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This review aims at investigating the related studies on the role of teacher burnout and
teacher apprehension in learners’ academic achievement. The negative effect of teacher
burnout on learners’ academic achievement has been corroborated in the review of
the literature. Furthermore, the effect of teacher apprehension on learners’ academic
success has not been widely studied. However, some stressors such as having
insufficient L2 knowledge, cultural differences, and classroom management problems
can affect learners’ academic achievements. Finally, the pedagogical implications are
illuminated for teachers, administrators, researchers, managers, teacher trainers, and
counselors to decrease teacher burnout and apprehension and to develop language
teaching quality in the language educational system. Some suggestions for further
research are also provided to expand the current literature on teacher burnout and
apprehension in English as a Foreign Language (EFL) contexts.

Keywords: academic achievement, teacher burnout, teacher apprehension, foreign language learning, EFL
teachers

INTRODUCTION

Instruction is considered a job full of apprehension, stress, and anxiety which affect teachers and
their quality in language contexts (Montgomery and Rupp, 2005). Apprehension can influence
teachers’ psychological well-being and this can decline teachers’ performance in a classroom
context (Folkman et al., 1986). Apprehended teachers do not have an appropriate relationship
with learners. Therefore, learners’ engagement and enjoyment are affected by teacher apprehension
(Wentzel, 2010). Continuous apprehension and stress of teachers lead to teacher burnout which
may affect their performance negatively (Sapolsky, 1998). Sapolsky (1998) argued that teacher
burnout happens when a teacher negatively appraises the difficulties of his occupation and his
incapability to encounter that difficulty. The transactional model of stress suggests that stress and
burnout happen simultaneously (Belcastro and Gold, 1983). Recently, teacher quality has been
a controversial issue in teacher education, and numerous educational practitioners attempted to
apply educational theories in English as a Foreign Language (EFL) contexts. Nevertheless, foreign
language teachers, who are responsible for increasing EFL learners’ engagement and their capability,
have not been considered noticeably in educational contexts (Brown and Lee, 2015). Therefore, it
is required to consider various features which can negatively affect teacher quality in L2 contexts
(Fathi and Derakhshan, 2019). Teacher apprehension and burnout are likely to impede teacher’s
endeavors to apply effective methodologies which may affect learners This review tends to consider
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the effects of teacher apprehension and burnout, as negative
emotions, on EFL learners’ success in academic contexts.

LITERATURE REVIEW

Teacher Burnout
According to Maslach (1976), burnout is defined as “a syndrome
of emotional exhaustion, lack of personal accomplishments, and
depersonalization and the fire of enthusiasm and commitment
to success being reduced to ashes” (p. 1). Teaching is regarded
as one of the occupations which is assumed to have high levels
of burnout (Hakanen et al., 2006). Bakker and Costa (2014)
asserted that emotional exhaustion occurs in teachers who are
mentally tired. They also maintained that depersonalization in
teachers leads to the adoption of a negative approach in coping
with events. Yildiz (2015) argued that depersonalization is an
emotional disconnection that disturbs both teachers’ individual
and occupational positions. Decreased individual achievement
is also defined as a failure in occupational capability and
efficiency (Kim et al., 2019). Chang (2009) classified the causes
of burnout into personal (e.g., gender, age, job experience,
etc.), administrative (e.g., insufficient income, classroom size,
the socioeconomic position of the organization, workload, etc.),
and interactional (student-teacher, teacher-teacher, and teacher-
principal interaction). Some investigations have been done on
the reasons for teacher burnout. Chang (2013) found out
that personal characteristics do not significantly predict teacher
burnout. However, Foley and Murphy’s (2015) study revealed
that Irish teachers’ individual differences, working contexts, and
classroom management are significantly related to burnout. Kara
(2019) found a significant correlation between individualized
variables such as gender, years of experience, marital status,
and burnout. Moreover, it is revealed that there is a negative
correlation between job satisfaction and teacher burnout.
Herman et al. (2018) argued that instructors who participate
in social events have lower levels of burnout. Mahmoodi and
Ghaslani (2014) found a negative correlation between burnout
and emotional intelligence. It means that instructors with high
levels of positive emotions are less likely to experience burnout.
Capone et al. (2019) also argued that burnout is regarded as a vital
component in the mental well-being of instructors as it plays a
mediating role between work variables and depression.

