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The present study compared the motivations to teach Chinese between native and nonnative pre-service teachers of Chinese as a second/foreign language (CSL/CFL). The participants included 325 native and 325 non-native Chinese-speaking pre-service CSL/CFL teachers registered in the Masters in Teaching Chinese to Speakers of Other Languages (MTCSOL) programs; the teachers were asked to complete a 24-item questionnaire. Two major findings emerged. First, a similar six-factor teacher motivation was observed for both the native and non-native teachers. Second, the two groups showed non-significant differences in their ratings of the importance of cross-cultural value, intrinsic value, altruistic value, and fallback career choice as types of motivation but differed significantly in their ratings of extrinsic value and social influence. These results highlight the differences and similarities in the motivation of the second language teacher and offer insights into the variables at different levels that might influence the motivation of the second language teacher. Teacher motivation is advised to be taken into account in the training and administration of CSL/CFL teachers to alleviate the problems of teacher shortage outside China.
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INTRODUCTION

Teacher motivation is a key topic in educational psychology and is generally defined as the psychological motives that drive an individual to choose teaching as a career. The importance of teacher motivation for various aspects of teaching and learning has been widely recognized in the field of general education (Dörnyei and Ushioda, 2011; Richardson et al., 2014; Han and Yin, 2016; Hiver et al., 2018; Kissau et al., 2019a), such as the dropout rate of student teachers (Jungert et al., 2014), career decisions (Watt and Richardson, 2007, 2008; Kissau et al., 2019a), teaching performance (Irnidayanti et al., 2020) and learning motivation of students (Wild et al., 1997; Atkinson, 2000; Roth et al., 2007; Radel et al., 2010; Jodaei et al., 2018). Since the1990s, in the field of second language education (Pennington, 1995), a considerable body of literature has explored the motivation to become a second language (L2) teacher. One potential reason for carrying out such research relates to the shortage of L2 teachers, a problem commonly observed in many countries around the world (Swanson, 2010, 2012; Swanson and Huff, 2010; Swanson and Mason, 2017; Kissau et al., 2019a). Previous research on L2 teacher motivation mainly focused on English language teachers, with insufficient attention paid to teachers of less commonly taught languages, such as Chinese.

The growing importance of learning Chinese as a second/foreign language (CSL/CFL) has been commonly acknowledged around the world. By December 2018, 492,185 foreign students from 196 countries studied in 1,004 universities or colleges in China (Ministry of Education of the People's Republic of China, 2019). By December 2019, 550 Confucius Institutes and 1,172 Confucius Classrooms have been founded in 162 countries; more than 30,000 elementary and middle schools and more than 4,000 universities offered Chinese language courses and more than 25 million people were learning Chinese1. Such a growth of Chinese language education leads to a shortage of qualified CSL/CFL teachers in many countries and areas outside China to some extent.

To help solve this problem, first, the Chinese government has established Masters in Teaching Chinese to Speakers of Other Languages (MTCSOL) programs at 149 universities by December 20202 and has funded about 105,000 native CSL/CFL teachers to teach abroad from 2004 to 20183. In addition, the Center for Language Education and Cooperation (CLEC, previously known as Hanban) and China Scholarship Council have been providing scholarships for non-native Chinese speakers to study MTCSOL programs in China, aiming to train Chinese language teachers for local contexts outside China. However, a considerable proportion of native and non-native preservice teachers have ultimately not worked as CSL/CFL teachers after completing the program (Liu, 2016; Li, 2017), a common problem that has been observed for teaching in other languages (Swanson and Huff, 2010).

Second, along with a noteworthy growth in researching Chinese language education (Ma et al., 2017; Gong et al., 2018b, 2020a,c; Ke, 2020; Lü, 2020), researchers have carried out studies on the professional development of CSL/CFL teachers (such as Moloney, 2013; Moloney and Xu, 2015; Ma and Gao, 2017; Gong et al., 2018a; Wang and Bale, 2019; Yang, 2019; Zhang et al., 2020), focusing on topics, such as teacher cognition, teacher knowledge, and teacher education programs. However, empirical studies on CSL/CFL teachers are relatively few (Ma et al., 2017; Gong et al., 2020a) and existing research mainly concentrated on the in-service native CSL/CFL teachers, paying less attention to the comparison between the preservice native and non-native CSL/CFL teachers.

Compared with the rapid development of Chinese language education and MTCSOL programs, our understanding of the reasons why native and non-native preservice CSL/CFL teachers choose to enter Chinese teaching profession is still relatively inadequate. Comparing the two groups, teacher motivation is crucial. First, the two groups are critical for solving the problem of CSL/CFL teacher shortage outside China because, after completing the master's program, most non-native preservice CSL/CFL teachers return to their home countries and many native preservice CSL/CFL teachers tend to teach Chinese abroad. Thus, teacher motivation might determine the decision of the two groups to continue CSL/CFL teaching or not. Second, most MTCSOL programs administer a split-class model, where the native and non-native groups study separately, based on the assumed differences between the two groups in terms of Chinese language proficiency, professional knowledge, and teacher cognition. However, it is not clear whether the two groups have different or similar teacher motivations, which might be helpful for designing a tailor-made MTCSOL program. Furthermore, considering common concerns of the researchers over teacher motivation across different contexts (Watt and Richardson, 2012) and limited research on comparing the native and non-native speaker and the motivation of L2 teachers, this study might be of interest and value for researchers and practitioners in other L2s and in general education. Therefore, the present study aims to investigate the similarities and differences in teacher motivation between the native and non-native pre-service CSL/CFL teachers, also as an echo to the call of the researchers for gaining more attention to empirical studies on CSL/CFL teachers (Ma et al., 2017; Gong et al., 2020a).



LITERATURE REVIEW


Motivation to Be a Teacher

Studies on the motivation to be a teacher in general education have been conducted using various frameworks, such as self-determination theory (Deci and Ryan, 1985), achievement-goal theory (Elliot, 2005), and expectancy-value theory (Eccles, 2009). Both quantitative and qualitative methods have been conducted, and one of the most popular methods is questionnaire surveys. Watt and Richardson (2007) developed a reliable and valid tool, the factors influencing teaching choice (FIT-Choice) Scale, to investigate the types of teacher motivation in general education. This questionnaire has been successfully applied in different contexts (Berger and D'Ascoli, 2012; Fokkens-Bruinsma and Canrinus, 2012; Jugović et al., 2012; Kilinç et al., 2012; König and Rothland, 2012; Lin et al., 2012; Watt and Richardson, 2012) and resulted in some consensus on the types of teacher motivation, largely aligning with the results reported in the previous studies (Brookhart and Freeman, 1992; Kyriacou et al., 1999; Kyriacou and Coulthard, 2000; Dörnyei and Ushioda, 2011; Fokkens-Bruinsma and Canrinus, 2014; Richardson et al., 2014).

First, studies have generally found that intrinsic value is a major type of teacher motivation. Interest in teaching or the subject and beliefs about the teaching abilities of an individual are inspiring motives for an individual to work as a teacher. The second type of teacher motivation relates to altruistic or social values, such as making contributions to social justice and shaping the lives of the younger generation. The third type concerns extrinsic value, i.e., perceptions of the teachers on the extrinsic welfare offered by teaching, such as the social status, job security, and job transferability of the teachers. Fourth, although the career choices of some teachers are related to encouragement from their family members or friends, they tend to show weak fallback career tendencies. In general, the decision of an individual to work as a teacher is mainly based on her/his own choice, rather than being based on the social influence from others or a view of teaching as a stepping stone to another career.



Motivation to Be a Second Language Teacher

Similar to the results reported for general education, the motivations of L2 teachers have been found to be significant for their career satisfaction (Kassabgy et al., 2001; Kissau et al., 2019a). However, research on the motivation of an L2 teacher is scarce (Dörnyei and Ushioda, 2011; Hastings, 2012), similar to L2 motivation research lying outside the mainstream L2 acquisition research (Ellis, 2008). The L2 teachers are often recruited to be participants in research on teacher motivation in general education (Kyriacou and Coulthard, 2000). However, the uniqueness of L2 teachers has been widely acknowledged (Hammadou and Bernhardt, 1987; Borg, 2006; Dörnyei and Ushioda, 2011), such as the nature of the subject, teacher–learner relationships, and the differences between native and non-native speakers. Borg claimed that “being a foreign language teacher is in many ways unique within the profession of teaching. Becoming a foreign language teacher, too, is a different process from that which other future teachers experience” (p. 5). Thus, researching the motivation of L2 teachers might deepen our understanding of the differences and similarities between L2 teachers and their counterparts in general education, aligning with the call of Watt and Richardson (2012) for examining the influence of subject specialization on teacher motivation.

Studies on L2 teacher motivation have focused on both native and non-native L2 teachers and both in-service and preservice teachers in countries, such as China (Zhao, 2008; Shih, 2016; Zhang et al., 2020), Morocco (Kyriacou and Benmansour, 1999), Greece (Karavas, 2010), Turkey (Erkaya, 2013), the UK (Barnes, 2005), and the USA (Kissau et al., 2019a,b). Most studies have concentrated on teachers teaching English as a second language (ESL) (Pennington, 1995; Kyriacou and Benmansour, 1999; Kassabgy et al., 2001; Zhao, 2008; Karavas, 2010; Erkaya, 2013; Shih, 2016; Kissau et al., 2019a,b), with less attention given to other less commonly taught languages, such as Chinese (Zhu and Qian, 2015; Zhang et al., 2020).

Some common findings have emerged from prior research on L2 teacher motivation (Table A1). The top-rated types of motivation include intrinsic values, such as love and enjoyment of the target language and culture, confidence in teaching abilities, love of teaching, and working with children/adolescents, and altruistic values, such as making social contributions and nurturing students to learn and succeed. Extrinsic value, such as job transferability, improved language proficiency, job security, and work–family balance, was reported in some developing countries, such as China (Zhao, 2008; Shih, 2016) and Morocco (Kyriacou and Benmansour, 1999). Social influence, such as family approval and fallback career choice, has been the least mentioned. According to the findings summarized here and those in section Motivation to Be a Teacher, it seems that L2 teachers and their counterparts in general education have certain similar types of motivations to some extent, such as intrinsic values and altruistic values.

