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The objective of this study was to investigate and analyze the status and influential factors of gender equality awareness, self-esteem, and subjective well-being in school-age boys and girls. The results can help schools and teachers provide more effective gender equality and mental health education. In the study, 284 valid questionnaires were collected from a total of 323 school-age boys and girls in the Hunan Province, China (effective response rate of 87.93%). The questionnaire covered gender equality awareness, self-esteem, and subjective well-being, with the influencing factors analyzed through multiple linear regression. There was a significant correlation among children’s gender equality awareness in all areas examined (family, occupation, and school), with both boys and girls having the lowest awareness of gender equality in occupational fields. The children’s self-esteem and subjective well-being were significantly correlated as well. Gender equality awareness, self-esteem, and subjective well-being among boys and girls reflected different influential factors. Androgynous traits (neither feminine nor masculine) were conducive to the development of gender equality awareness and self-esteem among the children. Therefore, schools and teachers need to provide gender equality and mental health education according to the specific psychological characteristics of each boy and girl.
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INTRODUCTION

Many studies have found that there are significant differences in gender equality awareness and mental health among different genders (Tennant et al., 2007; Tang et al., 2011). Men usually have lower gender equality awareness (Tang et al., 2011), whereas women usually have lower mental health (Tennant et al., 2007). Lower gender equality perceptions and lower mental health not only create psychological problems, such as anxiety and depression (Derdikman-Eiron et al., 2011; Holter, 2014), but also can endanger one’s physical health (Clarke et al., 2011; Holter, 2014) and increase the risk of death (Happell et al., 2017; Kolip et al., 2019). Studies have found that a high sense of gender equality can promote both men’s and women’s physical, mental, and sexual health (Bates et al., 2009; Syed, 2017); the higher the national gender equality index and personal mental health level, the longer the life expectancy of men and women (Kolip and Lange, 2018; Zaninotto and Steptoe, 2019; Gadoth and Heymann, 2020).

Common measures of individual mental health include self-esteem and subjective well-being (Derdikman-Eiron et al., 2011; Joshanloo and Daemi, 2015). As an important part of a healthy personality, self-esteem can affect both positive and negative psychological states of an individual (Nartova-Bochaver et al., 2019). Moreover, it is regarded as an important measure of mental health (Jin, 2014). Subjective well-being is a comprehensive evaluation of personal life according to subjective standards, which combine emotional experiences with life satisfaction (Wang, 2021), and is significantly correlated with 24 positive personality traits such as love and gratitude (Zhou and Liu, 2011). This is the most common positive psychological experience related to mental health (Derdikman-Eiron et al., 2011). High self-esteem and subjective well-being are associated with higher mental health (Derdikman-Eiron et al., 2011). An egalitarian perception of gender awareness leads to a higher sense of self-esteem and subjective well-being for both men and women (Schmitt et al., 2017). Men generally have higher self-esteem and subjective well-being than women, especially in areas with high gender equality (Derdikman-Eiron et al., 2011; Schmitt et al., 2017).

Most adult gender equality awareness and psychological problems stem from childhood, especially at school age (Rutter et al., 2006; Solbes-Canales et al., 2020). School age refers to the period of development from primary school to adolescence, usually between 6 and 12 years of age (Cui, 2013). At this stage, children are in a critical development period of individual gender equality awareness, self-esteem, and subjective well-being. Solbes-Canales et al. (2020) found gender stereotypes in children aged 4–9 years old and significant differences in different gender groups. Trautner et al. (2005) found that individual gender stereotypes appeared at the age of five, reached a peak of rigidity at 7 or 8 years of age, and then gradually gained flexibility as children’s gender cognition and understanding deepened. Zhang’s (2004) research on children aged 3–9 years old found that 4–5 years old and 7–8 years old were two key transitional periods for children’s self-esteem development. Casas and González-Carrasco’s (2019) analysis of children aged 7–14 in 15 countries found that in most countries, 10 years old was the transitional period for children’s subjective well-being. Moreover, significant differences in self-esteem and subjective well-being among school-age children of different genders have been found (Zhang, 2004, 2012; Savoye et al., 2015). Studies point out that higher gender equality, self-esteem, and subjective well-being can improve the mental health and life satisfaction of school-age children (Zhang, 2012; Looze et al., 2018). Overall, school age is a critical development period for gender equality awareness, self-esteem, and the subjective well-being among children. Positive gender equality awareness, self-esteem, and subjective well-being can have a positive impact on school-age children, and there are significant differences in gender equality awareness, self-esteem, and subjective well-being among children of different genders.

