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Job satisfaction, resilience, and teacher well-being, as the three major psychological variables emotioncy- based education, have received special attention among English as a foreign language (EFL) researchers. To pursue the line of this inquiry, this particular study aimed to investigate the relationship between Chinese EFL teachers’ job satisfaction, resilience, and their well-being. To conduct the study, 343 Chinese EFL teachers with different academic qualifications, various academic degrees, and different majors voluntarily participated in this study. The results of the study showed that job satisfaction and resilience could jointly predict 56.4 of the variance in psychological well-being. Both variables were the significant predictors of well-being, while job satisfaction was a better predictor, uniquely explaining 29.6 of well-being’s variance. Based on the findings, some pedagogical implication for administrators, educational institutions, and EFL teachers were discussed in the article.
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INTRODUCTION

The foundation of prosperity and self-sufficiency of any society is based on the existence of its educational and research organizations. Most experts and thinkers on educational issues believe that among all the factors affecting the performance of an educational organization, teachers are the most influential factor in the education process (Acton and Glasgow, 2015; Han and Wang, 2021). Teachers can provide a suitable context for attaining better learning by controlling different variables and pave the way for an adequate change in them (Mellati et al., 2013; Lindqvist et al., 2014). However, teaching is considered as a very stressful job and teachers suffer more from mental health problems than other occupations (Richards et al., 2016). Mental health is a state of well-being in which teachers are conscious about their abilities and are able to cope with the natural stresses of life and fulfill their responsibilities in an acceptable way to play their part in a society properly (Buchanan, 2012). Since teachers spend most of their lives in classrooms and educational settings, factors affecting their well-being are undoubtedly related to their job position (Conley and You, 2009; Derakhshan et al., 2021). Furthermore, most studies show that English as a foreign language (EFL) teachers are more susceptible to job-related pressure, mental distress, and burnout than many other occupations (Bowling et al., 2010; Castro et al., 2010; Mellati and Khademi, 2015; Sun and Xia, 2018; Derakhshan et al., 2020; Wang and Guan, 2020). Therefore, an increasing number of studies have been conducted on the factors that influence EFL teachers’ well-being. Among that, many studies reveal that teachers’ job satisfaction (Wang et al., 2015) and resilience (Gu and Day, 2007) are the most important factors which influence EFL teachers’ mental health and well-being. According to the previous studies, teachers, who have a higher level of job satisfaction and resilience, pay more attention to a wide range of job opportunities (Kangas-Dick and O’Shaughnessy, 2020) and have more job success (Puni et al., 2018); they choose higher personal goals (Perera et al., 2018) and have better mental health (Burić and Macuka, 2018; Mellati and Khademi, 2018). In addition, job satisfaction and resilience can increase teachers’ well-being and ability to do things and make them more resilient to job stress (Mousavi et al., 2012; Fathi et al., 2021). Among the most important social issues in teachers’ well-being studies, these two factors have been received special attention in the last two decades (Carmeli et al., 2009).

Despite the enormous research on teachers’ well-being, there is relative scarcity of the research on Chinese EFL teachers’ job satisfaction and resilience. Researchers may neglect the role of Chinese EFL teachers’ job satisfaction in learning to teach and how Chinese EFL teachers’ resilience relates to their well-being. There is a paucity of the research about how Chinese EFL teachers regulate their emotions, the relationship between their emotions and learning. So the present study aims to investigate the relationship among Chinese EFL teachers’ job satisfaction, resilience, and their psychological well-being. This article begins with the empirical literature that focuses on the literature related to teachers’ job satisfaction, resilience, and their psychological well-being. Next is an analysis of an empirical study on the relationship among Chinese EFL teachers’ job satisfaction, resilience, and their psychological well-being. Finally, several future directions for research are suggested.



