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While there has been considerable research on learning burnout in educational 

psychology, it has received little attention in language education. To fill this 

gap, the present study aims at exploring the construct of English learning 

burnout (ELB) and examining the levels of this complex construct in a large 

sample of 1,213 Chinese senior high school students utilizing a 15-item Senior 

High School English Learning Burnout Scale. A two-dimensional structure of 

ELB comprising exhaustion and demotivation was extracted by exploratory 

factor analysis and validated by confirmatory factor analysis. A descriptive 

analysis showed low levels of global ELB and exhaustion and a moderate 

level of demotivation. The findings suggest that teachers should be mindful of 

fostering students’ self-regulated strategies to alleviate their ELB.
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Introduction

In contrast to the burgeoning research on positive psychological variables in language 
education, such as enjoyment, resilience and flow (e.g., Jin and Zhang, 2018; Dewaele 
J. et al., 2019; Liu and Song, 2021; Liu and Han, 2022), negative emotions, except for 
language learning anxiety, have received minimal research interest (Dewaele J. M. et al., 
2019). Although English learning burnout (ELB) is among the critical factors of these 
negative emotions and it has detrimental effects on English learners (Jahedizadeh et al., 
2015; Liu et al., 2021), ELB has been underexplored in the field of language education 
(Erakman and Mede, 2018). Limited studies were carried out to examine the inner structure 
and levels of ELB. However, due to the domain-and context-specific nature (Maslach et al., 
2001; Schaufeli et al., 2009) of burnout in English learning, it seems possibly different from 
burnout in other subject learning and is worth investigating in various contexts.

In the English as a foreign language (EFL) context in China, English learners might 
be  overloaded with English learning tasks and encounter rigid English learning 
requirements, examination-oriented English content and high expectations regarding their 
English learning achievement. Therefore, ELB as a negative emotional factor seems 
common in Chinese English classrooms and among Chinese English learners. For Chinese 
senior high school students especially, ELB could appear to be  more intense and 
overwhelming because senior high school English learners would confront more 
demanding English learning tasks to improve their test scores under the excessive pressure 
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due to the college entrance examination. Therefore, they would 
seem more likely to experience mental and physical exhaustion in 
English learning, detach themselves from English learning tasks 
and experience a decrease in their self-evaluation of their English 
learning efficacy.

Due to the above theoretical and practical purposes, the 
present study aims at unpacking the internal structure of burnout 
in senior high school English learning in the Chinese context 
through a survey administered to a large sample.

Literature review

Defining English learning burnout

ELB is “a negative chronic psychological and emotional state 
that students feel about their FL learning and FL class” (Li et al., 
2021, p. 10). It was derived from job burnout (i.e., work burnout) 
in psychology and academic burnout (i.e., school burnout, student 
burnout or learning burnout) in general education. Almost all 
studies on ELB have defined it as a three-dimensional construct, 
comprising exhaustion, cynicism and reduced efficacy1 
(Jahedizadeh et al., 2015; Erakman and Mede, 2018; Moghadam 
et al., 2020; Li et al., 2021; Liu et al., 2021), based on the validation 
of a trifactorial structure (i.e., exhaustion, cynicism and reduced 
efficacy) in research on work/job burnout and academic burnout 
(Malakh-Pines et al., 1981; Maslach and Jackson, 1982; Maslach 
et al., 2001; Schaufeli et al., 2002; Bresó et al., 2007; Schaufeli et al., 
2009; Maslach and Leiter, 2016).

In ELB, exhaustion refers to the feeling of fatigue English 
learners experience in English learning activities. Cynicism 
denotes a detached and indifferent attitude toward English 
learning. Reduced efficacy refers to a decline in learners’ 
evaluation of their efficiency and ability to learn English (Yang, 
2015; Li et  al., 2021). ELB is a language-specific and context-
related concept. Its development is closely associated with the 
purpose, content, method and environment of English learning 
(Li et  al., 2021). Therefore, it is hypothesized that ELB may 
manifest in different forms when the context and participants 
change. Therefore, there is a need for further in-depth research to 
explore the internal structure of ELB.

English learning burnout in language 
education

The fruitful achievements of research on job burnout and 
academic burnout in general education or psychology inspired the 

1 In some studies, the term reduced efficacy was used interchangeably 

with professional efficacy or efficacy. Reduced efficacy was named for 

negative wordings of items (e.g., Li et al., 2021) or reversely scored positive 

(e.g., Schaufeli et al., 2002).

research on ELB in language education. However, ELB has not yet 
received significant research attention. The research topics of ELB 
cover explorations of the constructs of ELB and examinations of 
the levels of ELB subdimensions (e.g., Jahedizadeh et al., 2015; 
Erakman and Mede, 2018; Li et al., 2021) and its relationship with 
other factors (e.g., anxiety and mindfulness-based instruction; see 
Moghadam et al., 2020; Liu et al., 2021; Li, 2022).

Exploration of the English learning 
burnout construct

In general, researchers have used surveys to study the internal 
structure of ELB. The Maslach Burnout Inventory-Student Survey 
(MBI-SS; Schaufeli et al., 2002) has been widely used to assess 
academic burnout due to its good reliability and validity. 
Researchers in language education have either employed the 
original version of MBI-SS (e.g., Jahedizadeh et al., 2015; Erakman 
and Mede, 2018; Moghadam et al., 2020) or adapted the wordings 
to better fit the English context (e.g., Liu et al., 2021). There was 
also an attempt to develop an English-specific instrument 
measuring learners’ ELB. For instance, Li et al. (2021) explored the 
ELB of 1,718 Chinese secondary school students and developed a 
10-item Maslach Burnout Inventory-English Student Survey based 
on the original 15-item MBI-SS. These endeavors to work on the 
constructs of ELB yielded a similar finding – that is, a trifactorial 
structure comprising exhaustion, cynicism and reduced efficacy 
(e.g., Jahedizadeh et  al., 2015; Erakman and Mede, 2018; 
Moghadam et al., 2020; Li et al., 2021; Liu et al., 2021). These 
constructs were defined by Maslach (1998) and Schaufeli 
et al. (2002).