Studies revealed that pre-service CSL/CFL teachers might have a unique type of motivation related to cross-culture communication. Zhu and Qian (2015) reported that learning about foreign cultures ranked sixth among the reasons for student teachers to work as volunteer Chinese language teachers. Zhang et al. (2020) further observed the unique existence of the cross-cultural value of teaching, such as working with foreigners or interest in cross-cultural communications and exchanges, among native pre-service CSL/CFL teachers. The findings on cross-cultural value extracted as an independent factor suggest the uniqueness of L2 teacher motivation. However, whether cross-cultural value drives non-native preservice CSL/CFL teachers to enter teaching is still unclear.

Native and non-native L2 teachers might differ in the types and ratings of teacher motivation. For instance, Shih (2016) found that local Taiwanese teachers did not mention making a social contribution as a type of motivation to be a teacher, yet some native English teachers did. Kissau et al. (2019b) compared the ratings of teacher motivation between ESL teachers in the US (native, n = 54), Germany (non-native, n = 233), and China (non-native, n = 116) using the FIT-Choice scale. The US group rated intrinsic value, social contribution, and cultural connection higher than the German or Chinese group. However, the US and German groups did not differ significantly in their ratings of work with children/adolescents, job security, or social influence. Considering the limited number of participants and the unbalanced native and non-native samples in previous studies, these results should be interpreted with caution. Therefore, a systematic study investigating the similarities and differences in teacher motivation between native and non-native L2 teachers is needed.

Researchers have conducted studies on the differences and similarities between native and non-native L2 teachers from different perspectives (Llurda, 2005; Braine, 2009; Huang, 2017; Martínez Agudo, 2017). Most previous studies have been carried out among ESL teachers and have focused on topics, such as teacher education in ESL settings, as well as the advantages and disadvantages that native and non-native L2 teachers experience (Moussu and Llurda, 2008). In terms of CSL/CFL teachers, several researchers have explored professional identity, perceptions of learners regarding the teaching models of native and non-native CSL/CFL teachers and teaching pedagogy (Burns, 2014; Sung and Poole, 2016; Goh, 2017; Zhang and Wang, 2017; Bo, 2018; Zhang and Zhang, 2018). However, the existing research has paid little attention to the motivations underlying the career choices of native and non- native pre-service CSL/CFL teachers.



The Present Study

As reviewed above, researchers have realized the increasing significance of motivation for L2 teacher education and the development of theoretical frameworks concerning teacher motivation. As Hiver et al. (2018) noted, “the domain of language teacher motivation is well positioned to become a richer field of inquiry because of its crossover appeal” (p. 17). However, insufficient studies have explored L2 teacher motivation and there are still some research gaps to be filled. One main gap is that no research has systematically compared the motivations of native and non-native pre-service L2 teachers. Previous studies about teacher motivation have concentrated on the English language, which might limit the generalization of the findings with other languages. Meanwhile, the increasing growth of CSL/CFL education and the shortage of CSL/CFL teachers call for more research on teacher motivation among the native and non-native preservice CSL/CFL teachers. More specifically, the types of teacher motivation and the ratings in each type of motivation are still not clear among the native and non-native groups. Therefore, to fill this gap, the present study compared the reasons underlying preservice career choices of L2 teachers among native and non-native speakers of Chinese. To be specific, the present study addressed the following questions:

RQ1: What are the differences and similarities in the types of teacher motivation between native and non-native preservice CSL/CFL teachers?

RQ2: What are the differences and similarities in the ratings of each type of teacher motivation between native and non-native preservice CSL/CFL teachers?




METHODOLOGY


Participants

In the present study, the target participants were preservice CSL/CFL teachers from MTCSOL programs in China. We are aware that stratified sampling is powerful in recruiting representative samples from the population (Neyman, 1992). However, stratified sampling is difficult for administration in the present study due to insufficient data about the characteristics of the preservice CSL/CFL teachers in MTCSOL programs. The participants were recruited using the snowball sampling method. We first sent the questionnaire to familiar CSL/CFL teacher educators at different universities, who then forwarded the questionnaire to the preservice CSL/CFL teachers they could access. The teacher educators and preservice CSL/CFL teachers were requested to further forward the questionnaire to other target participants. All participants were given an online version of the informed consent form before they filled in the questionnaire, informing them of the aim and the tasks, as well as how their personal information would be protected.

A total of 349 non-native CSL/CFL teachers were recruited from 20 universities. Twenty-four participants were excluded due to their insufficient Chinese proficiency (below HSK level 5)4 or a large amount of time spent completing the questionnaire (more than 30 min). Therefore, 325 participants were retained for the final analysis (mean age = 25.5 years, SD = 3.33, MIN = 20, MAX = 38), including 245 women and 80 men. Most of the participants came from Asia (n = 265), and the others were from Africa (n = 29), Europe (n = 28), and South America (n = 23). All the non-native participants were at an advanced Chinese level, with 133 participants passing HSK level 5 and 192 participants passing HSK level 6. Different from the non-native samples, the native samples were selected from a large-scale study carried out by Zhang et al. (2020). To minimize the influence of the sample size on the research results between the native and non-native groups, 325 native participants were randomly chosen out of the total pool (n = 411). The native group included MTCSOL students from 17 universities in Mainland China, including 294 women and 22 men (9 unreported). There were 253 participants aged between 20 and 25 and 35 aged between 26 and 30 (37 unreported). All the participants came from seven geographical regions in China, accounting for 41.18% (14/34) of the provincial-level administrative divisions. The female–male ratio in the two groups demonstrated the predominance of women students in MTCSOL programs, largely representative of the population (Ma and Gao, 2017; Gong et al., 2018a).



Instrument

The FIT-Choice scale has been successfully applied to explore teacher motivation among ESL and CSL/CFL teachers (Shih, 2016; Kissau et al., 2019a,b; Zhang et al., 2020). In the present study, the questionnaire used for non-native pre-service CSL/CFL teachers was adopted from the study by Zhang et al. (2020), who designed a questionnaire for native preservice CSL/CFL teachers based on FIT-Choice Scale and the interview results of four native Chinese speakers5. The original questionnaire designed by Zhang et al. (2020) included 33 items, where 24 items were retained in the final version; the 24 items were further categorized into six factors.

To facilitate the comparison between native and non-native samples, 6 factors and 24 items were retained in the non-native version. Considering the unique language and cultural backgrounds of the non-native participants, the items measuring cross-cultural value and altruistic value were slightly altered according to the results of the interviews with 10 non-native preservice CSL/CFL teachers. For instance, the altruistic value item for native CSL/CFL teachers, “Chinese teaching can help eliminate foreigners' misunderstandings of China,” was changed to “Chinese teaching can contribute to the cultural exchange between my country and China;” the cross-cultural value item for native CSL/CFL teachers, “I like socializing with foreigners,” was altered to “I like socializing with Chinese people.”

The participants were required to rate the importance of each item for their decision to enter the Chinese teaching profession on a scale ranging from 1 (not important at all) to 5 (very important). The following statement preceded all items “I chose to become a CSL/CFL teacher because…” The questionnaire was piloted with 10 non-native preservice CSL/CFL teachers to ensure that the instructions and statements were clear and understandable. The questionnaire was further modified based on the interviews with the participants in the pilot study. The items were presented in Chinese in random order. Cronbach's alpha reliability was found to be 0.88. The design of the questionnaire was as follows.

The first factor, cross-cultural value, included six items, such as “I like socializing with Chinese people.” The second factor, altruistic value, consisted of three items, such as “Chinese teaching can help my compatriots learn Chinese.” The third factor, intrinsic value, included five items, such as “I have good teaching skills.” The fourth factor, extrinsic value, comprised four items, such as “As a CSL/CFL teacher, I can have a high salary.” The fifth factor, social influence, had three items, such as “My friends think I should be a CSL/CFL teacher.” There were three fallback career choices in the sixth factor, e.g., “I have not found my ideal major yet.”



Data Collection

Previous studies have shown that the results generated from online and traditional paper-and-pencil questionnaires are comparable and consistent (Gosling et al., 2004). Due to the COVID-19 pandemic, the survey was administered online using the mobile version of Wenjuanxing (Questionnaire Star, Chinese version of Survey Monkey). A total of 353 out of the 400 initiated online questionnaires were submitted. The questionnaire took ~15–20 min to complete. Upon completion, the participants were entered to win a small amount of cash.



Data Analysis

To answer RQ1 about the differences and similarities in the types of motivation in the native and non-native preservice CSL/CFL teachers, factor analyses were conducted. It has been recommended to split the sample randomly in half, with the first half for exploratory factor analysis (EFA) and the second half for confirmatory factor analysis (CFA) (MacCallum et al., 1994; Fokkema and Greiff, 2017). However, the sample in each of the native and non-native groups in the present study was not large enough to be suitable for splitting randomly into half; therefore the whole sample in each group was used for factor analyses for RQ1.

To explore RQ2 about the differences and similarities in the native and non-native pre-service ratings of CSL/CFL teachers regarding each type of motivation, the one-sample t-tests and the MANOVA tests were carried out.




RESULTS


RQ1: Differences and Similarities in the Types of Motivation Between Native and Non-native Preservice CSL/CFL Teachers

First, CFA was carried out in the two groups of CSL/CFL teachers to explore whether the data matched the structure of teacher motivation reported by Zhang et al. (2020). The results in Table 1 indicated that the six-factor model was not acceptable in the two groups of preservice teachers.


Table 1. Observed fit statistics values and criteria for adequacy based on confirmatory factor analysis (CFA).

