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To develop a reflective tool for promoting teacher effectiveness among preservice EFL teachers, this article seeks to investigate the effectiveness degree of an EFL teacher as it is being depicted in a popular TV show. This is conducted using the Stronge teacher evaluation system to assess the main character’s level of effectiveness as an EFL teacher (Mr. Brown) in the Mind Your Language TV show. Drawing upon the intersection of the character’s effectiveness within the framework of characterization, representation, and perceived realism theory, a qualitative research method involving seven performance indicators of the Stronge teacher evaluation system was adopted to assess the main character. The findings showed that the character is a highly effective EFL teacher because his personal and professional characteristics are evidenced in the evaluation system’s seven performance standards. This suggests that the Show can be used as a reflective tool by preservice EFL teachers to construct and enhance their professional identities and instructional practices. This work contributes to the existing knowledge of teachers’ representation in movies and its implication in preservice EFL education by providing the first study on the representation of EFL teachers in a TV show. A future research direction is also presented.
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INTRODUCTION

The question of what constitutes an effective teacher’s personalities has been a subject of debate in the past decade (Rockoff et al., 2011; Ansari and Malik, 2013). This is owing to the belief that the effective learning of students depends on effective teaching of teachers (Alrefaee and Al-Ghamdi, 1987). Therefore, teachers need to be well aware of the objectives, goals, as well as other stakeholders’ and students’ expectations to which they are deemed to live up to (Mazandarani and Troudi, 2021). It can be observed that adjectives such as good, quality, and competent have been adopted interchangeably to describe excellent educators in several studies (Gower and Byrne, 2012; Miller, 2012; Goodwin and Kosnik, 2013). Common specific conduct and dispositions have been found among highly effective teachers. This includes the ability to use different approaches and strategies needed to improve students’ learning and achievement (Stronge et al., 2011) and possessing personal attributes such as perseverance and dedication in fighting for one’s beliefs, a willingness to take risks to achieve students’ academic goals, and pragmatism (Colker, 2008). Some experts also think that effective teachers should add instructional strategies (Harding and Parsons, 2011), classroom management (Gordon, 2012), and knowledge of the subject matter (Stronge and Tonneson, 2012) to their attributes and teaching practices. Nevertheless, considering the dynamic role of teaching and the variety of contexts in which teachers work (Lewis et al., 1999), there is no direct formula for what makes a teacher effective (Whitaker, 2013).

Over the years, the nature and purpose of teacher evaluation have evolved from a moralistic and ethical perspective that focuses on personal attributes to comprehensive learner-centered and classroom-based assessment (Ellett and Teddlie, 2003) and a system that supports the professional growth and performance accountability of teachers (Stronge et al., 2008). The latest and most widely adopted comprehensive teacher evaluation instrument is the Stronge teacher evaluation system developed from extant research related to effective teachers’ qualities (Stronge, 2012). Its effectiveness in assessing the qualities of teachers in various dimensions has been reported in different contexts (Grant et al., 2013; Schoenlank, 2017; Lynch, 2019). Regarding teacher effectiveness evaluation in EFL/ESL higher education contexts, notable evaluation instrument is based on the learners’ perception of their teachers in the aspect of English proficiency, pedagogical knowledge and socio-affective factors (Park and Lee, 2006). Another perceptive study involves investigating Iranian EFL teachers’ perceptions and attitudes toward teachers’ wants, likes, dislikes, and ideals as to what constitute language teaching (Mazandarani and Troudi, 2021). Given the Stronge evaluation system’s efficacy in helping school administrators to communicate with teachers regarding their instruction in several disciplines (Schoenlank, 2017). It will be interesting to study its effectiveness in evaluating an EFL teacher to promote accountability in EFL education, measure the progress of EFL learners, and the monitoring of EFL teacher quality (Superfine et al., 2012).

In the area of education, many studies on how teachers are represented in movies have been conducted. According to Raimo et al. (2008), teachers in film roles are portrayed as optimistic, sentimental, and unrealistic people (Burbach and Figgins, 1993), sensuality and sexploitation of teens (Hill, 1995; Bauer, 1998), curriculum and instruction paradigm changers (Dalton, 1995; Lasley, 1998). With respect to teachers in different disciplines, movies on physical education (Barbero and Rodriguez, 2017), music (Brand, 2001), English literature (Kurniadi, 2017) teachers have been produced. Moreover, a group of researchers has explored and analyzed teaching strategies adopted by a teacher in the movie Freedom Writers (Zulfian et al., 2018). The key objective underlying these studies is to serve two functions. Firstly, they are used in teacher training for reflective practice (Nugent and Shaunessy, 2003). This is because movie offers surrogate experience upon which to develop an educational philosophy since most preservice educational programs do not have sufficient teaching experience to reflect (Ryan and Townsend, 2010). Secondly, they are a valuable tool to foster learning in a classroom due to their audiovisual nature that stimulates emotions (Blasco et al., 2015). This is due to the affordance of moving images in films through a story or plot that provides a complete communicative situation. Such affordance stimulates interest and motivation vital for successful learning (Guest, 1997). In sum, there seems to be a reciprocal relationship between education and school movies.

