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Background: Increased awareness of the individual therapist’s vital contribution to treatment processes and outcome, and the potential role of training and supervision in this respect, warrants a close look at the empirical and theoretical literature on teaching and learning of therapists and counselors.

Methods: A scoping review of the literature will be conducted based on an overarching research question: when authors have reported on learning processes and acquisition of knowledge and skills in psychotherapy/counseling and supervision/training literature over the past 30 years (since 1990), what evidence, concepts, theories, and models have they reported? A comprehensive search strategy is carried out to identify publications indexed in Scopus, PsycINFO, and Cochrane Central Register of Controlled Trials. Publications will be sorted according to four categories: (1) conceptual/theoretical; (2) empirical (quantitative, qualitative, mixed methods); (3) review, meta-synthesis or -analysis; (4) training program/model description. Procedures for the upcoming scoping review of conceptual/theoretical, empirical, and training program/model description publications will be outlined.

Conclusion: Besides clarifying existing perspectives, practices, and evidence, and documenting the shifting trends of the field during the past three decades, this scoping review identifies knowledge gaps that point to vital future directions for research and theory development. Moreover, the comprehensive scoping lays the foundation for subsequent, more focused systematic reviews that address identified key research topics more specifically.
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INTRODUCTION

Increased awareness of the vital contribution of the individual therapist to treatment processes and outcome (e.g., Wampold and Imel, 2015; Castonguay and Hill, 2017) warrants a close look at the processes involved in clinicians’ knowledge and skills acquisition. How do clinicians develop clinical competence, and what learning processes are involved? Within the psychotherapy literature this question has been illuminated from the perspectives of clinical training and supervision (Hill and Knox, 2013; Hill et al., 2015; Watkins et al., 2015; Callahan and Watkins, 2018; Bernard and Goodyear, 2019), therapist/professional development (Stoltenberg et al., 1998; Rønnestad and Skovholt, 2003, 2013; Orlinsky and Rønnestad, 2005), and expertise (Tracey et al., 2014; Hill et al., 2017), each of which serves to complement the picture of what clinical competence involves and how it develops through postgraduate training and professional career.

Professional competence may be defined as “the habitual and judicious use of communication, knowledge, technical skills, clinical reasoning, emotions, values, and reflection in daily practice for the benefit of the individual and community served” (Epstein and Hundert, 2002, p. 226). Handling complexity is key, and a central characteristic, reflected in the literature and various definitions of competence, is the capacity to integrate various sources of knowledge – scientific and clinical – as well as knowledge modalities, such as analytic/declarative and procedural, explicit and implicit, conscious and intuitive modes of processing (e.g., Stoltenberg et al., 2000; Fraser and Greenhalgh, 2001; Rodolfa et al., 2005; Sharpless and Barber, 2009; Fairburn and Cooper, 2011). Due to the complex, contextual, and ever shifting nature of the situations in which clinical competence is called for, Fraser and Greenhalgh (2001) suggested that, besides ensuring competence, educators need to enable capability, that is, the “[e]xtent to which individuals can adapt to change, generate new knowledge, and continue to improve their performance” (Fraser and Greenhalgh, 2001, p. 799), which among other things involves relational and non-linear learning, based on practice and feedback throughout the training. These are central components of training in profession-oriented psychology/counseling programs, of which an overarching goal is to enable the development of clinical competence.


Learning/Training Processes and Supervision

One of the main educational activities through which students and post-graduates are to develop clinical competence and expertise is clinical practice under the supervision of professional therapists. Although there is no consensus on a particular definition of supervision in the field, a comprehensive and widely used definition is that of Bernhard and Goodyear, stating that:

Supervision is an intervention provided by a more senior member of a profession to a more junior colleague or colleagues who typically (but not always) are members of the same profession. This relationship is evaluative and hierarchical, extends over time, and has the simultaneous purposes of enhancing the professional functioning of the more junior person(s); monitoring the quality of professional services offered to the clients that she, he, or they see; and serving as a gatekeeper for the particular profession the supervisee seeks to enter (Bernard and Goodyear, 2014, p. 9).

The core functions of supervision may be summed up as “(i) acquisition and improvement of therapeutic skills and knowledge; (ii) quality control and accountability to the client and to the public; (iii) transmission of the culture of psychotherapy, including ethical behavior; and (iv) professional development and growth” (Grant and Schofield, 2007, p. 3). Moreover, the relationship and the working alliance between supervisor and supervisee have attracted increased attention over the past decades (e.g., Watkins, 2014a; Watkins et al., 2015).