Teacher Apprehension
Kyriacou (2001) defined apprehension as the future–based
anxiety and stress which occur in unpleasant special contexts.
He mentioned that anxious individuals usually have some
problems in communicating with people. According to Horwitz
et al. (1986), apprehension, as a subcomponent of anxiety
is related to stimulation of the autonomic nervous system.
In the teaching context, internal and external stressors are
experienced by teachers. Being incompetent in communication,
feeling loneliness, and lacking self-esteem are examples of
internal stressors. On the other hand, having deficient knowledge
about recent instructional materials, inefficient rapport with
learners, time pressure during instruction, and struggling with

demotivated learners can be the instances for the external
stressors (Kyriacou, 2001). Communication apprehension is
a common type of teacher apprehension that is highly
related to nervousness about interacting with learners (Kim
and Kim, 2004). In a foreign language learning context,
Horwitz et al. (1986) defined communication apprehension
as “a distinct complex of self-perceptions, beliefs, feelings,
and behavior related to classroom language learning arising
from the uniqueness of the language-learning process” (p. 28).
Communication apprehension has been still widely studied
in recent years in communication research (Bragg, 2017).
Since communication apprehension is a fundamental issue
that restrains the received comprehensible input, it plays
a key role in specifying achievement in language learning
(Darmawangsa et al., 2020). Numerous studies have been done to
investigate teachers’ source of apprehension. Goldast et al. (2021)
indicated some teachers’ lack of self-esteem, L2-related problems,
cultural differences, classroom management, and organizational
problems are significantly related to teacher apprehension. In
a study, Ghanizadeh et al. (2020) found out that instructors’
identity and self-esteem are significantly correlated with teacher
apprehension. Shillingford-Butle et al. (2012) also argued that
teacher-parent interactions, instructive policies, and struggling
with other instructors can lead to teacher apprehension.

The Effect of Teacher Burnout on
Learners’ Academic Achievements
So far, many studies have been done on the emotional features
(e.g., well-being motivation, personality, etc.), which may be
considered as crucial factors in achievement in the language
learning context (Madigan and Curran, 2021). Teacher burnout,
as a specific component of teacher well-being, has significant
effects on learners’ academic performance (Schleicher, 2018).
Brouwers and Tomic (2000) argued that teacher burnout
leads to poor classroom management in dealing with learners’
troublesome classroom behaviors. They also asserted that teacher
burnout can be a reason for poor academic performance.
Moreover, Klusmann et al. (2008) mentioned that teacher
burnout, described by disengagement and low levels of resilience,
results in EFL learners’ poor performance in language learning. In
a study, Madigan and Kim (2020) found out that teacher burnout
is significantly correlated with poorer educational success and
less motivation. However, they did not find any correlation
between teacher burnout and learners’ well-being. Arens and
Morin’s (2016) study revealed a significant negative correlation
between teacher burnout and learners’ cognitive and non-
cognitive academic results. Atik and Çelik (2021) also found
out that academic engagement and motivation are correlated
with each other. However, teacher burnout acts as a mediator
role between them. Shen et al. (2015) argued that teachers, who
suffer from burnout, have negative attitudes toward themselves
which may affect their performance and learners’ academic
achievements. Overall, the above-mentioned studies showed that
teacher burnout provides less encouraging language teaching
context to the learners, which can bring about low levels of
academic achievement among them.
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The Effect of Teacher Apprehension on
Learners’ Academic Achievement
In earlier investigations (e.g., Botes et al., 2020; Agrawal
and Krishna, 2021; Jahedizadeh and Ghanizadeh, 2021), the
role of learner apprehension in their academic engagement,
achievement, and the sources of achievements have been
highlighted. However, instructors, especially those with a lack
of outgoing character, have key roles in learners’ participation
in class (Li, 2021). Zhang (2009), in his study, found out that
teacher apprehension and anxiety induce unbalanced conditions
in the workplace, reduce productivity, and increase the rate of
their mistakes. Moreover, his study revealed that emotional stress
disturbs the information-transmission instruction approach.
Yazhuan et al. (2010) argued that teacher apprehension
influences their job performance and causes a significant gap
between themselves and learners and it decreases personal
accomplishments. Awan et al. (2010) argued that language
anxiety can negatively affect learners’ achievement. They pointed
out that classroom context should be more positive and
appealing. They maintained that teachers should meticulously
cope with apprehension-provoking states. Yildirim’ 2012 study
revealed that teacher support, their well-being, and motivation
can significantly affect learners’ academic achievement. Herman
et al. (2018) found out that teachers’ higher levels of
apprehension, burnout and their lower levels of self-efficacy
were significantly correlated with learners’ poor performance
in language contexts. Ramberg et al. (2019) found a negative
correlation between teacher apprehension, exhaustion, sadness,
and learners’ school satisfaction and academic engagement. Li
(2021) also argued that instructors’ apprehension has a significant
effect on learners’ engagement in foreign language tasks and this
results in poor academic performance. Skinner (2016) pointed
out that learners’ disengagement is correlated with teachers’
extreme conduct including indifference, abhorrence, resignation,
and decreased attempts and anxiety. Greenier et al. (2021) also
identified the harmful effects of teacher apprehension on learner
engagement since teacher apprehension can avoid learners’
opportunities to engage and express themselves in classroom
contexts. Xie and Derakhshan (2021) argued that learner
disengagement in learning contexts occurs when teachers have a
higher level of anxiety and lower levels of rapport with learners.

