naturalistic, representing a direct replication of a person/events.
Other presentations were stylized and innovative, engaging
participants in a selective process of what original elements
were imitated. Participants chosen terms therefore indicated
both the dramatic style presented and the intended purpose for
“copying others.” Psychological and educational theory related
to imitative learning provides a theoretical framework from
which to construct and explain consistently identified purposes
of “copying others” which are presented as central concepts of the
grounded theory.

• Imitative learning is a social learning practice where
a learner acquires new behaviors/skills by imitating
others (Kale-Kruger, 2011; Over and Carpenter, 2012).
Participants described this as “Watching and copying so you
know what to do” or “Seeing and doing.” “Copying others”
was perceived as “the easiest way to learn.”

• High fidelity imitation occurs when the learner completes
a direct replication of skill sets modeled through action
sequences (Legare and Neilson, 2015; Legare et al., 2015).
Participants referred to this as, “Straight copying.”

• Over imitation occurs when learners imitate all detail of
actions, regardless of whether those details are purposeful
in achieving an end goal (Legare and Neilson, 2015).
Participants described this as, “Being a copy-cat.”

• Imitative flexibility refers to the learner’s capacity to
demonstrate innovation when reproducing skills/behaviors
observed in others (Legare and Neilson, 2015; Legare et al.,
2015). Participants referred to this as, “Copying something
and then finding a way to make it your own.”

Enhancing Imitative Flexibility
Imitation is presented as central to the participants’ experience of
therapeutic change. Participants reflected that, “In dramatherapy
it’s easy to join in and learn because there’s lot of copying.” They
viewed dramatic imitation as a kind of “copying,” where “we copy
and act out things from real life.” Participants further confessed
that “straight copying” of others was limited and “annoying”
and resulted in being “discluded.” To avoid this participants
recommended, “You can start with copying, but it can’t be
everything. Eventually you have to find a way to make it your own.”

The overall therapeutic goal identified within the grounded
theory is to use dramatic imitation to move participants from a
state of play in which they engage in acts of high fidelity imitation
to an exploration of their own capacity for imitative flexibility.
A participant who could innovate upon the imitation was seen as
“a leader,” someone that “everyone wants to be like,” a role which
secured inclusion and belonging.
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DISCUSSION

Psychological Benefits of Imitation
Participants’ reflections on their human tendency to imitate
(Garrels, 2011; Over and Carpenter, 2012) identify psychological
benefits associated with imitating others. Understanding of
these benefits was deepened by viewing participant’s copying
behaviors through reference to psychological, developmental,
and educational theories. Relevant theories were chosen for the
ease in which concepts could be translated into participant’s own
language. Some of the specific benefits of “copying others” cited by
participants and expanded upon through reference to theory are
presented for discussion.

Imitation and Belonging
“We copy to join in, to not be lonely”

Participants ultimate goal in “copying others” both within
and outside of group dramatherapy was to create a sense of
commonality and belonging. Baumeister and Leary’s theory of
belonging proposes that humans have a fundamental need to
experience connection and belonging. A drive to form, and
maintain interpersonal relationships characterized by mutual
respect and concern (1995). Participants echoed these ideas,
“I just want everyone to be included. . .to be treated equal.”
“Everybody copies to join in because no one wants to be left
out, to be lonely.” Participants described experiencing connection
and belonging within dramatherapy that they did not experience
elsewhere. “In dramatherapy we do lots of copying. . ..It’s good,
because it’s easy to join in and everyone gets included.”

Imitation and Adolescence
“We do it because we are teenagers, Teenagers copy each other a
lot.”

Imitative behavior occurs throughout the human life span,
its goals increasing in complexity and related to the specific
developmental/psychological pursuits of different life stages
(Garrels, 2011). From earliest stages of development, effective
reading and imitation of social cues/behaviors enables people
to respond to changing social encounters (Jennings, 2011).
Understanding the participants’ unique experience of “copying
others” included consideration of their adolescent life stage.