Examination of the levels of English 
learning burnout

Besides the ELB construct, researchers have explored students’ 
ELB levels. Our review of the limited literature on ELB revealed 
that scholars had detected the structure of ELB and tested the 
global and dimensional levels of ELB. For example, Erakman and 
Mede (2018) investigated Turkish English learners’ ELB levels. 
Among the three subdimensions, the levels of exhaustion and 
cynicism were high, while the level of reduced efficacy was low. 
Their results showed that the overall ELB status was medium. Liu 
et  al. (2021) explored the relationship between self-oriented 
perfectionism and ELB under the effect of grit and language 
learning anxiety among 544 Chinese college students. Their 
findings evinced a low overall level of students’ ELB. Li et  al. 
(2021) measured 1,718 Chinese senior high school students’ ELB 
using a 10-item Maslach Burnout Inventory-English Student 
Survey. They reported low overall and dimensional levels of ELB 
among Chinese English learners. Few studies have focused on 
English learners’ demographic factors and ELB status. For 
instance, Jahedizadeh et al. (2015) examined 250 Iranian English 
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learners’ ELB to determine whether students’ educational levels 
(e.g., language institute and university) and gender influenced 
their ELB levels. Their results indicated that English learners from 
language institutes had higher overall and dimensional ELB levels 
than university students. They also found that male students had 
higher ELB levels than female students. Specifically, male students 
had significantly higher exhaustion and cynicism levels than 
female students.

In addition to research on the construct and levels of students’ 
ELB, there have been limited attempts to explore the relationship 
between ELB and other psychological factors, such as ELB and grit 
(Liu et al., 2021), and ELB and enjoyment (Li, 2022). Some studies 
also suggested practical solutions for alleviating students’ ELB, 
including weaponizing students with self-regulated learning 
strategies (SRLS). SRLS have been well-recognized as an effective 
way to remove negative English learning affective factors (Chow 
et al., 2018; Teng and Zhang, 2020). In the context of English 
education, self-regulatory English learners are supposed to 
be proactive in their English learning and they are equipped with 
the ability to manage, organize, control and evaluate their English 
learning process (Bown, 2006; Bown and White, 2010; Teng et al., 
2020; Teng and Zhang, 2022). English learners could utilize these 
various strategies to control their driving forces, thinking 
processes, emotional states (Bown, 2006; Bown and White, 2010) 
and behavioral patterns (Bandura and Walters, 1977). Thus, 
English learners experiencing burnout may resort to self-regulated 
strategies, but this topic has remained unexplored in the 
ELB research.

As reviewed above, theoretically, abundant studies in 
psychology have confirmed the multidimensional burnout theory 
proposed by Maslach (1998). Yet some dispute is ongoing over the 
constructs of burnout, such as an exhaustion-centered (e.g., 
Kristensen et  al., 2005; Shirom and Melamed, 2006) and 
two-dimensional structure of burnout (e.g., Halbesleben and 
Demerouti, 2005). The limited studies in language education seem 
to concur with the three-dimensional ELB structure comprising 
exhaustion, cynicism and reduced efficacy. However, the 
discrepant opinions on the burnout construct in psychology 
inspired us to think that burnout may have specific features and 
subdimensions in different domains. In the language education 
context, we wonder whether context-specific ELB would present 
a distinct structure rather than a three-dimensional one and 
whether the three-dimensional ELB construct would remain valid 
and robust among different research samples. Thus, this study 
aims at exploring the ELB construct among Chinese senior high 
school English learners. Practically, the common negative 
emotional factor of ELB has devastating ramifications for English 
learners (Jahedizadeh et  al., 2015; Liu et  al., 2021). Therefore, 
probing the levels of ELB could offer a general understanding of 
Chinese senior high school students’ ELB status and provide 
insight into ELB prevention and intervention. Therefore, the 
present study addresses the following questions:

RQ1. What are the reliability and validity of the Senior High 
School English Learning Burnout Scale?

RQ2. What are the levels of Chinese senior high school 
students’ ELB?

Methods

Participants

The participants of this study were 1,213 Chinese senior high 
school students. They were all native Chinese speakers taking 
compulsory English courses at school. These participants came 
from model schools2 (N = 991, 81.70%) and common schools 
(N = 222, 18.30%) in the northeast of China. There were 545 male 
(44.93%) and 668 female (55.07%) participants.

Instrument

A 15-item Senior High School English Learning Burnout Scale 
was used to delve into the construct of ELB in the current study. 
This 6-point Likert scale is based on the MBI-SS developed by 
Schaufeli et al. (2002). The whole questionnaire consists of three 
sub-scales: exhaustion, cynicism and reduced efficacy3. All items 
were reworded to suit the English learning context when 
we translating them into Chinese for the final investigation.

Data collection and analysis

The finalized scale was circulated to senior high school 
students via the survey data collection platform Wenjuanxing4 

2 In the basic education system in China, there are two types of senior 

high schools – namely, model senior high schools and common senior 

high schools – differentiated by several criteria (e.g., the number and 

quality of teaching equipment, number of classes and educational 

background of teachers) in a dynamic evaluation system. Model senior 

high schools admit students who achieve higher global marks than those 

recruited by the common senior high schools.

3 We thoughtfully consider the doubt that the third dimension of 

Professional Efficacy was inconsistent (Bresó et al., 2007; Schaufeli and 

Salanova, 2007) and reported relatively lower reliability than the other two 

dimensions (Schaufeli and Salanova, 2007; Li et al., 2021). Meanwhile, in 

Schaufeli et al. (2002), all the items in the reduced efficacy dimension 

were positively stated, such as ‘I feel stimulated when I achieve my study 

goals’, but reversely scored for data consistency in the statistical analysis. 

Some studies (e.g., Jahedizadeh et al., 2015; Li et al., 2021) rephrased the 

items in the efficacy dimension in a reverse way to obtain direct responses 

regarding this negative emotion, which may effectively alleviate the above 

doubt. Therefore, in the final questionnaire, we reversely worded all the 

items (Q08, 09, 10, 13, 14, 15) in Schaufeli et  al.’s (2002) efficacy/

professional efficacy dimension.

4 https://www.wjx.cn/

https://doi.org/10.3389/fpsyg.2022.1054356
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://www.wjx.cn/


Liu and Zhong 10.3389/fpsyg.2022.1054356

Frontiers in Psychology 04 frontiersin.org

from December 2021 to January 2022. To explore the 
subdimensions of ELB, we  performed the exploratory factor 
analysis (EFA) via SPSS 26.0 and the confirmatory factor analysis 
(CFA) via AMOS 24.0. The collected data were split into two 
parts for EFA (N = 621) and CFA (N = 592). Based on the data for 
CFA, the levels of students’ overall and dimensional ELB 
were analyzed.

Results

Exploratory factor analysis of English 
learning burnout

Before carrying out the EFA and CFA, we  examined the 
normality of the data. The skewness and kurtosis statistics of each 
item (−2 to +2) showed a normal distribution of the collected data 
(Bryman and Cramer, 1999).

