& frontiers  Frontiers in

’ @ Check for updates J

OPEN ACCESS

EDITED BY
Bui Phu Hung,

University of Economics Ho Chi Minh City,
Vietnam

REVIEWED BY

Morteza Mellati,

University of Tehran,

Iran

Seyed Farzad Kalali Sani,

Islamic Azad University Torbat-e Heydarieh
Branch, Iran

*CORRESPONDENCE
Guang Li
lig893@nenu.edu.cn

SPECIALTY SECTION
This article was submitted to
Educational Psychology,

a section of the journal
Frontiers in Psychology

RECEIVED 28 July 2022
AccepTED 05 September 2022
PUBLISHED 23 September 2022

CITATION

Wang H, Wang M and Li G (2022) The use
of social media inside and outside the
classroom to enhance students’
engagement in EFL contexts.

Front. Psychol. 13:1005313.

doi: 10.3389/fpsyg.2022.1005313

COPYRIGHT

© 2022 Wang, Wang and Li. This is an
open-access article distributed under the
terms of the Creative Commons Attribution
License (CC BY). The use, distribution or
reproduction in other forums is permitted,
provided the original author(s) and the
copyright owner(s) are credited and that
the original publication in this journal is
cited, in accordance with accepted
academic practice. No use, distribution or
reproduction is permitted which does not
comply with these terms.

Frontiers in Psychology

TyPe Conceptual Analysis
PUBLISHED 23 September 2022
Dol 10.3389/fpsyg.2022.1005313

The use of social media inside
and outside the classroom to
enhance students’ engagement
In EFL contexts

Hui Wang, Minqi Wang and Guang Li*

Faculty of Education, Northeast Normal University, Changchun, China

It could be claimed that without any doubt the Internet has revolutionized the
educational system to a great extent. Even though some are still interested
in traditional ways of teaching and learning and also face-to-face classes,
technological advances, in particular, social media have changed the English
as a foreign language (EFL) contexts in a way that they will not be compatible
with any other methods that have long been utilized before. Despite the
fact that some studies have been conducted in different learning contexts,
to the researcher’s best knowledge, attention has not been focused on the
importance of social media inside and outside the classroom on EFL students’
indulgence. Therefore, the aim of this review is to synthesize the findings of
the previous studies to highlight the role of social media in EFL students’
engagement throughout class and outside the class in both face-to-face
and online classes. To reach this goal, this review first discusses the impact of
social media on engagement, and then engagement and its classifications are
dealt with. Next, the relationship between using social media and students’
engagement is discussed. And finally, some implications are proposed.

KEYWORDS

technological advances, social media, students’ engagement, EFL contexts,
language learning

Introduction

It is undeniable that the internet and technological advances have paved the way that
one can learn and teach a new language. As technology has developed and social media has
attracted attention, teachers have been given more opportunities to utilize technology to
enhance teaching a foreign language. In recent years, there has been a general positive
inclination toward technology-based education since it is time-saving and much more
interactive. On the other hand, even though autonomy is the ultimate aim in the educational
system and good teachers strive hard to make their students independent in the process of
learning, some students have no tendency to use this kind of tool because they have always
wanted to be supported by their teachers and cannot just use these tools as an alternative
to the traditional way of teaching in which teachers are highlighted. Regarding social media
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both inside and outside the class, it has been believed that both
interaction and engagement can be enhanced through it
(Al-Khalidi and Khouni, 2021). Moreover, students can create
their own content at their preferable pace and it can be customized
as well (Goel and Singh, 2016). In recent years, students’
engagement is highly impacted by Social media. Engagement, on
the other hand, is perceived as an important part of the process of
learning. It is divided into various categories: Emotional
engagement, for instance, when one is highly passionate about the
activity and feels less anxious and tired. The second category of
engagement is cognitive involvement in learning strategies and
self-use restrictions. Agent participation as another category of
engagement is a conscious effort for the learning experience to
be enriched (Hiver et al., 2021). Even though the significance of
social media in the EFL contexts has been discussed in some
studies before, just a few studies have considered the impact of
social media on students’ engagement both inside and outside the
class. To bridge the gap, this review study considers the impact of
social media on engagement, then engagement and its categories
are dealt with. Next, the relevance between utilizing social media
and students’ engagement is discussed. And finally, some
implications are put forward.