An adolescent tendency to imitate peers and form tribe-like
cultures is thought to serve protective purposes, until a more
fixed adult identity is formed (Frankel, 1998). While rallying
together in rejection of adult authority, adolescents express
a need to belong to a community of their own (Malekoff,
2015). Imitating peers provides opportunity to counterbalance
contradictory desires to reject and belong. Through copying each
other, they develop their own adolescent culture, performing
common behaviors/self-presentations which define their own
rules for belonging.

Imitation and Role Development
“I copy to try something new, be something different.”

Adolescence is a life stage characterized by role-fluidity
(Zeal, 2011; Weber and Haen, 2016). “Copying others” enabled
participants to explore potential roles. Such an exploration is
considered beneficial during adolescence, providing a means
to avoid becoming stuck within a limited role repertoire
(Dunne, 2012), which impacts opportunities to engage in a
range of life experiences. However, people diagnosed with
intellectual/developmental disabilities are afforded limited social
roles due to stigmatization and prevailing societal attitudes
about what they can or cannot represent (Zolkowska, 2016).
Participants sought to overcome such limitations by “copying” the
presentations of others.

“We copy the adults so we know how to be one”

“Everyone copies the leader because they want to be like him”

“When we copy we show that we can do things, just like normal
teenagers, that we are just as capable.”

In the role method, Landy proposes that dramatherapy
provides a dramatic space in which clients draw from,
reconstruct, and reflect upon roles presented to them in every
day dramas (Landy, 2009; Landy and Butler, 2012; Klees, 2016).
Construction of the role method draws upon earlier sociological
and dramatic versions of role theory which support the idea
that much of an individual’s role repertoire is based upon prior
experience of others in that role (Landy, 2009; Landy and Butler,
2012). Participants identified an ability to extend upon roles
available to them by imitating and subsequently innovating roles
originally performed by others. Dramatic imitation provided an
accessible pathway to expand their individual role repertoires.

Overcoming Social Ostracism
“We are just normal people who want to be included just like
everyone else.”

Reflecting on their relational lives participants generally
focused on similarities to others rather than differences. They
expressed a desire to be viewed via their potential to be “just like
everyone else” rather than through what they believed was other’s
tendency to focus on perceived deficits.

“People think because we go to a special school we can’t really do
much. We get stigmatized. . .. When we copy we show other people
what we can do, that we are capable. That we are just normal people
like everyone else.”

Participants described social ostracism as a common
experience within peer groups and community contexts.

“In our class there are insiders and outsiders. . .. There’s like an inner
circle and an outer circle. It’s kind of like there are kings and queens,
and everyone has to follow and do what the kings says. . .. And some
get included and some of us get discluded.”

“I don’t really know many people outside of school. They don’t
include me. They look at me funny because they don’t know me and
they don’t know what I can do.”

In response to repeated exclusion, participant’s tendency to
“copy others” may be viewed as a sign of personal resilience, a
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survival technique, expression of an ultimate desire to belong.
Furthermore, within the group dramatherapy, “copying” was
viewed as an accessible entry point into dramatic play where
new, imaginal possibilities enabled access to desired experiences.
Participants described group dramatherapy as providing a space
for belonging that did not exist in their wider social worlds.

“In dramatherapy everyone is included. Everyone gets their turn,
to have their say and people listen. It’s good because it encourages
people to change. Everyone is treated equally. That doesn’t usually
happen.”

RECOMMENDATIONS FOR PRACTICE

Imitation as a Core Process
The participants identified that the development of their own
capacity to imitate and subsequently diverge from that imitation
is central to what makes the dramatic experience therapeutic.
Identifying dramatic imitation as a core process for achieving
therapeutic change invites continued reflection on the core
processes of dramatherapy as a widely accepted framework
through which dramatherapists understand client change (Jones,
2016). Jones (2016) acknowledges that different clients and
contexts re-define what supports client growth and change.
Therefore, the core processes remain open to expansion. Future
research into dramatherapy change mechanisms might look to
re-construct the core processes in ways which acknowledge
unique client perspectives.