Mind Your Language is a British sitcom created by Vince Powell and produced and directed by Stuart Allen. The TV show, which was aired between 1977 and 1979, has three seasons. The sitcom plot is centered on Jeremy Brown, a British EFL teacher who helps his immigrant students to learn English language and its culture. Given the EFL pedagogy of laughter that the Show and its protagonist offers to its global audience (Ellingson, 2018). It can be hypothesized that Mr. Brown’s character in the sitcom can be used to model a highly effective EFL teacher, which can serve as a reflective instrument for students in preservice EFL education. Thus, this study evaluates the effectiveness level of Mr. Brown as an EFL teacher in the Mind Your Language TV show by using the Stronge teacher evaluation system. The remaining part of the paper begins with the design of the theoretical framework, followed by reviewing the literature, methodology, results, and discussion and finally, the conclusion, which gives a summary and critiques of the findings. This study provides an exciting opportunity to investigate the personalities and instructional practices of a typical EFL teacher. This is critical to understanding how a teacher should deal with the learners and meet their teaching expectations (Alzeebaree and Hasan, 2020). The identified personalities can also be used as a reflective tool in preservice EFL education and promote instructional accountability among EFL teachers in public schools.


Theoretical Framework

A character is an individual or other being in a story (such as a novel, play, television series, film, or video game) (DiBattista, 2011). Characters should be plausible and consistent (Faisal, 2011). Alternatively, characterization is the method and process of creating and developing character in fiction (Latif, 2016). Jones (1968, p. 84) notes that characterization is the depiction of an individual’s explicit images. Thus, the true picture of the characters involved in the story is portrayed through their actions, physical appearance, social status, social relationship, and personality of the main characters.

A representation is a written, audio, or visual portrayal of something or an individual (Beltrán, 2018). This term also refers to what picture and written-texts represent, the interpretation that they conceivably express, and how they come to adopt those meanings. It is pointed out that the study of representation also includes a long tradition of critique of how various social groups and identities have been represented in the popular culture more broadly. The author listed some scholarship such as feminist studies and critical race studies, which approach representation with a primary focus on gender, race, ethnicity, sexual orientation, colonization, and its aftermath, class, and ability. Finally, the author stated that one of the critical approaches to studying representation is image analysis. An approach to learning representation that examines media images is one of this study’s primary research methods.

In a summary of Hall (2012), readers and audiences perceive media content as realistic, judge it to be like real life in some meaningful way or respond to it as though it were real. These perceptive responses may depend on the content’s characteristics, such as its theme and genre, which are not fully determined. The author highlights various popular forms of perceived realism. This includes factual realism (whether what is portrayed happened), social realism (whether what is shown is like what one would expect to find in the real world), and narrative realism or narrative coherence (whether the events within a story are well explained and consistent). An empirical study has investigated the social effects of realism on TV messages (Taylor, 2005). The study reveals that the effects on viewers are more important if the message content is perceived to be real rather than fictional (Pouliot and Cowen, 2007). A study has also shown that perceived factuality is likely to influence viewers’ involvement with an audiovisual stimulus, which causes the high intensity of emotional responses (Murry and Dacin, 1996).

In order to evaluate Mr. Brown as an effective EFL teacher, it is essential to analyze his character using the method of characterization. Variables such as his physical appearance, social status, personality, and relationship with students will be considered for the analysis. The researcher will capitalize on the fact that there is yet to be a study on how EFL teacher is represented in popular culture. Thus, based on representation theory, the writer will explore how image media depicts an EFL teacher’s professional and personal characteristics. Lastly, considering the strong connection between reflection and emotion, the researcher will justify the adoption of film for reflective practice. This is based on the notion that factual realism with an audiovisual dimension of perceived realism is potent enough to stir up emotions needed for reflection among preservice EFL teachers. Finally, the successful evaluation of the main character using the Stronge teacher evaluation rubric will demonstrate the role of social realism in the Show. The Show reflects issues that are germane to themes in the real world of EFL education.

Thus, as shown in Figure 1, my research will be intersecting an effective EFL teacher within the theoretical framework of representation, perceived realism, and characterization. It is where these theories overlap my specific research focus is positioned as demonstrated in the following Venn diagram:
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FIGURE 1. Theoretical conceptualization of an effective teacher in popular culture.




Literature Review

A large and growing body of literature has investigated good teacher’s attributes and practices. Some view good teachers as professionals with constructivist principles and are committed to facilitating deep, engaged, experientially based, empowering, reflective, and lifelong learning among their students (Duarte, 2013). This view is supported by Harding and Parsons (2011), who writes that a teacher’s pedagogical knowledge depends on his or her ability to engage learners, mediate and negotiate students to participate in their learning actively. Views on the competency and personality of good teachers have been expressed by seeking the opinions of fellow teachers. In a study conducted among early career teachers in Canada, good teachers are described in terms of their core competence (classroom management, adaptive teaching practice, and knowledge of teaching resources) and attribute (optimistic, contributing to the school community, and passion for teaching) (Bernard, 2015). Similarly, a study conducted through an observational analysis concluded that an effective teacher should possess instructional delivery skills, student assessment skills, classroom management skills, and pleasing personalities (Stronge et al., 2011). With regard to the characteristics of EFL Teachers, Park and Lee (2006) compared the opinions of high school English teachers and their Korean students. The study showed that while teachers emphasized the importance of English proficiency, students prioritized pedagogical knowledge. Conversely, Alzeebaree and Hasan (2020) reported that Kurdish high school students placed more importance in English proficiency. Practices such as reading English well, managing classroom properly and being confident and having self-control are also regarded as the quality of effective EFL teachers. It can be argued that there is a copious of studies on the characteristics of an effective teacher. The gap in the literature is the degree of effectiveness of an EFL teacher.