Background
The impact of social media on education

Studies have indicated to what extent it is significant to
consider the role of social media in EFL students’ engagement.
Researchers and educators have tried to find ways to cause EFL
students to apply social media such as YouTube and Wikipedia in
an interactive way. In an educational context, information
technology has encouraged pedagogical practices through which
practicable teaching and learning methods have been redefined.
Social media platforms are a good example of these new
technologies. They have been perceived by teachers as a force drive
among teachers and learners. According to Kaplan and Haenlein
(2010), social media is defined as “a group of Internet-based
applications that build on the ideological and technological
foundations of Web that allow the creation and exchange of user-
generated content. It is a medium for social interaction as a
super-set beyond social communication enabled by ubiquitously
accessible and scalable communication techniques” (p. 63). The
collaboration which is an important part of engagement is
supported by social media, and important information sources are
provided as a result of active involvement among learners by these
platforms. As known, with the advent of social media, those EFL
learners who received information passively have turned into
those creating active content (Haque and Al Salem, 2019).
Without any doubt, creativity is another paramount factor,
considering engagement. The following terms, social networking
and social media can be interchangeably utilized. However, social
media is an umbrella term that helps convey messages. The first
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study on the use of social media in education has been conducted
by Baird and Fisher (2005). Moreover, the significant advantages
of social media platforms for learners were identified by them.
Students these days have been brought up in a world where the
Internet and social media play a pivotal role. Hence, their
expectations and learning styles have changed in comparison with
the past generation. In the traditional way of learning, no emphasis
was placed on making students independent and content creators;
they were supposed to receive information; therefore, creativity
played no pivotal role in their learning process. These days,
students access electronic libraries, different types of information
and social networking tools (Elsayed, 2011).

Nowadays, students can create their own content whose pace
can be chosen by themselves and it also may be customized so that
it can be perceived as engagement outside the class (Goel and
Singh, 2016). It is not just students that have been affected by
social media, but teachers are also impacted because they use
social media that are supposed to support students and be active
members of this collaborative learning community. According to
Dabbagh and Kitsantas (2012), higher education institutions in
some countries still trust traditional ways of learning and teaching,
they are course-based, for example despite the fact that the spread
of social media and its positive applications can make a difference
in the way of learning and teaching. Another study carried out by
Al-Sharqi et al. (2015) showed how students are influenced by
social media, and the students claimed that social media helped
them understand how people think and made them able to
connect with various communities and learned to be more open-
minded. It was also believed that social media reduced their
boredom and alleviated their monotony which tremendously
affect the way they are engaged in activities both inside and
outside the class. On the other hand, those who were exposed to
social media reported distraction and unproductivity as
drawbacks which again have a negative impact on students’
involvement. Group discussions, information access, resource
sharing, and entertainment can be provided by social media and
all of which are highly important for engaging the students.
Furthermore, it was claimed that English proficiency could
be enhanced by viewing and commenting on their friends’ posts
on Facebook which can be considered as advantageous, meaning
that not only students can be involved in the activities in the class,
but they can also practice after class (Shih, 2011).

Currently, it is claimed that not only is knowledge found in
individuals but it can also be found when interacting with others.
Therefore, active involvement is supported through such
interactions which is really crucial in the learning process of
students (Hrastinski, 2009). In other words, interaction is a crucial
part of the engagement. Skills should be developed to transfer
information and to acquire knowledge with others that are
provided both in the contexts which are face-to-face and by means
of social media which is a deviant of technology. Based on what
has been claimed by Kabilan et al. (2010) learning communities
can be built through collaborative work to boost the language.
Moreover, social media is regarded as a tool through which the
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enhancement of such communities can be facilitated by urging
communication and collaboration. Additionally, they cause the
accomplishment of favorable learning consequences to be easier
according to Yu et al. (2010). Consequently, as shown by Shoshani
and Rose Braun (2007) learning collaboratively and creatively can
be strengthened through social media and as a result of which
engagement increases either in class or outside. Collaborative
learning is concerned with interactions among students.
Moreover, an opportunity has been provided by social media to
boost their learning environment because only a part of the
learning process occurs during the class; therefore, students’
involvement can be enhanced (Chen and Bryer, 2012; Friesen and
Lowe, 2012; Wodzicki et al., 2012). It was further proposed by
Fewkes and McCabe (2012) that educators’ responsibility is to find
ways to integrate social media into their classrooms. Students can
be encouraged by educators to use social media to boost a sense
of creativity by motivating them to probe the content material in
a new way. It can be taken as an example, social media helps
students to create real, creative materials, using tools including
blogs, YouTube, and podcasts (Frye et al., 2010; Lamb and
Johnson, 2010). And students are more likely to make a balance
between their individualism and their need to communicate with
others through a cooperative learning environment that
encourages engagement (Shoshani and Rose Braun, 2007;
Garrett, 2011).

Using technology independently does not necessarily result in
learning. Aguilar-Roca et al. (2012) reported that taking notes by
hand helps students accomplish better test scores compared with
the ones who utilize laptops for taking notes. In addition, knowing
something about computers has a good impact on students’
learning when they use online ways of learning (Appel, 2012; Top,
2012). However, a rich environment can be provided by the
Internet because students access different types of information for
various levels, yet care should be taken in order not to feel baffled
or distracted finding their own appropriate materials. Students
who mainly take online courses allocate more time to utilizing
tools and social media than students who mainly take face-to-face
classes. Therefore, social media helps create an environment in
which critical thinking, collaboration, and engagement can
be enhanced by complementing student coursework with external
sources (Carini et al., 2006; Mazman and Usluel, 2010).

