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Although learners’ success in learning has generally been attributed to cognitive factors, non-cognitive issues in education should be taken into consideration in the process of learning which affects learners’ achievement. One of these issues, which become popular among researchers in the previous decade is grit, that is, posited as passion and perseverance thanks to its enduring quality and the other is self-efficacy. Another factor is goal commitment that talks about the way to reach a goal or insistent determinations to achieve a goal. The proposed review attempts to focus on these three factors in regulating students’ learning achievement. Accordingly, some educational suggestions are offered for teachers, students, and syllabus designers.
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INTRODUCTION

Educators and instructive counselors have attempted to recognize and comprehend the fundamental aspects that bring about the achievement and failure of learners during the past decades (Vergara, 2020). The learning cycle is a continuous practice that includes an effort to endure, particularly despite hardships and disadvantages (Binning et al., 2018). Experimental studies confirm the significance of qualities other than intellectual capacity (Levin, 2013; Dweck et al., 2014; Heckman et al., 2014). Several non-cognitive factors in the instructive field, like self-assurance, grit, and self-efficacy, can bring about the ideal learning result (Alhadabi and Karpinski, 2020). Indeed, constructive features like grit and self-efficacy have been viewed among the most essential predictors of achievement in people (Miller and Kass, 2019). As learners perform better in a classroom setting, grit and self-efficacy have significant roles in their success. Learners’ success is positively affected when educators can handle daily classroom activities, address learners’ individual needs, and establish meaningful connections with them (Aloe et al., 2014; Zee and Koomen, 2016; Troesch and Bauer, 2017). Self-efficacy and grit share the trait of allowing an individual to cope with difficulty and persist despite obstacles. Excitement, motivation, effort, and optimism are also considered to be part of grit (Miller and Kass, 2019).

Indeed, self-efficacy is viewed as an eminent non-cognitive element, established in the social cognitive hypothesis developed by a notable psychologist of the 20th century known as Albert Bandura. Individuals’ conviction regarding their capacity to succeed is known as self-efficacy. Individuals who consider themselves as well-organized attribute accomplishment to individual effort, while those with a low degree of efficacy ascribe it to external factors (Fathi and Derakhshan, 2019; Fathi et al., 2021). On the one hand, individuals with a high degree of efficiency ascribe potential failures to a lack of individual effort. On the other hand, individuals who view themselves as inefficient, ascribe failure to their low capacities and capabilities (Malureanu et al., 2021). Based on Bandura’s concept, it can be understood that belief in one’s capacities leads to one perceiving assignments with more courage, being able to conquer them easily without any problems, which results in stress reduction and a decrease in the risk of nervousness (Malureanu et al., 2021). Self-efficacy (the person’s assessment of his or her abilities) is a powerful indicator of educational performance, academic success, and many other key factors (Chemers et al., 2001; Feldman and Kubota, 2015; Fathi et al., 2020). Self-efficacy can be characterized as one’s convictions regarding their ability to deliver specified degrees of performance that have an impression on events influencing their lives (Bandura, 2010). The term alludes to believing in one’s aptitude to accomplish and execute the blueprints needed to reach success. Accordingly, self-efficacy alludes to one’s view of their capacity to carry out an assignment or to take part in the action (Zwart et al., 2020). Self-efficacy is connected to the feeling of self-assurance in one’s capacity and can be firmly identified with the interest to learn more or the craving to participate in assignments that are perceived as difficulties in contrast to assignments of general interest (Han and Wang, 2021; Malureanu et al., 2021). Mohammadyari (2012) stated that self-efficacy is directly associated with how much energy is spent in the learning process, perseverance, the kinds of tasks learners perform, and subsequently their performance. Honicke and Broadbent (2016) found a correlation between self-efficacy and academic success. When an individual is self-efficacious, he or she sets more ambitious targets, takes on greater risk, commits to their objectives more firmly, and strives to achieve them (Luszczynska et al., 2005).

Moreover, grit is regarded as a predecessor to self-efficacy (Usher et al., 2019) and it has been shown that learners with grit, persistence, and enthusiasm for long-term success, achieve more in education and health outcomes (Guerrero et al., 2016; Datu et al., 2017). The latest research has proved that grit, as motivation and commitment toward the accomplishment of long-term ambitions, plays a significant role in academic performance and educational success (Eskreis-Winkler et al., 2014). Grit can be characterized as acting enthusiastically and perseveringly to attain long-term objectives despite hardships (Duckworth et al., 2007). Therefore, individuals with more prominent degrees of grit are more committed when attempting to overcome hindrances. Moreover, they maintain their interest to accomplish their objectives regardless of failures, challenges, and/or absence of help (Arslan et al., 2013). The developing body of literature portrays grit’s relationship with scholarly, individual, and behavioral paradigms.