[image: Table 1]

Second, considering that the CFA results were not satisfactory, EFA was utilized to further analyze the factors of teacher motivation in the two groups. The data collected from each of the two samples were suitable for factor analysis: native group, Kaiser-Meyer-Olkin (KMO) = 0.86, Bartlett's K2 = 4,341, df = 276, p < 0.001; non-native group, KMO = 0.88, Bartlett's K2 = 3,227, df = 276, p < 0.001. Principal axis factoring and oblimin rotation were chosen because the dimensions describing the structure were closely intercorrelated (Zhang et al., 2020). For factor extraction, two methods were attempted. The first was parallel analysis, and the second was the determination of a fixed number of factors to be retained (n = 6) based on the questionnaire design. The cut-off factor loading was 0.40 (Henson and Roberts, 2006; Osborne et al., 2008; Plonsky and Gonulal, 2015)6.

In the native group, EFA with parallel analysis and a fixed number of factors produced the same results. Six factors were produced with all the items retained, accounting for 55.6% of the total variance. The general results were interpretable. Most of the correlation coefficients between the six factors ranged from small to medium, indicating the validity of the use of the oblimin rotation. The fit statistics of the overall model were acceptable (Table 2). Most of the extracted factors were correlated with each other (Table 3).


Table 2. Observed fit statistics values and criteria for adequacy based on exploratory factor analysis (EFA).
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Table 3. Correlation matrix between the extracted factors (native below and non-native above).
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In the non-native group, the first attempt with parallel analysis produced five factors with 20 items retained. Although the general results were interpretable, the five factors explained only 48.7% of the total variance, and the fit measures of the overall model were not acceptable (Table 2). Therefore, a second attempt with a fixed number of factors (n = 6) was carried out. The second EFA retained six factors with 21 items, which accounted for 51.7% of the total variance. The results were interpretable, and the overall model was acceptable (Table 2). Most of the extracted factors were correlated with each other (Table 3).

The EFA results in the two groups are presented in Tables 4, 5. The two groups demonstrated the same factors of teacher motivation, including cross-cultural value, intrinsic value, extrinsic value, altruistic value, social influence, and fallback career choice. However, there were certain differences in the factor loadings of some items. For instance, “I am interested in learning about different cultures” and “I like teaching others to learn a foreign language,” were retained in the cross-cultural value factor in the native group, yet these two items did not load on any factor in the non-native group. “I like socializing with foreigners” was grouped under the extrinsic value factor in the native group, yet its corresponding statement, “I like socializing with Chinese people” loaded on the cross-cultural value factor in the non-native group. In contrast, “As a CSL/CFL teacher, I can have more opportunities to work abroad” was grouped under extrinsic value in the non-native group and under cross-cultural value in the native group.


Table 4. Summary of the factor loadings of EFA (native group).
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Table 5. Summary of the factor loadings of EFA (non-native group).
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RQ2: Differences and Similarities in the Ratings of Each Type of Motivation Between Native and Non-native Preservice CSL/CFL Teachers

First, the mean scores of two groups on each factor were compared with the scale midpoint of 3 (Table 6). The scores of both the groups for fallback career choice were not significantly different from 3, and the effect sizes were small. Both the samples showed similar patterns of ratings of the importance of altruistic value, cross-cultural value, and intrinsic value, and the scores were significantly higher than 3, with large or close-to-large effect sizes. However, the two groups showed opposite rating patterns for extrinsic value and social influence. In terms of extrinsic value, the score of the non-native group was significantly higher than 3, with a large effect size, while the score of the native group was lower than the midpoint, and the effect size was small. Regarding social influence, the rating was higher than 3 in the non-native group and lower than 3 in the native group, but the effect sizes were medium in both the groups.


Table 6. Summary of the ratings of the native and non-native groups in each factor and the results of one-sample t-tests.

[image: Table 6]

Second, Multivariate analysis of variance (MANOVA) tests were carried out to explore the teacher motivation ratings of the two groups. MANOVA tests were used because the six factors were correlated (Table 3) and Type I error inflation could occur when conducting multiple independent t-tests (O'Brien and Kaiser, 1985; Warne, 2014). In light of previous studies (Lin et al., 2012; Watt and Richardson, 2012) and considering that altruistic value included different items in the two groups and that some factors such as cross-cultural value and extrinsic value differed in the number of items across the two groups, it was inappropriate to use the original questionnaire to compare the differences of the two groups, which might come from the samples and/or the items.

To make the items in each factor matched in the two groups, only five of the six factors (altruistic value excluded) and the items loading on the same factors in the two groups were kept (see items with # in Table A2). The shortened questionnaire with 16 items had a good reliability: native group, Cronbach's alpha = 0.82, McDonald' ω = 0.84; non-native group, Cronbach's alpha = 0.81, McDonald's ω = 0.82. The ratings of the two groups in these five factors in the shortened questionnaire showed similar patterns (Table 7) as those observed using the original questionnaires (Table 6), indicating that these questionnaires were comparable to a greater extent.


Table 7. Summary of the MANOVA test.
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The results of MANOVA analyses revealed that the main effect of L1 group was significant and the effect size was large (Cohen, 1988), λ = 0.83, F(5,642) = 27, p < 0.001, partial η2 = 0.17. Univariate tests showed significant main effects for L1 group in four factors, and the effect size ranged from small (cross-cultural value and intrinsic value) to large (extrinsic value and social influence); the main effect of L1 group on fallback career choice was not significant and the effect size was small (Table 7).




DISCUSSION


Similarities in Motivation Between Native and Non-native CSL/CFL Teachers

First, the present study found similar types of motivation among both native and non-native preservice CSL/CFL teachers, including cross-cultural, intrinsic, altruistic, and extrinsic values, social influence, and fallback career choice. The findings on intrinsic, altruistic, and extrinsic values, social influence, and fallback career choice resonated with studies using the FIT-Choice scale in L2 teachers (Shih, 2016; Kissau et al., 2019a,b; Zhang et al., 2020) and general education teachers (Berger and D'Ascoli, 2012; Fokkens-Bruinsma and Canrinus, 2012; Jugović et al., 2012; Kilinç et al., 2012; König and Rothland, 2012; Lin et al., 2012; Watt and Richardson, 2012). These results suggest that teachers from different subjects might share similar types of motivation to enter the teaching profession.

Second, the ratings of native and non-native preservice CSL/CFL teachers on the importance of four types of motivation were similar. The ratings of the two groups on altruistic, cross-cultural, and intrinsic values were significantly higher than the midpoint of 3, and the effect sizes were large. Although the two groups differed significantly in the ratings of cross-cultural and intrinsic values, the effect size was small. Moreover, the ratings of both the groups on fallback career choice were not significantly different from the midpoint of 3 or from each other and had small effect sizes. These results suggest that the contribution of these four types of motivation to the choice of native and non-native preservice CSL/CFL teachers regarding a teaching career might be similar.


Cross-Cultural Value

Cross-cultural value relates to the contribution of interest in cross-cultural exchange and communication to the decisions of the individuals to enter the teaching profession. This finding was in line with the previous findings (Zhu and Qian, 2015; Zhang et al., 2020) and indicates that L2 teachers might have a unique type of motivation to enter the language teaching profession that has not been reported among teachers in other subjects. Cross-cultural value might be closely related to intrinsic value or extrinsic value, yet it emerged as an independent factor in both the two groups, suggesting its uniqueness as a specific type of motivation. Similarly, in the interview, the common reasons for choosing MTCSOL program the participants mentioned included, “interest in foreign cultures,” “liking exploring different cultures,” “the international context of Chinese teaching,” or “interest in China and Chinese cultures.”

The next question to answer is why the two groups had such a strong cross-cultural value. For the native group, as suggested by the model of Borg (2003) about the factors influencing teacher cognition, their previous experiences in learning foreign languages or interacting with foreigners and the general desire to understand foreign cultures in the Chinese society, together along with the prospective interaction opportunities with foreigners CSL/CFL teaching could provide, may collectively contribute to their strong cross-cultural value. As for the non-native group, interest in L2 culture or cross-cultural communication was a major type of L2 learning motivation (Gardner, 1985; Williams and Burden, 1997); however, they could encounter different challenges coming from various aspects in China, such as teacher-centered instruction and mismatch in assumed benefits of Chinese-only principle between CSL/CFL teachers and learners inside the classroom, and Chinese lifestyles outside the classroom (Gong et al., 2020b). Their identity as language learners or users in China as well as their desire to overcome the challenges they faced urged them to adopt various strategies to learn about cross-culture knowledge for cultural adaption (Gong et al., 2020b, 2021) to “become sufficiently engaged in local communicative settings” (Kinginger, 2013, p. 342). More importantly, the strong cross-cultural motivation of the two groups was in line with intercultural communicative competence, which has been set as a key goal in the second language teaching (Byram, 1997; Kusumaningputri and Widodo, 2018) and similarly emphasized in the Standards for Teachers of Chinese to Speakers of Other Languages (Hanban, 2007). The cross-cultural motivation of the two groups might help fulfill their role in developing the intercultural communicative competence of CSL/CFL learners. However, these explanations are tentative and more studies are needed in the future.



Intrinsic and Altruistic Values

Intrinsic value was strongly emphasized in the expectancy-value model (Eccles, 2005), and it was also similarly highly rated by the non-native and native teachers in the present study. For instance, all the four native Chinese participants interviewed believed that they had suitable abilities for teaching and liked “teaching Chinese to foreigners” or “teaching languages, such as Chinese and English.” Similarly, a Russian participant mentioned that, “the status of teacher in Russia was very low; [they are] treated just like waiters, yet I still like teaching and want to become a teacher.”

The high ratings of the participants on the importance of the altruistic value of teaching in the present study were largely in line with the metaphors of the preservice CSL/CFL teachers (Ma and Gao, 2017), who described CSL/CFL teachers as a “dandelion that flies across the ocean” and “miniature of China.” These results were consistent with the above-midpoint ratings for shaping the future, making social contributions and enhancing social equity which have been reported in studies using the FIT-Choice scale across different cultural backgrounds, such as Turkey, China, the US, the Netherlands, and Croatia (Watt and Richardson, 2012). For example, some participants mentioned that “I can alleviate foreigners' stereotypes about China and Chinese people by teaching Chinese” and “Helping my students learn about China and Chinese cultures is a success for me.” However, this finding was inconsistent with the research by Shih (2016), which reported that social contribution was more frequently mentioned by the native English teachers than the local Taiwanese teachers. This difference might be related to the qualitative method and limited number of participants (n = 38) in the study by Shih. These conflicting results indicate that further studies are needed to explore this issue, such as the sources of the altruistic value of CSL/CFL teachers (Ma and Gao, 2017; Gong et al., 2018a).