The purpose of a study conducted by Rajendran and Yunus
(2021) was to evaluate the international office services at the
university level, considering the potential for improving English
proficiency and integration into the American community for
second/foreign language learners. These programs actively
involve students in practicing English and consist of activities
aiming at different aspects of life at an American university. The
purpose was to find out how these activities have a positive
impact on the students’ language and social learning experience.
The results provide a complete picture including language and
cross-cultural opportunities in international office services
related to the personal and social growth of international
students. Mastering all four language skills is a top priority for
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both ESL and EFL learners around the world. Apparently
speaking skills remain the most challenging of all other skills
many learners still struggle to speak well. The results of the review
suggest that the application of Mobile Assisted Language Learning,
MALL, extends the concept of constructivist theory, promotes a
stress-free environment, supports situational learning, and
provides ease of use which all facilitate the learning process and
improve engagement. Further analysis shows that the common
built-in features and mobile applications of mobile devices can
be used as potential tools to help learners improve their speaking
skills in the MALL environment.

According to another study conducted by Al-Khalidi and
Khouni (2021), Social media technology has become an important
part of all fields, especially in education and EFL/ESL education.
It has had a profound impact on education and learning systems,
leading to the emergence of learning communities supported by
collective interaction and involvement. EFL students attitudes
toward the usage of social media platforms in the context of
learning and teaching were scrutinized in this quantitative study.
The findings showed that the majority of participants strongly
believed in the benefits of social media platforms to support
educational purposes and improve English skills. A study by
Derakhshan et al. (2021) was carried out during the coronavirus
pandemic to see what the reasons behind students’ boredom are
and some solutions were also put forward. It should be taken into
account that boredom leads to less engagement and students do
not feel energetic to be involved in the activities. It was reported
that 10 types of activities caused boredom in students, among
which two of them seem more significant, homework assignments
that have a demanding nature and the ones that cannot actively
engage the students such as passive listening and reading in class.
Participants found it boring to hear the unattractive presentations
of their classmates, in addition to the long and monotonous
readings by teachers, such as previously prepared materials and
PowerPoint slides. Teachers who were supposed to provide
materials that were fun and engaging seemed to be just worried
about providing access to content. In the mentioned study one of
the solutions to remove boredom, which is one of the most
important reasons behind not being engaged in the class, was that
teachers can incorporate at least some principles of collaborative
learning into their activities to lessen the effects of boredom and
its devastating impacts. So social networks can act as a motivator
to decrease boredom in classes. Encalada and Sarmiento (2019)
indicated that students boosted their vocabulary, enhanced
pronunciation accuracy and raised their confidence in their
capability to speak English through self-recording videos which
then could be shared through social media. According to Kirkgoz
(2011), students’ vocabulary was expanded and their oral skills
were also enhanced after they were given a speaking task to record
a video. It was reported that a sense of achievement could
be developed in students through video or vlog projects and a
sense of engagement could be also enhanced (Gromik, 2012, 2015;
Aldukhayel, 2019). It was also shown that literacy proficiency
could be improved through producing videos as speaking projects
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(McKenney and Voogt, 2011; Yang and Wu, 2012), students’ social
skills while communicating with peers were also enhanced (Park,
2019), and active learning was promoted (Anas, 2019). It was
revealed by Encalada and Sarmiento (2019) that students
enhanced their vocabulary, pronunciation, and accuracy and built
their confidence in their capability to speak English through self-
recording videos as a speaking homework assignment which then
could be shared through social media which is also another
emblem of engaging students through the class and outside
the class.

It is proven by the above studies that social media acts as a
facilitator for students’ engagement both inside and outside the
class because it is accessible everywhere and students do not feel
worried to learn something new even after their class time at
home and whenever they feel like studying despite the fact that
several years ago the only way to increase one’s knowledge of
English was joining a face-to-face class.

Students’ engagement

Engagement is regarded as an integral part of the process of
learning and is a multifaceted conception. It is divided into various
categories: Emotional involvement, for example, when one is
highly enthusiastic about the activity and feels less anxious and
bored. The second category of engagement is cognitive
involvement in learning strategies and self-use restrictions. Agent
participation as another category of engagement is a conscious
effort for the learning experience to be enriched (Veiga et al., 2014;
Hiver et al., 2021). Within the above categories, participation in
behavioral learning processes is particularly important as it relates
to the authentic perception of individual learning capabilities
(Dornyei, 2019).

Engagement can also be seen from two different perspectives,
inside and outside. The former means the amount of time and
diligence that is allocated to the process of learning. The latter has
a variety of learning options and potential consequences such as
persistence and satisfaction (Harper and Quaye, 2009).
Engagement is recognized as a behavioral tool to motivate
students, and as a result, with care, development can occur
throughout the learning process (Jang et al, 2010). Active
participation in L2 instruction needs to be increased to prevent
destructive behavior and reduce the value of negative emotions
such as fear, frustration, and boredom. Another term,
“dissatisfaction,” can be considered important because it can
be considered the opposite of engagement. Dissatisfaction is
concerned with indifference, disgust, resignation, and reduced
effort. Therefore, looking at boredom using the following factors
can enhance the perception of boredom as a complex emotion and
deal with it more systematically (Derakhshan et al., 2021). As
mentioned earlier, students should have been taught to ask
questions actively. This is a paramount part of thinking critically
and is perceived as the core of student involvement. Students are
highly likely to learn when they ask their questions. Some of the
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students are habituated to not being faced with the consequences
of their irrational decisions because they have always needed
someone to support them or maybe take the responsibility for
their own mistakes (Rezaei et al., 2011).