Supervision is demonstrably crucial for psychotherapists’ subjective experience of development (e.g., Orlinsky and Rønnestad, 2005; Wheeler and Richards, 2007; Hill and Knox, 2013; Rønnestad and Skovholt, 2013; Bernard and Goodyear, 2019), and constitutes the “signature pedagogy” of psychotherapy training through which students learn to think and act like professional therapists (Shulman, 2005; Watkins, 2014b; Baltrinic and Wachter, 2020). Despite ample evidence of the importance of supervision for psychotherapy training, the mechanisms of effective supervision – including students’ and candidates’ actual learning processes – are still largely unknown (Bernard and Goodyear, 2019). Thus, a question that still calls for elaboration, is how knowledge and skills acquisition come about, and what learning processes are involved.



Aim

Scoping reviews are a form of knowledge synthesis particularly aimed at identifying available evidence, research methods, key concepts, definitions, and theories, including potential knowledge gaps in the literature, either for this purpose itself or as a precursor to a systematic review (Arksey and O’Malley, 2005; Levac et al., 2010; Munn et al., 2018; Tricco et al., 2018). In search for the prevailing knowledge on clinical training and supervision, as well as preparing for relevant recommendations for future research, this scoping review will be guided by an overarching research question: when authors have reported on learning processes and acquisition of knowledge and skills in psychotherapy/counseling and supervision/training literature over the past 30 years (since 1990), what evidence, processes, concepts, and theories have they reported? More specifically, we aim to identify: (1) Studied processes, concepts, and theories; (2) Applied research designs and methods; (3) Empirical evidence for given learning processes and knowledge/skills acquisition; (4) Existing meta-analyses, meta-syntheses, and literature reviews; (5) Descriptions of training models and programs.




METHOD


Literature Search

We are using a broad search strategy to cover the extensive literature on therapist training and supervision across the diverse terminology and various education practices in and between nations. The following electronic databases will be searched to identify relevant studies: Scopus (covers nearly 100% of MEDLINE titles), PsycINFO, and Cochrane Central Register of Controlled Trials. While all authors were involved in the decision on relevant terms, the particular search strategy was developed by the first and last author in consultation with a an experienced librarian by the [Name of library withheld for review] and revised according to the Peer Review of Electronic Search Strategies (PRESS) guideline (McGowan et al., 2016). See Supplementary Appendix A for description of terms and combinations chosen for the search in the included databases.


Review Inclusion Criteria

Based on titles and abstracts, the research group will identify publications that concern the topic of the scoping review, and exclude others. The software program for screening studies is Excel. Inclusion of publications will be based on the following decisions:


Conceptual and Empirical Studies

Our review will cover both empirical findings and the prevailing views among researchers of the mechanisms involved in learning and skills acquisition. Thus, conceptual as well as empirical studies will be included, as both are valuable sources of knowledge on learning processes and competence development.



Publications Aimed at Training and Supervision (Leaving Out Formal Lectures)

Clinical training and supervision that involve skills acquisition and the integration of knowledge with skills and values may be contrasted to formal graduate education and acquisition of knowledge (e.g., Falender et al., 2004). This division is blurred once we take into account how tightly intervowen these forms of knowing are in actual clinical practice and in clinical education programs. Procedural and theoretical/conceptual knowledge are intertwined and interdependent, and theoretical lectures likely influence the effects of skills training and vice versa, each forming vital parts of the integrated knowledge necessary to develop professional clinical competence (Cf. the scientist-practitioner model, e.g., Shapiro, 1967, 2002; Baker and Benjamin, 2000; Stoltenberg et al., 2000). To understand these development processes, this scoping review will include all publications aimed at training and supervision; however, studies that are focused on aspects of education not directed at applied professional knowledge, such as theoretical, scientific courses and lectures in an academic psychology program will be excluded.



Literature on Both Graduate and Postgraduate Training and Supervision

To capture a rich picture of training and learning during professionals’ careers we will include studies on training and supervision at all stages and phases. Moreover, education, training, and licensing standards for therapists vary across and within nations, with some countries emphasizing academic education and others postgraduate training programs. For maximal representativeness, we will include studies on both.



Literature on Both Teaching and Learning

The aspects of teaching and learning are often intertwined in the literature. Therefore, both will be reviewed to address questions of knowledge and skills acquisition.