Fallback Career Choice

The results of the present study indicate that the native and non-native pre-service CSL/CFL teachers were unlikely to choose teaching as a fallback career choice or as a stepping stone to another career. This finding was consistent with previous studies using the FIT-Choice scale, which reported that the rating of fallback career choice was the lowest among teachers in both developed and developing countries (Watt and Richardson, 2012). However, it cannot be guaranteed that all the recruited participants provided homogeneously low ratings of fallback career choice. In fact, in the present study, 14.77% of the native participants (n = 48) and 17.54% of the non-native participants (n = 57) had ratings of fallback career choice higher than 4 (important). These results suggest that a small proportion of the participants might have failed to enter or pursue their first-choice career and demonstrated a less positive motivational profile. In the interviews, some participants said, “I was not sure about the most suitable job for me after graduation, so I will teach Chinese first to see whether it fits me,” “Teaching Chinese is not my ideal job” and “I did not know what to do after graduation and chose to study in the MTCSOL program to explore the real China.” However, whether and how the motivation of the participants pursuing changes in fallback career choices is not clear and requires further research.




Differences in the Motivation Between Native and Non-native CSL/CFL Teachers

The native and non-native pre-service CSL/CFL teachers differed significantly in the extrinsic value and social influence, where the non-native groups significantly scored higher than the native group. These results suggest that the non-native group might be motivated more by extrinsic value and social influence than their native counterparts to enter CSL/CFL teaching, which could be accounted for by the difference between the two groups in cultural and teaching contexts.

For most of the non-native preservice CSL/CFL teachers, teaching Chinese is a domestic job in terms of teaching contexts. In most countries, working at schools or universities is generally a stable and respected job, which is widely considered as very attractive for the females, who dominate the non-native preservice CSL/CFL teachers. The salaries offered by Chinese teaching are likely to be competitive because the increasing economic and cultural links between China and foreign countries yield continuing demand for highly proficient CSL/CFL speakers, whose number is yet limited (Ruan et al., 2016; Wang, 2018). In terms of cultural contexts, most of the non-native participants came from Asia, where family ties are strongly valued, and their career choice might be heavily influenced by family members or friends. This account could be corroborated by the interview results, such as “Chinese teaching is a stable job,” “Teaching Chinese is highly respected and high-salary [in Korea]” and “Most of my family members are teachers, so teaching is an obvious and stable choice for me.”

As for the native group, going abroad culture and teaching Chinese as an international job might be the main reasons. Just as a traditional Chinese saying goes, read 10,000 books and travel 10,000 miles (读万卷书, 行万里路), working or studying abroad has been encouraged by the Chinese people in modern societies. The total number of students studying abroad reached 6.56 million from 1978 to 2019 (Ministry of Education of the People's Republic of China, 2020) and Chinese students are ranking the top among the international students in the developed countries (Henze and Zhu, 2012; Thøgersen, 2016; Chao et al., 2017; Universities UK, 2018). However, going abroad, in particular to developed countries, is expensive and poses a great challenge for the middle and lower classes. Meanwhile, Competitive Local Exchange Carriers (CLEC) has been funding thousands of CSL/CFL teachers to work abroad every year in the recent decade. Thus, being a CSL/CFL teacher could be a good choice for students from the middle and lower classes who desire to go abroad, and this unique experience is of great value for job hunting and career development in China (Zhu and Qian, 2015). Therefore, the native preservice CSL/CFL teachers might value the potential experience of working abroad more than salary or stability. In addition, teaching Chinese abroad is international in nature and mainly managed by CLEC and Confucius Institutes/Classrooms, where the influence from the family members or friends of the applicants is minimal. This assumption is consistent with the comments of the participants, such as that, “the experience of teaching Chinese in Ireland might make my resume eye-catching,” “teaching Chinese could help you learn more about everything and be helpful for future jobs,” and “Although my parents have traditionally considered teaching to be an ‘iron rice bowl’ job (a job with guaranteed job security), their perceptions of CSL/CFL teaching is limited or distorted.”

In summary, the overall results of the present study contribute some new knowledge to the area of CSL/CFL teaching, in particular, to the education of preservice CSL/CFL teachers. One major contribution is that, in contrast to the commonly held assumption that native and non-native preservice CSL/CFL teachers might differ a great deal in teaching-related factors, the two groups were found to have similar motivations for entering the CSL/CFL teaching profession and had similar ratings of the importance of four of the six factors, with significant differences observed only in the external factors, such as extrinsic motivation and social influence. These results suggest that native and non-native preservice CSL/CFL teachers might share commonalities in other internal aspects, such as teacher cognition or meta-cognition of teaching abilities. This new finding could be significant for the design of MTCSOL programs, which is discussed in section Implications.



Implications


Theoretical Implications

In terms of theoretical significance, the results of the present study confirm that teachers of different subjects have some similar types of motivations (Dörnyei and Ushioda, 2011; Watt and Richardson, 2012; Han and Yin, 2016), for example, placing strong importance on the intrinsic and altruistic values. However, the finding about cross-cultural value in native and non-native preservice CSL/CFL teachers sheds light on the uniqueness of L2 teacher motivation, which might relate to the influence of subject specialization (Watt and Richardson, 2012). In addition, the differences between native and non-native groups in extrinsic value and social influence point to the potential influence of socio-cultural settings and teaching contexts on teacher motivation. Based on the overall findings of the present study and implied by the ecological system theory (Bronfenbrenner, 1977, 1986; Bronfenbrenner and Evans, 2000; Hornberger, 2003; Lier, 2004; Kramsch, 2008; Steffensen and Kramsch, 2017; Mohammadabadi et al., 2019), teacher motivation might be jointly influenced by variables at different levels, such as native language background at the microsystem, subject specialization at the mesosystem, teaching context at the exosystem, and social cultures at the macrosystem. That is to say, teacher motivation might not be “a product of a limited number of factors, but it is a constellation of various distal and proximal factors to the teachers' classes” (Mohammadabadi et al., 2019, p. 765). However, this account is tentative, and more supporting evidence will be needed from future studies.

In addition, the present study further corroborates the validity and reliability of the FIT-Choice scale in exploring the motivation of the language teacher (Shih, 2016; Kissau et al., 2019a,b; Zhang et al., 2020) by providing evidence from both native and non-native pre-service CSL/CFL teachers. The general results provide further support for the application of expectancy-value theory in exploring second language teacher motivation.



Practical Implications

In terms of practical implications, the findings of the present study might be useful to help solve the problem of CSL/CFL teacher shortage outside China. The solution lies in attracting preservice CSL/CFL teachers and retaining in-service CSL/CFL teachers, whose motivation should be taken into account in designing MTCSOL program and administration of in-service teachers.

In terms of designing MTCSOL program, the findings of the present study suggest the potential application of a mixed-class model for native and non-native preservice CSL/CFL teachers. A noteworthy trend in teacher education is to view teachers as agents in knowledge-building practice and to provide chances for teachers to take part in this practice by forming a community, where they can share, discuss, improve, and transfer ideas (Darling-Hammond and McLaughlin, 1995; Sachs, 2005; Hong and Sullivan, 2009; Yang, 2021). A mixed-class model, where the two groups study together and form a teaching community to some extent, could align with the teacher motivation of the two groups.

The mixed-class model could boost the cross-cultural value of the two groups. The study found that native CSL/CFL teachers were limited in intercultural communicative competence (Gong et al., 2018a), which is yet emphasized in Standards for Teachers of Chinese to Speakers of Other Languages (Hanban, 2007). Meanwhile, the identity of non-native preservice CSL/CFL teachers as language learner/user/teacher could drive them to undertake Chinese language and culture learning (Gong et al., 2021), as an investment to gain access to various symbolic and material resources (Li and Li, 2020). Thus, the mixed-class model as a teaching community could serve as a platform to meet the needs of both the groups, where the two groups demonstrate and learn different cultures, enrich cross-cultural knowledge, and develop intercultural communication competence.

The mixed-class model could also benefit the intrinsic motivation of the two groups. In the teaching community of the mixed-class model, the interactions with native Chinese speakers could facilitate the development of the Chinese language proficiency of the non-native groups and their confidence in Chinese teaching, considering that anxieties caused by self-perceived insufficient L2 proficiency might influence language teaching (Horwitz, 1996; Lee et al., 2017; Calafato, 2019). For the native group, the mixed-class model could mimic different CSL/CFL teaching contexts and deepen their understanding of Chinese language acquisition, which further contributes to the growth of teaching skills, similar to the effect of practicum on the growth of teaching competence (Yuan and Lee, 2014; Aghabarari and Rahimi, 2020; Qiu et al., 2021). More importantly, most native CSL/CFL teachers tend to undergo a transformation in pedagogical beliefs and practices when working abroad due to the different educational contexts in China and other countries (Moloney, 2013; Wang and Du, 2014; Moloney and Xu, 2015). This model could provide opportunities for the native group to experience the different education settings in advance and alleviate the troubles caused by the transformation.

In sum, the mixed-class model could be viewed as a response to the call of the researchers for integrating cross-cultural elements into teacher education programs to fulfill the professional roles of CSL/CFL teachers (Moloney, 2013; Lai et al., 2015; Moloney and Xu, 2015; Jin and Dervin, 2017; Gong et al., 2018a). These assumed benefits of the mixed-class model could strengthen the motivations of the two groups and thus might attract them to enter the Chinese teaching profession. However, this suggestion is tentative, and the details of a mixed-class model need to be carefully designed in future research.