REVIEW OF LITERATURE


Teacher Well-Being

Recently, teacher well-being, which is rooted in positive psychology, has received special attention in teacher training programs (Mikus and Teoh, 2021). Recent studies show that people have four different types of well-being: emotional, spiritual, physical, and mental or intellectual. In addition, it is assumed that teacher well-being is inextricably linked to students’ outcomes, progress, motivation, and participation. As a result, full attention to the welfare of the language teacher is essential (Zee and Koomen, 2016).

Research studies show that one of the rationales behind various approaches to teacher well-being is the welfare perspective, which emphasizes purpose, sense of meaning, real-world communication, and the realization of potential abilities (Vesely et al., 2013; Klassen and Durksen, 2014). These studies show that institutions should appreciate the benefits of their organization, teachers, and students to promote teachers’ well-being (Sinclair, 2008; Lee, 2017). They present various characteristics of the factors such as teachers’ job satisfaction and resilience that may influence their well-being (Kokkinos, 2007; Simbula, 2010).



Job Satisfaction

Job satisfaction as one of the factors of positive psychology is an element that augments competence as well as individual feeling. It can be deduced as an affirmative attitude of EFL teachers toward their educational tasks, teaching settings, and students. Different researchers have presented various definitions for job satisfaction from different perspectives (Capecchi and Piccolo, 2016). Fulfillment and contentment are other terms that are often used interchangeably in the literature for the concept of job satisfaction (Abate et al., 2018; Berliana et al., 2018). Researchers define job satisfaction as a general concept and evaluate a person’s attitude toward the job as a general attitude. In addition to this thinking, some researchers consider job satisfaction as a set of individual attitudes toward different aspects of the job (Kokkinos, 2007; Lent et al., 2011; Mellati et al., 2018). Most experts agree on the relationship between the job and social, and psychological factors. They believe that if a profession offers the preferred pleasure for a teacher, then the teacher is satisfied with his or her profession (Dwiyanti et al., 2019). They consider job satisfaction as a multidimensional and complex concept that is related to physical, psychological, and social factors. Not just one element leads to job satisfaction, but a certain combination of different factors causes a teacher to feel satisfied with his or her job at a specific time (Fathi et al., 2020; Dreer, 2021). An amalgamation of various factors, internal factors, such as the feeling of enjoyment of the work, and external factors, such as work environment, relations, and salaries benefits cause a person to be satisfied with their professions (Escardíbul and Afcha, 2017). Its absence also has numerous effects such as unauthorized absences, reduction of job commitment, complaints, and early retirement that ultimately lead to the poor efficiency and effectiveness of the educational environment (Lee, 2017; Lee and Shin, 2017; Alavi et al., 2021). In principle, a dissatisfied teacher cannot train a learner due to low motivation, high violations, high absenteeism, and many other factors. Klassen and Chui (2010) believe that mutual satisfaction among members of the educational system is essential for stability.

The literature highlighted the situational and individual factors as the main categories of determinant factors in teachers’ job satisfaction (Gimenez and Tachizawa, 2012). Numerous studies have been conducted to determine various elements that might influence job satisfaction and individuals’ psychological status. Elements such as job characteristics (Judge et al., 2017), working conditions (Puni et al., 2018), workplace atmosphere (Escardíbul and Afcha, 2017), culture (Dwiyanti et al., 2019), stress levels (Dreer, 2021), educational system (Capecchi and Piccolo, 2016), hourly workload (Abate et al., 2018), pay and reward (Berliana et al., 2018), co-workers and students (Dwiyanti et al., 2019), and ambiguity and conflict (Escardíbul and Afcha, 2017) are among the most crucial factors that might have influenced teachers’ job satisfaction.

