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Kindergarten teachers’ professional commitment affects their emotional input and turnover intention, and it is affected by the spiritual and material factors of teachers’ families, kindergartens, and society. Therefore, this study aimed to investigate the mediating effect of the dimensions of subjective well-being in the relationship between social support and professional commitment. The study is grounded in human ecology theory and social exchange theory. We surveyed 778 kindergarten teachers from different educational systems in Guangdong Province in China. We used the “Appreciative Social Support” and “Subjective Well-being” Scales and the “Professional Commitment Questionnaire.” The results showed that the four variables of social support, positive affect, life satisfaction, and professional commitment of kindergarten teachers were significantly and positively correlated with each other: social support positively predicted positive affect and life satisfaction, positive affect and life satisfaction positively predicted professional commitment, and social support indirectly influenced professional commitment through the parallel and chain path of positive affect and life satisfaction. This represents a compound multiple mediating effects on professional commitment.
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Introduction

Kindergarten teachers (KTs) have the important responsibility of fostering children’s wisdom and shaping their personalities. Preschool children are often vulnerable and poorly socialized, which makes the work of teachers complicated and the responsibility, heavy (Zhang, 2004; Lu and Wang, 2006; Hu, 2020). Additionally, in China, there is a shortage of work resources, and the working conditions are relatively poor (Fan and Li, 2018); KTs are one of the lowest-paid professional groups in the teaching force (Nelson, 2001; Hu, 2020). Heavy workload and low salary are important predictors of Chinese teachers’ turnover intention (Liu and Onwuegbuzie, 2012; Hu, 2020). High rates of resignations and burnout of teachers have become obstacles to the development of preschool education in China (Wang et al., 2015; Zhou et al., 2020), and this has become a worldwide problem (Hong, 2010; Wells, 2015). Most KTs stay in the front line of early childhood education throughout their lives; they are loyal to their duties, care for young children, love their jobs, have deep feelings for young children, and show a high degree of recognition and emotional dependence on their profession. High levels of professional commitment (PC)—the individual teacher’s internal “psychological contract”—and internalization of social norms result in reluctance to change their profession (Tang et al., 2015). What forces support them in maintaining their PC? Is it the spiritual satisfaction from the profession or the material satisfaction from the salary, or the support and affirmation from family, kindergarten children, or friends? Or is it the personal happiness that comes from the realization of self-worth in the profession? Various interacting factors affect the PC of KTs; thus, it is beneficial to improve PC by exploring the influence of each factor.



Literature review


Social support and professional commitment

PC is defined as the “practitioner’s emotion, or attitude about their positions” (Rusbult and Farrell, 1983; Blau, 1985; Lee et al., 2000), “the individual’s motivation to continue in the job” (Hall, 1968), “the psychological connection the practitioner establishes with the positions” (Vandenberg and Scarpello, 1994), and “the individual’s identification, enjoyment, and engagement with their positions” (Aranya et al., 1981; Meyer et al., 1993; Deng et al., 2019; Wang, 2019). These perspectives emphasize a unidimensional feature of PC, focusing on the practitioners’ emotions and motivations toward the occupation, rather than the full picture of PC. Meyer et al. (2012) define it from a multidimensional perspective; they define PC as the degree to which individuals internalize their professions through their emotions, commitment, and social norms, such that they are unwilling to change their occupations. The definition includes three dimensions: affective commitment, continuance commitment, and normative commitment. A teacher’s PC is the manifestation of occupational commitment in the field of education and refers to an individual teacher’s feelings toward education and motivation to choose to continue in the profession (Rusbult and Farrell, 1983). It can also refer to teachers’ occupational identity (Meyer et al., 1993), sense of belonging, work commitment, and willingness to continue in the teaching profession (Hu and Li, 2018). KTs’ PC refers to the behaviors and attitudes that are formed based on the internalization of norms about whether they can maintain loyalty to their profession (Chen and He, 2015; Liu, 2018), It is the combination of KTs’ emotional input, loyalty, and willingness to stick to their posts.

Human ecology is a science that studies the relationship between individuals and the environment. Researchers analyze the relationship between individual careers and the environment from the human ecological perspective, and research has found that retention decisions are the result of the interaction between decision-makers and the work environment (Danes and Rettig, 1995). Moreover, social support—as one of the environmental factors—is closely related to PC and the intention to stay (Pomaki et al., 2010; Tang et al., 2015). Conversely, organizational commitment is negatively related to the propensity to leave (Chen and Li, 2009). Principal and colleague support also has a direct effect on teachers’ PC (Kusum and Billingsley, 1998; Singh and Billingsley, 1998), and family support is positively related to the individual achievements of educators (Bataineh, 2009). Teachers’ initiative, participation in decision-making, information feedback, cooperation, learning opportunities, available resources, and other factors influence their PC (Firestone and Pennell, 1993). KTs’ support from the organization and society is positively related to job performance (McGinty et al., 2008); support from family/friends is significantly and negatively related to teachers’ turnover intention (Zhou et al., 2020), and KTs’ social support is significantly and positively related to PC (Tang et al., 2015; Shi, 2017; Xu et al., 2017). Work environment, job satisfaction, and recognition by others are positively related to the level of professional commitment of novice KTs (Feng, 2020), that is, if teachers receive more social support, they show higher PC and retention (Guo et al., 2021).