Both Explicit and Implicit Accounts of Learning Processes and Acquisition of Knowledge and Skills

Empirical studies not explicitly investigating processes of learning or competence should be included, as they may nevertheless enable valuable inferences of presumed processes of learning and knowledge acquisition. This may, for example, be the case in surveys or clinical trials looking at the general features or effects of particular training programs.



Only Studies on Education and Supervision of Students Who Are Supposed to Conduct Psychotherapy or Counseling

Studies within adjacent disciplines may be included insofar as the treatment that students or professionals are trained for comprise psychotherapy or counseling. Studies of clinical training aimed at for example musicians, physicians, and occupational therapists who will not use the training for psychotherapy but rather within their own professional discipline will not be included, irrespective of how clinically oriented the training may be. Moreover, studies on medical training of psychiatrists will be excluded, even if medication may form part of the total psychosocial treatment.



Only Publications in English Will be Included

There will be no restrictions as to research settings.

Besides the above explicit guidelines for inclusion, we will be open to various forms of formal and informal training and supervision to make sure we include the different variants that exist in the broad field of psychotherapy and counseling.

Further, studies will be sorted and categorized into four broad categories: (1) Conceptual/theoretical, including journal publications, books and book chapters; (2) Empirical, including denotation of applied research design and methodology (i.e., quantitative, qualitative, and mixed methods design); (3) Review, meta-synthesis or meta-analysis; (4) Training program/model description. If a study fits in more than one category it will be classified and counted as such. We will exclude conference abstracts, conference papers, opinions, personal views, unpublished doctoral theses, editorials, commentaries, and publications that lack abstracts. See the eligibility screening form in Supplementary Appendix B.




Selection of Studies

As an initial step of including and excluding publications the research group of five reviewers will read a subset of the abstracts to ensure agreement upon the selection criteria. Inter-rater reliability will be evaluated. Finally, the total number of publications will be equally distributed among the group of researchers. Consequently, each of the five reviewers, based on reading the study titles and abstracts, will select publications in their range, according to the above criteria for inclusion, and sort them into the four categories. In case of uncertainty of classification and potential inconsistencies, these will be brought into discussion and resolved by discussions among the group members. Further quality checks will also be made along the way into each reviewer’s ratings to ensure similar rating process and any inconsistencies or disagreements resolved similarly through discussion. In line with the remit of scoping reviews, quality assessment of all included publications will not be conducted (Arksey and O’Malley, 2005; Levac et al., 2010; Munn et al., 2018).



Charting of Data

After selection and sorting of publications, data will be charted, which means that information from the included studies will be extracted and sorted into a data-charting form (e.g., Levac et al., 2010; Peters et al., 2015). The research team will engage in an iterative, collaborative process to ensure extractions that are relevant to the research questions.



Collating, Summarizing and Reporting of Results

A thematic analysis (Braun and Clarke, 2006) and narrative synthesis of the findings will be conducted in relation to the research questions, ensuring a comprehensive picture of the prevailing and shifting trends of concepts, theories, models, and evidence of how clinicians develop clinical competence, and what learning processes are involved. For the empirical articles we will identify themes, whereas for the remaining publications we will present an overview. Moreover, in order to provide an overview of prevailing and shifting trends of publications, we will quantify the prevalence of different kinds of articles (conceptual, empirical, reviews/meta-syntheses and meta-analyses, and training program descriptions) in different decades.

A flow chart depicting the steps of the review decision process will be presented, including the numerical results from the identification and selection of studies, removal of duplicates and the final presentation. The reporting will be guided by the PRISMA extension for scoping reviews checklist (the PRISMA-ScR; Tricco et al., 2018).





DISCUSSION AND CONCLUSION

Theoretical and empirical literature on training and supervision of therapists and counselors span a heterogeneous and evergrowing field of norms and practices, conceptualizations and definitions, as well as research methods and designs. The literature covers various approaches to both psychotherapy and its training and supervision, reflected in different curriculae and training programs within and across nations. Research efforts have been noted to be diverse, characterized by varying methodological quality (Hill and Knox, 2013). The planned scoping review is warranted to identify key conceptualizations and definitions, empirical approaches, and available evidence, and will help planning further systematic reviews to pursue more specific questions in this heterogeneous field. Besides clarifying existing perspectives, practices, and evidence, a broad scoping review will identify knowledge gaps pointing to vital future directions for research and theoretical development.