IMPLICATIONS AND SUGGESTIONS

This review aimed at investigating the role of teacher burnout
and teacher apprehension in the learners’ academic achievement.
The review improved our knowledge about teacher burnout
and apprehension, and their effect on learners’ academic
achievement. The related literature has shown a negative effect
of teacher burnout and their apprehension on the learners’
academic achievement. Considering the related studies on the
relationship among affective factors, it can be mentioned that
teachers should be assisted to control, adjust, and regulate
their feelings in language teaching contexts. This review implies
that instructors can change learners’ academic engagement and
achievement both by using different approaches and controlling

their outward feelings. The review has some possible implications
to support instructors in enhancing learners’ achievement. The
administrators should ameliorate EFL contexts in support of
instructors to develop their scope of decision making in opting
out materials, teaching methodology, and to respect their
occupational status. Administrators are required to organize
a learning context that reduces teacher burnout, particularly
their depersonalization, and increases their achievement. Since
decreased learner achievement is the most pre-dominant aspect
of teacher burnout, the provision of strategies for burnout
avoidance in pre-service and in-service teacher training programs
can be helpful. Moreover, teacher educators are required to
prepare some courses for teachers. These courses should highlight
instructors’ insights about their efficiency in the improvement
of learners’ academic achievements. They can train teachers
to change their attitudes and raise their awareness about
the internal and external burnout components, and develop
their objectives along with their individualized achievement.
Therefore, apprehension and burnout control is a deep-rooted
intervention in contributing teachers to learn how to deal
with their moods and regular stressors (Herman and Reinke,
2015). Lack of regulating or controlling teachers’ affections may
diminish the enjoyment of learners which may trigger teacher
educators to consider this issue in practical aspects (Schutz and
Zembylas, 2009). The managers of private language institutes
should be acquainted with the main stressors influencing their
EFL instructors. They can decrease educational workloads by
meeting the needs of teachers in EFL classrooms, identifying
teachers’ accomplishments in order to develop instructional
efficiency, and concentrating on the growth of instructors’ self-
confidence and classroom management strategies. In order to
reduce the stress, they should be wary about the changes
in organizational aspects by supporting job security and
providing acceptable services. Likewise, school managers are
recommended to develop educational workshops considering
teacher apprehension, teacher burnout, and their effects on
learners’ academic knowledge. They can also provide lectures
about the way teachers can reduce external stressors such as
time pressure and communication anxiety to amplify their
ability for defying teacher burnout (Carson et al., 2011). Finally,
the significance of teacher burnout and apprehension allows
consultants to develop programs to reduce the effect of these
variables on learning performance. They can identify teachers
who need some support by arranging them based on their anxiety
and burnout levels.