Social support and subjective well-being

Sarason (1981) argues that social support “is the subjective perception of interaction or the objective existence of interaction;” Wills (1991) argues that social support is “the individual’s perception of being cared for, respected, and part of a mutually supportive social network.” This is the understanding of social support from the perspective of social interaction. In this sense, social support is a two-way activity, which is the act of offering mutual help and support when individuals encounter difficulties. Such social support comes from social or community organizations (Taylor, 2011), superiors (Bruce and Blackburn, 1992; Vroom, 2008), peers (Chiaburu and Harrison, 2008), family, friends, or other groups (Sarason et al., 1990). Social support can be divided into subjective and objective forms (Barrera, 1986; Vangelisti, 2009). Subjective social support, that is, moral support, refers to when individuals feel their importance and value in social relationships, such as being valued, respected, and liked by others. Objective social support, that is, material support, refers to individuals receiving financial help and material support from society or organizations. Social support comprises care for individuals in need by the provision of practical and material support. However, it is also a potential resource that can be used when individuals are managing stress and solving problems; in such a case, it is referred to as moral support. KTs’ social support is often derived from moral and material care, comfort, and help from family, relatives, friends, classmates, leaders, colleagues, and other members of society (Qu, 2019). Zhang (2012) finds that Chinese KTs’ had moderate-to-high levels of social support, with significant differences according to marital status, age, teaching experience, class size, and monthly salary. Social support was significantly correlated with subjective well-being (SWB; Zeng, 2009; Song and Fan, 2013; Lu and Yang, 2014; Pu, 2014; Zhao, 2016). The more subjective support available for KTs, the higher the level of SWB (Zeng, 2009), which, in turn, had a positive effect on support utilization (Li, 2007).



Subjective well-being and professional commitment

SWB is a holistic assessment of an individual’s quality of life—based on personal criteria—and consists of two main components: life satisfaction (LS) and affective index (Diener, 1984). LS belongs to the cognitive aspect of SWB, while the affective index belongs to emotional experience, that is, experiencing positive emotions and a lack of negative emotions. This model of psychological well-being comes from the contributions of Diener (1984) and Diener et al (1999). Factors affecting teachers’ SWB include individual factors, such as personality (Ni et al., 2006; Chen et al., 2012; Mao and Xie, 2013), individual teaching motivation (Li et al., 2010), and individual professional psychology (Luo et al., 2006; Zuo and Xi, 2008; Cui, 2010; Li, 2010; Chen et al., 2012; Zhou, 2014). It also includes social factors such as life events, quality of survival, coping styles, interpersonal psychology, academic environment, marital stress, and socioeconomic status (Cui, 2016; Luo and Wang, 2016; Lei and Li, 2018). The influence of teachers’ SWB on their work attitudes and behaviors is mainly reflected in work engagement, work stress, burnout, professional identity, and PC (Wang, 2014; Pi, 2018; Li, 2019; Wu, 2019; Wang and Wang, 2020; Peng, 2021). The higher teachers’ SWB, the higher their work engagement, professional identity, and PC (Wang, 2014; Pi, 2018; Peng, 2021).



Positive affect, life satisfaction, and subjective well-being

According to social exchange theory (Gouldner, 1960; Blau, 1964), social support predicts and promotes employees’ job satisfaction (Ferguson et al., 2012; Zhang et al., 2015). When employees receive support from organizational leaders and colleagues, they enjoy their jobs and are more loyal to the organization. Conversely, when employees do not receive support, it leads to job dissatisfaction and reduced loyalty to the organization (Lambert et al., 2016). Different dimensions of social support can predict SWB (Xu, 2011), and social support affects PA (Zhao, 2016). PA has the highest correlation with instrumental support; LS has the highest correlation with emotional support, and PA influences LS. The more emotional support KTs receive, the higher their LS and SWB, and the lower their negative affect (Jiang, 2020). KTs’ quality of work life is related to PC (Daud, 2010). Job satisfaction plays a mediating role, with the work environment and recognition from others indirectly influencing PC through job satisfaction (Feng, 2020). KTs will experience higher job satisfaction and be more loyal to the organization when they have good relationships with children, managers, and colleagues, and have opportunities to grow (Daud, 2010). KTs’ social support affects their job satisfaction directly, and indirectly through the single-path mediating role of job engagement and the chain-mediating role of self-efficacy and job engagement (Wu et al., 2020). Concerning the role of the PA aspect of social support in SWB, instrumental support stimulates PA, affective support influences LS, and PA influences LS, which enhances personal SWB. Moreover, KTs with high SWB generate high PC. There are reasons to believe that PA and LS mediate between social support and the PC of KTs, and this mediation occurs as a compound multiple mediating effects (Liu and Ling, 2009).

Thus, we propose the following research hypotheses:


H1: PA mediates between KTs’ social support and PC.

H2: LS mediates between KTs’ social support and PC.

H3: PA and LS play a multiple mediating role in the relationship between KTs’ social support and PC.
 

We construct a compound multiple mediating effect theoretical model to explore the mediating roles of PA and LS between social support and the PC of KTs to provide a theoretical basis for their PC and management.

The complete hypothesized model is presented in Figure 1.

[image: Figure 1]

FIGURE 1
 The posited model.





Methods


Participants and data collection

Participants comprised 778 KTs from all over Guangdong Province, which is a developed area in China. Their ages range from 18 to 55 years (M = 31.75, SD = 8.26), and their years of experience range from 0 to 38 years (M = 9.75, SD = 8.37).



