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How parents talk about social events shapes their children’s understanding of the social world and themselves. In this study, we show that parents in a society that more strongly values individualism (the United States) and one that more strongly values collectivism (Japan) differ in how they talk about negative social events, but not positive ones. An animal puppet show presented positive social events (e.g., giving a gift) and negative social events (e.g., knocking over another puppet’s block tower). All shows contained two puppets, an actor and a recipient of the event. We asked parents to talk to their 3- and 4-years old children about these events. A total of 26 parent–child dyads from the United States (M = 41.92 months) and Japan (M = 42.77 months) participated. The principal dependent measure was how much parent talk referred to the actor of each type of social event. There were no cultural differences observed in positive events – both the United States and Japanese parents discussed actors more than recipients. However, there were cultural differences observed in negative events – the United States parents talked mostly about the actor but Japanese parents talked equally about the actor and the recipient of the event. The potential influences of these differences on early cognitive and social development are discussed.
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INTRODUCTION

The world of children is filled with both positive and negative social events. A child may help another child who is having difficulty opening a door or a child may grab a toy away from another child. These events provide learning opportunities for children about prosocial and antisocial events. The extant evidence strongly indicates that how parents talk about these positive and negative social events play a critical role in children’s emerging interpretations of these events (Brownell et al., 2013; Spinrad and Gal, 2018), the development of social values (e.g., Walker and Taylor, 1991; Eisenberg et al., 2001), children’s moral development (e.g., Laible, 2004; Recchia et al., 2014), emotion regulation (e.g., Eisenberg et al., 2001), social/emotional understanding (e.g., Laible, 2004), prosocial behaviors (e.g., Garner et al., 2008), self-esteem (e.g., Reese et al., 2007), and self-concept (e.g., Welch-Ross et al., 1999). Considerable research implicates cultural differences in the development and interpretation of prosocial and antisocial events (Fu et al., 2007; Chiu Loke et al., 2014; Blake et al., 2015; Cowell et al., 2017; Callaghan and Corbit, 2018).

The context for the current study is the widely documented East–West cultural differences in the conceptualization of the roles of an individual (see Markus and Kitayama, 1991; Henrich et al., 2010 for review). Western cultures are characterized as valuing an individual whereas Eastern cultures are characterized as valuing harmony and community. These differences have been linked to differences in parenting practices and parent expectations about their children (see Bornstein, 2012 for review). For example, in individualized Western societies, parents view their children as separate entities and emphasize autonomy and independence whereas parents from collectivistic Eastern societies view their children as extensions of themselves and emphasize a feeling of interconnectedness (Rothbaum et al., 2000). Several studies have shown that school-age children and adults in Eastern and Western cultures differ in responses to and interpretation of prosocial and antisocial behaviors (Fu et al., 2007; Heyman et al., 2011; Chiu Loke et al., 2014), and other studies indicate that these differences are also evident in much younger children (Taylor et al., 2002; Kuwabara et al., 2011; Shimizu et al., 2021). Several studies suggest that these cultural differences may be most pronounced for the antisocial behaviors of others (Fu et al., 2007; Chiu Loke et al., 2014). For example, Wang and Fivush (2005) found that parents from Eastern and Western cultures differed in conversations about two past events – positive (e.g., family vacation) and stressful (e.g., child illness) events. They found no differences in the talk about positive events but reliable differences in talking about stressful events. Chinese parents focused more on the interpersonal contexts of feelings (e.g., you were sad because I was scolding you) whereas the United States parents focused on non-social contexts and causes (e.g., you were sad because you were too sick to attend an event). United States parents described the events or objects in the environment (e.g., having a surgery) as a cause of their child’s negative emotion whereas Chinese parents describe the interpersonal situations (e.g., parents scolding the child) as a cause of their child’s negative emotion. Here, we focused on the potential role of parent talk to preschool children about positive and negative social events to understand the potential cultural similarities and differences in interpretations of prosocial and antisocial behaviors.