The relevance of teacher performance evaluation is centered on its capacity to foster educational reforms (Stronge, 2018) and as a tool to improve instructional strategies (Goldrick, 2002). For example, it can be used to ascertain the training needs of a teacher by identifying the strengths and inadequacies to facilitate further professional development (Santiago and Benavides, 2009). According to the authors, it can also serve as a tool to make teachers accountable for their performance and relates the level of performance to different actions taking during their career. The past decades have seen publications on the historical evolvement of a teacher evaluation system. For example, the Hay McBer model of teacher effectiveness (McBer, 2000), which introduces “professional characteristics,” “teaching skills,” and “classroom climate” as measures of teacher effectiveness (p. 6), Campbell et al.’s (2003) conception of differentiated model, discussing five domains of difference between their proposed differential model and those of others, and Cheng and Tsui’s (1999) multimodels of teacher effectiveness are a combination of seven models of teacher effectiveness. The most popular one is the Stronge Teacher Effectiveness Performance evaluation standard (Stronge, 2012). It is a comprehensive uniform evaluation system that involves the teacher evaluator (principal or supervisor), and leaders. Its popularity in over 20 countries is based on its uniform evaluation for teachers, principals, and leaders, its comprehensiveness and easy implementation of its seven research-based professional standards custom design for teachers, result-based standards for assessing students’ progress and promoting instructional accountability (Stronge and Tonneson, 2012). Lastly, a study has focused on teachers’ attitudes toward an evaluation system (Paufler and Sloat, 2020). A similar study in the Iranian EFL context revealed that items such as transparency, fairness, multiple measurement, formative evaluation, and cognizance of unequal power relations are critical for an effective evaluation system (Mazandarani and Troudi, 2021). However, far too little attention has been paid to the application of existing teacher evaluation systems in EFL education.

Most current researchers are paying attention to how teachers can acquire character traits critical and essential for successful teaching. The impact of Mindfulness Meditation (MM) on trait personality characteristics is one of the primary studies (Fabbro et al., 2020). MM has been proven to foster positive improvements in teachers’ personality/character traits and self-concept (Campanella et al., 2014; Crescentini and Capurso, 2015). One of the most common instruments employed in this line of study has been the Big Five Personality Inventory BFI) (Costa and McCrae, 1992), addressing five different personality traits: (a) extraversion (related to positive affectivity and sociality); (b) neuroticism (reflecting negative affectivity, such as anxiety or depression); (c) agreeableness (encompassing empathy, cooperation, and altruism); (d) conscientiousness (related to self-discipline, self-efficacy, and control); and (e) openness to experience (reflecting curiosity for cognitive exploration). The instrument has been used to examine preservice teachers’ personality trajectories (Corcoran and O’Flaherty, 2016) and compare the personality traits of preservice elementary school teachers in Spain and Turkey (Perkmen et al., 2018). These established studies have important implications for developing personality traits critical for effective teaching practices in ESL/EFL education.

Teachers’ public perceptions are influenced mainly by popular culture (Dalton, 2010), and especially movies (Resnick, 2018). That explains the copious of studies on constructing teachers’ identity by the media (Farhi, 1999; Kirby, 2016). Teachers are portrayed as heroic (Farhi, 1999) and professionals that persevere during frustration (Edelman, 1990, p. 18). The trajectory of teacher representation in movies has also been argued on how male and female teachers were depicted. In contrast to male teachers who are shown to possess masculine power in a social space, female teachers are portrayed as professional in conflict with maternal and allure powers in a domestic space (Dalton and Linder, 2008). Recent representation is now focusing on the concept of “goodness” or “highly effective teacher” (Dalton, 2013). Some authors focus on the personal attributes of teachers in the movie, like Ms. Sinclair (Kurniadi, 2017). In the same vein, Zulfian et al. (2018) depict teaching strategies and class management skill demonstrated by a teacher in a movie like (Freedom Writer). In sum, these studies provide important insights into how teachers’ personalities and professional practices are constructed in film.