Measures


Social support

This study assessed social support using the Chinese version of the Perceived Social Support Scale (PSSS). The PSSS was originally developed by Zimet (1987). It consists of 12 self-assessment items across three subscales—support of family, friends, and others. Each item is scored on a 7-point scale, with higher scores indicating a better level of social support. In this study, Cronbach’s alpha coefficient for the scale was 0.951.



Subjective well-being

SWB was measured with a Chinese version of the Subjective Well-Being Scale (SWBS). The SWBS consists of two parts: the Satisfaction with Life Scale and the Affective Scale. The Satisfaction with Life Scale developed by Diener et al. (1985), consists of five questions that ask participants to rate how satisfied they are with their lives and how close they are to their ideal lives. The scale is scored on a seven-point scale (1–7 satisfaction levels in ascending order). The internal consistency coefficient of the scale was 0.84. The Affective Scale was based on Affectometer 2 developed by Kammann and Flett (1983). Responses were rated on a 5-point scale ranging from 1 for extremely nonconforming to 5 for very conforming. The scores for the two dimensions were calculated separately. The Cronbach’s alpha coefficient for the Life Satisfaction Scale in this study was 0.915, and the Cronbach’s alpha coefficient for the Affective Scale (positive affect component) was 0.903.



Professional commitment

PC was measured with the Chinese version of the Professional Commitment Questionnaire (Zuo and Xi, 2008). It consists of 22 questions and is divided into three commitment dimensions: emotional, sustained, and normative. The questionnaire was scored on a six-point scale, ranging from “very uncommitted” to “very committed.” In this study, the Cronbach’s alpha coefficient for the questionnaire was 0.898.




Research procedures and statistical methods

Before the implementation of the study, we compiled the selected questionnaires and published them online. Teachers were invited to participate in the online survey, which was available for 2 weeks. We collected 778 valid questionnaires.

Data statistics and analysis were completed using SPSS 23.0 and Amos 23.0, and the analysis techniques included a reliability test, common method deviation test, correlation analysis, and a mediating effect model test.




Results


Check for common method bias

The study data were derived from KTs’ self-reports; therefore, there may have been a common method bias. Based on the investigation of confidentiality and the reverse scoring of some items, a Harman single-factor test was used to test data for common method bias (Podsakoff and Organ, 1986). The results showed that seven factors with a characteristic root greater than one were obtained without rotation, and the variance revealed by the first factor was 34.68%, less than the 40% critical standard (Ferguson et al., 2012). Therefore, the results indicated there was no serious common method bias in this study.



Descriptive statistics

Table 1 shows the average values, SDs, and correlation matrices for each variable. Social support was positively correlated with PA and LS and PC (p < 0.01). PA was positively correlated with LS and PC (p < 0.01). LS was positively correlated with PC (p < 0.01).



TABLE 1 Descriptive statistics and correlation coefficients of the key study variables (n = 778).
[image: Table1]



Mediation model test with adjustment

The structural model’s assessment involves the goodness-of-fit (GoF) index, path coefficient, and significance test. The GoF index includes the normed fit index [NFI, >0.8 recommended by Hooper et al. (2008)], root mean square error of approximation (RMSEA, <0.08), GoF index (GFI, >0.9), comparative fit index (CFI, >0.9), and incremental fit index [IFI, >0.9, recommended by Hau et al., 2004]. In this study, we used a latent variable structural model to construct a relationship model between the four variables of social support, PA, LS, and PC to examine the mediating effects among them. The observed variables corresponding to social support were “family,” “friend,” and “other”; the observed variables corresponding to PC were “affective,” “continued,” and “normative.” After correction, the structural equation model fit index was χ2/df = 2.46 (the remaining fit indexes are shown in Table 2). The results indicate that the model fits well.



TABLE 2 Model fit indexes.
[image: Table2]

The path diagram of the effects of social support, PA, and LS on PC (Figure 2) shows that social support positively predicted PA (β = 0.60, p < 0.001) and PA positively predicted PC (β = 0.29, p < 0.001), indicating that social support can indirectly influence PC through the mediation of PA; social support positively predicted LS (β = 0.21, p < 0.001) and LS positively predicted PC (β = 0.23, p < 0.001), indicating that social support can have an indirect effect on PC through the mediation of LS. In addition, PA positively predicted LS (β = 0.60, p < 0.001), suggesting that social support can have an indirect effect on PC through the mediation of PA and LS.

[image: Figure 2]

FIGURE 2
 The path relationship between perceived social support, positive affect, and life satisfaction on professional commitment.


We tested the significance of the mediating effect using bias-corrected percentile Bootstrap analysis (5,000 random samples) with a confidence interval set at 95% (not including 0). The results are shown in Table 3. The mediating effect consisted of indirect effects arising from three pathways: SS → PA → PC; SS → LS → PC; and SS → PA → LS → PC. Within these pathways, SS → PA → PC and SS → LS → PC are parallel multiple mediating effects, and SS → PA → LS → PC indicates the chain multiple mediating effects. Therefore, the indirect effect of KTs’ social support on PC was achieved through compound multiple mediating effects of PA and LS. Thus, H1, H2, and H3 were supported by the results.