Previous studies indicate Eastern and Western cultural differences in how visual attention is distributed to people in a scene (e.g., Masuda et al., 2008), with adults from Eastern cultures distributing attention across people and adults from Western cultures focusing on one. These differences have also been documented in non-social attentional tasks with adults and children (Nisbett and Miyamoto, 2005; Duffy et al., 2009; Moriguchi et al., 2012; Imada et al., 2013; Senzaki et al., 2014; Kuwabara and Smith, 2016; Köster and Kärtner, 2018) and have been suggested to derive originally from differences in more collective versus more individualized social behaviors (Markus and Kitayama, 1991; Nisbett, 2003). These cultural differences in the distribution of visual attention suggest that parents in Eastern cultures may talk about both the actor and recipient of social events. Alternatively, given that cultural differences may be greater with negative social events, parent talk about negative social events may differ more across cultures with respect to whether the feelings and behaviors of all participants in the interaction are considered.

In sum, the study was designed to determine how parent talk focuses attention on an actor and the recipient of a social event – attention to just one or both – when talking about positive and negative social events. Overall, the expectation is that United States parents may talk about just one individual, the actor, and Japanese parents may talk about both. However, Wang and Fivush’s (2005) findings may indicate that the expected cultural differences may be most measurable in the talk about negative social events. The study thus measures two factors suggested by prior work of East–West cultural differences: interpretations of positive and negative social events and the distribution of attention to a single character or all characters. The focus is on parent talk to preschool children because this is a period in which parent talk about emotional events are known to influence the development of moral and social reasoning (Brownell et al., 2013; Spinrad and Gal, 2018) and an age at which cross-cultural differences begin to become apparent (Kuwabara et al., 2011; Shimizu et al., 2021). Our approach follows a widely used method in the studies of older children’s interpretations of prosocial and antisocial behaviors: we present vignettes in which characters act out these behaviors (Fu et al., 2007; Heyman et al., 2011; Chiu Loke et al., 2014). In our case, the vignettes are silent puppet shows and we asked the parents to narrate to the child what was happening.



MATERIALS AND METHODS


Participants

The parents are the subject of this experiment: 29 parents with their child from the United States and 27 parents with their child from Japan participated in the study. Using the effect size found in Wang and Fivush’s (2005) study, power analysis indicates that 38 participants (19 participants from each country) would be sufficient to detect a medium effect with power set at 0.80 and α = 0.05. Three dyads from the United States and one dyad from Japan were excluded from this study due to failures of the recording system. Therefore, 26 parents (24 mothers and two fathers) from each country were included for analysis. The mean age of the United States children (14 males and 12 females) was 41.92 months and the mean age of Japanese children (12 males and 14 females) was 42.77 months, across countries the children ranged in age from 36 to 52 months. All children were monolingual speakers (the United States children were monolingual English speakers and Japanese children were monolingual Japanese speakers). Recruitment and testing procedures in both countries were approved by the Indiana University Institutional Review Board.



Stimuli

We created 14 puppet shows containing seven different animal puppets (lion, cat, monkey, pig, giraffe, dog, and rabbit) to avoid facial expressions. Seven shows were filler shows and involved neutral events (e.g., bunny eating green peas) that included one puppet or joint actions of two or three puppets. These filler shows were included to reduce the obviousness that the experiment was principally about positive versus negative social events. The seven experimental shows included interactions among two puppets in which one puppet was the actor and the other puppet was the recipient of the action (see Appendix A). Each puppet show ranged from 11 to 20 s. Before each show began, the characters were introduced and named, so parents could use the correct names during the conversation. Each show was presented twice in immediate succession. At the end of the second showing, 10 s still pictures of characters were included to assist parents in finishing their talk about the events before the start of the next show (see Figure 1 for the sequence of a show). These 14 shows were combined to create a video of puppet shows in two randomized orders, which were randomly assigned to each participant. The total duration of 14 puppet shows was 10 min and 10 s.
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FIGURE 1. The Sequence of a Puppet Show. The sequence of a puppet show from the introduction of the characters to the still picture (10 s). Each show was presented twice in immediate succession with the “Watch Again!” slide as a cue for the second presentation.