Reflection is regarded as a vital core practice in preservice teacher education (Robichaux and Guarino, 2012). One effective way to promote reflection in this program is to use films as the platform to stimulate interest, motivation and reflection (Ryan and Townsend, 2010). Various studies have demonstrated the positive role of films in enhancing the professional practices of student teachers. Tan (2006) found that films help students to reflect on their personal beliefs and assumptions, solve their personal and professional obstacles and apply the implications to the local context, then meet their students’ specific educational needs, and finally, review and change personal instructional goals, methods, and resources. A study design to help student–teachers to reflect on their complex and sensitive aspect of teacher identity involves identifying educational taboos in Half Nelson and All Things Fair (Van Beveren et al., 2018). The result shows that the rhetorical perspective adopted as a methodological approach helps students to identify and understand the complex and sensitive aspects that affect teaching and teachers’ identities. In a nutshell, student–teachers can develop their professional identity through admired teachers’ depicted in media images (Kirby, 2016).

Given this backdrop, there is a lacuna in the literature with regard to reporting EFL teacher’s representation in films and the application of teacher performance evaluation system (TEPES) for assessing EFL teacher effectiveness. Thus, having identified Mind Your Language TV show as the only existing sitcom that depicts the personal and professional characteristics of a typical EFL teacher, the questions underlying this research was:

What is the effectiveness level of Mr. Brown (an EFL teacher) in the Mind Your Language TV show using Stronge teacher evaluation system?



MATERIALS AND METHODS


Research Design

Previous studies on movie rely on researcher’s interpretation. The methodology used by the investigator is qualitative descriptive research. In a qualitative research design, the meaning is not explicitly revealed, but it is constructed (Schreier, 2012). The study is intended to decode the signs that cause the main character “Mr. Brown” to be a real representation of an effective EFL teacher in the TV show “Mind Your Language.” Sandelowski (2000, p. 4) says that qualitative descriptive designs are typically an eclectic but realistic and well-considered mix of sampling, and data collection, evaluation, and representational techniques.



Source of Data

The data for this analysis was extracted from episodes of Mind Your Language. It is a British sitcom that premiered on ITV in 1977. It was produced by London Weekend Television and directed by Stuart Allen. Three series were made by LWT between 1977 and 1979 and briefly revived in 1985 (or 1986 in most ITV regions) with six of the original cast. The Show is set in an adult education college in London and focuses on the class in English as a Foreign Language directed by Mr. Jeremy Brown (Barry Evans), who is the main character. The plot of Mind Your Language focuses on Jeremy Brown, an EFL teacher who works at a school managed by Dolores Courtney, and his experiences that his students to learn English and its culture. It is a show of over 40 episodes with four seasons. The sitcom was chosen as a source of data collection because it provides EFL pedagogy of laughter to its global audience (Ellingson, 2018). That is, the Show as an edutainment adopts humor to teach and motivate viewers across the world to learn English and its culture. This reduces anxiety, tension, and stress (Berk, 2000) critical for successful passive learning of English among the viewers (Garner, 2006).



Instrumentation

Concerning EFL teacher effectiveness, parameters such as English proficiency, pedagogical knowledge, and socio-affective factors have been adopted (Park and Lee, 2006). However, the instrument is developed based on the perception of learners. It does not take account of fellow teachers and school administrators, nor does it involve teachers’ self-perception. This drawback has led to the creation of Teacher Performance Evaluation System (TPES) by James Stronge (Dinwiddie County Public Schools, 2012). TPES is a rational and rigorous evaluation system that provides sufficient detail and accuracy so that both teachers and evaluators reasonably understand job expectations. It uses a two-tiered approach to define teacher performance expectations consisting of seven criteria and multiple performance metrics. Teachers will be graded based on the performance standards using performance appraisal rubrics. This instrument’s choice to assess the character is based on its robustness in covering all dimensions of teacher quality, its popularity as well as acceptability in over 20 countries (Stronge and Tonneson, 2012). Reference to the dimensions of a past instrument developed by Park and Lee (2006) overlap with some of the performance indicators of Stronge’s instrument. However, the latter’s instrument does not cover EFL teachers’ professionalism, an aspect critical for assessing their professional relationship with other teachers and school and student progress, which serves as a self-assessment skill that helps teacher measure student learning progress. The TPES provides a balance between structure and flexibility (Dinwiddie County Public Schools, 2012). According to the source, it is prescriptive in that it describes common purposes and standards, thereby guiding effective instructional practice. Furthermore, it provides flexibility, thereby allowing for creativity and individual teacher initiative. Stronge et al. (2008) argued that the tool was initially developed to promotes teachers’ professional development and performance accountability as well as schools’ improvement. Also, Dinwiddie County Public Schools (2012) believed that the performance indicators are constructed to illustrate observable, tangible behaviors for each standard. They are the types of performance that will occur if a standard is being fulfilled.

Furthermore, the list of performance indicators is not exhaustive. In other words, it is not supposed to be prescriptive or a checklist. However, based on the number of indicators meet in each performance standard, teachers will be rated in the order of highly effective (teacher surpasses the established standard), effective (teacher meets the expected standard), partially effective (teacher is often performing below the established standard), and ineffective (teacher perform consistently perform below the established standard), respectively. For example, an effective teacher is expected to meet the indicators in each of the seven performance standards. Thus, Stronge Teacher Effectiveness Performance Evaluation System (STEPES) was adapted to evaluate Mr. Brown as an effective teacher. In formulating the Performance Standard Indicators (PSI), and the accompanying evidence for each standard, the discipline (EFL), previous classroom observation form adopted in different contexts (Dinwiddie County Public Schools, 2012) and the age group (adult) were considered. Stronge (2012) checklist is divided into seven performance standards (professional knowledge, instructional planning, instructional delivery, assessment of/for learning, learning environment, professionalism, and student progress). Each performance standard and the corresponding indicators are adapted and redefined as follows:

Professional knowledge: The teacher demonstrates an appreciation of the curriculum, subject matter, and the formative needs of students by providing relevant learning experiences.