We adopted principal axis analysis in the EFA to extract 
factors and used the direct oblimin method to explore the 
internal structure of the data. Following the analyses of Ho 
(2006) and Hair et al. (2018), we deleted items with a factor load 
below 0.3 and those that were theoretically or logically 
inconsistent with other items in the same dimension. The test 
of Kaiser-Meyer-Olkin showed the data was very suitable for 
EFA (KMO = 0.896, χ2 = 6853.483, df = 45, p = 0.000; Wu, 2010). 
After deleting five items (items 11, 09, 15, 12, and 05 in order), 
two factors were extracted. Table 1 shows that the cumulative 
explanatory variance was 80.789%, far exceeding the generally 
accepted 55% cumulative explanatory variance (above 55%, the 
referential line for EFA; cf. Plonsky and Gonulal, 2015). We also 
obtained higher reliabilities of the two factors (0.957 and 0.954) 
and the whole scale (0.893). As Table  1 indicates, factor 1 
consisted of cynicism (items 07 and 06) and reduced efficacy 
(items 10, 08, 13, and 14) in the original three-dimensional ELB 

structure (Schaufeli et al., 2002). Factor 2 was consistent with 
exhaustion (items 02, 03, 04 and 01) in Schaufeli et al. (2002). 
We  further tested this bifactorial structure via CFA and 
discussed how they were named.

Confirmatory factor analysis of English 
learning burnout

Two rounds of CFA were conducted to obtain an 
acceptable model. According to the CFA results, the bifactorial 
model with 10 items showed a good fit to the data (see 
Figure 1; Table 2). We established benchmarks for the indices 
assessing model fit (χ2/df ≤ 8; GFI ≥ 0.90; AGFI ≥ 0.90; 
CFI ≥ 0.90; RMSEA ≤ 0.08; RMR ≤ 0.10) specified by Kline 
(2016) and Wu (2010). As Table 2 displays, χ2/df, RMSEA and 
RMR were 2.558 (≤8), 0.051 (≤0.08) and 0.063 (≤0.10), 
respectively, and GFI, AGFI, and CFI were higher than 0.90 in 
the present model. All these data supported the 
bifactorial structure.

Aside from the overall construct validity of the ELB scale, 
convergent validity and discriminant validity were considered in 
this study. Specifically, values of average variance extracted (AVE) 
were higher than 0.5 and values of composite reliability (CR) were 
higher than 0.7, revealing good convergent validity (Hair et al., 
2018). As shown in Table 3, the results displayed good convergent 
validity of this model.

Determining the discriminant validity of latent variables 
required comparing the values of AVE and correlation coefficients 
(Hair et al., 2018). As indicated in Table 3, the square root value of 
AVE of subscales was higher than its corresponding correlation 
coefficients (R2), suggesting good discriminant validity of 
each subscale.

Following the initial model testing, we assessed the measurement 
invariance of bifactorial ELB across gender using AMOS 24.0. 

TABLE 1 Factor analysis of English learning burnout (pattern matrix).

Items Factor 1 
demotivation

Factor 2 
exhaustion

Communalities

Q07 I have become less enthusiastic about my studies 0.917 0.846

Q06 I have become less interested in my studies since my enrollment at the university 0.907 0.832

Q10 During class I feel confident that I am effective in getting things done 0.902 0.809

Q08 I believe that I make an effective contribution to the classes that I attend 0.896 0.807

Q13 I can effectively solve the problems that arise in my studies 0.871 0.753

Q14 In my opinion, I am a good student 0.807 0.647

Q02 Studying or attending a class is really a strain for me 0.946 0.895

Q03 I feel burned out from my studies 0.936 0.878

Q04 I feel tired when I get up in the morning and I have to face another day at the university 0.92 0.842

Q01 I feel emotionally drained by my studies 0.876 0.771

Extraction Sums of Squared Loadings Cumulative % 50.086 80.789 —

Cronbach’s α 0.957 0.954 —

All the items in this table came from Schaufeli et al. (2002, pp. 477-478). “Studies” in this table were reworded into “English studies” in the scale for the current study. Items 08, 10, 13, and 
14 were reversely expressed in Chinese in the scale for the final investigation.
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Different structural models were tested through the following steps. 
In the first step, we conducted separate CFAs for male and female 
groups to look for the same patterns of structural fit indices. Next, 
we conducted multiple-group CFA (MG-CFA) to check whether the 

English burnout construct was invariant across male and female 
students. Equality constraints were included in each model. The 
models were assessed against less-constrained models with the 
following indices: configural invariance (M1), metric invariance 
(M2) and factor covariance invariance (M3). The values can be seen 
in Table 4. The CFA results showed an excellent fit for both male and 
female students. The goodness-of-fit indices were similar for both 
groups. In addition, the MG-CFA results exhibited configural, metric 
and factor covariance invariance of the bifactorial ELB model, as the 
chi-square differences (Δχ2) between the models were 
non-significant (p > 0.05; Cheung and Rensvold, 2002).

The EFA and CFA results led to the elimination of five items 
(items 05, 09, 11, 12, and 15) due to low factor loadings, and two 
dimensions emerged. Internal consistency reliability was 
measured using the Cronbach’s α coefficient. Alphas for the 
general ELB scale and its two dimensions were 0.893, 0.957, and 
0.954, respectively. Additionally, the composite reliability and 
Cronbach’s α values were higher than 0.80, indicating the higher 
reliability of this scale (Hair et al., 2018).

Factor 1 includes two items (items 06 and 07) of the original 
cynicism dimension and four items (items 08, 10, 13, and 14) of 
reduced efficacy. All these items displayed the students’ 
demotivation, an emotion in the ‘negative process that reduces or 
diminishes a person’s motivation in relation to a behavioral 
intention or an ongoing action’ (Dörnyei and Ushioda, 2021, 
p. 140). Therefore, Factor 1 is named demotivation. Both external 
and internal factors possibly result in English learning 
demotivation (Gao et al., 2022; Gao and Liu, 2022). Demotivated 
learners experience low confidence caused by external factors, 
such as a change in learning environment (item 6) and possible 
highly challenging tasks in English class (item 10). They suffer 
from less enthusiasm toward English learning for internal factors, 
such as the incapacity to solve problems in learning English 
effectively (item 13) and negative self-evaluation (items 07, 08, and 
14). Factor 2 contains four items of the original exhaustion 
dimension; therefore, this factor is named exhaustion. This result 
is consistent with numerous enquiries into job burnout in 

FIGURE 1

Graphical representation of the bifactorial model and factor 
loadings.

TABLE 2 Goodness of fit of the ELB scale with measurement models.