Adaptive e-learning is seen as a stimulus to support learning
and improve student involvement. Therefore, designing a suitable
adaptive e-learning environment contributes to the personalization
of teaching to enhance learning outcomes. The results of a study
conducted by El-Sabagh (2021) show the possibility of an adaptive
e-learning environment that motivates students to learn.
According to Qureshi et al. (2021), the development of classrooms
for active learning will be part of a broader educational initiative
for students to engage in learning. To this end, we investigated the
impact of social factors on collaborative learning and involvement
that affect student learning outcomes. It was proposed that social
factors, such as interaction with peers and teachers, social
presence, and the use of social media, have a positive effect on
active co-learning and student participation and influence
learning achievement. The results also showed that as online
learning became more common in education, it was concluded
that overall collaborative learning and inclusion of social factors
improve student learning activities. Therefore, its use in education
should
be encouraged as it will affect the improvement of students’

and learning in higher education institutions
academic achievement.

Students’ engagement and success are highly affected by the
quality of the relationship between teachers and students (Zhang,
2020). As an example, people may suffer from financial poverty,
leading to their unemployment. Likewise, lack of motivation may
contribute to boredom or dropping out of university which means
that regular interactions between teachers and students and also
the learning atmosphere are the key factors for students’
engagement (Deralkhshan et al., 2021). Having a close student-
teacher relationship may enhance socio-emotional improvement,
contributing to being adapted and successful in EFL contexts

(Pishghadam et al., 2019).

The advantages and disadvantages of
utilizing social media and its impact on
students’ engagement, YouTube as an
example

Social media can be used inside and outside the class and
without a doubt, the number one reason it can be used is to boost
EFL learners’ engagement and communication. If it were not for
social media, it would be difficult to keep in touch with students
outside the class. In the new era of the educational system,
students have been encouraged to feel autonomous and take
responsibility for their own learning and social media has enabled
them to reach this goal since they can interact with their peers and
teachers even outside of the class. However, the question is how
social media causes students’ involvement. Content for example
can be opted for and it can be discussed by students through social
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media. They can also search for further information if needed and
add their own part to the content so as to make it complete. In this
way, they can boost their communication skills which are highly
emphasized when learning a new language (even though accuracy
and fluency are of paramount importance) and they can partake
actively in these discussions. The second important point that can
be taken into consideration is that students can learn more from
their peers through social media and they can also be motivated
by them; therefore, they are more inclined to engage in the
activities. On the other hand, it might be claimed that interacting
through social media would increase the risk of making mistakes
and not being revised. It might be true but fear of making mistakes
should not prevent a person from being actively engaged in the
activities since it is a significant part of the learning process and
how one’s language skills could be enhanced if no mistakes would
be made. In this respect, teachers should draw students’ attention
to the point that they are supposed to be more careful about what
their peers send and write through social media. Students should
also be urged to self-correct their own mistakes or their peers’
mistakes if their knowledge of the language is good enough.
Furthermore, teachers had better control the whole process to
make it much more organized for the students. Students should
not be left without any help even out of class because it may cause
them to feel baffled or distracted. All this process should
be regarded as a curriculum in order to be taken seriously by the
students even though in many circumstances it has been
considered an extracurricular activity because it is supposed to
be done outside of class. Consequently, engagement is what should
be urged among students and social media play a crucial role in it.

English learners in the context of EFL, where grammatical
instruction is still prevalent, often lack the opportunity to use the
target language both inside and outside the classroom. But when
social media is considered, students are not limited to just learning
through the class, but there is something beyond the class
environment that allows learners to learn wherever and whenever
they want. From another point of view, as a consequence of the
COVID-19 pandemic, most learning around the world has been
streamed online. Learners who were previously involved in
traditional learning are now faced with the new challenge of a
significant increase in e-learning. This dramatic change can affect
their learning behavior and they do not resist the changes
anymore. This can have a significant impact on their learning
efforts. Before that, they have barely welcomed a change in the way
they studied, but right after Covid 19 outbreak, they have been
forced to use social media as a means of learning. Because through
covid 19 pandemic everyone has lost his interest in learning a new
language, social media could act as reinforcement so as to
encourage students to be engaged in the learning process and
enhance their knowledge of English even if there have been no
face-to-face classes to join. The role of social media through the
pandemic has been so tremendous that it cannot be denied
throughout this period of time because students’ inactive English
skills could be activated by communicating with other English
learners all over the world. From some students’ point of view,
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learning just happens when eye contact is made and physical
interaction is used, but little by little they come to the recognition
that it would not be difficult to communicate through social media
for learning and being taught a foreign language.