A significant element of grit is goal-setting, which strives for longstanding objectives and it plays a noteworthy role in every aspect of life, and one of the most important prerequisites for setting goals is to be motivated to learn. Consequently, motivated learners are tended to view their education as a process toward attaining their aims and put forth an effort to accomplish this (Zivanovic and Subotin, 2018). The goal-setting theory holds that when people are motivated to achieve their objectives, the association between goal and behavior (accomplishment) is the most influential (Locke and Latham, 2002). Commitment to achieving goals is necessary for motivation because goals cannot be accomplished without effort (Human-Vogel and Rabe, 2015). As well as a moral obligation, commitment is also a cognitive obligation that demonstrates responsibility and dedication to a particular purpose (Klein et al., 2012).

Commitment alludes to emotional factors including attentiveness, confidence, and acknowledgment of positive perspectives toward specific things (Kim and Ok, 2009). The general impression, fulfillment, sense of belonging, insight of value, and appreciation for a specific foundation are called institutional commitment (Meyer and Allen, 2004). Commitment is an issue of learners’ perseverance in higher education (Strauss and Volkwein, 2004). To emphasize the important effect of commitment on the quest for the objective, Oettingen et al. (2009) characterized it as a prerequisite for objective accomplishment. Burkley et al. (2013) demonstrated that people with a high level of commitment exert more energy for objective fulfillment and devote more determination and effort, and are consequently bound to succeed. To emphasize the important effect of commitment on the quest for the objective, Oettingen et al. (2009) characterized it as a requirement for objective accomplishment. Burkley et al. (2013) demonstrated that people with a high level of commitment exert more energy for objective fulfillment and allocate more determination, and are consequently bound to flourish (Fishbach et al., 2006).

Grounded on the review of literature, the development of learners’ success and their capability to preserve a constructive and dynamic setting is based on three important theories, namely self-determination theory by Deci and Ryan (1985), Bandura’s self-efficacy theory (Bandura, 1997), and grit theory by Duckworth et al. (2009). Although each variable was examined before, there is a paucity of literature about the relationship of these three constructs in learning contexts. To this end, the current review endeavors to inspect the role of learners’ goal commitment, grit, and self-efficacy.



REVIEW OF LITERATURE


Self-Efficacy

As asserted by Miller (2011), the idea of self-efficacy arisen from Bandura’s original work in the social learning hypothesis, and within that hypothesis, Bandura portrayed learning as acquiring information intellectually through the processing of data attained by observing others. As stated by Miller (2011), the social learning hypothesis identifies three associated learning factors, namely, mental qualities, conduct, and environment. Through his work with the social learning hypothesis, Bandura started to notice that one’s feeling of achievement and capacity to proceed despite challenging assignments assumed a critical part in learning. This led to Bandura developing the self-efficacy hypothesis. Self-efficacy is a strong factor in deciding how an individual will act, think, and respond when confronted with difficult circumstances. It is fundamental in developing learners’ character to enhance their studying process (Thompson and Verdino, 2019). The probability of success is enhanced when faced with obstacles and failures if a learner has high self-efficacy (Van Dinther et al., 2011). To develop emotional self-regulation skills, they must not become stressed and should have self-control so that they are not distressed with apprehension (Bandura, 2010). Self-efficacy is a dominant issue in defining how an individual performs, thinks, and reacts in case of challenging circumstances (Alavi et al., 2017; Downes et al., 2017). Self-efficacy is crucial in evolving learners’ behavior to simplify their learning progression (Fan and Williams, 2010; Roddenberry and Renk, 2010; Van Dinther et al., 2011). Nonetheless, regarding scholarly functioning, self-efficacy levels allude to discrepancies across diverse degrees of assignments, like increasing the intricacy of math questions. Generalization relates to the transmission of self-efficacy convictions across exercises, like diverse scholastic topics. Levels of conviction that one can perform given assignments indicates the strength of perceived efficacy (Brouwer et al., 2010). Students with high self-efficacy are likely to make insistent determinations, conscientiousness, persistence, and grit (Lightsey et al., 2011; Raqshin and Nirjar, 2012; Datu et al., 2017). A typical trait of these learners is a desire to achieve excellent results, a higher enthusiasm toward learning, extensive reading, and researching, not easily disappointed, and view failure positively (Al Mutir, 2015; Shikalepoh, 2016). The ability to adapt to new circumstances and demands is enhanced when one has a higher sense of self-efficacy (Axford, 2007; Seifalain and Derakhshan, 2018; Han and Wang, 2021).