χ2/
df

Value 
of p

GFI AGFI CFI RMSEA RMR

Benchmark ≤8 ≥0.05 ≥0.90 ≥0.90 ≥0.90 ≤0.08 ≤0.10

Model 1 9.852 0.000 0.888 0.819 0.955 0.122 0.083

Model 2 3.879 0.000 0.961 0.935 0.986 0.070 0.070

Model final 2.558 0.000 0.975 0.956 0.993 0.051 0.063

TABLE 3 Convergent validity and discriminant validity of each subscale.

Factor Item number Convergent validity Discriminant validity (r)

Value of p CR AVE Demotivation Exhaustion

Demotivation 06 0.000 0.956 0.783 0.885

07 0.000

08 0.000

10 0.000

13 0.000

14 0.000

Exhaustion 01 0.000 0.954 0.837 0.154** 0.915

02 0.000

03 0.000

04 0.000

**The bold number in discriminant validity represents the square root value of AVE.
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psychology. It reflects the core value and robustness of the 
exhaustion dimension of the burnout concept in different 
contexts, such as the workplace and language education.

The EFA and CFA results revealed ELB to be a two-dimensional 
concept including two subdimensions of demotivation (Factor 1) 
and exhaustion (Factor 2) in the context of Chinese senior high 
school English education. The two-dimensional ELB structure 
differed from the original three-dimensional structure of job 
burnout in psychology (Maslach, 1998) and foreign language 
learning burnout newly proposed in foreign language education (Li 
et al., 2021). We will discuss the reasoning behind the naming of 
these two factors in the Discussion part.

Levels of Chinese senior high school 
students’ English learning burnout

Table 5 provides an overview of the overall and dimensional 
status of Chinese senior high school students’ ELB. According to 
the descriptive statistics, students’ overall ELB levels were low 
(M = 3.10, SD = 1.23). Regarding the dimensional status, the levels 
of demotivation and exhaustion were both low, but the 
demotivation level (M = 3.44, SD = 1.63) was higher than the 
exhaustion level (M = 2.61, SD = 1.53).

Discussion

The bidimensional construct of English 
learning burnout

In the current study, Factor 1, demotivation, was a newly 
identified dimension including items from the widely accepted 
concepts of cynicism and professional efficacy. To some extent, this 
finding supports that burnout is a domain-dependent and context-
related concept, which manifested its unique feature in this study 
when the subject matter was concerned. The primary reason might 
be that demotivation can share core values with the original cynicism 
and reduced efficacy dimensions. Regarding the definition, cynicism 
in the original three-dimensional ELB construct suggests students’ 
gradual detachment and indifference to English learning (Yang, 
2015; Li et al., 2021). It is a negative process of students’ reduced 
interest and enthusiasm for English learning activities and tasks 

instead of actively and subjectively approaching English learning. 
Reduced efficacy focuses on the decrease in learners’ evaluation of 
their efficiency and ability in English learning (Yang, 2015; Li et al., 
2021), which is also a negative process in which students become less 
confident in their own English learning effectiveness. Reduced 
efficacy contrasts with the increase in learners’ evaluation of their 
English learning efficacy.

It must be mentioned that the two dimensions of cynicism and 
reduced efficacy do not denote that students are neglectful and 
indifferent to or have a low sense of efficacy in English learning from 
the beginning. On the contrary, burnt out English learners’ cynicism 
and reduced efficacy are mainly caused by overloaded English 
learning tasks and activities. Students with ELB may feel physically 
and mentally exhausted, have the idea of escaping from English 
learning and rarely experience progress and achievements in 
learning English. In this regard, cynicism and reduced efficacy could 
be considered the behavioral intentions of English learners to detach 
from English learning under the influence of external and internal 
factors. Cynicism and reduced efficacy are also related to the ongoing 
actions of decreasing evaluation of English learning. This is 
consistent with the definition of demotivation in language education 
– namely, a detrimental process that lowers or weakens someone’s 
motivation regarding a behavioral aim or current activity for internal 
factors (Sakai and Kikuchi, 2009; Xaypanya et al., 2017; Gao et al., 
2022) and external factors (Falout et al., 2009; Kikuchi, 2009, 2015; 
Kim et al., 2018; Gao et al., 2022).

In psychology, the initial exploration of job burnout was 
based on the dimension of exhaustion. Then in further 
investigations, the other two dimensions of cynicism and 
reduced efficacy gradually emerged (Maslach, 1998; Maslach 
et al., 2001). Therefore, exhaustion has always been considered 
the core of job burnout, which has been analyzed thoroughly 
and reported most widely (Maslach, 1998; Maslach et al., 2001; 
Maslach and Leiter, 2016). Some scholars have even directly 
equated the concept of burnout to the exhaustion dimension 
(Maslach, 1998), which showed the prominence and 
significance of exhaustion in the burnout conceptualization. 
In this study, the exhaustion dimension remained robust and 
stable after the EFA and CFA explorations of Chinese senior 
high school students’ ELB. This result indicates that the 
foundation of the concept of burnout lies in the exhaustion 
dimension – that is, physical and psychological fatigue under 
task overload.

TABLE 4 Fit indices for measurement invariance of the ELB model across gender.

Model χ2 df χ2/df GFI AGFI CFI RMR RMSEA Δχ2(Δdf)

Male 53.19* 32 1.662 0.964 0.938 0.993 0.073 0.049 —

Female 92.27* 32 2.883 0.949 0.912 0.983 0.073 0.078 —

M1 145.45* 64 2.273 0.956 0.924 0.988 0.073 0.046 —

M2 152.36* 72 2.116 0.954 0.930 0.988 0.087 0.043 6.91 (8)

M3 155.51* 75 2.074 0.953 0.931 0.988 0.136 0.043 3.15 (3)

*p < 0.05.
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Levels of Chinese senior high school 
students’ English learning burnout

According to the descriptive statistics, Chinese senior high 
school students’ overall and dimensional ELB levels were low. This 
finding is consistent with Liu et al. (2021) and Li et al. (2021), 
whose studies also indicated low ELB among Chinese English 
learners. Students’ demotivation level was higher than their 
exhaustion level between the two subdimensions. In other words, 
Chinese senior high school English learners had mild ELB 
syndrome. They were more likely to decline in their English 
learning interest, passion, confidence and self-evaluation than to 
feel physical and psychological fatigue with English learning.

Whether it is job burnout in psychology or academic burnout 
in general education, the core of burnout is expressed as a response 
to chronic stress (Maslach, 1998; Maslach et al., 2001; Maroco and 
Campos, 2012). This chronic response is closely related to the 
ecological environment in which individuals live. 
Macroeducational policies concerning the English learning 
process, a classroom design that is directly associated with 
guidelines, English teachers’ instruction techniques and the 
creation of the teaching environment may all impact student 
ELB. Chinese English education has been controversial for a long 
time because of its test-oriented approach that overemphasizes 
grammar and skills and ignores students’ real English learning 
needs (Gao, 2008; Pan and Block, 2011; Ma and Bui, 2021; Zeng 
and Huang, 2021). However, several reform initiatives have been 
adopted at all levels of English education in China in recent years.