Another point that can be stressed is that social media with all
its great items has also brought its own negative effects. It causes
the students to have a sedentary lifestyle in which physical activity
plays no role despite the fact that in Total Physical Response, being
physically active has had a significant impact on learning. But
when using social media, one has to be bound to his seat in order
to feel focused and do what he is supposed to do and that is the
reason why they may get used to this destructive way of lifestyle
and lose their interest in face-to-face communication through the
class since they have spent most their time interacting with people
through the virtual world. Another highlighted point is that some
students have been given the ability to use the virtual word as a
way of learning; however, some other students are not enthusiastic
about learning through social media since they think their health
might be at risk, for instance, their eyesight might be weakened,
or they typing speed would not be as good as their handwriting.
Hence, they are thought of as weak students in spite of the fact that
they are not necessarily weak students in the real world. Just their
preference goes to interacting with other students in real face-to-
face learning contexts rather than reaching them through
social media.

It was confirmed by several studies that YouTube is one of the
useful language learning teaching tools because it has different types
of learning videos and is classified as a rich source of teaching
materials for young bilingual students (Moghavvemi et al., 2018;
Sakkir et al., 2020; Wang and Chen, 2020). A similar study indicated
the impact of utilizing YouTube as supplementary material for
listening comprehension and scrutinized students’ improvement
after 5-week treatments conducted by Chien et al. (2020). It was
claimed that YouTube was able to enhance the learning environment
and build students’ motivation to be engaged and to learn English,
especially in improving students’ listening comprehension. Chen
and Chen (2021) also shared the same idea that YouTube videos
could appeal to the students’ full attention which is one of the most
important factors which help them be actively engaged in the class
and make students perform well. The most crucial point was
teachers’ need to keep an eye on choosing the right learning videos
and control the proportion of the class activity to create good
learning outcomes (Chien et al., 2020). Sari et al. (2020) explored
the impact of YouTube videos on students creativity during the
lesson. The values of YouTube videos can improve students
creativity, interest, and motivation, and students were inspired to
create new things, that is why they were more likely to be involved
in the activity. Various educational videos, such as instructional
videos, video tutorials, and animation videos, made students able to
develop individual capabilities such as slime making, crafts,
painting, and role-playing inspired by watching YouTube.
Interactive activities helped students generate interesting ideas in
the learning process. This was supported by the statement from
Orts et al. (2016) that creativity is formed from new situations and
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concerns that modify original ideas with something new and
unique. Besides improving the students’ vocabulary, listening skills,
and creativity, the use of YouTube videos has also been observed in
terms of the effects on students’ learning outcomes, satisfaction, and
self-improvement. Students took part in the video project creation
using YouTube. Students who were active in creating videos on
YouTube were proven to affect their competence and build a good
academic performance. Azer et al. (2018) stated that YouTube had
positive contributions, especially in subjects they did not understand
and students watched videos from YouTube as a substitute for
textbooks. For example, instead of being taught some materials
through the class, students can watch the lessons on YouTube and
improve their English. It is where students’ engagement out of class
can come to meaning.

Recommendations for future
research

Three groups can be benefited from this study. First teacher
educators have the responsibility of training teachers. Teachers
should be taught how to use social media to stretch students’
imaginations and boost their creativity. Without a doubt, there is
a difference between students who have been actively engaged in
social media to boost their knowledge of the language and a
student never being given the opportunity to use social media as
means of learning. The former group has been given the
opportunity to share its content through the platforms through
which many learners can learn a foreign/s language.

Another point that could be taken into account is that social
media provides teacher educators and teachers themselves with
customized ways of teaching. In this respect, students are highly
likely to be engaged in the activities since the emphasis was put on
individual differences and everyone can be given precise attention
to use and sometimes produce his own content. While in the
traditional way of teaching, students were provided with a specific
type of task as their homework assignments and they were
supposed to do it on their own. Instead with the help of social
media, even if students are given the same task, they are expected
to work on it in peer groups and in this way collaborative work is
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enhanced among students, and as a result of which their
motivation for learning can be boosted and they can learn from
their own mistakes without being directly reprimanded by
their teachers.

On the other hand, students can be benefited from this way
of learning and teaching since they can learn through group work
and both inside and outside the class. In flipped learning, the
attention was focused on learning not only in the classroom but
also when students are out of the class. Because in the modern
way of learning, the effort is made to make students feel
autonomous and teach them how to learn, considering that social
media can play a crucial role in it. Hence, more studies need to
be conducted to go through the details of what can be done in
social media outside the class so as to cause students to be more
engaged and inspired to learn more and more and enjoy the
learning process.

Author contributions

All authors listed have made a substantial, direct, and
intellectual contribution to the work and approved it
for publication.

Conflict of interest

The authors declare that the research was conducted in the
absence of any commercial or financial relationships that could
be construed as a potential conflict of interest.

Publisher’'s note

All claims expressed in this article are solely those of the
authors and do not necessarily represent those of their affiliated
organizations, or those of the publisher, the editors and the
reviewers. Any product that may be evaluated in this article, or
claim that may be made by its manufacturer, is not guaranteed or
endorsed by the publisher.