LIMITATIONS

The current scoping review will only cover studies published in English, and will therefore not be fully representative of the literature. This is a field where there might be a substantial body of work published at a national level, and we may miss important studies reflecting the prevailing knowledge among researchers, practitioners, trainers, and supervisors in various nations. Further, the planned review also excludes gray literature, such as editorials, commentaries, policy papers, and unpublished theses. While excluding this literature may result in overlooking some of the discussions within the field, it is not expected to bias the main aim of the review, i.e., identifying the trends of the field over a long period of time and its central knowledge gaps.

Scoping reviews are typically aimed at identifying and mapping available knowledge rather than conducting in-depth analyses of the existing literature. Although this is within the aims of a scoping review (Arksey and O’Malley, 2005; Munn et al., 2018; Tricco et al., 2018) and therefore not a limitation in this genre, it is worth noting that the conclusions given cannot go into any depths. A scoping review may, however, function as a valuable first step and guide for further studies conducted by other forms of knowledge synthesis, such as systematic reviews.



ETHICS, DISSEMINATION, AND IMPACT

As the scoping review methodology implies identification and analysis of published literature, no ethical approval is required.

Results will have broad impact, spanning from the scientific community to the educational field and mental health care. The upcoming review is embedded in a multisite, multidisciplinary research program studying psychotherapy and psychotherapy training [name of study withheld for review]. This research consortium consists of researchers at universities in three Nordic countries, holding positions within the disciplines of psychology and higher education sciences. The findings will feed back into these institutions and training programs, and disseminated to scholars internationally through the researchers’ participation in the scientific community of training and psychotherapy. We will identify the under-researched and researched eras on training and supervision of therapists, and will mirror this in the existing literature on the characteristics of effective therapists (Heinonen and Nissen-Lie, 2020). This will help us inform therapist trainers as well as researchers on future avenues for developing effective therapists, and where more research is needed. Moreover, the scoping review will represent a point of departure for identifying more narrow areas and questions to guide systematic reviews of empirical research within this broad field. Along with publications in relevant scientific journals, network activities such as conferences, workshops and seminars will ensure dissemination of findings to various groups of professionals, consisting of scientists, lecturers, psychotherapy supervisors, students, and clinicians. As attainment of professional competence is relevant broadly beyond psychology and education sciences, the findings will be applicable and useful for profession-oriented education and programs in a variety of disciplines. The dissemination of results includes policy papers of relevant findings to inform stakeholders and policy makers about areas in need of more funding.



AUTHOR CONTRIBUTIONS

HO and HS responsible for the consultation with the Medical Library, University of Oslo, regarding the planning of the literature search. HO wrote the first draft of the manuscript. All authors contributed to manuscript revision, read, and approved the submitted version and conception and design of the study.



FUNDING

This study was financed by the University of Oslo.



SUPPLEMENTARY MATERIAL

The Supplementary Material for this article can be found online at: https://www.frontiersin.org/articles/10.3389/fpsyg.2021.718314/full#supplementary-material



REFERENCES

Arksey, H., and O’Malley, L. (2005). Scoping studies: towards a methodological framework. Int. J. Soc. Res. Method. 8, 19–32. doi: 10.1080/1364557032000119616

Baker, D. B., and Benjamin, L. T. Jr. (2000). The affirmation of the scientist-practitioner. a look back at the boulder. Am. Psychol. 55, 241–247. doi: 10.1037//0003066X.55.2.241

Baltrinic, E. R., and Wachter, M. C. (2021). Signature pedagogies: a framework for pedagogical foundations in counselor education. Teach. Supervision Couns. 2:1. doi: 10.7290/tsc020201

Bernard, J. M., and Goodyear, R. K. (2014). Fundamentals of clinical supervision. Fifth edition. New York, NY: Merill.

Bernard, J. M., and Goodyear, R. K. (2019). Fundamentals of clinical supervision (What’s new in counseling). Sixth edition. New York, NY: Merill.

Braun, V., and Clarke, V. (2006). Using thematic analysis in psychology. Qual. Res. Psychol. 3, 77–101. doi: 10.1191/1478088706qp063oa

Callahan, J. L., and Watkins, C. E. Jr. (2018). The science of training II: prepracticum and practicum training. Train. Edu. Prof. Psychol. 12, 231–244. doi: 10.1037/tep0000209

Castonguay, L. G., and Hill, C. E. (2017). How and why are some therapists better than others? Understanding therapist effects. Washington, DC: American Psychological Association.