Thus, Chinese English education, including senior high school 
English education, has gradually altered to pursue a quality-
oriented, communication-oriented and student-oriented approach 
(Yu and Wang, 2009; Zhang and Luo, 2022). From a macroscopic 
perspective, against the background of the new basic education 
curriculum reform in China5, cultivating students’ key 
competencies has become a new and permanent task for education 
in all subjects and at all academic levels. Thus, focusing on 

5 China’s new round of basic education courses was officially launched 

in 1999. From July 2000 to February 2001, the development team prepared 

the first draft of curriculum standards on the basis of careful research. In 

March, the Department of Basic Education of the Ministry of Education 

solicited opinions from educators, experts and scholars in nine areas. 

Further, it amended the standards for curricula of various disciplines. In 

July, the Ministry of Education promulgated the ‘Outline of Basic Education 

Course Reform (Trial)’. http://www.moe.gov.cn/jyb_xwfb/s5147/201909/

t20190926_401046.html.

students’ key competencies, English education in Chinese senior 
high schools emphasizes reducing the burden on students and 
further improving the curriculum plan, curriculum standards and 
English teaching materials (Fang and Garland, 2014). In 2021, the 
General Office of the State Council issued the ‘Opinions on further 
reducing the burden of student homework and off-school training 
at the compulsory education stage’ – that is, the double reduction 
policy6. The double reduction policy has been gradually 
implemented in schools at all levels in China and has dramatically 
impacted teaching activities, including senior high school English 
education (Xue and Li, 2022). Under the guidance of the macro 
policies (e.g., the new curriculum reform and the double reduction 
policy), Chinese senior high school English teachers have also 
reformed their classroom teaching activities from the micro 
perspective. They have attempted to reduce students’ burden of 
homework and training outside of school, create a more relaxing 
and pleasant English classroom environment for students, 
improve classroom teaching efficiency and enhance students’ 
English learning outcomes (Zhang and Liu, 2014; Zhang and Luo, 
2022). Therefore, in the context of reducing the burden on English 
learners and providing quality-oriented English education in 
China, senior high school students have faced less English learning 
burden, workload and stress in and outside English classrooms. 
Without excessive learning requirements and pressure, students 
are less likely to feel exhausted, demotivated and burnt out in their 
English learning. The reduced English learning burden of Chinese 
senior high school students, then, may not be sufficient to cause a 
moderate to high level of ELB.

In addition, the low ELB level of Chinese senior high school 
students may be related to the sampling of this study. About 80% 
of the participants were from model senior high schools. These 
students with higher English proficiency7 may be more confident 
in English learning and better able to independently use learning 
strategies to control their English learning. Therefore, they may 
not be easily affected by ELB.

The current study found students’ demotivation level to 
be higher than their exhaustion level, indicating that they might 
be  more likely to experience reduced motivation in English 
learning, such as having declining English learning interest and 

6 The Opinions on Further Reducing the Burden of Homework and 

Off-Campus Training for Students at the Compulsory Education Stage 

aims to further reduce the burden of homework and off-campus training 

for students at the compulsory education stage. It was considered and 

adopted by the 19th meeting of the Central Committee for 

Comprehensively Deepening Reform on 21 May 2021. http://www.moe.

gov.cn/jyb_xxgk/moe_1777/moe_1778/202107/t20210724_546576.html.

7 The results of an independent-samples T-test indicated that there 

existed a significant difference between model and common school 

students (t(586) = 3.43, p < 0.01) regarding the standardized students’ 

mid-term English tests. Model school students obtained higher 

standardized scores (M = 0.06, SD = 1.05) than common school students 

(M = −0.31, SD = 0.66).

TABLE 5 Global and dimensional levels of students’ ELB (N = 592).

Min Max M SD

Exhaustion 1.00 6.00 2.61 1.53

Demotivation 1.00 6.00 3.44 1.63

Global ELB 1.00 6.00 3.10 1.23
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self-confidence, than to feel physically and mentally exhausted in 
the process of learning English. Demotivation occurs in everyday 
English learning at different educational levels (e.g., high school 
and university levels; see Hassaskhah et al., 2015; Xaypanya et al., 
2017; Gao et al., 2022; Gao and Liu, 2022). It could be caused by 
external factors, such as the incompetence of language teachers 
and inappropriate teaching materials or methods (Kikuchi, 2009; 
Karaca and Inan, 2020; Wang and Guan, 2020; Wu et al., 2020), 
and internal factors, such as prior language learning experience, 
interest, anxiety and negative attitudes (Kim, 2011; Shin-Hye, 
2015; Xaypanya et al., 2017; Wang and Guan, 2020; Wu et al., 
2020). These demotivators could erode students’ confidence and 
make them gradually lose their enthusiasm for and interest in 
learning English. Though the macro and micro environments have 
become better for students to pursue healthy psychological and 
academic development, the internal and external demotivators 
may remain. Students would continue to face difficulties and 
challenges in learning English. This partially explains why Chinese 
senior high school students demotivation level was higher than 
that of exhaustion.

Conclusion and implications

The current investigation examined a bifactorial ELB (i.e., 
exhaustion and demotivation), which verified the 
multidimensional nature of burnout as a psychological variable in 
human learning and further confirmed that burnout is a domain-
specific, contextualized construct. Exhaustion as a general 
psychological trait in English learning supported the central status 
of the exhaustion dimension in burnout (Maslach, 1998). This 
revealed the universality of exhaustion across domains and 
cultural contexts. The new dimension, demotivation, displayed the 
specialty of English learning burnout; that is, loss of interest or 
enthusiasm and less confidence in learning English were central 
demotivators to ELB. This two-dimensional construct of ELB 
motivated us to re-examine the concept of burnout in language 
education. We defined ELB as a negative, complex psychological 
state (Maslach et  al., 2001; Maslach and Leiter, 2016) where 
learners feel demotivated by their confidence and interest and 
even exhausted regarding English learning. The current research, 
on one hand, answers the call for exploring the domain feature of 
burnout (Maslach et al., 2001; Schaufeli et al., 2009) and provides 
new evidence for burnout research in general; on the other hand, 
it has moved ELB research forward with its constructed 
bifactorial dimension.