Appel, M. (2012). Are heavy users of computer games and social media more
computer literate? Comput. Educ. 59, 1339-1349. doi: 10.1016/j.compedu.2012.06.004

Azer, S. A., Bokhari, R. A., AlSaleh, G. S., Alabdulaaly, M. M., Ateeq, K. L,
Guerrero, A. P. S,, et al. (2018). Experience of parents of children with autism on
YouTube: are there educationally useful videos? Inform. Health Soc. Care. 43,
219-233. doi: 10.1080/17538157.2018.1431238

Baird, D. E., and Fisher, M. (2005). Neomillennial user experience design
strategies: utilizing social networking media to support “always on” learning styles.
J. Educ. Technol. Sys. 34, 5-32. doi: 10.2190/6 WMW-47L0-M81Q-12G1

Carini, R. M., Kuh, G. D., and Klein, S. P. (2006). Student engagement and student
learning: testing the linkages. Res. High. Educ. 47, 1-32. doi: 10.1007/s11162-005-8150-9

Chen, B., and Bryer, T. (2012). Investigating instructional strategies for using
social media in formal and informal learning. Int. Rev. Res. Open Dis. Learning 13,
87-104. doi: 10.19173/irrodl.v13i1.1027

frontiersin.org


https://doi.org/10.3389/fpsyg.2022.1005313
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.1016/j.compedu.2012.05.002
https://doi.org/10.1080/09588221.2019.1658608
https://www.tewtjournal.org/issues/volume-2019/volume-19-issue-4/
https://doi.org/10.1016/j.compedu.2012.06.004
https://doi.org/10.1080/17538157.2018.1431238
https://doi.org/10.2190/6WMW-47L0-M81Q-12G1
https://doi.org/10.1007/s11162-005-8150-9
https://doi.org/10.19173/irrodl.v13i1.1027

Wang et al.

Chen, C. M., and Chen, I. C. (2021). The effects of video-annotated listening
review mechanism on promoting EFL listening comprehension. Interact. Learn.
Environ. 29, 83-97. doi: 10.1080/10494820.2019.1579232

Chien, C. C,, Huang, Y., and Huang, P. (2020). YouTube videos on EFL college students'
listening comprehension. Engl. Lang. Teach. 13, 96-103. doi: 10.5539/elt.v13n6p96

Dabbagh, N., and Kitsantas, A. (2012). Personal learning environments, social
media, and self-regulated learning: a natural formula for connecting formal and
informal learning. Internet High. Educ. 15, 3-8. doi: 10.1016/j.iheduc.2011.06.002

Derakhshan, A., Kruk, M., Mehdizadeh, M., and Pawlak, M. (2021). Boredom in
online classes in the Iranian EFL context: sources and solutions. System 101:102556.
doi: 10.1016/j.system.2021.102556

Dérnyei, Z. (2019). Towards a better understanding of the L2 learning experience,
the Cinderella of the L2 motivational self-system. Stud. Second Lang. Learn. Teach.
9, 19-30. doi: 10.14746/ssl1t.2019.9.1.2

El-Sabagh, H. A. (2021). Adaptive e-learning environment based on learning
styles and its impact on development students' engagement. Int. J. Educ. Technol.
High. Educ. 18, 1-24. doi: 10.1186/s41239-021-00289-4

Elsayed, Hussein Ali. (2011). E learning 2.0: using blogs as a powerful tool to
enhance and support higher education applied to Braunschweig University. The
Conference of Electronic Learning and Distant Education. Al-Riyadh.

Encalada, M. A. R,, and Sarmiento, S. M. A. (2019). Perceptions about self-
recording videos to develop EFL speaking skills in two Ecuadorian universities. J.
Lang. Teach. Res. 10, 60-67. doi: 10.17507/j1tr.1001.07

Fewkes, A. M., and McCabe, M. (2012). Facebook: learning tool or distraction? J.
Lang. Teach. Res. 28, 92-98. doi: 10.1080/21532974.2012.10784686

Friesen, N., and Lowe, S. (2012). The questionable promise of social media for
education: connective learning and the commercial imperative. J. Comput. Assist.
Learn. 28, 183-194. doi: 10.1111/j.1365-2729.2011.00426.x

Frye, E. M., Trathen, W., and Koppenhaver, D. A. (2010). Internet workshop and
blog publishing: meeting student (and teacher) learning needs to achieve best
practice in the twenty-first-century social studies classroom. Soc. Stud. 101, 46-53.
doi: 10.1080/00377990903284070

Garrett, C. (2011). Defining, detecting, and promoting student engagement in
college learning environments. Transform. Dialog. Teach. Learn. J. 5, 1-12.

Goel, D, and Singh, M. (2016). Impact of students' attitudes towards S. M. use in
education on their academic performance. AIMA J. Manag. Res. 10.