This review has some suggestions for further research. Most
importantly, some investigations should be done to distinguish
between instructors’ apprehension and stress, while they might
seem identical in the instructive environments. It is also
important to investigate the effect of burnout on instructors’
private lives. Moreover, learners’ family support and its effect
on internal and external teacher burnout should be examined
for the future. Future investigations can also compare various
scales of measuring teacher apprehension and burnout. Many
investigations on burnout should be done in different countries
with various geographical, national, and cultural contexts.
A longitudinal study can also be done to follow up the effect of
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EFL teacher burnout and his apprehension on EFL learners’
academic engagement, grittiness, and their foreign language
enjoyment. Some investigations should also be carried out on
the relationship between teacher burnout and mindset. Studies
should be done on the effect of video games for decreasing learner
and teacher burnout and teacher communication apprehension.
The role of teacher apprehension and burnout in learners’
well-being needs to be studied. Learners’ performances in EFL
contexts may bring about teacher burnout (Hoglund et al., 2015),
which signifies probable mutual relations that would need to be
considered for the future. Moreover, future research can highlight
the role of gender, instructional experience, educational level in
EFL teacher burnout and teacher apprehension. Furthermore,
the relationship between EFL teachers’ emotional intelligence
and their burnout and apprehension in foreign language
learning backgrounds can be examined for the future. Studies
should be done on the effects of EFL teachers’ and learners’
communication apprehension and their working memory.
Besides, the relationships between EFL teacher self-efficacy,
burnout, and apprehension need to be examined. The effect
of empowering teachers on the improvement of language
skills should be studied in detail. Also, the reciprocity of the

relationship between EFL teacher apprehension and burnout
should be scrutinized in the future. Future studies may entail
the examination of other variables such as EFL instructors’
extroversion, introversion, and their relation with burnout
and apprehension. Finally, since online language learning has
revolutionized language teaching approaches during the COVID-
19 pandemic (Wang and Derakhshan, 2021), the effects of
teaching contexts (in class, online, and hybrid) on teacher
burnout and teacher apprehension are required to be examined.

AUTHOR CONTRIBUTIONS

The author confirms being the sole contributor of this work and
has approved it for publication.

FUNDING

The research was supported by the “Provincial Key Projects of
Henan Province Higher Education Teaching Reform Research
and Practice, China (No. 2017SJGLX108).”

REFERENCES
Agrawal, S., and Krishna, S. M. (2021). Communication apprehension and

psychological well-being of students in online learning. Behav. Sci. 11:145.
doi: 10.3390/bs11110145

Arens, A. K., and Morin, A. J. S. (2016). Relations between teachers’ emotional
exhaustion and students’ educational outcomes. J. Educ. Psychol. 108, 800–813.
doi: 10.1037/edu0000105

Atik, S., and Çelik, O. T. (2021). Analysis of the relationships between academic
motivation, engagement, burnout and academic achievement with structural
equation modelling. Intern. J. Contemp. Educ. Res. 8, 118–130. doi: 10.33200/
ijcer.826088

Awan, R. N., Azher, M., Anwar, M. N., and Naz, A. (2010). An investigation
of foreign language classroom anxiety and its relationship with student’s
achievement. J. Coll. Teach. Learn. 7, 33–40. doi: 10.19030/tlc.v7i11.249

Bakker, A. B., and Costa, P. L. (2014). Chronic job burnout and daily functioning:
a theoretical analysis. Burnout Res. 1, 112–119. doi: 10.1016/j.burn.2014.04.003

Belcastro, P. A., and Gold, R. S. (1983). Teacher stress and burnout: implications
for school health personnel. J. Sch. Health 53, 7404–7407. doi: 10.1111/j.1746-
1561.1983.tb03148.x

Botes, E., Dewaele, J., and Greiff, S. (2020). The foreign language classroom anxiety
scale and academic achievement: an overview of the prevailing literature and a
meta-analysis. J. Psychol. Lang. Learn. 2, 26–56. doi: 10.52598/jpll/2/1/3

Bragg, J. R. (2017). Communication Apprehension Among Community College
Students: A Phenomenology. Electronic thesis. Johnson City, TN: East Tennessee
State University, 32–36.

Brouwers, A., and Tomic, W. (2000). A longitudinal study of teacher burnout
and perceived self-efficacy in classroom management. Teach. Teach. Educ. 16,
239–253. doi: 10.1016/s0742-051x(99)00057-8

Brown, H. D., and Lee, H. (2015). Teaching by Principles: An Interactive Approach
to Language Pedagogy. New York, NY: Pearson Education.

Capone, V., Joshanloo, M., and Park, M. S. A. (2019). Burnout, depression, efficacy
beliefs, and work-related variables among school teachers. Intern. J. Educ. Res.
9, 97–108. doi: 10.1016/j.ijer.2019.02.001

Carson, R. L., Plemmons, S., Templin, T. J., and Weiss, H. M. (2011). “You are
who you are: a mixed method study of affectivity and emotional regulation
in curbing teacher burnout,” in Research on Stress and Coping in Education:
Personality, Stress and Coping, eds G. S. Gates and W. H. Gmelch (Charlotte,
NC: Information Age), 239–265.