Instructional planning: The teacher plans to use the school’s curriculum, appropriate methods, tools, and data to meet the needs of all students.

Instructional delivery: The teacher promotes learning by utilizing an assortment of instructional techniques to meet students’ needs.

Assessment of and for student learning: The instructor systematically utilizes all relevant information to assess student academic progress, guide instructional content, and delivery methods and provide students with timely feedback.

Learning environment: The instructor makes use of tools, routines and procedures to provide an atmosphere that is respectful, constructive, secure, student-centered, and conducive to learning.

Professionalism: The teacher is committed to professional integrity, communicates efficiently, takes responsibility for professional development and participates in it, and resulting in better students’ learning outcome.

Student progress: The teacher’s job results in acceptable, and measurable student academic progress. That is, teacher’s mandate to foster students’ learning is fulfilled.



Data Collection Procedure and Justification

The procedures of data collection used are visual observation and documentation. In analyzing the data, the descriptive analysis technique is used to identify and analyze the teaching strategies and the teacher’s personality in the Show. Among the four seasons aired during the chosen period, three were selected for analysis. This is because the fourth seasons’ unavailability on YouTube (the most extensive video sharing and depository in the world). The YouTube playlist of the Show uploaded by Daily Laughter, Asian Streysart, and other individuals were chosen interchangeably for analysis in missing episodes. Season 1, 2, 3 have 13, 8, and 8 episodes, respectively. Suppose one of the episodes selected as part of a multiple-part episode, all episodes from the series were considered and analyzed. The number of selected episodes was based on a study by Manganello et al. (2008) that sampling seven episodes from a TV season was necessary to draw character-based conclusions. This research represents a much more robust and systematic approach than this recommendation, similar to Lasekan (2021) method.

Mind Your Language was chosen because it is the only existing TV show that depicts an EFL teacher’s character. The TV Series’ choice over a movie is based on the fact that the latter offer more elaborate content for analysis, being a 3-year TV show with over 40 episodes. The investigator viewed each meaningful contact exchange multiple times. First the researcher watched the entire episode, taking notes on which interaction met the evidential characteristic and teaching techniques formulated in the checklist of Stronge Teacher Effectiveness Performance Evaluation. The researcher transcribed the correspondence between the instructor and a student or students in the second viewing. The researcher took notes on the interaction meaning in the final viewing, subtle verbal intonations, and any non-verbal images. Next, each of the main interactions was coded and corresponded to the seven performance standards. Professional knowledge, instructional planning, instructional delivery, assessment of/for learning, learning environment, and professionalism and student progress.



Data Analysis

In this study, the qualitative content analysis research method was used, and the data analysis is conducted according to the adapted procedures put forward by Lacko (2011). The first step in content analysis is the determination of research objectives. In this study, the researcher’s main objective was to portray Mr. Brown’s character in Mind Your Language TV show as an effective teacher using STEPES as a checklist for evaluation. The researcher aimed to identify the teaching strategies and characteristics of the main character that match the seven performance standards of the evaluation system.

The essential unit of the investigation was analyzing of the interaction between the teacher and students. The interaction had to have lasted at least 5 s to count as important and is expected to be crucial for advancing the story. Significance assessments are based on the rationale of Ye and Ward (2010) analysis unit.

Manifest and latent content analysis were the data analysis used in this report. They are described in details as follows:

Manifest Content Analysis: It refers to the process of encoding visible or surface content (Neuman, 2000). In other words, quantitative content analysis entails categorizing the material according to predefined and precise characteristics (Dowler, 2004).

Latent Content Analysis: It involves the process of determining the underlying, implicit meaning of a text’s content (Neuman, 2000). Thus, the meaning of words, phrases, or terminology is subjective, necessitating some semantic analysis (Dowler, 2004).

Using a single coder for this study is justified and reliable because the coder is knowledgeable about the subject matter (Campbell et al., 2013). The researcher’s knowledge is based on years of watching every episode of the series. Similar to study conducted by Lasekan (2021), several steps were taken as a lone researcher to improve the analysis’s reliability. This includes discussing the coding and analysis with other colleagues who are strong followers of the show. This process which is called “member checking” entails sharing coded field note excerpts and discuss coding and analysis helps in reconciling views on the rating of professional and personal characteristics depict by Mr. Brown (Burant et al., 2007).