Gromik, N. A. (2012). Cell phone video recording feature as a language learning
tool: a case study. Comput. Educ. 58, 223-230. doi: 10.1016/j.compedu.2011.06.013

Gromik, N. A. (2015). The effect of smartphone video camera as a tool to create
digital stories for English learning purposes. J. Educ. Learn. 4, 64-79. doi: 10.5539/
jel.v4n4p64

Haque, S. M., and Al Salem, N. M. (2019). Social media in EFL context: attitudes
of Saudi learners. J. Lang. Teach. Res. 10:1029. doi: 10.17507/j1tr.1005.16

Harper, S. R., and Quaye, S. J. (2009). “Beyond sameness, with engagement and
outcomes for all: an introduction,” in Student engagement in higher education. eds.
S.R. Harper and S. J. Quaye (New York: Routledge), 1-15.

Hiver, P, Al-Hoorie, A. H,, Vitta, J. P, and W, J. (2021). Engagement in language
learning: a systematic review of 20 years of research methods and definitions. Lang.
Teach. Res.:136216882110012. doi: 10.1177/13621688211001289

Hrastinski, S. (2009). A theory of online learning as online participation. Comput.
Educ. 52, 78-82. doi: 10.1016/j.compedu.2008.06.009

Jang, H., Reeve, ., and Deci, E. L. (2010). Engaging students in learning activities:
it is not autonomy support or structure but autonomy support and structure. J. Educ.
Psychol. 102, 588-600. doi: 10.1037/a0019682

Kabilan, M. K., Ahmad, N., and Abidin, M. J. Z. (2010). Facebook: an online
environment for learning of English in institutions of higher education? Internet
High. Educ. 13, 179-187. doi: 10.1016/j.iheduc.2010.07.003

Kaplan, A. M., and Haenlein, M. (2010). Users of the world, unite! The challenges
and opportunities of social media. Bus. Horiz. 53, 59-68. doi: 10.1016/j.
bushor.2009.09.003

Kirkgoz, Y. (2011). A blended learning study on implementing video recorded
speaking tasks in taskbased classroom instruction. TOJET. Turk. Online J. Educ.
Technol. 10, 1-13.

Frontiers in Psychology

07

10.3389/fpsyg.2022.1005313

Lamb, A., and Johnson, L. (2010). Bring back the joy: creative teaching, learning,
and librarianship. Teach. Libr. 38, 61-66.

Mazman, S. G., and Usluel, Y. K. (2010). Modeling educational usage of Facebook.
Comput. Educ. 55, 444-453. doi: 10.1016/j.compedu.2010.02.008

McKenney, S., and Voogt, J. (2011). Facilitating digital video production in the
language arts curriculum. Australas. J. Educ. Technol. 27, 709-726. doi: 10.14742/
ajet.946

Moghavvemi, S., Sulaiman, A., Jaafar, N. I, and Kasem, N. (2018). Social media
as a complementary learning tool for teaching and learning: the case of YouTube.
Int. . Manag. Educ. 16, 37-42. doi: 10.1016/j.ijme.2017.12.001

Ors, C., Barlés, M. ], Belanche, D., Casalo, L., Fraj, E., and Gurrea, R. (2016). The
effects of learner-generated videos for YouTube on learning outcomes and
satisfaction. Comput. Educ. 95, 254-269. doi: 10.1016/j.compedu.2016.01.007

Park, H.-R. (2019). ESOL pre-service teachers’ experiences and learning in
completing a reflection paper and digital storytelling. Australas. J. Educ. Technol. 35,
63-77. doi: 10.14742/ajet.4117

Pishghadam, R., Derakhshan, A., and Zhaleh, K. (2019). The interplay of teacher
success, credibility, and stroke with respect to EFL students” willingness to attend
classes. Pol. Psychol. Bull. 50, 284-292.

Qureshi, M. A., Khaskheli, A., Qureshi, J. A, Raza, S. A., and Yousufi, S. Q.
(2021). Factors affecting students’ learning performance through collaborative
learning and engagement. Interact. Learn. Environ. 1-21. doi: 10.1080/
10494820.2021.1884886

Rajendran, T., and Yunus, M. M. (2021). A systematic literature review on the use
of mobile-assisted language learning (MALL) for enhancing speaking skills among
ESL and EFL learners. Int. J. Acad. Res. Progress. Educ. Develop. 10, 586-609. doi:
10.6007/IJARPED/v10-i1/8939

Rezaei, S., Derakhshan, A., and Bagherkazemi, M. (2011). Critical thinking in
language education. J. Lang. Teach. Res. 2, 769-777. doi: 10.4304/iltr.2.4.769-777

Sakkir, G., Dollah, S., and Ahmad, J. (2020). Students” perceptions toward using
YouTube in EFL classrooms. J. Appl. Sci. Eng. Technol. Educ. 2, 1-10. doi:
10.35877/454ri.asci2125

Sari, A. B. P, Dardjito, H., and Azizah, D. M. (2020). EFL students' improvement
through the reflective YouTube video project. Int. J. Instr. 13, 393-408. doi: 10.29333/
1ji.2020.13425a

Shih, R. (2011). Can Web 2.0 technology assist college students in learning English
writing? Integrating Facebook and peer assessment with blended learning. Australas.
J. Educ. Technol. 27, 829-845.