Our analysis focused on seven experimental scenes (see Appendix A for scene description) that contained two puppets, an actor and a recipient of the scene. There were three positive scenes (giving a present, sharing ice cream, and being gentle) and four negative scenes (knocking down the tower of blocks that were built by another puppet, stealing a ball from another puppet, hitting another puppet with a bag, and scaring another puppet). Each of these scenes contained an actor and a recipient of the action. For example, one of the scenes included a lion giving a gift to a frog. For this scene, the lion was coded as an actor because he was a giver of the gift and the frog was coded as a recipient of the action (the receiver of the gift).



Procedure

Each dyad watched these shows without sound in a quiet room with a laptop computer. Parents were told that these puppet shows display events of the kinds that children often experience. They were asked to talk to their child about these events as they normally would at home. The puppet shows included no sounds because the goal of the study was to elicit potentially different biases of interpretation in the two cultures without disruptions and we did not want to influence parents’ narration beyond the visual behaviors.



Coding

Each session was transcribed by native speakers. The dependent measure was parent talk. Talk by children was very sparse, and most said very little. From the transcriptions of parent talk, we counted which puppet, actor or recipient, was mentioned by each parent (explicit naming) as well as the total number of words that parents characterized each puppet positively (e.g., was kind) or negatively (e.g., not nice to do that). Two coders coded for the explicit naming of characters for 50% of dyads (26 dyads) and their reliability was 100% agreement, r = 1.0.

The Japanese language allows speakers to drop the subject and/or object of sentences, but English does not. For example, kaeru ga tsumiki wo tsundeiru (frog is building a block tower) can be expressed kaeru ga tsundeiru (frog is building), tsumiki wo tsundeiru (is building a block tower), tsundeiru (building) in Japanese, but not English. To account for language differences, we also coded which character was referred to based on verbs or adjectives of each utterance. For example, if a parent said, “[frog] is building a block tower,” this was counted as “frog” because, in the scene, the frog was the one building a block tower. If a parent said, “that was nice,” we counted as “lion” because, in the scene, the lion was being nice giving a present to the frog. Two coders coded for the character reference based on verbs or adjectives for 50% of dyads (26 dyads) and their reliability was high, r = 0.96. For each puppet show, the sum of the explicit mention of character names and character references based on verbs or adjectives was calculated for actor and recipient. Each adjective or verb used to describe the puppets was also coded for the valence of the word – positive (e.g., good, nice, and like) or negative (e.g., not nice, mean, and does not like).




RESULTS

The number of character references for 14 puppet shows differed across individuals in both cultures; the number of references in the United States ranged from 23 to 169; in Japan from 22 to 170 references. For both countries, there was no difference in the total number of the actor and recipient references between positive and negative scenes, t(25) = 0.02, p = 0.98, d = 0.004 for the United States and t(25) = −1.83, p = 0.08, d = 0.36 for Japan. Because the main hypotheses are about the balance of a different kind of talk about the actor versus recipient puppet, the main dependent variable in the analyses was the proportion of the talk about the actor (calculated by the total number of actor references divided by the total number of references of actor and recipient). This score was calculated for positive scenes and negative scenes for each participant. The proportion of the actor talk (see Table 1) was entered into an rANOVA for 2 scene types (positive versus negative) × 2 countries (the United States versus Japan) design, which yields the significant interaction between scene types and country, F(1,50) = 8.84, p < 0.01, η2 = 0.15, significant main effect of scene type, F(1,50) = 29.40, p < 0.01, η2 = 0.37, but no significant main effect of country, F(1,50) = 1.46, p = 0.23, η2 = 0.03. To further examine the interaction, the amount of parent talk about the actor for positive versus negative scenes was entered into paired sample t-tests (with p-value sets at 0.01 for multiple comparisons). These comparisons showed that the only significant difference was found in Japanese parents, t(25) = 5.96, p < 0.01, d = 1.17, but not in the United States parents, t(25) = 1.73, p = 0.10, d = 0.34. Further analyses to see whether the actor talk was greater than 0.50, which indicates biased emphasis to talk about actors more than recipients of scenes, the actor talk for each scene type for each country was entered into separate one-sample t-tests (with p-value set at 0.01 for multiple comparisons). By these analyses, United States parents were biased to talk about the actor in both positive, t(25) = 4.87, p < 0.01, d = 0.96 and negative scenes, t(25) = 4.18, p < 0.01, d = 0.82 as were Japanese parents talking about positive scenes, t(25) = 11.06, p < 0.001, d = 2.17, but not negative scenes, t(25) = −0.57, p = 0.57, d = 0.11, which showed balanced talk of the actor and the recipient.