Working Therapeutically With Dramatic
Imitation
Consciously working with participant’s dual desire to imitate
and innovate (Legare and Neilson, 2015) aims to develop
a practice and pace which supports adolescents in special
education to access their own ways of enabling personal change.
By acknowledging the reflections of these participants, and
deliberately centralizing the imitative aspect of dramatherapy
to therapeutic effect, dramatherapists have opportunity to make
the process meaningful to participants who find “copying”
an accessible pathway to self-development. Dramatic imitation
offers the expansive possibilities of imitative flexibility, where
“you start by copying but then you try something different. . . find
a way to make it your own.”

Participants’ ability to traverse from high fidelity imitation
to imitative flexibility is dependent upon a session structure
which centralizes and scaffolds imitative practice. Dramatic
imitation provides a familiar entry point into dramatic play
for participants who are self-confessed copiers, while the
imaginative aspect offers potential to transform imitative
acts into unique self-presentations. The imaginative aspect of
dramatherapy serves as a protective factor (Pendzik, 2018)
while participants explore extended role repertoires, enabling
those who experience themselves as “stigmatized” to demonstrate
capacity for creative innovation of self. Innovation which, when
enacted outside the therapy space, may invite inclusion in wider
social/relational experiences.

Limitations
The grounded theory constructed from this research represents
specific experiences of the 15 participants. Further research
would need to be undertaken to determine its usefulness in other
special educational contexts. Future research might also uncover
other reasons why adolescents with intellectual/developmental
disabilities imitate others.

Participant inclusion/exclusion criteria relied upon school
records for pre-existing diagnosis. No independent testing was
conducted to confirm diagnostic scores. It was accepted that
participants would present with varying degrees of verbal
ability and comprehension, therefore no independent testing of
participant’s verbal abilities was undertaken.

Once participant’s tendency to imitate was identified, the
research focused on understanding the reasons behind this
tendency. No formal assessment of imitative ability was made
beyond the comparison of participant’s verbal reflections. Future
research could employ a broader range of analytical tools
to explore the embodied uniformity/diversity of participants’
imitative presentations.

Limitations to the transferability of this research are
recognized with regard to the nature of the study as practitioner
research and participants’ familiarity with the researcher and
dramatherapy. It is proposed that the integrity of the findings
be determined by whether they can be considered “trustworthy
and believable in that they reflect participants’, researchers’ and
readers’ experience of the phenomena” (Corbin and Strauss,
2015, p. 346). It is also acknowledged that the resultant theory
is a construction and one possible interpretation of the data
(Charmaz, 2014).

CONCLUSION

Research in the creative arts therapies advocates for unique
pathways of self-representation to be acknowledged in public
and professional discourse (Hadley, 2013), while the dramatic
arts offer unique spaces of belonging for people marginalized in
wider communal settings (Ineland and Sauer, 2016). Adjusting
dramatherapy practice to respond to participants’ self-identified
tendency to “copy others” offers opportunity to hold space
for young people diagnosed with intellectual/developmental
disabilities in ways which honor and make accessible an
adolescent experience that is at once unique, and “just like
the other teenagers.” The participants have illuminated how
imitation, a phenomenon fundamental to dramatic practice
and human interaction (Jennings, 2011; Chasen, 2014), may be
central to promoting personal growth through dramatherapy.
By playing with this idea of “copying,” we offer participants
with intellectual/developmental disabilities an accessible way
to innovate on real life experience. To enable clients with a
tendency toward high fidelity imitation to move toward imitative
flexibility (Legare and Neilson, 2015). Playing with dramatic
imitation offers pathways “to play,” “learn from,” and “join in
with” others for young people previously “discluded.” In offering
these experiences, we give opportunity to access the ultimate
therapeutic experience; a way to connect and belong.