As for retaining in-service CSL/CFL teachers, measures are recommended to be taken against demotivation. In the context of L2 teaching, demotivation concerns external or internal factors that negatively affect the willingness of an individual to teach. Researchers have identified different categories of variables that might lead to demotivation, such as students, stress, inhibition of teacher autonomy, and limited potential for intellectual development (Kiziltepe, 2008; Sugino, 2010; Dörnyei and Ushioda, 2011; Yaghoubinejad et al., 2017). Policymakers in CSL/CFL education organizations or institutions are advised to tackle the influencing factors that might demotivate the in-service teachers in different contexts and take necessary measures to create an environment that could retain them for CSL/CFL teaching, such as improving the welfare and stability of Chinese teaching. Due to the limited scope of the present study, the measures to retain in-service teachers are not discussed in detail here.





CONCLUSION

The present study explored the types of teacher motivation and the ratings of the importance of each type of motivation between native and non-native preservice CSL/CFL teachers. The results highlight that the two groups had more similarities than differences in the types and ratings of teacher motivation, providing a new perspective in comparing the native and non-native L2 teachers. The findings further suggest the uniqueness of cross-cultural value in L2 teacher motivation in comparison to that in general education and the valid application of FIT-Choice scale in exploring teacher motivation in the contexts of teaching Chinese.

The present study was subjected to several limitations, which could be overcome in future research. The first limitation concerns the language in which the questionnaire was presented to the non-native group. Although the recruited non-native participants were at an advanced level of Chinese and a pilot study was conducted before the formal data collection, the participants might have had different results if the instructions and statements had been presented in their native languages. Therefore, developing valid and reliable multilingual versions of CSL/CFL teacher motivation questionnaires that are comparable with the Chinese version is one future research direction.

The second limitation lies in the representativeness of the non-native sample. Snowball sampling method was used in the present study, and most of the recruited non-native CSL/CFL participants came from Asia, such as Thailand and Vietnam, and were registered at universities in Mainland China. Therefore, the results generated from the present study might not be generalizable to teachers from other areas, such as Europe and America, or those who study in their home countries. Considering the potential influence of cultural and socioeconomic factors on teacher motivation (Watt and Richardson, 2012), comparing teacher motivation among pre-service CSL/CFL teachers from different countries might reveal more insightful findings about this topic.

Third, the present study mainly depended on a questionnaire to explore the motivations of pre-service CSL/CFL teachers, and the interview results were supplementary. Considering the pros and cons of quantitative and qualitative research, qualitative studies using in-depth interviews or narrative research could be carried out in the future to comprehensively understand the underlying reasons accounting for the similarities and differences in teacher motivation among native and non-native CSL/CFL teachers.

Fourth, it has been commonly acknowledged that motivation is likely to change over time (Richardson et al., 2014; Han and Yin, 2016); however, the present study only explored the motivation of native and non-native CSL/CFL teachers in the preservice stage. Therefore, future research could investigate the change path of teacher motivation from preservice to in-service stage among second language teachers.

Despite the above-mentioned limitations, the findings of the present study showcased the significance of understanding teacher motivation in the context of CSL/CFL teaching. Meanwhile, we call for more attention to the design of MTCSOL program based on the empirical studies on CSL/CFL teacher education to further mitigate the problem of the shortage of CSL/CFL teachers outside China.
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FOOTNOTES

1The data were cited from the news report released by International Chinese Language Education Conference (2019). http://conference2019.hanban.org/page/#/pcpage/detailpage/newsdetail?id=42.

2The data were cited from the official website for Master's degree programs in China. https://yz.chsi.com.cn/zsml/queryAction.do.

3The data were cited from a personal communication with an official in CLEC.

4Hanyu Shuiping Kaoshi (HSK) is a standardized Chinese language proficiency test. It has six levels, with level 1 as the beginner level and level 6 as the advanced level. According to the Center for Language Education and Cooperation, the minimum Chinese language proficiency for non-native Chinese speakers to register in MTCSOL program is level 5 (https://cis.chinese.cn/Account/Proceduresfor).

5The interview was mainly used to design the questionnaire in the present study, instead of a key research instrument in collecting data on teacher motivation. According to the comments of a reviewer, some of the interview results were mentioned in the Discussion section to support the findings generated from the questionnaire survey.

6The commonly used cut-off factor loading is 0.30 or 0.40 in the areas of psychological research and language education. We first used 0.30 and found that some items were loaded on two factors; therefore, the cut-off factor loading was changed to 0.40 to make the results more reasonable.



REFERENCES

 Aghabarari, M., and Rahimi, M. (2020). EFL teachers' conceptions of professional development during the practicum: retrospective perceptions and prospective insights. Asian Pac. J. Second For. Lang. Educ. 5, 1–19. doi: 10.1186/s40862-020-00084-0


 Atkinson, E. S. (2000). An investigation into the relationship between teacher motivation and pupil motivation. Educ. Psychol. 20, 45–57. doi: 10.1080/014434100110371

 Barnes, A. (2005). A passion for languages: motivation and preparation to teach modern foreign languages in eight cohorts of beginning teachers. Res. Papers Educ. 20, 349–369. doi: 10.1080/02671520500335659


 Berger, J.-L., and D'Ascoli, Y. (2012). Becoming a VET teacher as a second career: investigating the determinants of career choice and their relation to perceptions about prior occupation. Asia Pacific J. Teac. Educ. 40, 317–341. doi: 10.1080/1359866X.2012.700046


 Bo, Y. (2018). “A study on professional identity of non-native Chinese teacher,” in 4th International Symposium on Social Science (ISSS 2018) (Dalian).


 Borg, S. (2003). Teacher cognition in language teaching: a review of research on what language teachers think, know, believe, and do. Lang. Teach. 36, 81–109. doi: 10.1017/S0261444803001903


 Borg, S. (2006). The distinctive characteristics of foreign language teachers. Lang. Teach. Res. 10, 3–31. doi: 10.1191/1362168806lr182oa


 Braine, G. (ed.). (2009). Non-native Educators in English Language Teaching. New York, NY; London: Routledge.


 Bronfenbrenner, U. (1977). Toward an experimental ecology of human development. Am. Psychol. 32, 513–531. doi: 10.1037/0003-066X.32.7.513


 Bronfenbrenner, U. (1986). Ecology of the family as a context for human development: research perspectives. Dev. Psychol. 22, 723–742. doi: 10.1037/0012-1649.22.6.723


 Bronfenbrenner, U., and Evans, G. W. (2000). Developmental science in the 21st century: emerging questions, theoretical models, research designs and empirical findings. Soc. Dev. 9, 115–125. doi: 10.1111/1467-9507.00114


 Brookhart, S. M., and Freeman, D. J. (1992). Characteristics of entering teacher candidates. Rev. Educ. Res. 62, 37–60. doi: 10.3102/00346543062001037


 Burns, T. (2014). An investigation of native and non-native Chinese language teachers and their pedagogical advantages (Masters theses), University of Massachusetts Amherst, Amherst, MA, United States.


 Byram, M. (1997). Teaching and Assessing Intercultural Communicative Competence. Clevedon: Multilingual Matters.


 Calafato, R. (2019). The non-native speaker teacher as proficient multilingual: a critical review of research from 2009–2018. Lingua 227:102700. doi: 10.1016/j.lingua.2019.06.001


 Chao, C.-N., Hegarty, N., Angelidis, J., and Lu, V. F. (2017). Chinese students' motivations for studying in the United States. J. Int. Stud. 7, 257–269. doi: 10.32674/jis.v7i2.380


 Cohen, J. (1988). Statistical Power Analysis for the Behavioral Sciences, 2nd Edn. Hillsdale, NJ: Erlbaum.


 Darling-Hammond, L., and McLaughlin, M. W. (1995). Policies that support professional development in an era of reform. Phi Delta Kappan 76, 597–604.


 Deci, E. L., and Ryan, R. M. (1985). Intrinsic Motivation and Self-Determination in Human Behavior. New York, NY: Plenum Press.


 Dörnyei, Z., and Ushioda, E. (2011). Teaching and Researching Motivation, 2nd Edn. London; New York, NY: Routledge.


 Eccles, J. (2009). Who am I and what am I going to do with my life? Personal and collective identities as motivators of action. Educ. Psychol. 44, 78–89. doi: 10.1080/00461520902832368


 Eccles, J. S. (2005). Studying gender and ethnic differences in participation in math, physical science, and information technology. New Dir. Child Adolesc. Dev. 2005, 7–14. doi: 10.1002/cd.146

 Elliot, A. J. (2005). “A conceptual history of the achievement goal construct,” in Handbook of Competence and Motivation, eds A. J. Elliot and C. S. Dweck (New York, NY: Guilford Publications), 52–72.


 Ellis, R. (2008). The Study of Second Language Acquisition, 2nd Edn. Oxford: Oxford University Press.


 Erkaya, O. R. (2013). Factors that motivate Turkish EFL teachers Int. J. Res. Stud. Lang. Learn. 2, 49–61. doi: 10.5861/ijrsll.2012.135


 Fokkema, M., and Greiff, S. (2017). How performing PCA and CFA on the same data equals trouble. Euro. J. Psychol. Assess. 33, 399–402. doi: 10.1027/1015-5759/a000460


 Fokkens-Bruinsma, M., and Canrinus, E. T. (2012). The Factors Influencing Teaching (FIT)-choice scale in a Dutch teacher education program. Asia Pacific J. Teach. Educ. 40, 249–269. doi: 10.1080/1359866X.2012.700043


 Fokkens-Bruinsma, M., and Canrinus, E. T. (2014). Motivation for becoming a teacher and engagement with the profession: evidence from different contexts. Int. J. Educ. Res. 65, 65–74. doi: 10.1016/j.ijer.2013.09.012


 Gardner, R. C. (1985). Social Psychology and Second Language Learning: The Role of Attitudes and Motivation. London: Edward Arnold.


 Goh, Y.-S. (2017). “The teaching of Chinese by non-native teachers: experience and implications,” in Teaching Chinese as an International Language: A Singapore Perspective, ed Y.-S. Goh (Cambridge: Cambridge University Press), 110–118.