TABLE 1. Proportion of the actor talk.
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To examine what kinds of words were used to describe positive and negative scenes and whether they differ by country, the valence – positive (e.g., good, nice, and like) or negative (e.g., not nice, mean, and does not like) of each adjective or verb used to describe the puppets was converted to the proportion to account for individual differences in the number of puppet references. The proportion of positive valence words were entered into 2 scene types (positive versus negative) × 2 countries (the United States versus Japan) rANOVA, which yield a significant main effect of scene type, F(1,43) = 269.80, p < 0.001, η2 = 0.86, but no significant main effect of the country, F(1,43) = 0.02, p = 0.90, η2 = 0.00 or interaction, F(1,43) = 0.25, p = 0.62, η2 = 0.006 which shows that there were no cultural differences in what kinds of words were used to describe the puppets. During the positive events, almost all of the adjectives and verbs used by both parents (the United States and Japanese) had positive valence (M = 0.97, SD = 0.08 for the United States and M = 0.99, SD = 0.03 for Japanese) and during the negative events, majorities of adjectives and verbs used by both parents (the United States and Japanese) had negative valence (M = 0.73, SD = 0.27 for the United States and M = 0.75, SD = 0.32 for Japanese).



DISCUSSION

We examined whether there are cultural differences in how parents discuss social events with their children and in particular if there were cultural differences in the distribution of attention to one character or both characters in the social interaction and whether cultural differences were more pronounced in discussions of negative social events. As predicted, there were no cultural differences in positive scenes – both the United States and Japanese parents discussed actors more than recipients of the scenes. The cultural difference was primarily observed in the negative scenes – the United States parents discussed actors, the character who exhibited the negative social behavior, more than the recipient of the bad behavior, but Japanese parents discussed both characters equally. Our results are similar to the results from the Wang and Fivush (2005) study that cultural differences in how parents talk to their children are more exaggerated in negative social events. Potentially, cultural differences may more generally be pronounced in the interpretation of antisocial events than the prosocial events (e.g., Miller, 1986), which might influence other social developments (e.g., Eisenberg et al., 2001; Laible, 2004; Reese et al., 2007; Garner et al., 2008) and might contribute to different developmental trajectories. These differences in how parents talk to their children could also be one of the potential transmission vectors of cultural differences in attention and perception that have been observed in children and adults – individuals from Western cultures attending to one focal object or person versus individuals from Eastern cultures attending to multiple objects or people in scenes (Nisbett and Miyamoto, 2005). The results of negative social events in this study align well with the well documented (Nisbett and Miyamoto, 2005; Masuda et al., 2008; Duffy et al., 2009; Moriguchi et al., 2012; Imada et al., 2013; Senzaki et al., 2014; Kuwabara and Smith, 2016; Köster and Kärtner, 2018) of more distributed versus more focal visual attention to social and non-social stimuli for Eastern versus Western participants. Parent talk in emotionally laden social contexts that directs attention to all or only the focal character may play a role in the formation of these cultural differences.