Epstein, R. M., and Hundert, E. M. (2002). Defining and assessing professional competence. JAMA 287, 226–235. doi: 10.1001/jama.287.2.226

Fairburn, C. G., and Cooper, Z. (2011). Therapist competence, therapy quality, and therapist training. Behav. Res. Ther. 49, 373–378. doi: 10.1016/j.brat.2011.03.005

Falender, C. A., Erickson Cornish, J. A., Goodyear, R., Hatcher, R., Kaslow, N. J., Leventhal, G., et al. (2004). Defining competencies in psychology supervision: a consensus statement. J. Clin. Psychol. 60, 771–785. doi: 10.1002/jclp.20013

Fraser, S. W., and Greenhalgh, T. (2001). Coping with complexity: educating for capability. Brit. Med. J. 323, 799–803. doi: 10.1136/bmj.323.7316.799

Grant, J., and Schofield, M. (2007). Career-long supervision: patterns and perspectives. Couns. Psychother. Res. 7, 3–11. doi: 10.1080/14733140601140899

Heinonen, E., and Nissen-Lie, H. A. (2020). The professional and personal characteristics of effective psychotherapists: a systematic review. Psychother. Res. 30, 417–432. doi: 10.1080/10503307.2019.1620366

Hill, C. E., and Knox, S. (2013). “Training and supervision in psychotherapy,” in Bergin and Garfield’s handbook of psychotherapy and behavior change. Sixth edition, ed. M. J. Lambert (New Jersey: Wiley), 775–811. doi: 10.1159/000288340

Hill, C. E., Baumann, E., Shafran, N., Gupta, S., Morrison, A., Pérez Rojas, A. E., et al. (2015). Is training effective? a study of counseling psychology doctoral trainees in a psychodynamic/interpersonal training clinic. J. Couns. Psychol. 62, 184–201. doi: 10.1037/cou0000053

Hill, C. E., Spiegel, S. B., Hoffman, M. A., Kivlighan, D. M. Jr., and Gelso, C. J. (2017). Therapist expertise in psychotherapy revisited. Couns. Psychol. 45, 1–47. doi: 10.1093/med:psych/9780190222505.003.0001

Levac, D., Colquhoun, H., and O’Brien, K. K. (2010). Scoping studies: advancing the methodology. Imp. Sci. 5:69.

McGowan, J., Sampson, M., Salzwedel, D. M., Cogo, E., Foerster, V., and Lefebvre, C. (2016). PRESS peer review of electronic search strategies: 2015 guideline statement. J. Clini. Epidemiol. 75, 40–46. doi: 10.1016/j.jclinepi.2016.01.021

Munn, Z., Peters, M. D. J., Stern, C., Tufanaru, C., McArthur, A., and Aromataris, E. (2018). Systematic review or scoping review? Guidance for authors when choosing between a systematic or scoping review approach. BMI Med. Res. Methodol. 18:143. doi: 10.1186/s12874-018-0611-x

Orlinsky, D. E., and Rønnestad, M. H. (2005). How psychotherapists develop. A study of therapeutic work and professional growth. Washington, DC: American Psychological Association.

Peters, M. D. J., Godfrey, C. M., Khalil, H., McInerney, P., Parker, D., and Soares, C. B. (2015). Guidance for conducting systematic scoping reviews. Int. J. Evid. Based Healthcare 2015, 140–146. doi: 10.1097/XEB.0000000000000050

Rodolfa, E., Bent, R., Eisman, E., Nelson, P., Rehm, L., and Ritchie, P. (2005). A cube model for competency development: implications for psychology educators and regulators. Prof. Psychol. Res. Prac. 36, 347–354. doi: 10.1037/0735-7028.36.4.347

Rønnestad, M. H., and Skovholt, T. M. (2003). The journey of the counselor and therapist: Research findings and perspectives on professional development. J. Career Dev. 30, 5–44. doi: 10.1177/089484530303000102

Rønnestad, M. H., and Skovholt, T. M. (2013). The developing practitioner. Growth and stagnation of therapists and counselors. New York: Routledge.

Shapiro, D. (2002). Renewing the scientist-practitioner model. Psychologist 15, 232–234.

Shapiro, M. B. (1967). Clinical psychology as an applied science. Brit. J. Psychiatry 1, 1039–1042.

Sharpless, B., and Barber, J. (2009). A conceptual and empirical review of the meaning, measurement, development, and teaching of intervention competence in clinical psychology. Clin. Psychol. Rev. 29, 47–56. doi: 10.1016/j.cpr.2008.09.008

Shulman, L. S. (2005). Signature pedagogies in the professions. Daedalus 134, 52–59. doi: 10.1162/0011526054622015

Stoltenberg, C. D., McNeill, B. W., and Delworth, U. (1998). IDM Supervision: An integrated developmental model for supervising counselors and therapists. San Francisco: Jossey-Bass.