The current study has pedagogical implications for future 
research. ELB commonly occurred among students irrespective 
of whether they came from a model or common school. 
Although Chinese senior high school students showed a 
relatively low level of ELB, English teachers and students should 
still not drop their guard. Instead, precautions and interventions 
must be  considered because ELB has damaging impacts on 

students, such as reduced energy, lowered productivity and 
adverse learning outcomes (Jahedizadeh, 2015; Erakman and 
Mede, 2018; Moghadam, 2020). An effective approach for 
English teachers is to organize self-regulated strategy training 
(SRST) to enhance students’ emotional capacity in English 
learning. Self-regulation refers to exerting control over one’s 
driving forces, thinking processes, emotional states and 
behavioral patterns (Bandura and Walters, 1977). Self-regulatory 
students are able to manage and control their emotions, thoughts 
and behaviors to deal with challenging circumstances and EFL 
learning settings. Moreover, self-regulation incorporates 
cognitive, emotional and motivational elements (Paris and Paris, 
2001). Therefore, self-regulatory students are expected to foster 
positive emotional factors and mitigate challenging learning 
affect (Tran et al., 2013). It is suggested that SRST be integrated 
into daily English teaching. In delivering the SRST, English 
teachers should firstly understand the general situation of 
students’ use of self-regulation strategies and then clarify to 
students the significance of SRST. They are advised to exemplify 
the self-regulation strategies (e.g., cognitive and motivational 
regulation strategies; see Wolters, 1999; Teng et al., 2020; Teng 
and Zhang, 2020) for the students in imparting their English 
knowledge. After the training, English teachers also need to 
track, monitor and evaluate students’ use of self-regulation 
strategies over time to promote the students’ development of 
effective self-regulation strategies. The SRST may assist students 
in preventing or reducing the status and harmful effects of ELB.

The present study also has some limitations and offers 
recommendations for future research. First, concerning the 
sampling, though the study was based on a large sample, 
we suggest that there should be a greater focus on the ELB of 
learners of different ages, such as junior high school students 
(13–16 years old) and university students (over 19 years old). The 
sampling should be balanced; for example, the samples from both 
model and common schools should be similar in size. Extending 
the sample types will also be better for validating the ELB scale of 
the current study. Since the focus of the current study was on 
exploring the reliability and validity of the ELB scale and 
examining the levels of students’ ELB, less attention was paid to 
the dynamics of ELB and its two internal factors (demotivation 
and exhaustion). As reviewed, exhaustion has been widely 
researched in psychology. However, there was less evidence 
relating to demotivation as a newly found dimension in 
ELB. Studies have shown that demotivation in English learning is 
dynamic (Dörnyei and Csizér, 2002; Song and Kim, 2017; Pack 
et  al., 2022), and it is worth investigating the dynamics of 
demotivation via longitudinal quantitative or qualitative 
approaches in future studies.

In addition, a cross-country survey involving learners from 
different social and cultural contexts is a promising future 
direction for studying ELB. It will be beneficial to see the diversity 
of ELB and enrich the findings of ELB research. As reviewed and 
suggested in our study, SRST is effective in helping learners 
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bounce back to normal from ELB. Therefore, experimental studies 
or action research should be conducted to explore how SRST can 
be trained to enhance students’ confidence and strategic English 
learning abilities. Future studies should also concentrate on the 
relationship between ELB and other psychological factors, such as 
emotions, SRST and motivation.

Data availability statement

The original contributions presented in the study are included 
in the article/supplementary material, further inquiries can 
be directed to the corresponding author.

Ethics statement

The studies involving human participants were reviewed and 
approved by School of Foreign Languages, Soochow University. 
The patients/participants provided their written informed consent 
to participate in this study.

Author contributions

HL: conceptualization, data collection, data analysis, revision, 
supervision, and funding. YZ: conceptualization, data analysis, 

writing, and revision. All authors contributed to the article and 
approved the submitted version.

Funding

This paper was supported by the Project of Discipline 
Innovation and Advancement (PODIA) – Foreign Language 
Education Studies at Beijing Foreign Studies University (grant 
number: 2020SYLZDXM011).

Conflict of interest

The authors declare that the research was conducted in the 
absence of any commercial or financial relationships that could 
be construed as a potential conflict of interest.

Publisher’s note

All claims expressed in this article are solely those of the 
authors and do not necessarily represent those of their affiliated 
organizations, or those of the publisher, the editors and the 
reviewers. Any product that may be evaluated in this article, or 
claim that may be made by its manufacturer, is not guaranteed or 
endorsed by the publisher.

References
Bandura, A., and Walters, R. H. (1977). Social Learning Theory. New Jersey: 

Prentice Hall.

Bown, J. (2006). Locus of learning and affective strategy use: two factors affecting 
success in self-instructed language learning. Foreign Lang. Ann. 39, 640–659. doi: 
10.1111/j.1944-9720.2006.tb02281.x

Bown, J., and White, C. J. (2010). Affect in a self-regulatory framework for 
language learning. System 38, 432–443. doi: 10.1016/j.system.2010.03.016

Bresó, E., Salanova, M., and Schaufeli, W. B. (2007). In search of the “third 
dimension” of burnout: efficacy or inefficacy? Appl. Psychol. 56, 460–478. doi: 
10.1111/j.1464-0597.2007.00290.x

Bryman, A., and Cramer, D. (1999). Quantitative Data Analysis with SPSS Release 
8 for Windows: A Guide for Social Scientists. London: Taylor & Francis.

Cheung, G. W., and Rensvold, R. B. (2002). Evaluating goodness-of-fit indexes for 
testing measurement invariance. Struct. Equ. Model. 9, 233–255. doi: 10.1207/
S15328007SEM0902_5

Chow, B. W.-Y., Chiu, H. T., and Wong, S. W. (2018). Anxiety in reading and 
listening English as a foreign language in Chinese undergraduate students. Lang. 
Teach. Res. 22, 719–738. doi: 10.1177/1362168817702159

Dewaele, J. M., Chen, X., Padilla, A. M., and Lake, J. (2019). The flowering of 
positive psychology in foreign language teaching and acquisition research. Front. 
Psychol. 10:2128. doi: 10.3389/fpsyg.2019.02128

Dewaele, J., Magdalena, A. F., and Saito, K. (2019). The effect of perception of 
teacher characteristics on Spanish EFL learners’ anxiety and enjoyment. Mod. Lang. 
J. 103, 412–427. doi: 10.1111/modl.12555

Dörnyei, Z., and Csizér, K. (2002). Some dynamics of language attitudes and 
motivation: results of a longitudinal nationwide survey. Appl. Linguis. 23, 421–462. 
doi: 10.1093/applin/23.4.421

Dörnyei, Z., and Ushioda, E. (2021). Teaching and Researching Motivation. 3rd 
Edn. London: Routledge.