For instance, Dreer (2021) investigated the relationships between teachers’ well-being in case of engagement, positive emotions, meaning, relationships, achievement, and their job satisfaction. In his study, Dreer (2021) found that there is a strong positive relationship between teachers’ job satisfaction and their well-being. He suggested that among the mentioned factors, positive emotions provided a central role in predicting teachers’ job satisfaction. In another study, Chan et al. (2021) focused on the relationships between self-efficacy and job satisfaction among Chinese teaching assistants. Employing the social cognitive theory of self-efficacy and self-determination theory, they found that teaching assistants’ self-efficacy is positively related to their job satisfaction. Similarly, Lee et al. (2020) investigated the relationships among job satisfaction, emotional intelligence, emotional exhaustion, and subjective well-being in high school athletic directors. They found that there is a statistically significant relationship between job satisfaction and well-being.

While many studies have been conducted on job satisfaction, more research studies are required. Because of the intricacy of the nature of both EFL teachers’ characteristics and teaching environments’ features, it is required to conduct multilevel research studies to determine the interrelations between other factors such as teachers resilience that might influence teachers’ job satisfaction and well-being.



Teacher Resilience

Another important factor affecting teachers’ well-being is resilience. Resilience as another factor of positive psychology refers to the teachers’ ability to cope with difficult situations (Castro et al., 2010). It is a human ability to adapt effectively to risk factors (Mansfield et al., 2012; Lee, 2017). It is a person’s ability to strike a biological-psychological-spiritual balance in the face of threatening situations and goes beyond surviving the stresses and hardships of life (Merida-Lopez and Extremera, 2017). The level of resilience affects teachers’ ability to manage responses and reactions, which is a difficult and complex process. In this regard, it is mentioned as a factor that can improve the quality and professional standards (Paris, 2013). Resilience is very important in education for three reasons. First, it is effective for the teacher’s expectations of students because teachers are a model for demonstrating resilient behavior (Peters and Pearce, 2012). Second, professional teaching is a difficult and complex process; it requires that a teacher deals with the ambiguities and difficulties encountered in the classroom correctly and logically, and this requires a resilient style of behavior (Judge et al., 2017; Proietti Ergün and Dewaele, 2021). Teachers, on the one hand, have to manage their stress, and on the other hand, they have to perform their professional duties properly in order to maintain their motivation and commitment to the teaching profession in a timely manner (Hoigaard et al., 2012; Mellati et al., 2015; Derakhshan et al., 2019). Third, resilience means the ability to solve problems, quickly retrieve possible solutions, and act boldly in the face of a variety of problems, and it is precisely related to a sense of commitment to work, self-management, and motivation in teaching to achieve students’ all-round achievements (Gimenez and Tachizawa, 2012). Researchers believe that resilience is a process that is under the control of personal characteristics and a specific learning environment (Kangas-Dick and O’Shaughnessy, 2020). Teacher trainers argued that EFL teachers should be equipped with teacher resilience as a prerequisite instrument for language teaching if they want to be successful in their teaching contexts (Mansfield et al., 2016; Ainsworth and Oldfield, 2019).

Several studies focused on teachers’ resilience. For instance, Papatraianou and Le Cornu (2014) argued that individual and professional groups in the teaching environment provide extraordinary opportunities for teachers to support them in their teaching experiences. In another study, Peters and Pearce (2012) stated that school and university leaders’ support enhances teachers’ resilience and their professional development. Similarly, Taxer et al. (2019) believed that positive teacher-learner relationships are a great source of energy for teachers to enhance their resilience and protect themselves against factors such as emotional exhaustion.

One of the pillars of teachers’ well-being is nurturing positive social relationships in the workplace. Some studies examine the basic elements that lead to positive relationships, which are mainly derived from social and emotional competencies (Lee et al., 2020). They provide more information on how to build and develop relationships with language learners from the perspectives of intercultural and interpersonal relationships. They also explore ways to increase positive group dynamics and the value of joint activities (Mills, 2011). Review of the related literature suggested that teachers’ job satisfaction and teachers’ resilience might influence teachers’ well-being (Shoshani and Eldor, 2016; Xie and Derakhshan, 2021). To confirm the findings of the previous studies in the Chinese EFL context, the present study investigated the relationships between Chinese EFL teachers’ job satisfaction, resilience, and their psychological well-being by raising the following research questions.