Stoltenberg, C., Pace, T. M., Kashubeck-West, S., Biever, J. L., Patterson, T., and Welch, I. D. (2000). Training models in counseling psychology: scientist-practitioner versus practitioner-scholar. Couns. Psychol. 28, 622–640. doi: 10.1177/0011000000285002

Tracey, T. J. G., Wampold, B. E., Lichtenberg, J. W., and Goodyear, R. K. (2014). Expertise in psychotherapy: an elusive goal? Am. Psychol. Adv. Online Pub. 2014:99. doi: 10.1037/a0035099

Tricco, A. C., Lillie, E., Zarin, W., O’Brien, K. K., Colquhoun, H., Levac, D., et al. (2018). Prisma extension for scoping reviews (PRISMA-ScR): checklist and explanation. Ann. Intern. Med. 169, 467–473. doi: 10.7326/M18-0850

Wampold, B. E., and Imel, Z. E. (2015). The great psychotherapy debate. The evidence for what what makes psychotherapy work (second edition). Milton Park: Routledge.

Watkins, C. E. Jr. (2014a). The supervisory alliance: a half century of theory, practice, and research in critical perspective. Am. J. Psychother. 68, 19–55. doi: 10.1176/appi.psychotherapy.2014.68.1.19

Watkins, C. E. Jr. (2014b). On psychoanalytic supervision as signature pedagogy. Psychoanal. Rev. 101:175. doi: 10.1521/prev.2014.101.2.175

Watkins, C. E. Jr., Budge, S. L., and Callahan, J. L. (2015). Common and specific factors converging in psychotherapy supervision: a supervisory extrapolation of the wampold/budge psychotherapy relationship model. J. Psychother. Integ. 25, 214–235.

Wheeler, S., and Richards, K. (2007). The impact of clinical supervision on counsellors and therapists, their practice and their clients. a systematic review of the literature. Couns. Psychother. Res. 7, 54–56. doi: 10.1080/14733140601185274


Conflict of Interest: The authors declare that the research was conducted in the absence of any commercial or financial relationships that could be construed as a potential conflict of interest.

Publisher’s Note: All claims expressed in this article are solely those of the authors and do not necessarily represent those of their affiliated organizations, or those of the publisher, the editors and the reviewers. Any product that may be evaluated in this article, or claim that may be made by its manufacturer, is not guaranteed or endorsed by the publisher.

Copyright © 2021 Oddli, Heinonen, Hau, Nielsen, Esterhazy, Hoff and Strømme. This is an open-access article distributed under the terms of the Creative Commons Attribution License (CC BY). The use, distribution or reproduction in other forums is permitted, provided the original author(s) and the copyright owner(s) are credited and that the original publication in this journal is cited, in accordance with accepted academic practice. No use, distribution or reproduction is permitted which does not comply with these terms.

OPS/images/cover.jpg
frontiers
in Psychology

Learning Processes
and Acquisition of Knowledge
and Skills in Training
and Supervision
of Psychotherapy
and Counselling: A Study
Protocol for a Scoping Review









OPS/images/cross.jpg
3,

i





OPS/xhtml/Nav.xhtml




Contents





		Cover



		Learning Processes and Acquisition of Knowledge and Skills in Training and Supervision of Psychotherapy and Counselling: A Study Protocol for a Scoping Review



		INTRODUCTION



		Learning/Training Processes and Supervision



		Aim







		METHOD



		Literature Search



		Review Inclusion Criteria



		Conceptual and Empirical Studies



		Publications Aimed at Training and Supervision (Leaving Out Formal Lectures)



		Literature on Both Graduate and Postgraduate Training and Supervision



		Literature on Both Teaching and Learning



		Both Explicit and Implicit Accounts of Learning Processes and Acquisition of Knowledge and Skills



		Only Studies on Education and Supervision of Students Who Are Supposed to Conduct Psychotherapy or Counseling



		Only Publications in English Will be Included







		Selection of Studies



		Charting of Data



		Collating, Summarizing and Reporting of Results











		DISCUSSION AND CONCLUSION



		LIMITATIONS



		ETHICS, DISSEMINATION, AND IMPACT



		AUTHOR CONTRIBUTIONS



		FUNDING



		SUPPLEMENTARY MATERIAL



		References

















OPS/images/logo.jpg
’ frontiers
in Psychology