Erakman, N., and Mede, E. (2018). Student burnout at English preparatory 
programs: a case study. Int. J. Educ. Res. 9, 17–31.

Falout, J., Elwood, J., and Hood, M. (2009). Demotivation: affective states and 
learning outcomes. System 37, 403–417. doi: 10.1016/j.system.2009.03.004

Fang, X., and Garland, P. (2014). Teacher orientations to ELT curriculum reform: 
an ethnographic study in a Chinese secondary school. Asia-Pacific Educ. Res. 23, 
311–319. doi: 10.1007/s40299-013-0106-9

Gao, X. S. (2008). You had to work hard ‘cause you didn’t know whether you were 
going to wear shoes or straw sandals! J. Lang. Identity Educ. 7, 169–187. doi: 
10.1080/15348450802237798

Gao, L., and Liu, H. (2022). Revisiting students' foreign language learning 
demotivation: from concepts to themes. Front. Psychol. 13:1030634. doi: 10.3389/
fpsyg.2022.1030634

Gao, L., Liu, H., and Liu, X. (2022). Exploring senior high school students’ English 
learning demotivation in mainland China. Front. Psychol. 13:822276. doi: 10.3389/
fpsyg.2022.822276

Hair, J. F., Black, W. C., Babin, B. J., and Anderson, R. E. (2018). Multivariate Data 
Analysis. 8th Edn. London: Cengage.

Halbesleben, J. R. B., and Demerouti, E. (2005). The construct validity of an 
alternative measure of burnout: investigating the English translation of the 
Oldenburg burnout inventory. Work Stress 19, 208–220. doi: 10.1080/ 
02678370500340728

Hassaskhah, J., Zafarghandi, A. M., and Fazeli, M. (2015). Reasons for 
demotivation across years of study: voices from Iranian English major students. 
Educ. Psychol. 35, 557–577. doi: 10.1080/01443410.2014.893557

Ho, R. (2006). Handbook of Univariate and Multivariate Data Analysis and 
Interpretation with SPSS. New York: Chapman and Hall/CRC.

Jahedizadeh, S., Ghanizadeh, A., and Ghapanchi, Z. (2015). A cross-contextual 
analysis of EFL students’ burnout with respect to their gender and educational level. 
Int. J. Engl. Educ. 4, 10–22.

Jin, Y., and Zhang, L. J. (2018). The dimensions of foreign language classroom 
enjoyment and their effect on foreign language achievement. Int. J. Biling. Educ. 
Biling. 24, 948–962. doi: 10.1080/13670050.2018.1526253

https://doi.org/10.3389/fpsyg.2022.1054356
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.1111/j.1944-9720.2006.tb02281.x
https://doi.org/10.1016/j.system.2010.03.016
https://doi.org/10.1111/j.1464-0597.2007.00290.x
https://doi.org/10.1207/S15328007SEM0902_5
https://doi.org/10.1207/S15328007SEM0902_5
https://doi.org/10.1177/1362168817702159
https://doi.org/10.3389/fpsyg.2019.02128
https://doi.org/10.1111/modl.12555
https://doi.org/10.1093/applin/23.4.421
https://doi.org/10.1016/j.system.2009.03.004
https://doi.org/10.1007/s40299-013-0106-9
https://doi.org/10.1080/15348450802237798
https://doi.org/10.3389/fpsyg.2022.1030634
https://doi.org/10.3389/fpsyg.2022.1030634
https://doi.org/10.3389/fpsyg.2022.822276
https://doi.org/10.3389/fpsyg.2022.822276
https://doi.org/10.1080/02678370500340728
https://doi.org/10.1080/02678370500340728
https://doi.org/10.1080/01443410.2014.893557
https://doi.org/10.1080/13670050.2018.1526253


Liu and Zhong 10.3389/fpsyg.2022.1054356

Frontiers in Psychology 10 frontiersin.org

Karaca, M., and Inan, S. (2020). A measure of possible sources of demotivation in 
L2 writing: a scale development and validation study. Assess. Writ. 43, 
100438–100477. doi: 10.1016/j.asw.2019.100438

Kikuchi, K. (2009). Listening to our learners’ voices: what demotivates Japanese 
high school students? Lang. Teach. Res. 13, 453–471. doi: 10.1177/1362168809341520

Kikuchi, K. (2015). Demotivation in second language acquisition: Insights from 
Japan. Bristol: Multilingual Matters.

Kim, T. Y. (2011). Korean elementary school students’ English learning 
demotivation: a comparative survey study. Asia Pac. Educ. Rev. 12, 1–11. doi: 
10.1007/s12564-010-9113-1

Kim, T. Y., Kim, Y., and Kim, J. Y. (2018). A qualitative inquiry on EFL learning 
demotivation and resilience: a study of primary and secondary EFL students in 
South Korea. Asia-Pacific Educ. Res. 27, 55–64. doi: 10.1007/s40299-017-0365-y

Kline, R. B. (2016). Principles and practice of structural equation modeling. 4th 
Edn. New York: Guilford Press.

Kristensen, T., Borritz, M., Villadsen, E., and Christensen, K. (2005). The 
Copenhagen burnout inventory: a new tool for the assessment of burnout. Work 
Stress. 19, 192–207. doi: 10.1080/02678370500297720

Li, H. (2022). Classroom enjoyment: relations with EFL students’ disengagement 
and burnout. Front. Psychol. 12:824443. doi: 10.3389/fpsyg.2021.824443

Li, C., Zhang, L. J., and Jiang, G. (2021). Conceptualisation and measurement of 
foreign language learning burnout among Chinese EFL students. J. Multiling. 
Multicult. Dev. 1-15, 1–15. doi: 10.1080/01434632.2021.1931246

Liu, H., and Han, X. (2022). Exploring senior high school students’ English 
academic resilience in the Chinese context. Chin. J. Appl. Ling. 45, 49–68. doi: 
10.1515/CJAL-2022-0105

Liu, C., He, J., Ding, C., Fan, X., Hwang, G. J., and Zhang, Y. (2021). Self-oriented 
learning perfectionism and English learning burnout among EFL learners using 
mobile applications: the mediating roles of English learning anxiety and grit. Learn. 
Individ. Differ. 88, 1–8. doi: 10.1016/j.lindif.2021.102011, 102011

Liu, H., and Song, X. (2021). Exploring flow in young Chinese EFL learners’ online 
English learning activities. System 96:102425. doi: 10.1016/j.system.2020.102425

Ma, M., and Bui, G. (2021). Chinese secondary school teachers’ conceptions of L2 
assessment: a mixed-methods study. Stud. Second Lang. Learn. Teach. 11, 445–472. 
doi: 10.14746/ssllt.2021.11.3.7

Malakh-Pines, A., Aronson, E., and Kafry, D. (1981). Burnout: From Tedium to 
Personal Growth. New York: Free Press.