Chang, M. L. (2009). An appraisal perspective of teacher burnout: examining the
emotional work of teachers. Educ. Psychol. Rev. 21, 193–218. doi: 10.1007/
s10648-009-9106-y

Chang, M. L. (2013). Toward a theoretical model to understand teacher emotions
and teacher burnout in the context of student misbehavior: appraisal, regulation
and coping. Motiv. Emot. 37, 799–817. doi: 10.1007/s11031-012-9335-0

Darmawangsa, D., Sukmayadi, V., and Yahya, A. H. (2020). First-year students’
communication apprehension in learning French as foreign language. Indones.
J. Appl. Linguist. 10, 340–348. doi: 10.17509/ijal.v10i2.28599

Fathi, J., and Derakhshan, A. (2019). Teacher self-efficacy and emotional
regulation as predictors of teaching stress: an investigation of Iranian English
language teachers. Teach. Engl. Lang. 13, 117–143. doi: 10.22132/TEL.2019.95
883

Foley, C., and Murphy, M. (2015). Burnout in Irish teachers: investigating the role
of individual differences, work environment and coping factors. Teach. Teach.
Educ. 50, 46–55. doi: 10.1016/j.tate.2015.05.001

Folkman, S., Lazarus, R. S., Gruen, R. J., and DeLongis, A. (1986). Appraisal,
coping, health status, and psychological symptoms. J. Pers. Soc. Psychol. 50,
571–579. doi: 10.1037//0022-3514.50.3.571

Ghanizadeh, A., Goldast, G., and Ghonsooly, B. (2020). Designing and validating
the sources of EFL teacher apprehension scale (STAS). Asia Pac. Educ. Res. 29,
495–508. doi: 10.1007/s40299-020-00501-5

Goldast, G., Ghanizadeh, A., and Beigi, P. G. (2021). EFL teachers’ apprehension:
a study of antecedents and ramifications. Hum. Arenas 3, 1–21. doi: 10.1007/
s42087-021-00235-w

Greenier, V., Derakhshan, A., and Fathi, J. (2021). Emotion regulation and
psychological well-being in teacher work engagement: a case of British and
Iranian English language teachers. System 97:102446. doi: 10.1016/j.system.
2020.102446

Hakanen, J. J., Bakker, A. B., and Schaufeli, W.B. (2006). Burnout and work
engagement among teachers. J. Sch. Psychol. 43, 495–513.

Herman, K. C., and Reinke, W. (2015). Stress Management for Teachers: A Proactive
Guide. New York, NY: Guilford Press.

Herman, K. C., Hickmon-Rosa, J., and Reinke, W. M. (2018). Empirically
derived profiles of teacher stress, burnout, self-efficacy, and coping and
associated student outcomes. J. Posit. Behav. Interv. 20, 90–100. doi: 10.1177/
1098300717732066

Hoglund, W. L., Klingle, K. E., and Hosan, N. E. (2015). Classroom risks and
resources: teacher burnout, classroom quality and children’s adjustment in high

Frontiers in Psychology | www.frontiersin.org 4 January 2022 | Volume 12 | Article 839452

https://doi.org/10.3390/bs11110145
https://doi.org/10.1037/edu0000105
https://doi.org/10.33200/ijcer.826088
https://doi.org/10.33200/ijcer.826088
https://doi.org/10.19030/tlc.v7i11.249
https://doi.org/10.1016/j.burn.2014.04.003
https://doi.org/10.1111/j.1746-1561.1983.tb03148.x
https://doi.org/10.1111/j.1746-1561.1983.tb03148.x
https://doi.org/10.52598/jpll/2/1/3
https://doi.org/10.1016/s0742-051x(99)00057-8
https://doi.org/10.1016/j.ijer.2019.02.001
https://doi.org/10.1007/s10648-009-9106-y
https://doi.org/10.1007/s10648-009-9106-y
https://doi.org/10.1007/s11031-012-9335-0
https://doi.org/10.17509/ijal.v10i2.28599
https://doi.org/10.22132/TEL.2019.95883
https://doi.org/10.22132/TEL.2019.95883
https://doi.org/10.1016/j.tate.2015.05.001
https://doi.org/10.1037//0022-3514.50.3.571
https://doi.org/10.1007/s40299-020-00501-5
https://doi.org/10.1007/s42087-021-00235-w
https://doi.org/10.1007/s42087-021-00235-w
https://doi.org/10.1016/j.system.2020.102446
https://doi.org/10.1016/j.system.2020.102446
https://doi.org/10.1177/1098300717732066
https://doi.org/10.1177/1098300717732066
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org/
https://www.frontiersin.org/journals/psychology#articles


fpsyg-12-839452 January 18, 2022 Time: 11:49 # 5

Wang The Effect of Teacher Apprehension

needs elementary schools. J. Sch. Psychol. 53, 337–357. doi: 10.1016/j.jsp.2015.
06.002