TABLE 3 Bootstrap analysis of the significance test of the intermediate model effect.
[image: Table3]




Discussion

Previous studies have shown that KTs’ social support is significantly and positively related to PC (Tang et al., 2015; Shi, 2017; Xu et al., 2017). Higher support from leaders results in improved professional commitment from teachers (Kusum and Billingsley, 1998; Singh and Billingsley, 1998). Further, different dimensions of social support are good predictors of SWB (Xu, 2011); emotional support is positively related to LS, and instrumental support is positively related to PA (Jiang, 2020). The higher the SWB of teachers, the higher their work engagement, professional identity, and PC (Wang, 2014; Pi, 2018; Peng, 2021). Our finding—that there were significant positive correlations between KTs’ social support, PA, LS, and professional commitment—is consistent with the results of previous studies (Tang et al., 2015; Zhao, 2016; Shi, 2017; Xu et al., 2017; Jiang, 2020). The factors affecting KTs’ professional commitment are multifaceted, and social support, PA, and LS are important factors. Further, the optimal guarantee of these factors is necessary for teachers to have high professional commitment. When working with children aged 3–6, kindergarten teachers need patience, care and responsibility, and high emotional input and persistence in their work. Only with high recognition and support from families, kindergartens, and society can they maintain positive emotions and high life satisfaction. This is what motivates kindergarten teachers to maintain their PC.

This study found that PA mediated the relationship between social support and professional commitment of KTs, which verified H1, indicating that social support indirectly influences professional commitment through the mediation of PA; LS mediated the relationship between social support and professional commitment of KTs, which verified H2, indicating that social support indirectly influences professional commitment through the mediation of LS. The compound multiple mediating role of PA and LS between KTs’ social support and professional commitment verified H3. The present study is consistent with previous research findings that social support affects PA (Zhao, 2016), LS (Jiang, 2020), job satisfaction, and professional commitment (Daud, 2010; Ferguson et al., 2012; Zhang et al., 2015). It is also consistent with the findings that PA influences LS, and higher LS results in higher SWB (Jiang, 2020). It also supports the findings that higher SWB of teachers is linked with higher job commitment, professional identity, and PC (Wang, 2014; Pi, 2018; Peng, 2021). Meanwhile, this study explores the influence of SWB as a mediating factor in two major dimensions and presents more clearly the compound multiple mediating role of two factors—PA and LS—between social support and professional commitment.

Most KTs are women (Song, 2019). Owing to the different gender roles and social division of labor, particularly among married female teachers, KTs are bound to allocate part of their energy to family life, and the time and energy they devote to their work will be reduced, which will inevitably affect their work engagement and effectiveness. However, recognition and support from family members, relatives, and friends, love and support from kindergarten leaders, and understanding and help from colleagues, enable teachers to gain spiritual comfort at work, maintain positive emotions, and experience pleasure and a sense of accomplishment derived from life and work. They will experience professional value and self-fulfillment in their work, and thus develop emotional commitment and dependence on their profession and be reflected in higher job input and show higher PC. In contrast, as the public attaches importance to preschool children’s development and recognizes the profession of KTs, the social and economic status of KTs will significantly improve. Simultaneously, a series of national preschool education policies and regulations have been introduced to guide the standardized and healthy development of KTs; thus, their working environment has been optimized, and pre-and post-service training mechanisms have improved the levels of professionalism. Teachers’ recognition of their profession has changed, and more teachers are willing to stay at their posts, demonstrating high levels of PC.



Conclusion

KTs’ social support may not directly predict PC. There are three paths from social support to PC. This social support influences PC through the path of PA and LS, and the compound multiple mediating effect from PA to LS to PC. The provision of social support for KTs should focus on stimulating PA and increasing LS to promote high levels of PC. This will lead to increased love for the job, dedication, and improved quality of teaching.



Limitations

This study had some limitations, and here, we provide suggestions for addressing them in future research. First, the subjects of this study are from economically developed areas in Guangdong Province, which cannot reflect the general economic level in China. Future studies should expand the sample scope to regions with different economic development levels to increase sample representativeness, thus improving the results’ authenticity and objectivity. Second, the sample is composed of teachers who were willing to participate; their gender, age, years of teaching, education level, and other characteristics are not balanced, which will affect the objectivity and universality of the research results. Future studies should balance these factors as much as possible to reflect the actual composition of kindergarten teachers.



Data availability statement

The original contributions presented in the study are included in the article/supplementary material, further inquiries can be directed to the corresponding author.



Author contributions

SC: conceptualization, data curation, writing—original draft, and writing—reviewing and editing. YL: formal analysis and visualization. ZM: writing—reviewing and editing. XC: investigation, data collection, and writing—reviewing. TS: investigation and writing—reviewing. All authors contributed to the article and approved the submitted version.



Funding

This study was funded by the 2019 Quality Project and Teaching Revolution Program of Zhaoqing University (no. Zlgc201928). 2020 Research Fund Grant Project of Zhaoqing University (no. 202040).



Acknowledgments

Special thanks are due to 778 kindergarten teachers from Guangzhou, Shenzhen, Zhaoqing, Zhuhai, Dongguan, Zhongshan, and other places in Guangdong Province of China for their support for this survey and research.



Conflict of interest

The authors declare that the research was conducted in the absence of any commercial or financial relationships that could be construed as a potential conflict of interest.



Publisher’s note

All claims expressed in this article are solely those of the authors and do not necessarily represent those of their affiliated organizations, or those of the publisher, the editors and the reviewers. Any product that may be evaluated in this article, or claim that may be made by its manufacturer, is not guaranteed or endorsed by the publisher.



References

 Aranya, N., Pollock, J., and Amernic, J. (1981). An examination of professional commitment in public accounting. Account. Org. Soc. 6, 271–280. doi: 10.1016/0361-3682(81)90007-6

 Barrera, M. Jr. (1986). Distinctions between social support concepts, measures, and models. Am. J. Commun. Psychol. 14, 413–445. doi: 10.1007/bf00922627

 Bataineh, O. (2009). Sources of social support among special education teachers in Jordan and their relationship to burnout. Int. Educ. 39, 65–78.