Research Questions


(1)Are there any significant relationships between Chinese EFL teachers’ job satisfaction, resilience, and their psychological well-being?

(2)Do Chinese EFL teachers’ job satisfaction and resilience predict their psychological well-being?






MATERIALS AND METHODS


Participants and Research Context

To collect the required data, 343 Chinese EFL teachers with different academic qualifications including both genders (91.84% females, 6.71% males, and 1.46% prefer not to specify), various academic degrees (i.e., 39.36% Bachelor of Arts, 25.95% Diploma, 24.78% Master of Arts, 9.33% Other, and 0.58% Ph.D.) and different majors (i.e., 55.1% English Education, 18.66% English Language and Literature, 15.74% Other, 4.66% Translation, 3.79% Applied Linguistics, and 2.04% Linguistics) participated in the current research study voluntarily. To ensure the generalizability of outcomes, the EFL teachers were chosen purposefully from different cities and provinces of China (i.e., Beijing, Tianjin, Henan Province, Guizhou Province, Guangdong Province, and Hubei Province, etc.), different teaching experiences (M = 4) and different age levels (M = 38). Among these participants, there are 140 from primary schools, 129 from middle schools, 36 from high schools, 27 from colleges and universities, and 11 from other institutes, and they were selected by using the Wechat phone app through the Questionnaire Star. More demographic information is shown in Table 1.


TABLE 1. Participants’ demographic information.
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Instrument and Data Collection Procedures

In this study, the Questionnaire Star, an online questionnaire program was adopted to collect data from August 19th to August 31st, 2021. The questionnaire contains 61 questions; 26 questions about job satisfaction, ten questions about teacher resilience, and 25 questions about teacher well-being. And all of these were based on the participants’ willingness. In order to guarantee the trustworthiness of this study, all participants were fully informed of how to fill out the questionnaires and assured that their responses and personal information would be remained confidential and be used exclusively in the current investigation. They were also informed of their rights to free withdrawal from the study at any stage of the study. Then, the collected data were double-checked for possible mistakes before being processed for further statistical analysis. Finally, the probe into the research questions was conducted based on the data.



Data Analysis


Pre-processing of the Data

Before starting to do the analysis, the data went through pre-check processes to exclude the inappropriate data. Primarily, 343 answers were obtained from the administration of the questionnaires. No missing answer was found in the data, and the data was, first, inspected for patterns. Consequently, 21 cases (Case No. 6, 22, 40, 44, 123, 140, 147, 159, 189, 199, 208, 212, 229, 274, 278, 288, 289, 291, 309, 322, and 341) with constant/increasing/decreasing pattern were identified and excluded. Then, the standard deviation of respondents’ answers was calculated and those with values below 0.5 were inspected for unengagement. No such a case was found. Therefore, as a result of data screening, 322 respondents were kept for the main analysis.



Construct Validity

Initially, to make sure of the construct validity, a CFA was performed. The initial model had two constructs (Job Satisfaction and Well-being) with items in second order and one (Resilience) with first order. Then, each construct was probed for non-significant loadings in unstandardized estimation and/or low estimates (below 0.5) in standardized estimation. Table 2 shows the results. As reported, no non-significant unstandardized estimates were found. However, three items from job satisfaction, i.e., items 16, 22, and 25, had standardized estimates below 0.45. These items were excluded before going forward.


TABLE 2. Unstandardized and standardize estimates of the initial CFA model.

[image: Table 2]
Next, the modification indices with the threshold of 10 were checked and the suggestions that were not contradictory to the literature were applied. Figure 1 delineates the final modified CFA model.


[image: image]

FIGURE 1. The final modified CFA model with standardized estimates.