Frontiers in Psychology | www.frontiersin.org 6 December 2020 | Volume 11 | Article 588650

https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org/
https://www.frontiersin.org/journals/psychology#articles


fpsyg-11-588650 December 13, 2020 Time: 10:52 # 7

Musicka-Williams Copying to Connect and Belong

DATA AVAILABILITY STATEMENT

The data sets referred to in this brief research report are not
readily available in their entirety, to the public due to participants
request. Only some data sets were approved for public sharing by
participants and constructed into artistic/academic forms which
provided participant anonymity. Any requests to review the data
sets can be made directly to the author.

ETHICS STATEMENT

The studies involving human participants were reviewed and
approved by The University of Melbourne Ethics Committee and
The Victorian Education Department Research Ethics. Written
informed consent to participate in this study was provided by
the participants’ legal guardian/next of kin. Written informed
consent was obtained from the minor(s)’ legal guardian/next of

kin for the publication of any potentially identifiable images or
data included in this article.

AUTHOR CONTRIBUTIONS

The author confirms being the sole contributor of this work and
has approved it for publication.

ACKNOWLEDGMENTS

I wish to acknowledge the research participants, without whom
I would have nothing to say, the support of Port Phillip
Specialist School, Victorian Education Department, and the
Creative Arts and Music Therapies Research Unit, University of
Melbourne which funded and enabled this research. Gratitude
to my supervisors Professor Katrina McFerran, Professor Anna
Seymour, and Dr. Lucy Bolger for guidance throughout.

REFERENCES
Bailey, S. (2016). Disolving the stigma of disability through drama therapy: a case

study of an intergrated classroom approach to addressing stigmatization by pre-
professional health care students. Drama Ther. Rev. 2, 65–78. doi: 10.1386/dtr.
2.1.65_1

Baumeister, R. F., and Leary, M. R. (1995). The need to belong: desire for
interpersonal attachments as a fundamental human motivation. Pyschol. Bull.
117, 497–529. doi: 10.1037/0033-2909.117.3.497

Birks, M., and Mills, J. (2015). Grounded Theory: A Practical Guide, 2nd Edn.
London: SAGE.

Birt, L., Scott, S., Cavers, D., Campbell, C., and Walter, F. (2016). Member checking:
a tool to enhance trustworthiness or merely a nod to validation. Qual. Health
Res. 26, 1802–1811. doi: 10.1177/1049732316654870

Butler, J. D. (2017). Re-examining Landy’s four-part model of drama therapy
education. Drama Ther. Rev. 3, 75–87. doi: 10.1386/dtr.3.1.75_1

Chandrasegaran, S., Badam, S., Kisselburgh, L., Ramani, K., and Elmqvist, N.
(2017). Integrating visual analytics support for grounded theory practice in
qualitative text analysis. Comput. Graph. Forum 36, 201–212. doi: 10.1111/cgf.
13180

Charmaz, K. (2011). “Grounded theory methods in social justice research,” in
Strategies of Qualitative Inquiry, eds N. K. Denzin and Y. S. Lincoln (Thousand
Oaks, CA: SAGE), 291–336.

Charmaz, K. (2012). The power and potential of grounded theory. Med. Sociol.
Online 6, 2–15.

Charmaz, K. (2014). Constructing Grounded Theory, 2nd Edn. Los Angeles: SAGE.
Chasen, L. (2014). Engaging Mirror Neurons to Inspire Connection and Social

Emotional Development – in Children and Teens on the Autism Spectrum –
theory into Practice through Dramatherapy. London: Jessica Kingsley.

Cole, A. L., and Knowles, J. G. (2011). “Drawing on the arts, transforming
research: possibilities of arts-informed perspectives,” in Methodological Choice
and Design. Methodos Series (Methodological Prospects in the Social Sciences),
Vol. 9, eds L. Markauskaite, P. Freebody, and J. Irwin (Dordrecht: Springer),
119–131. doi: 10.1007/978-90-481-8933-5_11

Collier, T. (1993). Dynamic Re- enactment. Mark. Res. 5, 35–37.
Corbin, J., and Strauss, A. (2015). Basics of Qualitative Research: Techniques and

Procedures for Developing Grounded Theory, 4th Edn. Thousand Oaks, CA:
SAGE.