 Blau, P. (1964). Exchange and Power in Social Life. New York, NY: Wiley.

 Blau, G. J. (1985). The measurement and prediction of career commitment. J. Occup. Organ. Psychol. 58, 277–288. doi: 10.1111/j.2044-8325.1985.tb00201.x

 Bruce, W. M., and Blackburn, J. W. (1992). Balancing Job Satisfaction and Performance: A Guide for Human Resource Professionals. Westport, CT: Quorum Books.

 Chen, C.-R., Gao, Y.-H., and Shen, H.-Y. (2012). A meta-analysis of relationship between subjective well-being and big three personality. Adv. Psychol. Sci. 1, 23–30. doi: 10.3724/sp.j.1042.2012.00019

 Chen, S.-P., and He, Z.-F. (2015). A study on the current situation and influencing factors of early childhood teachers’ professional commitment in Jiangxi Province. Vocational Educ. Forum 32, 14–19. doi: 10.3969/j.issn.1001-7518.2015.32.004

 Chen, Y.-A., and Li, Z.-B. (2009). A study on the relationship between career plateau and job satisfaction, organizational commitment and departure tendency of corporate managers. Sci. Technol. Manag. Res 12, 437–440. +430. doi: 10.7666/d.y1023119

 Chen, H.-Q., Ruan, R.-M., Chen, Y.-Q., and Zhang, Y.-Y. (2012). The relationship between demographic variables, work engagement and subjective well-being of early childhood teachers. Health Res. 5, 355–358. doi: 10.3969/j.issn.1674-6449.2012.05.012

 Chiaburu, D. S., and Harrison, D. A. (2008). Do peers make the place? Conceptual synthesis and meta-analysis of coworker effects on perceptions, attitudes, OCBs, and performance. J. Appl. Psychol. 93, 1082–1103. doi: 10.1037/0021-9010.93.5.1082 

 Cui, L.-F. (2010). The relationship between career anchors and job satisfaction and subjective well-being of secondary school teachers. Tianjin Vocational Tech. Teachers’ Coll. 27–31.

 Cui, Y. (2016). Investigation and research on the factors influencing teachers’ subjective well-being. Shanghai Educ. Res 7, 56–60. doi: 10.16194/j.cnki.31-1059/g4.2016.07.014

 Danes, S. M., and Rettig, K. D. (1995). Economic adjustment strategies of farm men and women experiencing economic stress. J. Financ. Couns. Plan. 6, 59–74.

 Daud, N. (2010). Investigating the relationship between quality of work life and organizational commitment amongst employees in Malaysian firms. Int. J. Bus. Manag. 5, 75–82. doi: 10.5539/ijbm.v5n10p75

 Deng, Y., Liu, S.-X., Hu, Y.-M., and Zhang, X.-X. (2019). A survey on the correlation between occupational commitment and work stress status of nurses in dialysis units in Beijing. Ind. Health Occup. Dis 3, 164–167. doi: 10.13692/j.cnki.gywsyzyb.2019.03.002

 Diener, E. (1984). Subjective well-being. Psychol. Bull. 95, 542–575. doi: 10.1037/0033-2909.95.3.542 

 Diener, E. D., Emmons, R. A., Larsen, R. J., and Griffin, S. (1985). The satisfaction with life scale. J. Pers. Assess. 49, 71–75. doi: 10.1207/s15327752jpa4901_13

 Diener, E., Suh, E. M., Lucas, R. E., and Smith, H. L. (1999). Subjective well-being: three decades of progress. Psychol. Bull. 125, 276–302. doi: 10.1037/0033-2909.125.2.276

 Fan, X., and Li, M.-Y. (2018). What kindergarten teachers really are: a developmental journey from substitute mother to professional researcher. Teach. Educ. Res 4, 92–98. doi: 10.13445/j.cnki.t.e.r.2018.04.014

 Feng, M.-J. (2020). A Study on the Current Situation and Influencing Factors of Novice Kindergarten Teachers' Professional Commitment. Shenyang: Shenyang Normal University.

 Ferguson, M., Carlson, D., Zivnuska, S., and Whitten, D. (2012). Support at work and home: the path to satisfaction through balance. J. Vocat. Behav. 80, 299–307. doi: 10.1016/j.jvb.2012.01.001

 Firestone, W. A., and Pennell, J. R. (1993). Teacher commitment, working conditions, and differential incentive policies. Rev. Educ. Res. 63, 489–525. doi: 10.3102/00346543063004489

 Gouldner, A. W. (1960). The norm of reciprocity: a preliminary statement. Am. Sociol. Rev. 25, 161–178. doi: 10.2307/2092623

 Guo, L.-P., Li, M.-Y., and Wang, S.-Q. (2021). On the relationship between social support and preschool teachers’ intention to stay: a serial mediation model of organization justice and work engagement. Xue Qian Jiao Yu Yan Jiu 2, 57–70. doi: 10.13861/j.cnki.sece.2021.02.005

 Hall, R. H. (1968). Professionalization and bureaucratization. Am. Sociol. Rev. 33, 92–104. doi: 10.2307/2092242

 Hau, K.-T., Wen, Z.-L., and Cheng, Z.-J. (2004). Structural Equation Model and Its Applications. Beijing: Educ. Sci. Press.