In this study, with the help of the Stronge Teacher Effectiveness Performance checklist (Stronge, 2012), explicit categories were developed for the analysis of Show. This involves interpreting and matching with adapted Stronge’s proposed evidential traits and strategies of each performance standard with personal characteristics of the teacher and its teaching strategies in both in-class and out-class. This is followed by coding of manifest and latent themes. The researcher matches the themes with the evidential characters and teaching strategies of each performance standard.

To determine the degree of effectiveness of Mr. Brown as an EFL teacher, a seven-point Likert scale ranging from ineffective (1), lowly effective (2), slightly effective (3), neutral effective (4), moderately effective (5), very effective (6), and highly effective (7) (Joshi et al., 2015). The scale is used to correspond to the TEPES 7 performance standards. Therefore, the total number of personal or professional characteristics of Mr. Brown evidenced in all the performance standards determines his effectiveness as a teacher.



RESULTS

This study identifies and evaluate the personal and professional characteristics of Mr. Brown in the “Mind Your Language” TV show using Stronge teacher evaluation system. As shown in Supplementary Table 1, evidence from different observation forms of each performance standard and the corresponding indicator revealed that Mr. Brown is a highly effective EFL teacher.

Professional knowledge involves teachers showing an understanding of the subject and meeting the need of the students. Mr. Brown knowledge of English as a native speaker of the language and its qualification as an EFL teacher is expressed in Season 1, Episode 1. The school principal claimed that she requested a female teacher, but the Ministry of Education sent her a male teacher. Thus, for working with the Ministry of Education, it can be argued that Mr. Brown is qualified and licensed EFL teacher. Regarding the establishment of English communication to ensure that students needs are met as adult learners, Mr. Brown adopts the concept of repetition by checking students’ understanding. He is also aware that the students are immigrants in Britain; thus, they should learn and practice tasks that helps them to communicate easily in British society. For example, he gave them a task that is suitable for an adult. They were asked to do sightseeing tour in England to practice their English conversation.

Instructional planning is the second performance standard. The indicator includes a paced lesson, creating a lesson that causes critical thinking and adapting the curriculum to meet the students’ needs. With the way the teacher instructs, it suggests that the teacher plans his lesson before the class begins. For example, the Crossroad Game for class activity was prepared on the blackboard before the beginning of the class. In Season 2, Episode 2, Sentence Structure development was taught systematically. That is an indication that the lesson was systematically planned. Also, the teacher adopts the standard curriculum to meet student needs. This is manifested in Season 1, Episode 2 when he justified his personalized curriculum to the Ministry of Education’s local inspector.

Instructional delivery centered mainly on the strategies adopted by Mr. Brown. This includes using questioning techniques on a wide variety of topics. Topics such as music, the royal family of England and Shakespeare were adopted to teach British culture. This helps in facilitating a higher level of thinking. The teacher helps the students in providing feedback to each other. Being a multicultural class, the students collaborate by helping each other interpret and explain the teacher’s idea in the classroom. In addition, numerous instructional strategies such as the art of conversation, joke, game, debate, and excursion were adopted to facilitate learning inside and outside the classroom.

Assessment of/for learning focus on a systematic way of providing feedback to students and measuring students’ progress. One of the scenes shows how the teacher gives feedback to students based on the previously assigned homework. Students were also informed about the structure of their lower Cambridge examination. With respect to preparing students for the final exam, a mock is given as a formative test to prepare students for the final exam.

Learning environment involves creating a conducive environment for effective learning. Being a classroom full of students from different countries, maintaining an inclusive environment to make the student comfortable in the classroom is critical. Arranging the class in a manner to facilitate effective learning is also demonstrated. For example, the classroom is rearranged by asking two students to sit in front of the class while using the art of conversation to facilitate speaking practice. The teacher respects his Japanese student by greeting him Japanese to promote cultural acceptance. An inclusive classroom is shown when extra attention is given to new students with lower level of English proficiency. Several occasions revealed how conflict is resolved between students from different cultures and religions. Especially between a Sikh and Muslim student. An atmosphere where students provide one another moral support for learning through encouragement was revealed in the Show.

Professionalism as one of the performing standards of a good teacher involves teachers upholding and committing to professional learning. The main character does not demonstrate this practice. Still, professional ethics concerning manner and dressing are revealed in the Show. The teacher is seen dressing professionally throughout the Show. An ethical relationship is also maintained with all of his students, especially toward a student expressing an unsolicited flirtatious attitude toward him. Several instances are also shown when teacher communicate with the family member of his student to resolve their personal problems. Thus, he can be described as a caring teacher. Furthermore, a professional and collegiate relationship is built between the teacher and principal to improve student learning. For example, the principal and teacher work together on how to improve students’ learning outcomes.

Student progress involves assessing the work of the teacher result in an acceptable and appropriate student academic progress. The Show demonstrates evidence in the improvement of one of the student’s oral communication named Jamila. The student was not fluent in the first season of the Show, but she becomes fluent by the end of the second season. The teacher is also monitored continuously by the principal to ensure that the goal of fostering the students’ English proficiency is fulfilled.