Dunne, P. (2012). “Giving voice to adolescents through dramatherapy assessment,”
in Assessment in Drama Therapy, eds D. R. Johnson, S. Pendzik, and S. Snow
(Springfield, ILL: Charles C Thomas Publisher Ltd), 287–307.

Engward, H. (2013). Understanding grounded theory. Nurs. Stand. 28, 37–41.

Ericsson, S., and Boyd, S. (2017). Children’s ongoing and relational negotiation of
informed assent in child-researcher, child-child and child-parent interaction.
Childhood 24, 300–315. doi: 10.1177/0907568216688246

Frankel, R. (1998). The Adolescent Psyche: Jungian and Winicottian Perspectives.
London: Brunner Routledge.

Frydman, J. S., and Mayor, C. (2019). Drama therapists in schools: holding and
exploring multiple paradigms. Drama Ther. Rev. 5, 3–6. doi: 10.1386/dtr.
5.1.3_2

Garrels, S. R. (2011). “Human imitation: historical, philosophical, and scientific
perspectives,” in Mimesis and Science, ed. S. Garrels (East Lansing: Michigan
University Press), 1–38. doi: 10.7208/chicago/9780226446592.003.0000

Giles, T. M., de Lacey, S., and Muir-Cochrane, E. (2016). Coding,
constant comparisons and core categories. Adv. Nurs. Sci. 39,
29–44.

Hadley, S. (2013). Dominant narratives: complicity and the need for vigilance in the
creative arts therapies. Arts Psychother. 40, 373–381. doi: 10.1016/j.aip.2013.05.
007

Halcomb, E. (2016). Understanding the importance of collecting qualitative data
creatively. Nurse Res. 23, 6–7. doi: 10.7748/nr.23.3.6.s2

Hay-Smith, E. J. C., Brown, M., Anderson, L., and Treharne, G. J. J. (2016).
Once a clinician, always a clinician: a systematic review to develop a
typology of clinician-researcher dual-role experiences in health research with
patient–participants. BMC Med. Res. Methodol. 16:95. doi: 10.1186/s12874-016-
0203-6

Hiller, A. J., and Vears, D. F. (2016). Reflexivity and the clinician-researcher:
managing participant misconceptions. Qual. Res. J. 16, 13–25. doi: 10.1108/
qrj-11-2014-0065

Holmwood, C. (2014). Drama Education and Dramatherapy: Exploring the Space
between Disciplines. London: Routledge.

Huss, E. (2017). Arts as a methodology of connecting micro and macro knowledge
in social work: examples of impoverished Bedouin’s womens images in Israel.
Br. J. Soc. Work 48, 73–87. doi: 10.1093/bjsw/bcx008

Ineland, J. I., and Sauer, L. (2016). Institutional environments and subcultural
belonging: theatre and intellectual disabilities. Scand. J. Intellect. Disabil. 9,
46–57. doi: 10.1080/15017410601029770

Jennings, S. (2011). Healthy Attachments and Neuro-Dramatic Play. London:
Jessica Kingsley Publisher.

Jones, P. (2010). “The nature of practice and practitioneer research,” in Drama as
Therapy, ed. P. Jones (East Sussex: Routledge), 23–40.

Jones, P. (2016). “How do dramatherapists understand client change?,” in Routledge
International Handbook of Dramatherapy, eds S. Jennings and C. Holmwood
(London: Routledge), 77–91.