 Hong, J. Y. (2010). Pre-service and beginning teachers’ professional identity and its relation to dropping out of the profession. Teach. Teacher Educ 26, 1530–1543. doi: 10.1016/j.tate.2010.06.003

 Hooper, D., Coughlan, J., and Mullen, M. R. (2008). Structural Equation Modelling: Guidelines for Determining Model Fit. Electron. J. Bus. Res. Methods 6, 53–60. doi: 10.21427/D7CF7R

 Hu, S. (2020). Understand the turnover intention among kindergarten teachers in Chinese mainland. J. Res. Pol. Prac. Teachers Teach. Educ 10, 96–110. doi: 10.37134/jrpptte.vol10.1.7.2020

 Hu, W.-F., and Li, Y. (2018). Investigation and analysis of the current situation of professional commitment of higher vocational teachers in the western region. Vocat. Educ. Newsl. 22, 70–73.

 Jiang, L.-N. (2020). Research on the relationship between social support and subjective well-being of early childhood teachers–a case study of female early childhood teachers in Guilin. Mod. Vocat. Educ. 20, 148–149.

 Kammann, R., and Flett, R. (1983). Affectometer 2: A scale to measure current level of general happiness. Australian J. Psychol. 35, 259–265. doi: 10.1080/00049538308255070

 Kusum, S., and Billingsley, B. B. (1998). Professional support and its effects on teachers' commitment. J. Educ. Res. 4, 229–239. doi: 10.1080/00220679809597

 Lambert, E. G., Minor, K. I., Wells, J. B., and Hogan, N. L. (2016). Social support’s relationship to correctional staff job stress, job involvement, job satisfaction, and organizational commitment. Soc. Sci. J. 53, 22–32. doi: 10.1016/j.soscij.2015.10.001

 Lee, K., Carswell, J. J., and Allen, N. J. (2000). A meta-analytic review of occupational commitment: relations with person-and work-related variables. J. Appl. Psychol. 85, 799–811. doi: 10.1037/0021-9010.85.5.799 

 Lei, H., and Li, J. (2018). The relationship between social economic status and teachers’ caring behavior: the mediating role of subjective well-being. Teach. Educ. Res 5, 34–40. doi: 10.13445/j.cnki.t.e.r.2018.05.007

 Li, X.-N. (2007). A Study on the Correlation Between Teacher Burnout and its Influencing Factors in Macau. Guangzhou: South China Normal University.

 Li, Y.-L. (2010). The relationship between self-efficacy, marital status, occupational stress and subjective well-being of classroom teachers in primary and secondary schools. Chin. J. Clin. Psychol 3, 363–365+368. doi: 10.16128/j.cnki.1005-3611.2010.03.034

 Li, S. (2019). A study on the relationship between subjective well-being and burnout among early childhood teachers. Knowl. Base 23, 85–97.

 Li, Y.-Z., Pan, X.-Q., and Lian, R. (2010). The relationship between novice – skilled expert teachers' subjective well-being and teaching motivation. Psychol. Sci. 3, 705–707+704. doi: 10.16719/j.cnki.1671-6981.2010.03.066

 Liu, Y.-Y. (2018). Analysis of the current situation of professional commitment of higher vocational teachers. New Course Res. 10, 108–110.

 Liu, S.-S., and Ling, W.-Q. (2009). Multiple mediation models and their applications. Psychol. Sci. 32, 433–435. doi: 10.16719/j.cnki.1671-6981.2009.02.043

 Liu, S., and Onwuegbuzie, A. J. (2012). Chinese teachers’ work stress and their turnover intention. Int. J. Educ. Res. 53, 160–170. doi: 10.1016/j.ijer.2012.03.006

 Lu, C.-E., and Wang, Y. (2006). An analysis of early childhood teachers' tendency to leave and its causes. Early Educ. 7, 12–13.

 Lu, X.-Z., and Yang, Y. (2014). Early childhood teachers' social support and subjective well-being. Chin. J. Health Psychol. 6, 860–862. doi: 10.13342/j.cnki.cjhp.2014.06.024

 Luo, Y.-L., Liu, Y.-B., and Liu, Y.-L. (2006). A study on teachers' professional commitment and its correlation with subjective well-being. Jiangxi Educ. Res 11, 28–30+67. doi: 10.16477/j.cnki.issn1674-2311.2006.11.011

 Luo, X.-L., and Wang, J. (2016). A review of teachers' subjective well-being research in China in the past decade. Educ. Acad. Mon 12, 72–77. doi: 10.16477/j.cnki.issn1674-2311.2016.12.010

 Mao, J.-P., and Xie, Y. (2013). Secondary school teachers' character strengths and their relationship with subjective well-being. Chin. J. Clin. Psychol 4, 669–670. doi: 10.16128/j.cnki.1005-3611.2013.04.007

 McGinty, A. S., Justice, L., and Rimm-Kaufman, S. E. (2008). Sense of school community for preschool teachers serving at-risk children. Early Educ. Dev. 19, 361–384. doi: 10.1080/10409280801964036

 Meyer, J. P., Allen, N. J., and Smith, C. A. (1993). Commitment to organizations and occupations: extension and test of a three-component model. J. Appl. Psychol. 78, 538–551. doi: 10.1037/0021-9010.78.4.538

 Meyer, J. P., Stanley, D. J., Jackson, T. A., McInnis, K. J., Maltin, E. R., and Sheppard, L. (2012). Affective, normative, and continuance commitment levels across cultures: a meta-analysis. J. Vocat. Behav. 80, 225–245. doi: 10.1016/j.jvb.2011.09.005

 Nelson, J. A. (2001). Why are Early Education and Care Wages so Low? A Critical Guide to Common Explanations. New York, NY: Foundation for Child Development, 1–19.