 Gong, Y., Gao, X., Li, M., and Lai, C. (2020b). Cultural adaptation challenges and strategies during study abroad: New Zealand students in China. Lang. Cult. Curriculum. doi: 10.1080/07908318.2020.1856129


 Gong, Y., Gao, X., and Lyu, B. (2020a). Teaching Chinese as a second or foreign language to non-Chinese learners in mainland China (2014–2018). Lang. Teach. 53, 44–62. doi: 10.1017/S0261444819000387


 Gong, Y., Hu, X., and Lai, C. (2018a). Chinese as a second language teachers' cognition in teaching intercultural communicative competence. System 78, 224–233. doi: 10.1016/j.system.2018.09.009


 Gong, Y., Lai, C., and Gao, X. (2020c). The teaching and learning of Chinese as a second or foreign language: the current situation and future directions. Front. Educ. China 15, 1–13. doi: 10.1007/s11516-020-0001-0


 Gong, Y., Lyu, B., and Gao, X. (2018b). Research on teaching Chinese as a second or foreign language in and outside mainland China: a bibliometric analysis. Asia Pacific Educ. Res. 27, 277–289. doi: 10.1007/s40299-018-0385-2


 Gong, Y., Guo, Q., Li, M., Lai, C., and Wang, C. (2021). Developing literacy or focusing on interaction: New Zealand students' strategic efforts related to Chinese language learning during study abroad in China. System 98:102462. doi: 10.1016/j.system.2021.102462


 Gosling, S. D., Vazire, S., Srivastava, S., and John, O. P. (2004). Should we trust web-based studies? A comparative analysis of six preconceptions about internet questionnaires. Am. Psychol. 59, 93–104. doi: 10.1037/0003-066X.59.2.93

 Hammadou, J., and Bernhardt, E. B. (1987). On being and becoming a foreign language teacher. Theory Pract. 26, 301–306. doi: 10.1080/00405848709543290


 Han, J., and Yin, H. (2016). Teacher motivation: definition, research development and implications for teachers. Cogent. Educ. 3:1217819. doi: 10.1080/2331186X.2016.1217819


 Hanban (2007). 国际汉语教师标准 [Standards for Teachers of Chinese to Speakers of Other Languages]. Beijing: Foreign Language Teaching and Research Press.


 Hastings, C. (2012). Teacher motivation: the next step in L2 motivation research. TNTESOL J. 5, 61–70.


 Henson, R. K., and Roberts, J. K. (2006). Use of exploratory factor analysis in published research: common errors and some comment on improved practice. Educ. Psychol. Meas. 66, 393–416. doi: 10.1177/0013164405282485


 Henze, J., and Zhu, J. (2012). Current research on Chinese students studying abroad. Res. Compar. Int. Educ. 7, 90–104. doi: 10.2304/rcie.2012.7.1.90


 Hiver, P., Kim, T.-Y., and Kim, Y. (2018). “Language teacher motivation,” in Language Teacher Psychology, eds S. Mercer and A. Kostoulas (Bristol: Multilingual Matters), 18–33.


 Hong, H.-Y., and Sullivan, F. R. (2009). Towards an idea-centered, principle-based design approach to support learning as knowledge creation. Educ. Technol. Res. Dev. 57:613. doi: 10.1007/s11423-009-9122-0


 Hornberger, N. H. (ed.). (2003). Continua of Biliteracy: An Ecological Framework for Educational Policy, Research, and Practice in Multilingual Settings. Clevedon: Multilingual Matters.


 Horwitz, E. K. (1996). Even teachers get the blues: recognizing and alleviating language teachers' feelings of foreign language anxiety. Foreign Lang. Ann. 29, 365–372. doi: 10.1111/j.1944-9720.1996.tb01248.x


 Huang, Z. (ed.). (2017). Native and Non-native English Speaking Teachers in China: Perceptions and Practices. Shanghai: Shanghai Jiao Tong University Press/Springer.


 Irnidayanti, Y., Maulana, R., Helms-Lorenz, M., and Fadhilah, N. (2020). Relationship between teaching motivation and teaching behaviour of secondary education teachers in Indonesia. J. Study Educ. Dev. 43, 271–308. doi: 10.1080/02103702.2020.1722413


 Jin, T., and Dervin, F. (eds.). (2017). Interculturality in Chinese Language Education. London: Macmillan Publisher.


 Jodaei, H., Zareian, G., Amirian, S. M. R., and Adel, S. M. R. (2018). The interplay of teacher motivation and learner motivation: a Q method study. Curr. Psychol. 40, 1696–1710. doi: 10.1007/s12144-018-0091-5


 Jugović, I., Marušić, I., Pavin Ivanec, T., and Vizek Vidović, V. (2012). Motivation and personality of preservice teachers in Croatia. Asia Pacific J. Teach. Educ. 40, 271–287. doi: 10.1080/1359866X.2012.700044


 Jungert, T., Alm, F., and Thornberg, R. (2014). Motives for becoming a teacher and their relations to academic engagement and dropout among student teachers. J. Educ. Teach. 40, 173–185. doi: 10.1080/02607476.2013.869971


 Karavas, E. (2010). How satisfied are Greek EFL teachers with their work? Investigating the motivation and job satisfaction levels of Greek EFL teachers. Porta Linguarum 59–78. doi: 10.30827/Digibug.31944


 Kassabgy, O., Boraie, D., and Schimidt, R. (2001). “Values, rewards, and job satisfaction in ESL/EFL,” in Motivation and Second Language Acquisition, eds Z. Dörnyei and R. Schmidt (Honolulu, HI: University of Hawaii second language teaching and curriculum center), 213–237.


 Ke, S. E. (2020). Review of research on learning and instruction with specific reference to reading Chinese as an additional language (1976–2018). Front. Educ. China 15, 14–38. doi: 10.1007/s11516-020-0002-z


 Kilinç, A., Watt, H. M. G., and Richardson, P. W. (2012). Factors influencing teaching choice in Turkey. Asia Pacific J. Teach. Educ. 40, 199–226. doi: 10.1080/1359866X.2012.700048


 Kinginger, C. (2013). Identity and language learning in study abroad. Foreign Lang. Ann. 46, 339–358. doi: 10.1111/flan.12037


 Kissau, S., Davin, K., and Wang, C. (2019a). Aspiring world language teachers: their influences, perceptions, and commitment to teaching. Teach. Teach. Educ. 78, 174–182. doi: 10.1016/j.tate.2018.11.020


 Kissau, S., Davin, K., Wang, C., Haudeck, H., Rodgers, M., and Du, L. (2019b). Recruiting foreign language teachers: an international comparison of career choice influences. Res. Compar. Int. Educ. 14, 184–200. doi: 10.1177/1745499919846015


 Kiziltepe, Z. (2008). Motivation and demotivation of university teachers. Teach. Teach. 14, 515–530. doi: 10.1080/13540600802571361


 König, J., and Rothland, M. (2012). Motivations for choosing teaching as a career: effects on general pedagogical knowledge during initial teacher education. Asia Pacific J. Teach. Educ. 40, 289–315. doi: 10.1080/1359866X.2012.700045


 Kramsch, C. (2008). Ecological perspectives on foreign language education. Lang. Teach. 41, 389–408. doi: 10.1017/S0261444808005065


 Kusumaningputri, R., and Widodo, H. P. (2018). Promoting Indonesian university students' critical intercultural awareness in tertiary EAL classrooms: the use of digital photograph-mediated intercultural tasks. System 72, 49–61. doi: 10.1016/j.system.2017.10.003


 Kyriacou, C., and Benmansour, N. (1999). Motivation to become a teacher of a foreign language. Lang. Learn. J. 19, 69–72. doi: 10.1080/09571739985200131


 Kyriacou, C., and Coulthard, M. (2000). Undergraduates' views of teaching as a career choice. J. Educ. Teach. 26, 117–126. doi: 10.1080/02607470050127036


 Kyriacou, C., Hultgren, Å., and Stephens, P. (1999). Student teachers' motivation to become a secondary school teacher in England and Norway. Teach. Dev. 3, 373–381.


 Lai, C., Gu, M., and Hu, J. (2015). Understanding legitimate teacher authority in a cross-cultural teaching context: pre-service Chinese language teachers undertaking teaching practicum in international schools in Hong Kong. J. Educ. Teach. 41, 417–434. doi: 10.1080/02607476.2015.1081717


 Lee, M., Schutz, P. A., and Vlack, S. v. (2017). “Non-native English-speaking teachers' anxieties and insecurities: self-perceptions of their communicative limitations,” in Native and Non-Native Teachers in English Language Classrooms, ed J. d. D. M. Agudo (Boston, MA; Berlin: De Gruyter), 119-137.


 Li, C., and Li, W. (2020). Learner identity in Chinese as a foreign/second language education: a critical review. Front. Educ. China 15, 73–98. doi: 10.1007/s11516-020-0004-x


 Li, M. (2017). 教育士就探——以北京外国语大学为例 [A survey of the employment of MTCSL student teachers-evidence from Beijing Foreign Studies University]. 汉语国际教育(中英文). Int. Chin. Lang. Educ. 1, 33–40.


 Lier, L. V. (2004). The Ecology and Semiotics of Language Learning: A Sociocultural Perspective. Springer.


 Lin, E., Shi, Q., Wang, J., Zhang, S., and Hui, L. (2012). Initial motivations for teaching: comparison between preservice teachers in the United States and China. Asia Pacific J. Teach. Educ. 40, 227–248. doi: 10.1080/1359866X.2012.700047


 Liu, S. (2016). 就业困境和汉语国际教育硕士培养重点 [Employment dilemma and the foci of MTCSL programm]. 国际汉语教学研究. J. Int. Chin. Teach. 3, 83–89.


 Llurda, E. (ed.). (2005). Non-native Language Teachers: Perceptions, Challenges and Contributions to the Profession. New York, NY: Springer.