In general, biological and sociological theories are used to explain the psychological and behavioral differences among children of different genders (Chaplin and Aldao, 2013; Chen, 2016). According to biological theories, gender differences in psychology and behavior are caused by congenital factors, such as sex hormones, chromosomes, genes, and heredity (Feingold, 1994; Chaplin and Aldao, 2013). According to sociological theories, children’s gender equality awareness and role development are formed through social learning and cognition (Chaplin and Aldao, 2013; Chen, 2016). Children of different genders will have different gender role responses in different or similar groups (Rose and Rudolph, 2006; Chen, 2016). Gender roles refer to the gender characteristics that a society assigns to men and women (Bem, 1981). For example, men tend to be seen as independent, aggressive, and ambitious, whereas women are seen as affectionate, gentle, and compassionate (Bem, 1974). “Masculinity” refers to individuals who have highly masculine characteristics and “femininity” refers to individuals who have highly feminine characteristics; individuals with both highly masculine and highly feminine traits are considered “androgynous.” Those who have both low masculine and low feminine characteristics are considered “undifferentiated” (Bem, 1974). Studies have shown that androgynous profiles predict positive outcomes, such as greater self-esteem and mental health (Arcand et al., 2020).

However, with further investigation in many studies, more and more scholars have found that gender differences in individual psychological and behavioral responses are influenced by a wide variety of factors (Brody, 1999; Fang, 2010). Consequently, Wood and Eagly (2002) proposed a new concept called the biosocial model. This model posits that the differences in gender equality awareness and psychological behavior responses between men and women are caused by social, cultural, and environmental interventions along with biological factors such as genes and hormones, mainly influenced by congenital factors, critical development periods, and parenting (Chen, 2016). Therefore, under the premise that biological factors cannot be changed, understanding the key development periods for children’s gender equality awareness and psychology, targeted, reasonable education, and guidance for children of different genders have become a research focus.

According to several scholars, the transitional periods of children’s gender equality awareness, self-esteem, and subjective well-being appear at school age (Zhang, 2004; Trautner et al., 2005; Casas and González-Carrasco, 2019). Moreover, some have found that school and teacher support are more conducive than family and other social support in enhancing children’s gender equality, self-esteem, and subjective well-being (Chu et al., 2010; Weber et al., 2010; Chen, 2016). Hence, a positive educational environment can also effectively promote children’s physical and mental health, along with their academic development (Atkins et al., 2017). Therefore, during primary education, schools and teachers should help children establish gender equality awareness, self-esteem, subjective well-being, and other positive psychological states through education and interventions, which will be critical for their future physical and mental health and also their academic success.

Compared with the United States, Sweden, Taiwan, and other regions (Li, 2007; Liu, 2015; Brener and Demissie, 2018; Okenwa-Emgwa and von Strauss, 2018), gender equality and mental health education on the Chinese mainland started late and is still in an exploratory stage. Relevant courses and activities have been conducted only in some regions and schools, with short follow-up. Moreover, there are few studies on gender equality awareness, self-esteem, and subjective well-being among Chinese school-age boys and girls. This study aims to fill this gap by providing theoretical and educational guidance for education and intervention in schools through the investigation and analysis of gender differences in school-age children’s gender equality awareness, self-esteem, and subjective well-being in China. Our objective is to help teachers and other practitioners to improve gender equality awareness, self-esteem, and subjective well-being among school-age children.



MATERIALS AND METHODS


Design and Sample

Participants were recruited from two primary schools in Hunan Province, China, through convenience sampling from June 15, 2020 to June 19, 2020. The screening criteria were as follows: (1) students had to be in grades first through sixth and were willing to voluntarily participate in the study; (2) had their parents’ consent; and (3) had not participated in other studies on gender equality and mental health of children.

The principal of the research group contacted the cooperative schools in advance of the study. After unified training, a researcher and a class teacher introduced the study’s purpose, content, and questionnaire terms to the children. After obtaining consent from the children and parents, the questionnaire was distributed and collected on-site. The children were free to ask questions, and members of the research team explained questions that the children did not understand.

Power analysis using the GPower software showed that a minimum of 210 participants were required to achieve a significant outcome (Effect size d: 0.5, α error prob.: 0.05, Power: 0.95). A total of 323 questionnaires were returned and 284 were valid in this study, with a recovery rate of 87.93%.



Measurements

The questionnaire consisted of the following five sections.