Frontiers in Psychology | www.frontiersin.org 7 December 2020 | Volume 11 | Article 588650

https://doi.org/10.1386/dtr.2.1.65_1
https://doi.org/10.1386/dtr.2.1.65_1
https://doi.org/10.1037/0033-2909.117.3.497
https://doi.org/10.1177/1049732316654870
https://doi.org/10.1386/dtr.3.1.75_1
https://doi.org/10.1111/cgf.13180
https://doi.org/10.1111/cgf.13180
https://doi.org/10.1007/978-90-481-8933-5_11
https://doi.org/10.1177/0907568216688246
https://doi.org/10.1386/dtr.5.1.3_2
https://doi.org/10.1386/dtr.5.1.3_2
https://doi.org/10.7208/chicago/9780226446592.003.0000
https://doi.org/10.1016/j.aip.2013.05.007
https://doi.org/10.1016/j.aip.2013.05.007
https://doi.org/10.7748/nr.23.3.6.s2
https://doi.org/10.1186/s12874-016-0203-6
https://doi.org/10.1186/s12874-016-0203-6
https://doi.org/10.1108/qrj-11-2014-0065
https://doi.org/10.1108/qrj-11-2014-0065
https://doi.org/10.1093/bjsw/bcx008
https://doi.org/10.1080/15017410601029770
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org/
https://www.frontiersin.org/journals/psychology#articles


fpsyg-11-588650 December 13, 2020 Time: 10:52 # 8

Musicka-Williams Copying to Connect and Belong

Kale-Kruger, A. (2011). “Imitation, communion and culture,” in Mimesis and
Science, ed. S. R. Garrels (East Lansing: Michigan State University Press),
111–128.

Klees, S. (2016). A hero’s journey in a German psychiatric hospital. Drama Ther.
Rev. 2, 99–110. doi: 10.1386/dtr.2.1.99_1

Konecki, T. K. (2011). Visual grounded theory: a methodological outline and
examples from empirical work. Rev. Sociol. 41, 131–160. doi: 10.5613/rzs.41.2.1

Landy, R. J. (1993). Persona and Performance: The Meaning of role in Drama,
Therapy and Everyday Life. London: Jessica Kingsley Publishers.

Landy, R. J. (2009). “Role theory and the role method of dramatherapy,” in Current
Approaches in Dramatherapy, 2nd Edn, ed. D. R. Johnson (London: Charles C.
Thomas Publishers), 7–27. doi: 10.1080/02630672.1992.9689810

Landy, R. J., and Butler, J. D. (2012). “Assessment through role theory,” in
Assessment in Drama Therapy, ed. D. R. Johnson (Springfield, ILL: Charles C
Thomas. Publisher Ltd), 148–176.

Leavy, P. (2015). Method Meets Art: Arts Based Research. New York, NY: Guilford
Publications.

Legare, C. H., and Neilson, M. (2015). Imitation and innovation: the dual engines of
cultural learning. Trends Cogn. Sci. 19, 688–699. doi: 10.1016/j.tics.2015.08.005

Legare, C. H., Wen, N. H., Hermann, P. A., and Whitehouse, H. (2015). Imitative
flexibility and the development of cultural learning. Cognition 142, 351–361.
doi: 10.1016/j.cognition.2015.05.020

Malekoff, A. (2015). Groupwork with Adolescents: Principles and Practices, 3rd Edn.
New York, NY: The Guilford Press.

McVilly, K. R., Stancliffe, R. J., Parmenter, T. R., and Burton-Smith, R. M. (2006).
Self-advocates have the last say on friendship. Disabil. Soc. 21, 693–708. doi:
10.1080/09687590600995287

Miller, C. (2017). Practice-based evidence: therapist as researcher, using
outcome measures. Dramatherapy 38, 4–15. doi: 10.1080/02630672.2017.128
8263

Musicka-Williams, A. (2018). Offering space for choice and voice: participant
assent as a creative workshop informed by dramatherapy practice. Creat. Arts
Educ. Ther. 4, 206–213. doi: 10.15212/caet/2018/4/31

Nind, M., and Vinha, H. (2016). Creative interactions with data: using visual
and metaphorical devices in repeated focus groups. Qual. Res. 16, 9–26. doi:
10.1177/1468794114557993

Over, H., and Carpenter, M. (2012). “Imitative learning in humans and
animals,” in Encyclopedia of the Sciences of Learning, ed. N. M. Seel (Boston,
MA: Springer), 87.