Figure 2 shows the mean bias in the two cultures to talk about the actor. The observed differences between cultures are clearly not all or none. For example, the scene depicting the dog petting the baby lion seems to show cultural differences in the degree to which talk is biased to the actor in the scenario even though this is a positive scene whereas other positive scenes did not elicit cultural differences. The scene depicting the giraffe knocking over the block tower that was built by the frog did not show any cultural difference even though this is a negative scene whereas other negative scenes elicit cultural differences. These effects of item type, which might be due to the intensity of positivity and negativity present a potential path to understanding why negative events typically lead to stronger cultural differences. Studying similarities and differences across cultures in how parents talk about discrete emotional events (e.g., anger and fear) rather than focusing on general positive and negative social scenes may also provide relevant evidence (for United States parents, Knothe and Walle, 2018).
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FIGURE 2. Line graph of mean actor bias of each puppet show. The mean actor bias (the proportion of the actor talk over the proportion of the recipient talk) is shown for each show. The positive number indicates more reference was given to the actor of the scene, the negative number indicates more reference was given to the recipient of the scene, and zero indicates both characters were discussed equally. The United States results are displayed in a solid black line and Japanese results are displayed in a dotted gray line. The first three scenes are positive social events and the last four scenes are negative social events. Error bars were set as ±1 SE.


Our results also suggest that there are no cultural differences in the valence of terms used to describe social events – parents from both countries discussed the negativity as well as the positivity of the negative events but focused solely on the positivity of the positive events. The results are similar to previous studies with Western populations (e.g., Recchia et al., 2014) finding that parents used positive (e.g., good and nice) and negative valence words (e.g., not nice, mean, and bad) for the negative events, but used solely on the positive valence words for the positive events. Other studies (Lagattuta and Wellman, 2002; Recchia et al., 2014) with Western populations also found that conversations about negative personal events were described longer and with more components than conversations about positive personal events. However, for our study, we did not see any differences between positive and negative scenes in the total number of the actor and recipient references for both countries, suggesting that personal events used in previous studies and puppet shows used in this study might elicit different descriptions from parents. This difference between personal events and puppet shows might be also interesting to test in the future.

A previous cross-cultural study (Shimizu et al., 2021) on how children direct visual attention to moral events found that both United States and Japanese preschool-aged children directed gaze more to the recipient than the agent in both positive and negative scenarios. Our study found cross-cultural differences in parents talk in negative social events. A critical next question is how well the talk of parents about social interactions controls the visual attention of children to the participants of social events and how well that visual attention aligns with children’s interpretations of these events.

The results of this study bridge cross-cultural differences previously found in two domains, attention to individuals or relations and differences in the description of social events, particularly focusing on which part(s) of the social event parents discuss. There are cultural differences in how parents talk to their children and these differences are more exaggerated in negative social events. These differences in experiences, small yet pervasive, might create different developmental trajectories to comparable functional ends. A complete theory of a developmental process requires an understanding of how different experiences, such as those observed in this study and the different systems of experiences within culture as a whole interact with fundamental developmental processes to yield cultural differences in both cognitive and social systems.



DATA AVAILABILITY STATEMENT

The raw data supporting the conclusions of this article will be made available by the authors, without undue reservation.



ETHICS STATEMENT

The studies involving human participants were reviewed and approved by the Indiana University Institutional Review Board. The participants and the participants’ legal guardians provided their written informed consent to participate in this study.



AUTHOR CONTRIBUTIONS

MK contributed to all aspects of this research – the conception of the idea, designing, data collection, data coding, analysis, and drafting the article. LS contributed to the conception of the idea, the data analysis, and the drafting of the article. Both authors contributed to the article and approved the submitted version.



REFERENCES

Blake, P. R., McAuliffe, K., Corbit, J., Callaghan, T. C., Barry, O., Bowie, A., et al. (2015). The ontogeny of fairness in seven societies. Nature 528, 258–261. doi: 10.1038/nature15703

Bornstein, M. H. (2012). Cultural approaches to parenting. Parent. Sci. Pract. 12, 212–221. doi: 10.1080/15295192.2012.683359

Brownell, C. A., Svetlova, M., Anderson, R., Nichols, S. R., and Drummond, J. (2013). Socialization of early prosocial behavior: parents’ talk about emotions is associated with sharing and helping in toddlers. Infancy 18, 91–119. doi: 10.1111/j.1532-7078.2012.00125.x

Callaghan, T., and Corbit, J. (2018). Early prosocial development across cultures. Curr. Opin. Psychol. 20, 102–106. doi: 10.1016/j.copsyc.2017.07.039

Chiu Loke, I., Heyman, G. D., Itakura, S., Toriyama, R., and Lee, K. (2014). Japanese and American children’s moral evaluations of reporting on transgressions. Dev. Psychol. 50:1520. doi: 10.1037/a0035993

Cowell, J. M., Lee, K., Malcolm-Smith, S., Selcuk, B., Zhou, X., and Decety, J. (2017). The development of generosity and moral cognition across five cultures. Dev. Sci. 20:e12403.