Demographic Characteristics

The demographic data section collected the following: gender, age, grade, number of same-sex friends, number of opposite-sex friends, whether the child had siblings, whether the child had been left-behind, parental marital status, frequency of parental quarrels, children’s gender satisfaction, and attitudes toward gender-neutral dressing for boys and girls.



Gender Equality Awareness Questionnaire

The gender equality awareness section was developed by Tang et al. (2011). The questions involved attitudes toward gender equality in family fields (e.g., who do you think should do the cooking?), school fields (e.g., who do you think the teacher should give more chances to act as a monitor?), and occupational fields (e.g., who do you think is more suitable to be a kindergarten teacher?). Each area contained 10 items, for a total of 30 items. For scoring, option B (same for men and women) was coded as 1, and options A (more suitable for men) and C (more suitable for women) were both coded as 0. The higher the total score, the stronger the consciousness of gender equality. Cronbach’s alpha was 0.92 here.



Bem Sex Role Inventory

The Bem Sex Role Inventory (BSRI) was designed by Bem (1974) and translated by Lu and Su (2003) to measure gender role orientation. It was scored on a 7-point Likert-type scale where 1 represented “never true” and 7 “always true.” It contained three subscales: a 14-item masculinity scale (e.g., ambitious and aggressive), a 12-item femininity scale (e.g., gentle and affectionate), and a 20-item gender-neutral scale (e.g., helpful and happy). The total score of the masculinity scale was divided by 14, and the total score of the femininity scale was divided by 12. If the scores of both masculine and feminine items were greater than four, the measurement result was considered androgynous. If only the masculinity scale was higher than four, the result was masculine; if only the femininity scale score was higher than four, the result was feminine; if both masculinity and femininity scales’ scores were less than four, the result was undifferentiated. The BSRI had an internal consistency and test–retest reliability of around 0.80 (Lu and Su, 2003). Cronbach’s alpha was 0.92 here.



Rosenberg Self-Esteem Scale

The Rosenberg Self-esteem Scale (RSES) was designed by Rosenberg (Lee, 1969) and translated by Yu and Ji (1993). It is the most widely used questionnaire to assess self-esteem. The scale includes 10 items, scored on a 4-point Likert-type scale ranging from 1 (strongly disagree) to 4 (strongly agree). The overall self-esteem factor was calculated by a sum score ranging from 10 to 40; higher scores indicated higher self-esteem. Cronbach’s alpha was 0.78 for the Chinese version (Yu and Ji, 1993) and 0.62 here.



Subjective Well-Being

The subjective well-being measurement, designed by Andrews and Withey (Lorish and Maisiak, 1986) and translated by Zhang (2010), was a simplified face scale. This brief and pictorial mood scale used a sequence of seven faces that did not require reading literacy. Cronbach’s alpha was 0.7 for the overall scale.




Ethical Considerations

The study was reviewed by the Institutional Review Board in the researchers’ university (ethical grant number: E201947). Prior to the survey, the researchers informed subjects of the purpose, method, and considerations of the study, and they could quit at any time during the filling process. Researchers issued the anonymous questionnaire to all eligible children after acquiring written informed consent. A quiet and private meeting room was provided for participants to complete the questionnaire. Questionnaires were retrieved immediately, and only the researchers had access to the data. The cover page of the questionnaire contained contact information of psychological consultation.



Data Analysis

SPSS software (version 21.0) was used for statistical analysis. Categorical data were expressed as frequencies and percentages. Measurement data were expressed as mean ± SD. An independent sample t-test and one-way ANOVA were used to analyze the demographic data of gender equality awareness, self-esteem, and subjective well-being. The significant variables in the univariate analysis were included in the multiple linear regression equation. Gender equality awareness, self-esteem, and subjective well-being of school-age children were analyzed through multiple factors. Incorporating all possible variables, we used multiple stepwise regression to analyze the factors influencing gender equality awareness, self-esteem, and the subjective well-being of children of different genders. Statistical significance was set at p < 0.05.




RESULTS


Participant Demographics

Among the 284 participants, 133 were boys and 151 were girls, with a mean age of 9.49 (SD = 1.716, range = 6–13) years old. Most participants had siblings (76.06%), had not been left-behind (66.90%), had very good parental feelings (55.99%), had parents who did not quarrel (46.48%) or quarreled little (46.83%), had more than three same-sex (62.68%) and opposite-sex friends (36.62%), were satisfied with their gender (49.65%), and were categorized as androgynous (59.51%). As for the attitudes of the children toward gender-neutral dress for boys and girls, 44.02% did not like gender-neutral dressing among boys, 44.01% did not like gender-neutral dressing among girls, and 44.72% did not care about gender-neutral dressing among girls (see Table 1).