Pendzik, S. (2018). Drama therapy and the invisible realm. Drama Ther. Rev. 4,
183–197. doi: 10.1386/dtr.4.2.183_1

Snow, S., D’Amico, M., Mongerson, E., and Anthony, E. (2017).
Ethnodramatherapy applied in a project focusing on relationships in
the lives of adults with developmental disabilities, especially romance,
intimacy and sexuality. Drama Ther. Rev. 3, 241–260. doi: 10.1386/dtr.3.2.
241_1

Tytherleigh, L., and Karkou, V. (2010). “Dramatherapy, autism and
relationship building: a case study,” in Arts Therapies in Schools: Research
and Practice, ed. V. Karkou (London: Jessica Kingsley Publishers),
197–216.

Walmsley, J., Strnadova, I., and Johnson, K. (2018). The added value of inclusive
research. J. Appl. Res. Intellect. Disabil. 31, 751–759. doi: 10.1111/jar.
12431

Weber, A., and Haen, C. (2016). “Attachment-informed drama therapy with
adolescents,” in Routledge International Handbook of Dramatherapy, eds S.
Jennings and C. Holmwood (London: Routledge), 218–229.

Zeal, E. (2011). “Chaos, destruction and abuse: dramatherapy in a school for
excluded adolescents,” in Dramatherapy and Destructiveness, ed. D. H. Dokter
(London: Routledge), 66–77.

Zolkowska, T. (2016). Construction of intellectual disability; (de)construction of
the social role of intellectually disabled persons. Int. J. Dev. Disabil. 62, 213–223.

Conflict of Interest: The author declares that the research was conducted in the
absence of any commercial or financial relationships that could be construed as a
potential conflict of interest.

Copyright © 2020 Musicka-Williams. This is an open-access article distributed
under the terms of the Creative Commons Attribution License (CC BY). The use,
distribution or reproduction in other forums is permitted, provided the original
author(s) and the copyright owner(s) are credited and that the original publication
in this journal is cited, in accordance with accepted academic practice. No use,
distribution or reproduction is permitted which does not comply with these terms.

Frontiers in Psychology | www.frontiersin.org 8 December 2020 | Volume 11 | Article 588650

https://doi.org/10.1386/dtr.2.1.99_1
https://doi.org/10.5613/rzs.41.2.1
https://doi.org/10.1080/02630672.1992.9689810
https://doi.org/10.1016/j.tics.2015.08.005
https://doi.org/10.1016/j.cognition.2015.05.020
https://doi.org/10.1080/09687590600995287
https://doi.org/10.1080/09687590600995287
https://doi.org/10.1080/02630672.2017.1288263
https://doi.org/10.1080/02630672.2017.1288263
https://doi.org/10.15212/caet/2018/4/31
https://doi.org/10.1177/1468794114557993
https://doi.org/10.1177/1468794114557993
https://doi.org/10.1386/dtr.4.2.183_1
https://doi.org/10.1386/dtr.3.2.241_1
https://doi.org/10.1386/dtr.3.2.241_1
https://doi.org/10.1111/jar.12431
https://doi.org/10.1111/jar.12431
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org/
https://www.frontiersin.org/journals/psychology#articles

	``We Copy to Join in, to Not Be Lonely'': Adolescents in Special Education Reflect on Using Dramatic Imitation in Group Dramatherapy to Enhance Relational Connection and Belonging
	Introduction
	Design and Method
	Context and Familiarity
	Participants
	Consent Process
	Ethical Approval
	Research Aims/Focus
	Group–Work Activities

	Data Generation Through Creative Interviewing
	Data Analysis

	Results
	Final Grounded Theory
	Key Theoretical Concepts
	Enhancing Imitative Flexibility

	Discussion
	Psychological Benefits of Imitation
	Imitation and Belonging
	Imitation and Adolescence
	Imitation and Role Development
	Overcoming Social Ostracism

	Recommendations for Practice
	Imitation as a Core Process
	Working Therapeutically With Dramatic Imitation
	Limitations

	Conclusion
	Data Availability Statement
	Ethics Statement
	Author Contributions
	Acknowledgments
	References