Duffy, S., Toriyama, R., Itakura, S., and Kitayama, S. (2009). Development of cultural strategies of attention in North American and Japanese children. J. Exp. Child Psychol. 102, 351–359. doi: 10.1016/j.jecp.2008.06.006

Eisenberg, N., Losoya, S., Fabes, R. A., Guthrie, I. K., Reiser, M., Murphy, B., et al. (2001). Parental socialization of children’s dysregulated expression of emotion and externalizing problems. J. Family Psychol. 15, 183–205. doi: 10.1037//0893-3200.15.2.183

Fu, G., Xu, F., Cameron, C. A., Heyman, G., and Lee, K. (2007). Cross-cultural differences in children’s choices, categorizations, and evaluations of truths and lies. Dev. Psychol. 43, 278–293. doi: 10.1037/0012-1649.43.2.278

Garner, P. W., Dunsmore, J. C., and Southam-Gerrow, M. (2008). Mother-child conversations about emotions: linkages to child aggression and prosocial behavior. Soc. Dev. 17, 259–277. doi: 10.1111/j.1467-9507.2007.00424.x

Henrich, J., Heine, S. J., and Norenzayan, A. (2010). The weirdest people in the world? Behav. Brain Sci. 33, 61–83. doi: 10.1017/S0140525X0999152X

Heyman, G. D., Itakura, S., and Lee, K. (2011). Japanese and American children’s reasoning about accepting credit for prosocial behavior. Soc. Dev. 20, 171–184. doi: 10.1111/j.1467-9507.2010.00578.x

Imada, T., Carlson, S. M., and Itakura, S. (2013). East-West cultural differences in context sensitivity are evident in early childhood. Dev. Sci. 16, 198–208. doi: 10.1111/desc.12016

Knothe, J. M., and Walle, E. A. (2018). Parental communication about emotional contexts: differences across discrete categories of emotion. Soc. Dev. 27, 247–261. doi: 10.1111/sode.12276

Köster, M., and Kärtner, J. (2018). Context-sensitive attention is socialized via a verbal route in the parent-child interaction. PLoS One 13:e0207113. doi: 10.1371/journal.pone.0207113

Kuwabara, M., and Smith, L. B. (2016). Cultural differences in visual object recognition in 3-year-old children. J. Exp. Child Psychol. 147, 22–38. doi: 10.1016/j.jecp.2016.02.006

Kuwabara, M., Son, J. Y., and Smith, L. B. (2011). Attention to context: U.S. and Japanese children’s emotional judgements. J. Cogn. Dev. 12, 502–517. doi: 10.1080/15248372.2011.554927

Lagattuta, K. H., and Wellman, H. M. (2002). Differences in early parent-child conversations about negative versus positive emotions: implications for the development of psychological understanding. Dev. Psychol. 38, 564–580. doi: 10.1037//0012-1649.38.4.564

Laible, D. J. (2004). Mother-child discourse surrounding a child’s past behavior at 30 months: links to emotional understanding and early conscience development at 36 months. Merrill Palmer Q. 50, 159–180.