Shoshani, Y., and Rose Braun, H. (2007). The use of the internet environment
for enhancing creativity. Educ. Media Int. 44, 17-32. doi: 10.1080/
09523980600922803

Top, E. (2012). Blogging as a social medium in undergraduate courses: sense of
community best predictor of perceived learning. Internet High. Educ. 15, 24-28. doi:
10.1016/j.iheduc.2011.02.001

Veiga, F. H., Reeve, J., Wentzel, K., and Robu, V. (2014). “Assessing students’
engagement: a review of instruments with psychometric qualities,” in First
International Conference of Student Engagement at School: Perspectives From
Psychology and Education. ed. F. H. Veiga (Lisbon, Portugal: Instituto do Educagaoda
Universidade de Lisboa), 38-57.

Wang, H. C,, and Chen, C. W. Y. (2020). Learning English from YouTubers:
English L2 learners self-regulated language learning on YouTube. Innov. Lang.
Learn. Teach. 14, 333-346. doi: 10.1080/17501229.2019.1607356

Wodzicki, K., Schwdmmlein, E., and Moskaliuk, J. (2012). “Actually, I wanted to
learn”: study-related knowledge exchange on social networking sites. Internet High.
Educ. 15, 9-14. doi: 10.1016/j.iheduc.2011.05.008

Yang, Y. T. C., and Wu, W. C. I. (2012). Digital storytelling for enhancing student
academic achievement, critical thinking, and learning motivation: a year-long
experimental study. Comput. Educ. 59, 339-352. doi: 10.1016/j.compedu.2011.12.012

Yu, A. Y, Tian, S. W,, Vogel, D., and Kwok, R. C. W. (2010). Can learning
be virtually boosted? An investigation of online social networking impacts. Comput.
Educ. 55, 1494-1503. doi: 10.1016/j.compedu.2010.06.015

Zhang, Z. (2020). Learner engagement and language learning: a narrative inquiry
of a successful language learner. Lang. Learn. J. 50, 378-392. doi: 10.1080/
09571736.2020.1786712

frontiersin.org


https://doi.org/10.3389/fpsyg.2022.1005313
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.1080/10494820.2019.1579232
https://doi.org/10.5539/elt.v13n6p96
https://doi.org/10.1016/j.iheduc.2011.06.002
https://doi.org/10.1016/j.system.2021.102556
https://doi.org/10.14746/ssllt.2019.9.1.2
https://doi.org/10.1186/s41239-021-00289-4
https://doi.org/10.17507/jltr.1001.07
https://doi.org/10.1080/21532974.2012.10784686
https://doi.org/10.1111/j.1365-2729.2011.00426.x
https://doi.org/10.1080/00377990903284070
https://doi.org/10.1016/j.compedu.2011.06.013
https://doi.org/10.5539/jel.v4n4p64
https://doi.org/10.5539/jel.v4n4p64
https://doi.org/10.17507/jltr.1005.16
https://doi.org/10.1177/13621688211001289
https://doi.org/10.1016/j.compedu.2008.06.009
https://doi.org/10.1037/a0019682
https://doi.org/10.1016/j.iheduc.2010.07.003
https://doi.org/10.1016/j.bushor.2009.09.003
https://doi.org/10.1016/j.bushor.2009.09.003
https://doi.org/10.1016/j.compedu.2010.02.008
https://doi.org/10.14742/ajet.946
https://doi.org/10.14742/ajet.946
https://doi.org/10.1016/j.ijme.2017.12.001
https://doi.org/10.1016/j.compedu.2016.01.007
https://doi.org/10.14742/ajet.4117
https://doi.org/10.1080/10494820.2021.1884886
https://doi.org/10.1080/10494820.2021.1884886
https://doi.org/10.6007/IJARPED/v10-i1/8939
https://doi.org/10.4304/jltr.2.4.769-777
https://doi.org/10.35877/454ri.asci2125
https://doi.org/10.29333/iji.2020.13425a
https://doi.org/10.29333/iji.2020.13425a
https://doi.org/10.1080/09523980600922803
https://doi.org/10.1080/09523980600922803
https://doi.org/10.1016/j.iheduc.2011.02.001
https://doi.org/10.1080/17501229.2019.1607356
https://doi.org/10.1016/j.iheduc.2011.05.008
https://doi.org/10.1016/j.compedu.2011.12.012
https://doi.org/10.1016/j.compedu.2010.06.015
https://doi.org/10.1080/09571736.2020.1786712
https://doi.org/10.1080/09571736.2020.1786712

	The use of social media inside and outside the classroom to enhance students’ engagement in EFL contexts
	Introduction
	Background
	The impact of social media on education
	Students’ engagement
	The advantages and disadvantages of utilizing social media and its impact on students’ engagement, YouTube as an example

	Recommendations for future research
	Author contributions
	Conflict of interest
	Publisher’s note

	References