Grit

Seligman and Csikszentmihalyi (2000) have provided a great deal to the advancement of constructive behavior as the end of the 20th century (MacIntyre et al., 2019; Wang et al., 2021) by encouraging different issues such as enthusiasm, motivation, and grit. Grit is portrayed through hard work in managing difficulties, maintaining exertion and interest over the years despite being confronted with failure, resilience, and challenges (Duckworth et al., 2007). Furthermore, grit echoes a mental variable based on positive psychology, which focused on persistence as a marker of long-term achievement and is related to accomplishing high-level objectives for long period (Von Culin et al., 2014; Duckworth, 2016). Furthermore, Grit is one of the qualities that assist a person with changing the perception that the determinant of progress is just knowledge. It portrays how one can accomplish long-term objectives by overwhelming hindrances and difficulties. In addition, it is one way to figure out, where one can invest their energy to survive when confronting difficulties in life (Hochanadel and Finamore, 2015). Duckworth (2016) divided grit into two parts, namely passion and perseverance. Each one has both a single and aggregate impact on an individual’s ability to develop and maintain grit. Grit has been acknowledged as a major predictor of success among individuals during the past two decades (Duckworth et al., 2007; Maddi et al., 2012; Strayhorn, 2014). Perseverance is observed when people persist and keep moving forward despite difficult circumstances, failures, or resistance. Learners develop grit by establishing a system for managing and moving past mistakes and rejections over time (Duckworth, 2016). Students learn how to distinguish between low-level and high-level targets and decide where to use their efforts. According to Duckworth (2016), grit is not a result of intelligence, but rather the eagerness to learn and grow through one’s enthusiasm for a particular activity. According to Duckworth (2016), putting effort into people’s skills allows them to develop faster. A hard-working mindset and a sense of commitment are traits of grittier people as they approach life as a test of endurance. People may experience challenges and hardships along the way, but grit implies that they can remain focused and keep striving until they reach their goal (Duckworth et al., 2007; Robertson-Kraft and Duckworth, 2014).



Goal Commitment

One’s perseverance to accomplish a specified objective is known as goal commitment (Oettingen et al., 2009; Burkley et al., 2013). Researchers have stated that commitment to accomplishing an objective is what prompts an individual throughout the whole objective cycle to the achievement of that objective (Burkley et al., 2013; Mann et al., 2013). However, laying out a particular objective at the beginning does not mean one is committed enough to make a plan and act according to it to accomplish that objective. Since goal commitment is significant across the stages of the objective cycle, researchers have endeavored to distinguish the factors that decide why certain individuals are more committed to their objectives than others. How people regard their objective was the main focus of most researchers. For example, studies originating from the expectancy-value hypothesis have inspected the functions that objective expectancy (i.e., the perceived probability of objective achievement) and objective worth (i.e., perceived advantages of objective accomplishment) have in deciding goal commitment during the three general stages of the objective cycle (Brandstätter and Frank, 2002; Sun et al., 2014).




IMPLICATIONS AND FUTURE DIRECTIONS

This review attempts to focus on the thoughtful facet of three important factors in learning progress such as grit, self-efficacy, and goal commitment. The review of literature elucidates the prominence of non-cognitive factors in the route of learning. Centered on the review of literature, it can be clinched that students with high self-efficacy have greater objectives and are more dedicated to accomplishing them. Developing people’s ambitions, choosing specific actions, applying a great deal of effort, and having persistence despite challenges are the results of their belief that they can succeed (Raqshin and Nirjar, 2012). Grit plays a major role in the achievement of objectives since it motivates learners to adhere to their plans and to be committed and perseverant in goal setting (Duckworth, 2016) and it is one of the characteristics that can enable a learner to persevere in challenging circumstances, and it is enhanced by self-efficacy and it enhances commitment to a significant objective despite the disappointment. When a learner believes that they can accomplish their objectives with grit, their self-efficacy encourages them (Siah et al., 2019). Engaging educators in a discussion and creating a collaborative environment around grit factors can support learners’ achievement. These courses should target learners directly as well since they are the principal agents of success and development. It is suggested that goal commitment should be the target for improving grit so policymakers and experts should make efforts to promote grit by setting the goals. The goal-setting theory suggests that individuals with a commitment to their goals do their best to show perseverance in achieving their objective and the progress of goal commitment is indispensable for success in the learning process. The intervention function of grit indicates that goal commitment and grit can be directed as key facts for those anticipating to develop learners’ engagement, as well (Liu, 2021; Xie and Derakhshan, 2021).