DISCUSSION

It is interesting to know that the main character is a highly effective modern EFL teacher. This is because Mr. Brown fulfilled the standard performance indicator of each of the seven performance standards. This includes professional knowledge, instructional planning, instructional delivery, assessment of/for learning, learning environment, professionalism, and student progress. That implies Mr. Brown as an EFL teacher has sustained high performance over period of time, his behaviors have strong positive impact on learners and school climate and can serve as a role model to other EFL teachers (Stronge, 2018). In other words, based on the set standard to assess Mr. Brown’s effectiveness as EFL teacher, the character depicts all the PSI except in the area of pursuant of professional development and following the local curriculum in the Show. The inadequacy of the latter was justified through the need to use personalized curriculum to meet the students’ specific needs. In sum, the effectiveness level of Mr. Brown as an EFL teacher, which is established through the analysis of his character provides a clear understanding of how the profession is represented in a popular culture. Theoretically, the researcher has succeeded in depicting the character (DiBattista, 2011) of Mr. Brown as an EFL teacher through its interaction with the students in the Show. As a result of this, the representation (Beltrán, 2018) of an EFL teacher can be understood in the TV show. The teacher’s positive assessment with the use of Stronge TEPES is a demonstration of perceived reality (Hall, 2012), which is capable of stirring up the emotion needed for reflective practice among preservice teachers. This study is consistent with previous research on the role of film in shaping the belief system of people (Mariani, n.d.).

In consistence with the study conducted by Zulfian et al. (2018), some of the teaching strategies adopted by Mr. Brown in this work are similar to the ones identified in the Freedom Writers movie. This included games, field trips, and class discussion. However, in contrast to previous findings (Brand, 2001; Barbero and Rodriguez, 2017), this is the first study to evaluate the effectiveness of an EFL teacher by considering a TV Series that avail the considerable amount of content for identifying the characteristics of the teacher. In addition, unlike the previous study that focuses on a teacher’s personality (Kirby, 2016), this study adopts a robust and well-acceptable approach to evaluate the effectiveness of a teacher by considering both the personalities and other significant criteria that define a 21st-century teacher. Moreover, the TEPES as an instrument is validated in EFL education because some of its performance standards is similar to previous tool developed by Park and Lee (2006) to assess the characteristics of EFL teachers. The overlap items in both instruments are encapsulated in the subject matter knowledge, pedagogical knowledge, and socio-affective skills identified by the authors, and it has been used to assess the perception of Kurdish high school students toward the characteristics of their EFL teachers successfully (Alzeebaree and Hasan, 2020). Therefore, adopting TEPES to evaluate EFL teachers is effective in identifying the key competencies of an EFL teacher.

Having established Mr. Brown as a highly effective EFL teacher, it can be argued that the Show is a valuable popular culture that perpetuates the personalities, teaching strategies, classroom management, and professionalism of an English teacher. As a highly effective EFL teacher, Mr. Brown can serve as a role model to other EFL teachers. That is, his personalities can be used to promote reflective practice among preservice English teachers through journal writing, which is an efficient way to boost reflections after the students have watched the visual (Holly, 2002). The character of Mr. Brown can be used to carry out self-examination of one’s aims, beliefs, assumptions, and actions (Pollard and Tann, 1987), resolve one’s own personal and professional obstacles (Dewey, 1933), understand the socio-cultural implications of teaching and learning (Zeichner and Liston, 1987) and modify one’s skills in response to the learners’ needs (Darling-Hammond, 2000). Such reflections will empower a preservice teacher to develop their intellect and learn autonomously to unravel the effective approach to teaching EFL learners. Furthermore, this Show can trigger reflection regarding the education myth (Van Beveren et al., 2018). For example, a debate on teachers’ gender staminality to work in a harsh condition was mentioned in the Show. The principal’s initial belief is that Mr. Brown will not last in his teaching job because he is a man. However, the Show proves otherwise by portraying a male’s capability to teach EFL effectively in a chaotic and multicultural classroom. Finally, the character of Mr. Brown is suitable enough to teach and promote teacher effectiveness in preservice and in-service EFL education. Other than the adapted teacher evaluation system of Stronge, the researcher can argue that if the students were to evaluate Mr. Brown, they would have rated him as a good teacher. Their rating would have been based more on his personality rather than his pedagogical skill or qualification to teach English. For example, In Season 3, Episode 4, the students fought for Mr. Brown’s reinstatement when he temporarily lost his job while he was trying to secure a better-paid job in another school. According to one of the students, she testifies, “a new teacher won’t be as nice as Mr. Brown.” With respect to the local inspector official from the Ministry of Education, Mr. Brown is commended as a remarkable man for his teaching style. The official says in Season 1, Episode 2, “His teaching methods may be revolutionary, but they appear to be working.” Another profound practice shown by the main character is assigning homework as a positive reinforcement to improve learning outcomes. The writer observes that students are interested in English, but they are easily distracted during classroom activities. Thus, whenever students are not making significant progress in their learning or causing a distraction during class activities, the teacher assigns more homework to his students as a form of positive reinforcement. Another important practice is the taking of attendance at the beginning of the class. It can be argued that the teacher understands the importance of attendance so that the learning outcome can be expedited. Finally, it is essential to reveal the flaws of the teachers. These flaws are related to his professional ethics. In Season 1, Episode 2, the teacher was seen coming late to the class. Also, while the principal was testing the students’ progress of learning in the teacher’s presence, Mr. Brown was trying to provide answers to the students so that they could answer the principal’s question. Thus, even though he can be considered a quality teacher by an acceptable and standardize teacher evaluation system, the teacher still have flaws that can trigger reflection among preservice teachers, which helps them change or modify their values, beliefs, and actions (Tan, 2006).