Horwitz, E. K., Horwitz, M. B., and Cope, J. (1986). Foreign language classroom
anxiety. Mod. Lang. J. 70, 125–132. doi: 10.2307/327317

Jahedizadeh, S., and Ghanizadeh, A. (2021). EFL students’ evaluation apprehension
and their academic achievement, gender, and educational level: towards
designing and validating a comprehensive scale. Intern. J. Lang. Test. 11, 1–21.

Kara, S. (2019). Investigation of job satisfaction and burnout of visual arts
teachers. Intern. J. Res. Educ. Sci. 6, 160–172. doi: 10.46328/ijres.v6i1.
817

Kim, L. E., Jörg, V., and Klassen, R. M. A. (2019). Meta-analysis of the effects of
teacher personality on teacher effectiveness and burnout. Educ. Psychol. Rev.
31, 163–195. doi: 10.1007/s10648-018-9458-2

Kim, S., and Kim J. (2004). When the learner becomes a teacher: foreign language
anxiety as an occupational hazard. Engl. Teach. 59, 165–185.

Klusmann, U., Kunter, M., Trautwein, U., Lüdtke, O., and Baumert, J. (2008).
Engagement and emotional exhaustion in teachers: does the school context
make a difference?. Appl. Psychol. Intern. Rev. 57, 127–151.

Kyriacou, C. (2001). Teacher stress: directions for future research. Educ. Rev. 53,
27–35. doi: 10.1080/00131910120033628

Li, X. (2021). EFL teachers’ apprehension and L2 students’ classroom engagement.
Front. Psychol. 12:758629. doi: 10.3389/fpsyg.2021.758629

Madigan, D. J., and Curran, T. (2021). Does burnout affect academic achievement?
A meta-analysis of over 100,000 students. Educ. Psychol. Rev. 33, 387–405.
doi: 10.1007/s10648-020-09533-1

Madigan, D., and Kim, L. (2020). Does teacher burnout affect students? A
systematic review of its association with academic achievement and student-
reported outcomes. Intern. J. Educ. Res. 105:101714. doi: 10.1016/j.ijer.2020.
101714

Mahmoodi, M., and Ghaslani, R. (2014). Relationship among Iranian EFL teachers’
emotional intelligence, reflectivity and burnout. Iran. J. Appl. Lang. Stud. 6,
89–116. doi: 10.22111/ijals.2014.1993

Maslach, C. (1976). Burned-out. Hum. Behav. 5, 16–22.
Montgomery, C., and Rupp, A. (2005). A meta-analysis for exploring the diverse

causes and effects of stress in teachers. Can. J. Educ. 28, 458–486.
Ramberg, J., Låftman, S., Åkerstedt, T., and Modin, B. (2019). Teacher stress

and students’ school well-being: the case of upper secondary schools in
Stockholm. Scand. J. Educ. Res. 64, 816–830. doi: 10.1080/00313831.2019.162
3308

Sapolsky, R. M. (1998). Why Zebras Don’t Get Ulcers: An Updated Guide to Stress,
Stress-Related Diseases, and Coping. New York, NY: W.H. Freeman.

Schleicher, A. (2018). Valuing Our Teachers and Raising Their Status: How
Communities Can Help. Paris: OECD Publishing.

Schutz, P. A., and Zembylas, M. (2009). Advances in Teacher Emotion Research: The
Impact on Teachers’ Lives. Berlin: Springer.

Shen, B., McCaughtry, N., Martin, J., Garn, A., Kulik, N., and Fahlman, M. (2015).
The relationship between teacher burnout and student motivation. Br. J. Educ.
Psychol. 85, 519–532. doi: 10.1111/bjep.12089

Shillingford-Butle, M. A., Patel, S. H., and Ngazimbi, E. E. (2012). The role of the
professional school counselor in reducing teacher anxiety. VISTAS 58, 1–14.