Table 3 presents the descriptive statistics for the component of the model after regression imputation. Regression imputation works like calculation of the average scores for each component; yet it is a more accurate measure as it takes into account the weighted share of each item in calculating the average. In other words, each item is weighted based on its share of explaining the average variance of its component.


TABLE 3. Descriptive statistics of the scores after regression imputation.
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As reported in Table 3, all distributions of the scores that showed normalcy as both skewness and kurtosis values were below the absolute value of 2.

Next, the composite reliability (CR) and discriminant validity for each factor was examined (Table 4). As reported, all of the variables had CR values above 0.7, which reveals acceptable reliability. Moreover, the squares root of average variance extracted (AVE) (the bold values in the table) was above inter-correlations of the factors, indicating discriminant validity, according to Fornell and Larcker (1981).


TABLE 4. Composite reliability and discriminant validity of the factors.
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The inspection of the correlations (values not in bold under Fornell-Larcker Criterion) documented that there are significant correlations between all pairs of factors. Strong correlations were found between satisfaction and well-being (r = 0.676) as well as resilience and well-being (r = 0.691) while the correlation between satisfaction and resilience was moderate (r = 0.45). Moreover, the root of AVE for each factor (the bold values in the table), was safely above the correlation of that variable with others, indicating discriminant validity (Fornell and Larcker, 1981).

As the results of correlation analysis, above, showed well-being has a strong correlation with both job satisfaction and resilience, a prediction model was created to measure the predictability of well-being by the two other variables. Table 5 reports the results of the analysis. It should be noted that, in running the analysis, the imputed values extracted from CFA were used.


TABLE 5. Results of multiple linear regression analysis with SEM.

[image: Table 5]
As reported in Table 5, after taking into account the covariance between job satisfaction and resilience, the two variables could jointly predict 56.4 of the variance in psychological well-being. Both variables were the significant predictor of well-being, while satisfaction was better predictor (β = 0.544, p = 0.000 < 0.01), uniquely explaining 29.6 of well-being’s variance. Resilience was also proved to be a significant predictor of well-being (β = 0.44, p = 0.000 < 0.01), uniquely explaining 19.4 of its variance. The prediction model is depicted in Figure 2, below.
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FIGURE 2. The final measurement model.






DISCUSSION

This particular study was to investigate the relationship among job satisfaction, the resilience of Chinese EFL teachers and their well-being. The findings of correlation analysis showed that there was a significant relationship among teachers’ job satisfaction, resilience, and their well-being. First, the findings revealed that teachers’ resilience operated as a defensive factor for their well-being. Second, the findings also indicated that the variable, job satisfaction, was positively associated with teachers’ resilience and their well-being (Wang et al., 2021). Therefore, to develop Chinese EFL teachers’ well-being, it is required to promote their resilience and job satisfaction.

These findings are consistent with the existing literature on these notions; studies confirmed that teachers with a high level of satisfaction and resilience are better able to establish positive relationships, resulting in higher levels of teachers’ well-being (Greenier et al., 2021). Similar to Mousavi et al. (2012), the findings of the study confirmed that job satisfaction and resilience increase teachers’ well-being and ability to do things and make them more resilient to job stress. The findings confirmed what Dreer (2021) found that there is a strong relationship between teachers’ job satisfaction and their well-being.

Feeling satisfied with the work environment can strengthen positive relationships in the workplace, which in turn increases confidence and the development of skills to deal with potential problems in educational settings (Fathi et al., 2021). When teachers enjoy their work, their personal lives outside the educational environment improve, and conversely, a dissatisfied teacher transmits his or her negative attitude to the educational environment and society. Due to the adverse effects of job dissatisfaction, the benefits of teachers’ job satisfaction will affect all people in educational settings as well as society (Bowling et al., 2010; Beltman et al., 2011; Capecchi and Piccolo, 2016).