TABLE 1. Relationships among socio-demographic characteristics and variable scores (N = 284).
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Gender Equality Awareness, Self-Esteem, and Subjective Well-Being of School-Age Children

Table 2 shows the descriptive analysis of gender equality awareness, self-esteem, and subjective well-being of school-age children. The children’s average score for gender equality awareness was 17.29 ± 8.04, gender equality awareness of family fields was 6.32 ± 2.73, gender equality awareness of occupational fields was 5.14 ± 3.20, gender equality awareness of school fields was 5.84 ± 3.21, self-esteem was 27.74 ± 4.73; and subjective well-being was 2.31 ± 1.45. We correlated the scores of gender equality awareness for family, school, and occupational fields, and the self-esteem and subjective well-being scores (see Table 3).


TABLE 2. Descriptive statistics of the measured variables (N = 284).
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TABLE 3. Correlations among the measured variables (N = 284).
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Figure 1 shows the average score of gender equality awareness among children of different genders in all fields. Both boys and girls scored lower in occupational fields than in family and school fields. Figure 2 shows that the overall gender equality awareness of boys and girls increased with each grade.


[image: image]

FIGURE 1. Gender differences of gender equality awareness in all fields with school-age children.
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FIGURE 2. Variation trend of overall gender equality awareness in different grades.




Analysis on the Influential Factors of School-Age Children’s Gender Equality Awareness

Table 4 shows that gender, grade, gender role, and attitude toward gender-neutral dressing for boys were the main factors influencing gender equality awareness among all children. Table 5 shows that the main factors influencing gender equality awareness among the boys were grade, whether they were an only child, gender satisfaction, and their attitude toward gender-neutral dressing for boys. The main factors influencing gender equality awareness among the girls were grade, whether they were an only child and whether they were left-behind, the number of opposite-sex friends, and gender roles.


TABLE 4. Multiple linear regression analysis of the study variables on gender equality awareness.

[image: Table 4]
 
TABLE 5. Multiple linear stepwise regression analysis of the study variables on gender equality awareness among boys and girls.
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Analysis on the Influential Factors of School-Age Children’s Self-Esteem

Table 6 shows that gender role, parental feelings, and number of same-sex friends were the main factors influencing self-esteem. Table 7 shows that parental feelings were the main factor that affect the boys’ self-esteem, whereas gender role was the main factor that affect the girls’ self-esteem.


TABLE 6. Multiple linear regression analysis of the study variables on self-esteem.
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TABLE 7. Multiple linear stepwise regression analysis of the study variables on self-esteem among boys and girls.
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Analysis on the Influential Factors of School-Age Children’s Subjective Well-Being

In Tables 8, 9, we show that subjective well-being was affected mainly by the extent of parental quarrels, which was more harmful for girls.


TABLE 8. Multiple linear regression analysis of the study variables on subjective well-being.
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TABLE 9. Multiple linear stepwise regression analysis of the study variables on subjective well-being among boys and girls.
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DISCUSSION

In our study, the average scores for the children were as follows: gender equality awareness was 17.29 ± 8.04; self-esteem was 27.74 ± 4.73; and subjective well-being was 2.31 ± 1.45. Gender equality awareness across family, occupation, and school fields was significantly correlated. There was a significant correlation between self-esteem and subjective well-being as well. However, there was no correlation between gender equality awareness and self-esteem and subjective well-being. This may be due to the fact that our sample was small compared with previous studies that utilized large samples across borders or across regions (Campbell et al., 2021). We conducted a survey only in Hunan Province, China, and all the children were from the same gender, sociocultural environment.


Analysis on the Status and Influential Factors of School-Age Children’s Gender Equality Awareness

In our study, as stated above, school-age children’s family, occupation, and school gender equality awareness scores were significantly correlated. Girls’ gender equality awareness was slightly higher than that of the boys’ overall gender equality awareness and in the various fields. However, both male and female students had the lowest gender equality awareness of the occupational field, whereas gender equality awareness was relatively high for family and school fields. This is consistent with the results of Tang et al. (2011). Moreover, this may relate to sex segregation in China’s occupational environment. Previous studies have found (e.g., Li, 2016) that compared with developed countries and other developing countries, China’s sex segregation is more significant. In China, 87.9% of professional women are engaged in low-grade, non-technical occupations, such as agriculture, forestry, service, and production, with the proportion of women in high-level occupations relatively low (Li, 2016). Both men and women in China are challenged by occupational gender stereotypes (Sun, 2010). This detrimental environment may have a negative impact on children’s occupational gender equality awareness and also their future employment choices. Therefore, schools and teachers should strive to cultivate gender equality awareness in children and eliminate gender stereotypes in classroom education and extracurricular activities. Specifically in terms of occupational fields, teachers should emphasize that occupational choices should be made based on personal interest and practical ability, but not on gender.