Skinner, E. (2016). “Engagement and disaffection as central to processes of
motivational resilience and development,” in Handbook of Motivation at School,
eds K. R. Wentzel and D. B. Miele (New York, NY: Routledge). doi: 10.1037/
dev0000232

Wang, Y. L., and Derakhshan, A. (2021). Professional development of CLIL
teachers, by Y. Y. Lo. Intern. J. Appl. Linguist. doi: 10.1111/ijal.12353

Wentzel, K. R. (2010). “Students’ relationships with teachers,” in Handbook of
Research on Schools, Schooling, and Human Development, eds J. L. Meece and
J. S. Eccles, (New York, NY: Routledge), 75–91.

Xie, F., and Derakhshan, A. (2021). A conceptual review of positive teacher
interpersonal communication behaviors in the instructional context. Front.
Psychol. 12:708490. doi: 10.3389/fpsyg.2021.708490

Yazhuan, L., Qing, Z., and Yugui, Z. (2010). An investigation into sources of
stress among high school chemistry teachers in China. Proc. Soc. Behav. Sci.
9, 1658–1665. doi: 10.1016/j.sbspro.2010.12.382

Yildirim, S. (2012). Teacher support, motivation, learning strategy use, and
achievement: a multilevel mediation model. J. Exper. Educ. 80, 150–172. doi:
10.1080/00220973.2011.596855

Yildiz, S. M. (2015). The relationship between bullying and burnout: an empirical
investigation of Turkish professional football players. Sport Bus. Manag. Intern.
J. 5, 6–20. doi: 10.1108/SBM-09-2012-0034

Zhang, L. F. (2009). Occupational stress and teaching approaches among Chinese
academics. Educ. Psychol. 29, 203–219. doi: 10.1080/01443410802707111

Conflict of Interest: The author declares that the research was conducted in the
absence of any commercial or financial relationships that could be construed as a
potential conflict of interest.

Publisher’s Note: All claims expressed in this article are solely those of the authors
and do not necessarily represent those of their affiliated organizations, or those of
the publisher, the editors and the reviewers. Any product that may be evaluated in
this article, or claim that may be made by its manufacturer, is not guaranteed or
endorsed by the publisher.

Copyright © 2022 Wang. This is an open-access article distributed under the terms
of the Creative Commons Attribution License (CC BY). The use, distribution or
reproduction in other forums is permitted, provided the original author(s) and the
copyright owner(s) are credited and that the original publication in this journal
is cited, in accordance with accepted academic practice. No use, distribution or
reproduction is permitted which does not comply with these terms.

Frontiers in Psychology | www.frontiersin.org 5 January 2022 | Volume 12 | Article 839452

https://doi.org/10.1016/j.jsp.2015.06.002
https://doi.org/10.1016/j.jsp.2015.06.002
https://doi.org/10.2307/327317
https://doi.org/10.46328/ijres.v6i1.817
https://doi.org/10.46328/ijres.v6i1.817
https://doi.org/10.1007/s10648-018-9458-2
https://doi.org/10.1080/00131910120033628
https://doi.org/10.3389/fpsyg.2021.758629
https://doi.org/10.1007/s10648-020-09533-1
https://doi.org/10.1016/j.ijer.2020.101714
https://doi.org/10.1016/j.ijer.2020.101714
https://doi.org/10.22111/ijals.2014.1993
https://doi.org/10.1080/00313831.2019.1623308
https://doi.org/10.1080/00313831.2019.1623308
https://doi.org/10.1111/bjep.12089
https://doi.org/10.1037/dev0000232
https://doi.org/10.1037/dev0000232
https://doi.org/10.1111/ijal.12353
https://doi.org/10.3389/fpsyg.2021.708490
https://doi.org/10.1016/j.sbspro.2010.12.382
https://doi.org/10.1080/00220973.2011.596855
https://doi.org/10.1080/00220973.2011.596855
https://doi.org/10.1108/SBM-09-2012-0034
https://doi.org/10.1080/01443410802707111
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org/
https://www.frontiersin.org/journals/psychology#articles

	The Effect of EFL Teacher Apprehension and Teacher Burnout on Learners' Academic Achievement
	Introduction
	Literature Review
	Teacher Burnout
	Teacher Apprehension
	The Effect of Teacher Burnout on Learners' Academic Achievements
	The Effect of Teacher Apprehension on Learners' Academic Achievement

	Implications and Suggestions
	Author Contributions
	Funding
	References