 Lü, C. (2020). Teaching and learning Chinese through immersion: a case study from the North American context. Front. Educ. China 15, 99–141. doi: 10.1007/s11516-020-0005-9


 Ma, X., and Gao, X. (2017). Metaphors used by pre-service teachers of Chinese as an international language. J. Educ. Teach. 43, 71–83. doi: 10.1080/02607476.2016.1182372


 Ma, X., Gong, Y., Gao, X., and Xiang, Y. (2017). The teaching of Chinese as a second or foreign language: a systematic review of the literature 2005–2015. J. Multilingual Multicult. Dev. 38, 1–16. doi: 10.1080/01434632.2016.1268146


 MacCallum, R. C., Roznowski, M., Mar, C. M., and Reith, J. V. (1994). Alternative strategies for cross-validation of covariance structure models. Multivariate Behav. Res. 29, 1–32. doi: 10.1207/s15327906mbr2901_1

 Martínez Agudo, J. d. D. (ed.). (2017). Native and Non-native Teachers in English Language Classrooms. Boston, MA; Berlin: De Gruyter Mouton.


 Ministry of Education of the People's Republic of China (2020). 2019 年度出国留学人员情况统计 [Report on Chinese Studying Abroad in 2019]. Available online at: http://www.moe.gov.cn/jyb_xwfb/gzdt_gzdt/s5987/201904/t20190412_377692.html


 Ministry of Education of the People's Republic of China. (2019). 2018 年来华留学统计 [Report on International Students in China in 2018]. Available online at: http://www.moe.gov.cn/jyb_xwfb/gzdt_gzdt/s5987/201904/t20190412_377692.html


 Mohammadabadi, A. M., Ketabi, S., and Nejadansari, D. (2019). Factors influencing language teacher cognition: an ecological systems study. Stud. Second Lang. Learn. Teach. 9, 657–680. doi: 10.14746/ssllt.2019.9.4.5


 Moloney, R., and Xu, H. (2015). Transitioning beliefs in teachers of Chinese as a foreign language: an Australian case study. Cogent. Educ. 2:1024960. doi: 10.1080/2331186X.2015.1024960


 Moloney, R. A. (2013). Providing a bridge to intercultural pedagogy for native speaker teachers of Chinese in Australia. Lang. Cult. Curriculum 26, 213–228. doi: 10.1080/07908318.2013.829081


 Moussu, L., and Llurda, E. (2008). Non-native English-speaking English language teachers: history and research. Lang. Teach. 41, 315–348. doi: 10.1017/S0261444808005028


 Neyman, J. (1992). “On the two different aspects of the representative method: the method of stratified sampling and the method of purposive selection,” in Breakthroughs in Statistics: Methodology and Distribution, eds S. Kotz and N. L. Johnson (New York, NY: Springer), 123–150.


 O'Brien, R. G., and Kaiser, M. K. (1985). MANOVA method for analyzing repeated measures designs: an extensive primer. Psychol. Bull. 97, 316–333. doi: 10.1037/0033-2909.97.2.316

 Osborne, J. W., Costello, A. B., and Kellow, J. T. (2008). “Best practices in exploratory factor analysis,” in Best Practices in Quantitative Methods, ed J. W. Osborne (Thousand Oaks, CA: Sage Publications, Inc.), 86–99.

 Pennington, M. C. (1995). Work Satisfaction, Motivation, and Commitment in Teaching English as a Second Language. ERIC Document ED 404850. Available online at: https://eric.ed.gov/?id=ED404850


 Plonsky, L., and Gonulal, T. (2015). Methodological synthesis in quantitative L2 research: A review of reviews and a case study of exploratory factor analysis. Lang. Learn. 65, 9–36. doi: 10.1111/lang.12111


 Qiu, Q., Xie, Z., Xiong, Y., and Zhou, F. (2021). Belief change before and after the teaching practicum among Chinese pre-service ELT teachers. Sage Open 11:21582440211004934. doi: 10.1177/21582440211004934


 Radel, R., Sarrazin, P., Legrain, P., and Wild, T. C. (2010). Social contagion of motivation between teacher and student: analyzing underlying processes. J. Educ. Psychol. 102, 577–587. doi: 10.1037/a0019051


 Richardson, P. W., Karabenick, S. A., and Watt, H. M. G. (eds.). (2014). Teacher Motivation: Theory and Practice. Taylor and Francis. Available online at: https://books.google.co.uk/books?Id=zhqvawaaqbaj. doi: 10.4324/9780203119273


 Roth, G., Assor, A., Kanat-Maymon, Y., and Kaplan, H. (2007). Autonomous motivation for teaching: how self-determined teaching may lead to self-determined learning. J. Educ. Psychol. 99, 761–774. doi: 10.1037/0022-0663.99.4.761


 Ruan, J., Zhang, J., and Leung, C. B. (eds.). (2016). Chinese Language Education in the United States. New York, NY: Springer.


 Sachs, J. (2005). “Teacher education and the development of professional identity: learning to be a teacher,” in Connecting Policy and Practice: Challenges for Teaching and Learning in Schools and Universities, eds M. P. Denicolo and M. Komf (Routledge), 5–21. Available online at: http://hdl.handle.net/1959.14/86010


 Shih, C.-M. (2016). Why do they want to become English teachers: a case study of Taiwanese EFL teachers. Perspect. Educ. 34, 43–44. doi: 10.18820/2519593X/pie.v34i3.4


 Steffensen, S. V., and Kramsch, C. (2017). “The ecology of second language acquisition and socialization,” in Language Socialization, 3rd Edn, eds P. A. Duff and S. May (Cham: Springer), 17–32.


 Sugino, T. (2010). Teacher demotivational factors in the Japanese language teaching context. Procedia Soc. Behav. Sci. 3, 216–226. doi: 10.1016/j.sbspro.2010.07.036


 Sung, K.-Y., and Poole, F. (2016). “Differences between native and non-native chinese speaking teachers: voices from overseas students who study Chinese in China,” in Chinese Education Models in a Global Age, eds C. P. Chou and J. Spangler (Singapore: Springer), 133–147.


 Swanson, P. (2010). The shortage of America's foreign language teachers: a review of the literature. J. Teacher Recruit. Retent. 1, 1–17.


 Swanson, P., and Huff, R. (2010). Georgia's rural foreign language teachers' sense of efficacy and how it relates to teacher attrition. World Lang. Cult. Facul. Publ. 54, 1–34. Available online at: https://scholarworks.gsu.edu/mcl_facpub/54


 Swanson, P., and Mason, S. (2017). The world language teacher shortage: taking a new direction. Foreign Lang. Ann. 51, 251–262. doi: 10.1111/flan.12321


 Swanson, P. B. (2012). The congruence of vocational interests and the workplace environment: reducing the language teacher shortage. Lang. Teach. Res. 16, 519–537. doi: 10.1177/1362168812455588


 Thøgersen, S. (2016). Chinese students in europe: policies, experiences and prospects. Euro. Rev. 24, 297–305. doi: 10.1017/S1062798715000642


 Universities UK (2018). Patterns and Trends in UK Higher Education 2018. Available online at: https://www.universitiesuk.ac.uk/facts-and-stats/data-and-analysis/Pages/Patterns-and-trends-in-UK-higher-education-2018.aspx


 Wang, L., and Du, X. (2014). Chinese teachers' professional identity and beliefs about the teacher-student relationships in an intercultural context. Front. Educ. China 9, 429–455. doi: 10.1007/BF03397030


 Wang, W., and Bale, J. (2019). Mentoring for new secondary Chinese language teachers in the United States. System 84, 53–63. doi: 10.1016/j.system.2019.05.002


 Wang, Z. (2018). 东南亚五国汉语传播与中国国家形象认知的相关性研究 [A study on the correlation between Chinese language teaching and perception of China's image in five countries in South-East Asia] (Doctoral thesis). Minzu University of China, Beijing, China.


 Warne, R. T. (2014). A primer on multivariate analysis of variance (MANOVA) for behavioral scientists. Prac. Assessment Res. Evaluat. 19, 1–10. doi: 10.7275/sm63-7h70


 Watt, H. M. G., and Richardson, P. W. (2007). Motivational factors influencing teaching as a career choice: development and validation of the FIT-Choice scale. J. Exp. Educ. 75, 167–202. doi: 10.3200/JEXE.75.3.167-202


 Watt, H. M. G., and Richardson, P. W. (2008). Motivations, perceptions, and aspirations concerning teaching as a career for different types of beginning teachers. Learn. Instruc. 18, 408–428. doi: 10.1016/j.learninstruc.2008.06.002


 Watt, H. M. G., and Richardson, P. W. (2012). An introduction to teaching motivations in different countries: comparisons using the FIT-Choice scale. Asia Pacific J. Teach. Educ. 40, 185–197. doi: 10.1080/1359866X.2012.700049


 Wild, T. C., Enzle, M. E., Nix, G., and Deci, E. L. (1997). Perceiving others as intrinsically or extrinsically motivated: effects on expectancy formation and task engagement. Pers. Soc. Psychol. Bull. 23, 837–848. doi: 10.1177/0146167297238005


 Williams, M., and Burden, R. L. (1997). Psychology for Language Teachers. Cambridge: Cambridge University Press.


 Yaghoubinejad, H., Zarrinabadi, N., and Nejadansari, D. (2017). Culture-specificity of teacher demotivation: Iranian junior high school teachers caught in the newly-introduced CLT trap! Teach. Teach. 23, 127–140. doi: 10.1080/13540602.2016.1205015


 Yang, H. (2021). Epistemic agency, a double-stimulation, and video-based learning: a formative intervention study in language teacher education. System. 96:102401. doi: 10.1016/j.system.2020.102401


 Yang, J. (2019). Understanding Chinese language teachers' beliefs about themselves and their students in an English context. System 80, 73–82. doi: 10.1016/j.system.2018.10.014


 Yuan, R., and Lee, I. (2014). Pre-service teachers' changing beliefs in the teaching practicum: Three cases in an EFL context. System 44, 1–12. doi: 10.1016/j.system.2014.02.002


 Zhang, C., and Wang, D. (2017). “Becoming professional: exploring identity construction of non-native CFL teachers,” in Interculturality in Chinese Language Education, eds T. Jin and F. Dervin (London: Palgrave Macmillan), 89–106.