 Ni, L.-Y., Yang, Y.-B., and Lei, L.-X. (2006). Analysis of elementary school teachers' subjective well-being and its influencing factors. China Sch. Health 1, 16–17. doi: 10.3969/j.issn.1000-9817.2006.01.016

 Peng, K. (2021). The relationship between occupational stress and occupational identity of secondary school physical education teachers: the mediating role of subjective well-being and the moderating role of gender. J. Henan Univ. Technol. 1, 82–86. doi: 10.3969/j.issn.1008-2093.2021.01.017

 Pi, J. (2018). The Study of Present Situation and Relationship of Preschool Teachers’ Self-Efficacy, Professional Commitment and Professional Happiness in Ethnic Minority Areas. Fuzhou: Fujian Normal University.

 Podsakoff, P. M., and Organ, D. W. (1986). Self-reports in organizational research: problems and prospects. J. Manag. 12, 531–544. doi: 10.1177/014920638601200408

 Pomaki, G., Delongis, A., Frey, D., Short, K., and Woehrle, T. (2010). When the going gets tough: direct, buffering and indirect effects of social support on turnover intention. Teach. Educ. 26, 1340–1346. doi: 10.1016/j.tate.2010.03.007

 Pu, X.-Y. (2014). Relationship between subject well-being and social support of kindergarten teachers. Chin. J. Health Psychol. 2, 230–231. doi: 10.13342/j.cnki.cjhp.201402.031

 Qu, X. (2019). Research on the Relationship Between Social Support, Psychological Resilience, and Coping Styles of Early Childhood Teachers. Shenyang: Shenyang Normal University.

 Rusbult, C. E., and Farrell, D. (1983). A longitudinal test of the investment model: the impact on job satisfaction, job commitment and turnover of variations in rewards, costs, alternatives, and investments. J. Appl. Psychol. 68, 429–438. doi: 10.1037/0021-9010.68.3.429

 Sarason, I. G. (1981). A Technical Report. Washington, DC: University of Washington.

 Sarason, B. R., Sarason, I. G., and Pierce, G. R. (1990). Social Support: An Interactional View. New York, NY: Wiley.

 Shi, T. (2017). A Study on the Relationship Between Social Support and Professional Commitment of Kindergarten Teachers in Tianjin. Tianjin: Tianjin Normal University.

 Singh, K., and Billingsley, B. S. (1998). Professional support and its effects on teachers’ commitment. J. Educ. Res. 91, 229–239. doi: 10.1080/00220679809597548

 Song, Q.-L. (2019). Male preschool teacher: the “treasure boy” who was robbed. China Youth News 7, 1–3. doi: 10.38302/n.cnki.nzgqn.2019.002932

 Song, J.-M., and Fan, H.-Y. (2013). A meta-analysis of the relationship between social support and subjective well-being. Adv. Psychol. Sci. 21, 1357–1370. doi: 10.3724/SP.J.1042.2013.01357

 Tang, W.-W., Su, J.-Y., Wu, Y., and Sun, F. (2015). The research on rural preschool teachers of the relationship between social support and turnover intention—professional commitment as the mediator. Teach. Educ. Res 6, 66–71. doi: 10.13445/j.cnki.t.e.r.20151209.007

 Taylor, S. E. (2011). “Social support: a review,” in The Oxford handbook of Health Psychology. ed. H. E. Friedman (New York: Oxford University Press)

 Vandenberg, R. J., and Scarpello, V. (1994). A longitudinal assessment of the determinant relationship between employee commitments to the occupation and the organization. J. Org. Behav. 15, 535–547. doi: 10.1002/job.4030150605

 Vangelisti, A. L. (2009). Challenges in conceptualizing social support. J. Soc. Pers. Relationsh. 26, 39–51. doi: 10.1177/0265407509105520

 Vroom, V. H. (2008). Work and Motivation. San Francisco, CA: Jossey-Bass Publishers.

 Wang, P.-P. (2014). A Study on the Correlation Between Subjective Well-Being and Work Engagement of Early Childhood Teachers. Jinzhou: Changjiang University.

 Wang, J.-X. (2019). A literature review on career commitment and burnout among female secondary school physical education teachers in Guangzhou. Contemp. Sports Technol 11, 86–89+91. doi: 10.16655/j.cnki.2095-2813.2019.11.086

 Wang, M., Hong, X.-M., and Pang, L.-J. (2015). Focusing on the development of private kindergarten teachers in China: problems, influencing factors and policy recommendations. Teach. Educ. Res. 3, 38–44. doi: 10.13445/j.cnki.t.e.r.2015.03.010

 Wang, Y.-B., and Wang, Y.-K. (2020). An empirical study on the relationship between subjective well-being and occupational stress of vocational college teachers. J. Zhejiang Inst. Commun. 4, 81–85. doi: 10.3969/j.issn.1671-234X.2020.04.017

 Wells, M. B. (2015). Predicting preschool teacher retention and turnover in newly hired head start teachers across the first half of the school year. Early Child. Res. Quart 30, 152–159. doi: 10.1016/j.ecresq.2014.10.003

 Wills, T. A. (1991). “Social support and interpersonal relationships,” in Prosocial Behavior. ed. M. S. Clark (Newbury Park, CA: Sage)

 Wu, H.-W. (2019). Research on the Relationship Between Secondary School Teachers' Subjective Well-Being, Job Stress and Comprehension Social Support. Shijiazhuang: Hebei Normal University.