Markus, H. R., and Kitayama, S. (1991). Culture and self: implications for cognition, emotion, and motivation. Psychol. Rev. 98, 224–253. doi: 10.1037/0033-295X.98.2.224

Masuda, T., Ellsworth, P. C., Mesquita, B., Leu, J., Tanida, S., and Van de Veerdonk, E. (2008). Placing the face in context: cultural differences in the perception of facial emotion. J. Pers. Soc. Psychol. 94, 365–381. doi: 10.1037/0022-3514.94.3.365

Miller, J. G. (1986). Early cross-cultural commonalities in social explanation. Dev. Psychol. 22, 514–520. doi: 10.1037/0012-1649.22.4.514

Moriguchi, Y., Evans, A. D., Hiraki, K., Itakura, S., and Lee, K. (2012). Cultural differences in the development of cognitive shifting: East-West comparison. J. Exp. Child Psychol. 111, 156–163. doi: 10.1016/j.jecp.2011.09.001

Nisbett, R. E. (2003). The Geography of Thought: How Asians and Westerners Think Differently…and Why. Nariman Point: Free Press.

Nisbett, R. E., and Miyamoto, Y. (2005). The influence of culture: holistic versus analytic perception. Trends Cogn. Sci. 9, 467–473. doi: 10.1016/j.tics.2005.08.004

Recchia, H. E., Wainryb, C., Bourne, S., and Pasupathi, M. (2014). The construction of moral agency in mother-child conversations about helping and hurting across childhood and adolescence. Dev. Psychol. 50, 34–44. doi: 10.1037/a0033492

Reese, E., Bird, A., and Tripp, G. (2007). Children’s self-esteem and moral self: links to parent-child conversations regarding emotion. Soc. Dev. 16:819. doi: 10.1111/j.1467-9507.2007.00432.x

Rothbaum, F., Pott, M., Azuma, H., Miyake, K., and Weis, J. (2000). The development of close relationships in Japan and the United States: paths of symbiotic harmony and generative tension. Child Dev. 71, 1121–1142. doi: 10.1111/1467-8624.00214

Senzaki, S., Masuda, T., and Nand, K. (2014). Holistic versus analytic expressions in artworks: cross-cultural differences and similarities in drawings and collages by Canadian and Japanese school-aged children. J. Cross Cult. Psychol. 45, 1297–1316. doi: 10.1177/0022022114537704

Shimizu, Y., Senzaki, S., and Cowell, J. M. (2021). Cultural similarities and differences in the development of sociomoral judgments: an eye-tracking study. Cogn. Dev. 57:100974. doi: 10.1016/j.cogdev.2020.100974

Spinrad, T. L., and Gal, D. E. (2018). Fostering prosocial behavior and empathy in young children. Curr. Opin. Psychol. 20, 40–44. doi: 10.1016/j.copsyc.2017.08.004

Taylor, S. I., Ogawa, T., and Wilson, J. (2002). Moral development of Japanese kindergartners. Int. J. Early Child. 34, 12–18. doi: 10.1111/bjep.12086

Walker, L. J., and Taylor, J. H. (1991). Family interactions and the development of moral reasoning. Child Dev. 62, 264–283.

Wang, Q., and Fivush, R. (2005). Mother-child conversations of emotionally salient events: exploring the functions of emotional reminiscing in European-American and Chinese families. Soc. Dev. 14, 473–495. doi: 10.1111/j.1467-9507.2005.00312.x

Welch-Ross, M. K., Fasig, L. G., and Farrar, M. J. (1999). Predictors of preschoolers’ self-knowledge: reference to emotion and mental states in mother-child conversation about past events. Cogn. Dev. 14, 401–422.


Conflict of Interest: The authors declare that the research was conducted in the absence of any commercial or financial relationships that could be construed as a potential conflict of interest.

Publisher’s Note: All claims expressed in this article are solely those of the authors and do not necessarily represent those of their affiliated organizations, or those of the publisher, the editors and the reviewers. Any product that may be evaluated in this article, or claim that may be made by its manufacturer, is not guaranteed or endorsed by the publisher.

Copyright © 2022 Kuwabara and Smith. This is an open-access article distributed under the terms of the Creative Commons Attribution License (CC BY). The use, distribution or reproduction in other forums is permitted, provided the original author(s) and the copyright owner(s) are credited and that the original publication in this journal is cited, in accordance with accepted academic practice. No use, distribution or reproduction is permitted which does not comply with these terms.


APPENDIX A

The list of puppet shows including the scene description, actor, and recipient of each scene.
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