We found that gender, grade, gender role, and attitude toward gender-neutral dressing for boys were the main factors that influence gender equality awareness. Among that for girls, the oldest, those having androgynous traits, and those indifferent to gender-neutral dressing for boys had higher awareness of gender equality, consistent with previous results (Tang et al., 2011; Li, 2019). Except for the third grade, gender equality awareness among both boys and girls improved with each grade. This may relate to the fact that children in the third grade are generally 7–8 years old. Previous studies (e.g., Trautner et al., 2005) have shown that in the development of children’s gender equality awareness, children aged seven to eight are at the peak of gender stereotyping due to factors such as enhanced self-awareness and inadequate understanding of gender cognition. Subsequently, as children continue to learn and grow, their knowledge of gender expands and they are likely to exhibit more gender equality awareness (Trautner et al., 2005). Therefore, third-grade teachers need to pay special attention to cultivating the concept of gender equality, changing children’s gender stereotypes through gender equality themed classes and storytelling. At the same time, teachers of all grades should encourage children’s mixed-gender communication through sports and team assignments to cultivate children’s androgynous traits and educate children to respect their peers. In so doing, they can avoid prejudicing gender-neutral behavior and the appearance of boys and girls.

In our analysis, we found that girls falling under the androgynous category had higher gender equality awareness, whereas those in lower grades, who had siblings, had been left-behind, and had fewer opposite-sex friends, had lower gender equality awareness. For gender equality awareness among boys, those in a lower grade, who were only children, and unsatisfied with boys’ gender-neutral dressing had lower awareness. The different factors that affect gender equality awareness between male and female pupils, especially the “only child” difference, may relate to biological differences and the male-dominated social environment (Jiang et al., 2016; Polderman et al., 2018).

Most Chinese families have a preference for sons (Liao and Zhang, 2020). According to the Global Gender Gap Report 2018, China’s sex ratio at birth ranks second to last among 149 countries (Wang et al., 2020). A survey of pregnant women in China by Loo et al. (2009) found that most pregnant women are more likely to believe they are pregnant with a boy. In Liao and Lian’s (2020) study of mental health during China’s only child and then more than one child policy between 1995 and 2017, they found that boys and only children generally had better mental health and positive development due to greater family care. As a result, boys, especially those with siblings, received more preference and family support than girls did. Thus, as the preferred child in the family, male children with siblings not only had a higher level of mental health than female children with siblings, but also were more intuitive about the existence of gender inequality than boys who were only children. The positive psychology of bearing witness to one’s sister suffering from unequal treatment may produce a positive sense of gender equality among these boys. Female children with siblings may be influenced by an unequal family atmosphere since childhood, propagating gender inequality. Moreover, they may be too accustomed to some inequalities to fight back. The low gender equality awareness of only children who are boys may relate to an unintuitive perception of the harm brought to others by gender inequality. Females who are only children and who have received all the support from their family may pursue gender equality due to the psychological gap that they face in gender inequality outside the family. Therefore, schools and teachers should focus on observing gender inequality awareness among school-age boys who are only children and girls who have siblings to help them establish gender equality concepts. Teachers should communicate with families with multiple children through family visits, explaining the importance of gender equality to the parents and other family members, guiding them to treat their sons and daughters equally.

In addition, schools and teachers should encourage school-age boys to respect male gender-neutral behaviors and appearance and improve their gender satisfaction. For school-age girls, especially girls who were left-behind, they may have negative gender equality awareness due to the absence of parents during their growth (Wang, 2015). Therefore, teachers should give girls who were left-behind more care and teaching, increasing the contact between boys and girls by developing team games and other methods, cultivating children’s androgynous roles, helping them make friends with the opposite sex, respecting different genders, and striving to cultivate a more positive awareness of gender equality among the children.