 Zhang, C., and Zhang, Y. (2018). Language teacher identity construction: insights from non-native Chinese-speaking teachers in a Danish higher educational context. Global Chin. 4, 271–291. doi: 10.1515/glochi-2018-0013


 Zhang, H., Wu, J., and Zhu, Y. (2020). Why do you choose to teach Chinese as a second language? A study of pre-service CSL teachers' motivations. System 91:102242. doi: 10.1016/j.system.2020.102242


 Zhao, H. (2008). Why did people become secondary-school English as a foreign language teachers in China? An examination of the pathways, motivations and policy through a life-history narrative approach. Educ. Res. Policy Prac. 7, 183–195. doi: 10.1007/s10671-008-9051-4


 Zhu, R., and Qian, D. (2015). 汉语教师志愿者背景动机与志愿者项目的可持续发展研究 [A study on the backgrounds and motivations of volunteers and the sustainable development of Chinese Teacher Volunteer program]. 国际汉语教学研究. J. Int. Chin. Teach. 63–68.


Conflict of Interest: The authors declare that the research was conducted in the absence of any commercial or financial relationships that could be construed as a potential conflict of interest.

Publisher's Note: All claims expressed in this article are solely those of the authors and do not necessarily represent those of their affiliated organizations, or those of the publisher, the editors and the reviewers. Any product that may be evaluated in this article, or claim that may be made by its manufacturer, is not guaranteed or endorsed by the publisher.

Copyright © 2021 Gu, Wang and Zhang. This is an open-access article distributed under the terms of the Creative Commons Attribution License (CC BY). The use, distribution or reproduction in other forums is permitted, provided the original author(s) and the copyright owner(s) are credited and that the original publication in this journal is cited, in accordance with accepted academic practice. No use, distribution or reproduction is permitted which does not comply with these terms.



OPS/images/fpsyg-12-703987-t005.jpg
Item

I am interested in teaching.
Teaching is a career suited to my abilties.
I have good teaching skills.

I have always wanted to be a teacher.

I have the qualiies of a good teacher.
Chinese teaching can help communicate
Chinese culture to my country.

Chinese teaching can help my
compatriots have a better understanding
of China.

Chinese teaching can help my
compatriots learn Chinese.

My teachers/classmates think | should be
a GSL/CFL teacher.

My friends think | should be a CSL/GFL
teacher.

My family/relatives think | should be a
CSL/CFL teacher.

I have had pleasant communication
experiences with Chinese people.

1like working in an environment that
involves being in contact with Chinese
people.

1like socializing with Chinese people.

As a CSL/CFL teacher, | can have a
stable income.

As a CSL/CFL teacher, | can have a high
salary.

As a GSL/CFL teacher, | can have more
opportunities to work abroad.

Chinese teaching is a secure job.

I have not found my ideal major yet.

I was unsure of what career | wanted.

I chose Chinese teaching as a last-resort
career.

Factor

Intrinsic value

Altruistic
value

Social
influence

Cross-cultural
value

Extrinsic
value

Fallback-career
value

% of
variance

13.33

8.40

857

7.78

7.47

6.15

7y

0.85/0.85

0.75/0.76

0.78/0.78

0.77/0.77

0.75/0.75

0.69/0.70

0.77
0.70
0.70
0.61
0.65

2 3 4 5 6

0.71
071
050
0.77
067
0.47
075
073
050
081
056
053
0.44
0.74
073
0.42

Uniqueness

0.28
0.40
0.43
0.50
0.61
0.39

0.45

056

0.30

0.42

0.58

0.32

0.48

0.48

0.36

0.63

0.59

0.52
0.45

0.41
0.73





OPS/images/fpsyg-12-703987-t006.jpg
Group

Non-native

Native

Factor

Altruistic value
Cross-culture value
Intrinsic value
Extrinsic value
Social influence
Fallback career
Altruistic value
Cross-culture value
Intrinsic value
Fallback career
Extrinsic value
Social influence

Mean

4.36
417
3.89
3.69
3.35
297
393
383
3.64
293
286
267

sb

0.62
0.72
0.75
0.70
1.00
0.96
0.79
0.74
0.80
0.92
0.86
0.95

39.29
29.46
2161
17.79
6.37
-0.64
2118
20.34
14.50
-1.36
-292
—B.25

324
324
324
324
324
324
324
324
324
324
324

<0.001
<0.001
<0.001
<0.001
<0.001
0.52
<0.001
<0.001
<0.001
0.18
0.004
<0.001

Cohen's d

218
1.63
1.20
0.99
035
0.04
147
1.13
0.80
0.07
0.16
0.35





OPS/images/fpsyg-12-703987-t003.jpg
Intrinsic
Altruistic

Social influence
Cross culture
Extrinsic
Fallback-career

045
034
0.43
0.46
-0.18

0.53

032
0.46
0.12
-0.32

0.45
0.46

0.34
0.46
0.17

0.38
0.58
0.46

0.27
-0.06

0.45
034
059
023

0.16

-0.24
-0.12
0.30
0.09
0.25





OPS/images/fpsyg-12-703987-t004.jpg
Item

Chinese teaching could allow more
family time.

1like working in an environment that
involves being in contact with foreigners.
I have had pleasant communication
experiences with foreigners.

As a GSL/GFL teacher, | can have more
opportunities to work abroad.

1 am interested in learning about different
cultures.

Ilike teaching others toleam a foreign
language.

Teaching is a career suited to my
abilities.

1 am interested in teaching.
I have good teaching skills.

I have the qualties of a good teacher.
I have always wanted to be a teacher.

As a CSL/CFL teacher, | can have a
stable income.

As a CSL/CFL teacher, | can have a high
salary.

1like socializing with foreigners.
Chinese teaching is a secure job.

My friends think | should be a CSL/CFL
teacher.

My teachers/classmates think | should to
be a CSL/CFL teacher.

My family/relatives think | should be a
CSL/GFL teacher.

Chinese teaching can help improve the
international image of China.

Chinese teaching can help communicate
Chinese culture to other countries.

Chinese teaching can help eliminate
foreigners’ misunderstandings of China.

I have not found my ideal major yet.

| chose CSL/CFL teaching as a
last-resort career.

| was unsure of what career | wanted.

Factor

Cross-cultural value

Intrinsic
value

Extrinsic
value

Social
influence

Altruistic
value

Fallback-career
value

% of

variance

1.41

10.69

9.14

8.70

826

7.36

alw

0.83/0.83

0.84/0.84

0.80/0.81

0.82/0.82

0.80/0.81

0.78/0.79

0.85

077

0.58

0.54

0.46

0.46

0.64

0.70
0.69
0.68
0.53

0.85

0.81

0.54
0.42

0.81

0.74

0.67

0.82

0.70

0.69

6

0.82

0.75

0.63

Uniqueness

0.26

0.35

057

0.67

071

0.56

0.49

0.42
0.36
0.44
0.50
021

0.36

0.67
051
0.39

0.38

0.36

037

0.34

051

0.32

0.45

0.48





OPS/images/fpsyg-12-703987-t007.jpg
Factor

Cross-cultural value
Intrinsic value
Extrinsic value
Social influence
Fallback career

Native

3.71(0.89)
3.64 (0.80)
2.92(0.92)
2,67 (0.95)
2.93(0.92)

Non-native

4.08(0.81)
3.89(0.75)
358(0.77)
335(1.00)
2,97 (0.96)

30.66
17.82
98.85
80.53
0.32

dft

646
646
646
646
646

<0.001
<0.001
<0.001
<0.001
0.57

Partial 12

0.05
0.03
0.13
o.11
0.001





OPS/xhtml/Nav.xhtml




Contents





		Cover



		A Comparative Study of the Motivations to Teach Chinese Between Native and Non-native Pre-service CSL/CFL Teachers



		Introduction



		Literature Review



		Motivation to Be a Teacher



		Motivation to Be a Second Language Teacher



		The Present Study







		Methodology



		Participants



		Instrument



		Data Collection



		Data Analysis







		Results



		RQ1: Differences and Similarities in the Types of Motivation Between Native and Non-native Preservice CSL/CFL Teachers



		RQ2: Differences and Similarities in the Ratings of Each Type of Motivation Between Native and Non-native Preservice CSL/CFL Teachers







		Discussion



		Similarities in Motivation Between Native and Non-native CSL/CFL Teachers



		Cross-Cultural Value



		Intrinsic and Altruistic Values



		Fallback Career Choice









		Differences in the Motivation Between Native and Non-native CSL/CFL Teachers



		Implications



		Theoretical Implications



		Practical Implications













		Conclusion



		Data Availability Statement



		Ethics Statement



		Author Contributions



		Funding



		Supplementary Material



		Footnotes



		References

















OPS/images/cover.jpg
’ frontiers
in Psychology

A Comparative Study of the
Motivations to Teach Chinese
Between Native and Non-native
Pre-service CSL/CFL Teachers





OPS/images/fpsyg-12-703987-t001.jpg
Group Chi-square df p Chi-square/df
Non-native 732 237 <0.001 3.00
Native 1012 287 <0001 427
Criteria >0.05 <2

RMSEA, root mean square error of approximation; CFl, comparative fit index; TLI, Tucker-Lewis index.

CFl

0.84
0.81
>0.90

L

0.81
0.78
>0.90

RMSEA

0.08
0.09
<0.06





OPS/images/fpsyg-12-703987-t002.jpg
Group

Native

Non-native

Criteria

Factor number

Parallel analysis
Fixed number
Parallel analysis
Fixed number

Chi-square

278
278
416
291

df

147
147
166
147

<0.001
<0.001
<0.001
<0.001

>0.05

Chi-square/df

1.89
1.89
251
1.98
<2

T

0.94
0.94
0.86
091
>0.90

RMSEA

0.05
0.05
0.07
0.05
<0.06









OPS/images/crossmark.jpg
©

2

i

|





OPS/images/logo.jpg
, frontiers
in Psychology