In scholastic settings, learners who need scholarly self-efficacy cannot perform well, so they experience difficulty in continuing and being effective learners. Researchers have emphasized that the absence of one’s confidence in their capacity to overcome difficult assignments eventually influences their degree of motivation and perseverance when confronted with misfortune. Self-efficacious individuals tend to take on more complex responsibilities. So the implication of this study is for teachers to create more ambitious settings and strive to achieve them (Luszczynska et al., 2005), which results in making a quick decision in case of setbacks and being focused on their objectives. Teachers should encourage high degrees of efficacy in learners because learners with high degrees of self-efficacy work hard to learn and accomplish. They have an undeniable degree of commitment, goal, and their perseverance in undertaking hard tasks consequently convert into higher levels of accomplishment (Duckworth and Gross, 2014). Students’ self-efficacy is raised when they experience accomplishment by achieving the objectives they set. Students with low self-efficacy keep away from specific assignments or excuse themselves when they are not effective in accomplishing their objectives (Robbins et al., 2013). Moreover, by raising learners’ awareness regarding grit and through grit training, teachers can enhance learners’ abilities and can improve their self-confidence, and learners who have self-confidence are more probable to support their classmates in resolving difficulties and making decisions. If challenges and ambiguities are handled efficiently and effectively, learners are capable of accomplishing their objectives.

The consequence of the present review is for learners because by creating an environment that encourages self-awareness and grit, they can adopt more effective teaching methods and objectives, resulting in better learning achievement. High self-efficacy likewise permits them to choose challenging settings and investigate their current circumstances or make new ones. Therefore, it depicts confidence in their skill in managing a wide range of demands. According to Schunk et al. (2010), learners with objectives and a sense of self-efficacy for achieving them take part in exercises that they believe will prompt achievement and satisfaction. Students will probably analyze their performances and progress as they work on the assignment once they commit to endeavor for an objective. Self-assessments of progress raise self-efficacy and maintain motivation. Learners who have higher self-efficacy are likely to exert the necessary energy and persevere in the face of educational difficulties. As a result, findings demonstrate that self-efficacy influences educational performance (Schunk and Zimmerman, 2006).

Higher educational organizations should put effort into assisting their learners with fostering the necessary information, abilities, and skills. Even though, competent practice generally relies upon obtaining information and abilities, it is clear that learners’ self-efficacy plays an anticipating and intervening role concerning their accomplishments, motivation, and learning. Hence, it appears to be vital that administrators of higher education focus on learners’ development of self-efficacy. Knowing the elements that affect the improvement of learners’ self-efficacy can help higher education organizations in creating and arranging instructive projects that upgrade learners’ self-efficacy. Thus, creating such a learning setting that stimulates grit and self-efficacy can be a valued issue to be taken into account by faculty members’ instructional determinations.

According to Locke and Latham (2002), the objective-performance connection is greatest when individuals are profoundly dedicated to their objectives. Thus, regardless of whether an individual is viewed as gritty, their grit cannot add to their scholarly accomplishment if scholastic accomplishment is not their objective, or if their dedication to this objective is not strong. By creating an environment that encourages self-awareness and grit, learners can adopt more effective teaching methods and objectives, resulting in better learning achievement, and also by creating a supportive and autonomous educational setting, self-efficacy can be enhanced (Pekrun, 2006). So by developing learners’ self-efficacy and grit, faculty members can ensure their highest levels of success. The development of self-efficacy and goal commitment should help learners to improve their presentation.



CONCLUSION

This conceptual analysis theoretically reviewed the three significant constructs in the non-cognitive issues in general education and this review posists that the non-cognitive variables should be given due attention in that they have also affected learners’ achievement. In particular, grit that embraces passion as well as perseverance, self-efficacy that is about determining how an individual will act and goal commitment that is mainly concerned with the pathway to achieve a goal have been theoretically documented. Lastly, this conceptual analysis also attempts to make some important implications for some stakeholders, teachers, students, and syllabus designers.
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