Analysis on the Status and Influential Factors of School-Age Children’s Self-Esteem and Subjective Well-Being

In our study, children scored well in terms of self-esteem and subjective well-being; these scores were also correlated; the higher their self-esteem, the higher their subjective well-being, which is consistent with the results of previous studies (Wang, 2013). Those categorized as androgynous children had higher self-esteem, which is also consistent with previous studies (Juster et al., 2016). This may be because these children possess both male and female gender traits, have better psychological adaptability and adjustment ability, and are, therefore, more likely to develop positive self-esteem (Lo et al., 2019). School-age children with more same-sex friends also had higher self-esteem, in line with the results of Wang (2013). The implication is that good peer relationships can promote self-esteem effectively. Therefore, while conducting gender education, schools and teachers should also help children become familiar with and communicate with more friends through group games and team tasks. These activities can help to promote children’s self-esteem and mental health. In addition, we found that children with poor parental feelings had lower self-esteem, along with children whose parents often quarreled. This reflects the importance of parents and the family environment on children’s mental health. Therefore, school teachers should also take advantage of opportunities, such as family visits and class meetings, to explain the psychological characteristics and needs of school-age children to parents and other guardians, guiding them in building a positive family atmosphere that can improve children’s self-esteem and subjective well-being.

Our analysis of the factors influencing self-esteem and subjective well-being among school-age children of different genders found that the self-esteem of girls is related mainly to gender roles and beneficial androgynous traits. This may relate to the positive effect of masculinity on children’s self-esteem (Lo et al., 2019). School-age boys’ self-esteem was affected mainly by their parental feelings. Boys with good parental feelings had higher self-esteem. Parental quarrels were more harmful to the subjective well-being of school-age girls; the more parents quarreled, the lower the subjective well-being of the girls. Therefore, when offering psychological guidance for children and communication with parents, schools and teachers should provide targeted education and guidance according to the influence of different gender roles and family conditions on the mental health of the boys and girls.




LIMITATIONS

First, we investigated only the effects of some general demographic data and gender roles on gender equality awareness, self-esteem, and subjective well-being among school-age children. We did not, therefore, study children’s social support, internal psychological qualities, and more comprehensive demographic data. Second, we only surveyed children in two primary schools in the Hunan Province in China, which may cause sampling error. Third, our study has not sorted out a guiding theoretical framework. Future studies should expand the sample size to establish a more appropriate theoretical framework and test comprehensively the effects of internal and external factors on gender equality awareness, self-esteem, and the subjective well-being of school-age children.



CONCLUSION

We investigated and analyzed the environmental situations and factors influencing gender equality awareness, self-esteem, and subjective well-being among school-age children of different genders. We found that gender equality awareness among school-age children in all areas was significantly correlated. Both boys and girls had the lowest scores for gender equality in occupational fields. Additionally, the factors that influence gender equality awareness, self-esteem, and subjective well-being among boys and girls differed. However, androgynous traits contributed to gender equality awareness and also self-esteem development in both boys and girls. In sum, schools and teachers should strengthen gender equality awareness of occupational fields and provide gender education and psychological counseling for each child. Specifically, schools and teachers should conduct intersex education to help children to develop strong androgynous temperaments to promote children’s gender equality awareness and self-esteem development.
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All possible variables were included, and stepwise multiple linear regression analysis was used to predict the related influential factors of subjective well-being among
children with different genders. Assumed predictors: gender, grade, the only child, the left-behind children, parents’ feeling, parents quarrel, number of same-sex friends,
number of opposite-sex friends, gender satisfaction, attitudes toward boys’ gender-neutral dressing, attitudes toward girls’ gender-neutral dressing, gender role.
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Significant variables in univariate analysis were included, and multiple linear regres-
sion analysis was used to predict the related influential factors of gender equality
awareness. Assumed predictors: gender, grade, gender satisfaction, attitudes
toward boys’ gender-neutral dressing, gender role.
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Significant variables in univariate analysis were included, and multiple linear regression analysis was used to predict the related influential factors of subjective well-being.

Assumed predictors: parents’ feeling, parental quarrel, number of same-sex friends.
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different genders. Assumed predictors: gender, grade, the only child, the left-behind children, parents’ feeling, parents quarrel, number of same-sex friends, number of
opposite-sex friends, gender satisfaction, attitudes toward boys’ gender-neutral dressing, attitudes toward girls’ gender-neutral dressing, gender role.
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Significant variables in univariate analysis were included, and multiple linear regression analysis was used to predict the related influential factors of self-esteem. Assumed

predictors: grade, parents’ feeling, number of same-sex friends, gender role.
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