Psychologists believe that job satisfaction is directly related to the human psyche and, of course, a person’s productivity. If teachers feel satisfied in the work they do, it will cause them to flourish and increase their productivity, and there will be no sign of fatigue and sluggishness in their work (Dwiyanti et al., 2019). Also, if teachers have job dissatisfaction, depression and boredom affecting all aspects of their lives, they cannot have a good return to their work. Therefore, in order to increase the level of productivity, administrators should use their educational environment to create a sense of satisfaction in teachers and remove its obstacles.

Another important factor in Chinese EFL teachers’ well-being is their resilience. The findings of the study indicated that there is a positive and direct relationship between teachers’ high level of resilience and their well-being (Friedman and Kern, 2014). Researchers believe that resilience is essentially the process of successfully adapting to life’s challenges or experiences. Resilient and flexible teachers overcome problems, recover from failures, and can progress under intense and constant pressure without taking action through harmful and inefficient methods. After recovering from their traumatic experiences, most of these teachers perform stronger, better, and wiser.

In other words, resilient teachers maintain a high level of motivation and achievement despite stressful events and situations. Therefore, the role of motivation may be central to teachers’ resilience. Schools and educational institutions can help vulnerable teachers succeed through strategies such as strategic planning and improving school-level performance. Creating such a situation helps teachers to be more stable, focused, and feels better about themselves, all of which will affect their performance as well as students’ learning and academic achievement (Gu and Day, 2007). There are also other long-term benefits. Some of the processes and methods involved in forming resilience allow teachers to access opportunities they have never had before. For example, skills training and internships provide long-term benefits for teachers, including better physical health, increased life expectancy, and long-term mental health, by increasing teachers’ resilience levels.

The findings showed that resilience is a multidimensional concept and includes cognitive, emotional, social, behavioral, and psychological/physical dimensions. Teacher resilience is not only a scientific-technical concept, but also a kind of being combined with calmness and culture, and behavior, which is considered for teachers as an intellectual and behavioral model. On the one hand, resilience shows knowledge, thoughts, and behavior of a teacher in different situations, especially those that are accompanied by fatigue and anxiety. This creates a firm, calm and effective behavior in his or her personality in learning environments. Students and teachers, on the other hand, interact with each other to understand the influential spiritual and moral capacities of resilience in educational settings. There is a difference between teachers who make hasty and emotional decisions and those who can manage situations, crises, and emergencies wisely, calmly, and masterfully.



CONCLUSION AND PEDAGOGICAL IMPLICATIONS

The findings of the current study demonstrated that job satisfaction, resilience, and well-being as main factors of positive psychology are complex multidimensional concepts. Since the factors that influence them and their constructive implications are significantly intertwined with each other, it is necessary to consider them as an integrated structure to create a positive effect. Considering the results of the present study and the findings of other studies, the following suggestions are presented.

Teachers’ resilience and job satisfaction as two important notions in the language teaching field of study should be further studied in similar or dissimilar educational contexts and EFL teachers should be more effectively cultured and educated through human resource development systems in which administrators can play a vital role.

It is recommended to pay attention to strengthening the cognitive dimension of resilience and job satisfaction through holding seminars and classes in educational environments. Raising resilience and job satisfaction issues in meetings of EFL teachers’ councils and principals is strongly recommended to emphasize resilience and job satisfaction literature among EFL teachers. The findings of study confirmed the culture and context dependence of positive psychology and its components in language teaching; therefore, teaching culture and context should be considered in designing EFL teachers’ education programs.

The emotional dimension of resilience and job satisfaction requires attention to the emotional-psychological aspects of EFL teachers and their greater self-improvement, which is recommended to improve through in-service courses in which the teacher is encouraged and involved to strengthen the ability of emotional-psychological control. It is also recommended to acquaint EFL teachers with emotional resilience and job satisfaction strategies in the form of brochures, competitions and action research.

Due to the culture and context dependence of these notions, the findings of the present study should be confirmed in other EFL contexts. Future studies are required to shed light on latent aspects of positive psychology in different EFL contexts.
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