 Wu, S.-Y., Zhou, S.-Y., Yu, X.-Y., Chen, W., Zheng, W., Huang, M., et al. (2020). Association between social support and job satisfaction among mainland Chinese ethnic minority kindergarten teachers: the mediation of self-efficacy and work engagement. Front. Psychol. 11:581397. doi: 10.3389/fpsyg.2020.581397 

 Xu, S.-S. (2011). Research on the Relationship Between Subjective Well-Being and Social Support of Early Childhood Teachers. Kaifeng: Henan University.

 Xu, Y.-Y., Zhou, Y.-G., and Liu, X.-M. (2017). Kindergarten teachers' professional commitment and its relationship with social support. Mod. Prim. Second. Educ 4, 73–77. doi: 10.16165/j.cnki.22-1096/g4.2017.04.019

 Zeng, L.-J. (2009). The relationship between early childhood teachers’ subjective well-being and job satisfaction and social support. Chin. Health Psychol. 7, 815–816. doi: 10.13342/j.cnki.cjhp.2009.07.056

 Zhang, Y.-M. (2004). A study of a BBS posting–an analysis of the causes of early childhood teachers’ burnout. Xue Qian Jiao Yu Yan Jiu. 4, 57–59. doi: 10.13861/j.cnki.sece.2004.04.033

 Zhang, N.-N. (2012). The Relationship Between Early Childhood Teachers' Burnout and Social Support. Liaoning: Northeast Normal University.

 Zhang, L., Lin, Y., and Wan, F. (2015). Social support and job satisfaction: elaborating the mediating role of work-family interface. Curr. Psychol. 34, 781–790. doi: 10.1007/s12144-014-9290-x

 Zhao, Y. (2016). Research on the Relationship Between Social Support of Preschool Teachers, Self-Esteem and Subjective Well-Being. Anshan: Anshan Normal College.

 Zuo, Z.-H., and Xi, J.-Z. (2008). A comparative study on job burnout and career commitment between novice and proficient teachers of kindergarten. Studies Preschool Edu. doi: 10.13861/j.cnki.sece.2008.11.008

 Zhou, X.-H. (2014). Professional loyalty and well-being and social support of young teachers in higher education. Chin. J. Health Psychol. 5, 746–747. doi: 10.13342/j.cnki.cjhp.2014.05.042

 Zhou, S.-Y., Li, X.-W., and Gao, B.-C. (2020). Family/friends support, work-family conflict, organizational commitment, and turnover intention in young preschool teachers in China: a serial mediation model. Children Youth Serv. Rev 113, 104997–104998. doi: 10.1016/j.childyouth.2020.104997

 Zimet, C. (1987). Clinical education, training, and accountability. J. Clin. Psychol. 43, 435–441. doi: 10.1002/1097-4679(198705)43:33.0.CO;2-N


OPS/images/fpsyg-13-1011855-t003.jpg
Path relationships

Intermediary $5—PA—PC
effect $5—15—PC

PA—LS—PC

Total

termediation effect

Standard indirect effects

060x029=0.17
021%023=005

0.60x0.60x0.23=0.08

0.6%0.29+021x0.23 +0.60x0.60x023=03

s$, social support; PA, positive affect; PC, professional commitment; LS, lfe satisfaction.

Bootstrap (95%CI)

Upper limit
014
003
0.06
023

Lower limit
020
007
010
037





OPS/images/fpsyg-13-1011855-t001.jpg
1SS -

2PA 057+ -

3LS 052+ 073 -

4PC 0.30%* 0.48%* 048+* -
M 67.90 3646 270 89.88
SD 13.36 652 670 1622

Social support; PA, positive affect; PC, professional commitment; LS, lfe satisfaction.
“p<0.1.





OPS/images/fpsyg-13-1011855-t002.jpg
Fit index RMSEA CFI NFI IFI

Proposed value <0.08 509 509 09
Estimated value 004 099 0.99 099

RMSEA, root mean square error of approximation; CF, comparative fit index; NFI,
normed fit index; IFI, incremental fit index.





OPS/xhtml/Nav.xhtml




Contents





		Cover



		The mediating effect of subjective well-being in the relationship between social support and professional commitment among mainland Chinese kindergarten teachers



		Introduction



		Literature review



		Social support and professional commitment



		Social support and subjective well-being



		Subjective well-being and professional commitment



		Positive affect, life satisfaction, and subjective well-being









		Methods



		Participants and data collection



		Measures



		Social support



		Subjective well-being



		Professional commitment









		Research procedures and statistical methods









		Results



		Check for common method bias



		Descriptive statistics



		Mediation model test with adjustment









		Discussion



		Conclusion



		Limitations



		Data availability statement



		Author contributions



		Funding



		Acknowledgments



		Conflict of interest



		Publisher’s note



		References



















OPS/images/fpsyg-13-1011855-g001.jpg
positiveaffect

life satisfaction





OPS/images/fpsyg-13-1011855-g002.jpg
positive affect

life satisfaction





OPS/images/cover.jpg
& frontiers | Frontiers in Psychol

The mediating effect of
subjective well-being in the
relationship between social

support and professional
commitment among mainland
Chinese kindergarten teachers









OPS/images/crossmark.jpg
(®) Check for updates






OPS/images/logo.jpg
' frontiers Frontiers in Psychology