As mentioned in the literature, studies have identified an effective EFL teacher’s characteristics based on perceptive views of EFL learners in different contexts (Mazandarani and Troudi, 2021). The identified personality traits portrayed by Mr. Brown are consistent and overlap with those of Park and Lee (2006), who identified pedagogical knowledge, English proficiency and socio-affective skills as characteristics of effective teachers. These findings may help EFL teacher to understand how they can be dealing with the learners and also meet their teaching expectations (Alzeebaree and Hasan, 2020).

The identified personal attributes in this study have offered an opportunity to investigate the development of personality traits among EFL teachers. Given a considerable amount of literature that has been published on the role of MM in boosting teachers’ personalities (Crescentini and Capurso, 2015; Fabbro et al., 2020), little is known about its application in ESL/EFL education. Thus, a further study focusing on operationalizing MM for the formation of identified personal and professional traits among EFL teachers is suggested.

One of the critical factors responsible for the popularity of implementing the Stronge TEPES (2006) is the increasing demand for instructional accountability among teachers in several contexts (Lynch, 2019). According to the author, the demands speak to higher instructional expectations and the need for the school administrator to be abreast of instructional practices occurring in the classroom more diligently. In its application, numerous school administrators believe the evaluation system is valuable in communicating with teachers regarding their instruction (Schoenlank, 2017). As far as this study is concerned, TEPES has been proven to be efficient in evaluating the effectiveness of an EFL teacher. That suggests that the system can catalyze English class improvement, professional growth, and performance accountability of teachers (Stronge et al., 2008). Moreover, this instrument can help school administrators to set higher expectations for teaching and learning English at public and private schools. They will help English teachers carry out purposeful discussions that will yield good results in teaching and learning English (Zarei et al., 2019). In addition, the evaluation system can be used to foster reforms (Stronge, 2018) and enhance instructional strategies in ESL/EFL education (Goldrick, 2002). Moreover, it can serve as a tool to carry out the Strengths, Weaknesses, Opportunities, and Threats (SWOT) analysis of EFL teachers to facilitate their professional development and make teachers accountable for their performance (Santiago and Benavides, 2009).

The sitcom and its protagonist were chosen as sources of data collection because it offers EFL pedagogy of laughter to its global audience (Ellingson, 2018). The current study has shed more light on how Mr. Brown uses jokes and humor to carry out his English instruction and management of the classroom. That speaks to the importance of using appropriate humor to facilitate foreign language learning in the classroom (Jansson, 2016). Also, Mr. Brown exceptional skill in using a game to facilitate language learning confirmed the pertinence of his teaching practice in the 21st-century classroom. This practice further supports the importance of ludic pedagogy, a teaching philosophy that emphasizes the importance of play, games, and fun while maintaining academic rigor (Broussard, 2011). Lastly, the relevance of this Show in today’s modern classroom is demonstrated in the way a modern teacher evaluation system rated the quality of an EFL teacher that lives in the 1970s highly. This is an indication that as long as education is always in a state of transition, there will always be places for old teaching approaches within the EFL education (Luther, 2000).



CONCLUSION

The current study’s main goal was to use the Stronge teacher evaluation system to assess the effectiveness level of Mr. Brown as an EFL teacher in Mind Your Language TV show. This study has shown that the character is a highly effective teacher because his personal and professional characteristics are evidenced by all the seven performance standards of the evaluation system. The results of this study indicate that his character in the Show as a quality EFL teacher can be used as a positive role model and reflective tool to train preservice EFL teachers on how to enhance their professional identities and instructional practices. Consequently, it helps them to become highly effective teacher. Concerning EFL teachers in public school, the personal characteristics identified in this study can be used by school administrators to promote instructional accountability among their EFL teachers. This research add to a growing body of literature on teachers’ representation in movies and its implication in preservice education. This is the first study reporting on the representation of EFL teachers in a TV show. In addition, this is the first time that the Stronge teacher evaluation system has been used successfully to assess a teacher’s image in popular culture. Thus, this assessment tool can be used to evaluate teachers’ personal and professional characteristics in different school movies. Finally, the generalizability of these results is subject to certain limitations. For instance, Mr. Brown’s effectiveness is based on his character as an EFL teacher that teaches only adult learners. Also, the dataset was analyzed by a single rater; therefore, the analyses were based on the researcher’s interpretation. Thus, his effectiveness should be interpreted with caution when it comes to teaching both young and adult EFL learners. Another limitation lies in the fact that only a qualitative method was adopted. Thus, triangulation method is required for collecting more robust data. More research is needed to better understand how this TV show can be used to promote philosophical reflections in preservice English teachers’ education.
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