Maroco, J., and Campos, J. A. (2012). Defining the student burnout construct: a 
structural analysis from three burnout inventories. Psychol. Rep. 111, 814–830. doi: 
10.2466/14.10.20.Pr0.111.6.814-830

Maslach, C. (1998). “A multidimensional theory of burnout” in Theories of 
Organizational Stress. ed. C. L. Cooper (Oxford: Oxford University Press), 68–85.

Maslach, C., and Jackson, S. (1982). “Burnout in health professions: a social 
psychological analysis” in Social Psychology of Health and Illness. eds. G. Sanders and 
J. Suls (Mahwah NJ: Lawrence Erlbaum), 227–251.

Maslach, C., and Leiter, M. P. (2016). Understanding the burnout experience: 
recent research and its implications for psychiatry. World Psychiatry 15, 103–111. 
doi: 10.1002/wps.20311

Maslach, C., Schaufeli, W., and Leiter, M. (2001). Job burnout. Annu. Rev. Psychol. 
52, 397–422. doi: 10.1146/annurev.psych.52.1.397

Moghadam, H., Ghanizadeh, A., and Ghonsooly, B. (2020). Differences in EFL 
learners’ burnout levels and receptive language skills with regard to the mindfulness-
based instruction. ExELL 8, 185–219. doi: 10.2478/exell-2021-0004

Pack, A., Kiss, T., Barrett, A., and Chen, C. (2022). Towards a non-dichotomous 
view of motivators and demotivators in language learning. Int. J. Appl. Linguist. 32, 
94–107. doi: 10.1111/ijal.12397

Pan, L., and Block, D. (2011). English as a global language in China: an 
investigation into learners’ and teachers’ language beliefs. System 39, 391–402. doi: 
10.1016/j.system.2011.07.011

Paris, S. G., and Paris, A. H. (2001). Classroom Applications of Research on Self-
Regulated Learning. Edu. Physcol. 36, 89–101. doi: 10.1207/S15326985EP3602_4

Plonsky, L., and Gonulal, T. (2015). Methodological synthesis in quantitative L2 
research: a review of reviews and a case study of exploratory factor analysis. Lang. 
Learn. 65, 9–36. doi: 10.1111/lang.12111

Sakai, H., and Kikuchi, K. (2009). An analysis of demotivators in the EFL 
classroom. System 37, 57–69. doi: 10.1016/j.system.2008.09.005

Schaufeli, W., Leiter, M., and Maslach, C. (2009). Burnout: 35 years of research 
and practice. Career Dev. Int. 14, 204–220. doi: 10.1108/13620430910966406

Schaufeli, W. B., Martinez, I. M., Pinto, A. M., Salanova, M., and Bakker, A. B. 
(2002). Burnout and engagement in university students: a cross-national study. J. 
Cross-Cult. Psychol. 33, 464–481. doi: 10.1177/0022022102033005003

Schaufeli, W. B., and Salanova, M. (2007). Efficacy or inefficacy, that’s the question: 
Burnout and work engagement, and their relationships with efficacy beliefs. Anxiety 
Stress Coping 20, 177–196.

Shin-Hye, K. (2015). Demotivation and L2 motivational self of Korean college 
students. Engl. Teach. 70, 29–55. doi: 10.15858/engtea.70.1.201503.29

Shirom, A., and Melamed, S. (2006). A comparison of the construct validity of 
two burnout measures in two groups of professionals. Int. J. Stress. Manag. 13, 
176–200. doi: 10.1037/1072-5245.13.2.176

Song, B., and Kim, T. Y. (2017). The dynamics of demotivation and remotivation 
among Korean high school EFL students. System 65, 90–103. doi: 10.1016/j.
system.2016.12.010

Teng, L. S., Yuan, R. E., and Sun, P. P. (2020). A mixed-methods approach to 
investigating motivational regulation strategies and writing proficiency in English 
as a foreign language contexts. System 88, 102182–102112. doi: 10.1016/j.
system.2019.102182

Teng, L. S., and Zhang, L. J. (2020). Empowering learners in the second/foreign 
language classroom: can self-regulated learning strategies-based writing instruction 
make a difference? J. Second. Lang. Writ. 48, 100701–100716. doi: 10.1016/j.
jslw.2019.100701

Teng, L. S., and Zhang, L. J. (2022). Can self-regulation be transferred to second/
foreign language learning and teaching? Current status, controversies, and future 
directions. Appl. Linguis. 43, 587–595. doi: 10.1093/applin/amab032

Tran, T. T. T.,  Baldauf, R. B. Jr., and Moni, K. (2013). Foreign language anxiety: 
understanding its status and insiders’ awareness and attitudes. TESOL Q. 47, 
216–243. doi: 10.1002/tesq.85

Wang, Y., and Guan, H. (2020). Exploring demotivation factors of 
Chinese learners of English as a foreign language based on positive psychology. 
Revista Argentina de Clinica Psicologica 29, 851–861. doi: 10.24205/ 
03276716.2020.116

Wolters, C. A. (1999). The relation between high school students’ motivational 
regulation and their use of learning strategies, effort, and classroom performance. 
Learn. Individ. Differ. 11, 281–299. doi: 10.1016/S1041-6080(99)80004-1

Wu, M. (2010). Statistical Analysis of Questionnaire: Manipulation of SPSS. 
Chongqing: Chongqing University Press.

Wu, W. C. V., Yang, J. C., Hsieh, J. S. C., and Yamamoto, T. (2020). Free from 
demotivation in EFL writing: the use of online flipped writing instruction. Comput. 
Assist. Lang. Learn. 33, 353–387. doi: 10.1080/09588221.2019.1567556

Xaypanya, V., Ismail, S., and Low, H. M. (2017). Demotivation experienced by 
English as foreign language (EFL) learners in the Lao PDR. Asia-Pacific Educ. Res. 
26, 361–368. doi: 10.1007/s40299-017-0355-0

Xue, E. Y., and Li, J. (2022). What is the value essence of double reduction (Shuang 
Jian) policy in China? A policy narrative perspective. Educ. Philos. Theory 1-10, 
1–10. doi: 10.1080/00131857.2022.2040481

Yang, T. (2015). The Relationship Between Foreign Language Learning Burnout and 
Motivation. Beijing: Science Press.

Yu, Y. F., and Wang, B. (2009). A study of language learning strategy use in the 
context of EFL curriculum and pedagogy reform in China. Asia Pacific J. Educ. 29, 
457–468. doi: 10.1080/02188790903309041

Zeng, J., and Huang, L. Y. (2021). Understanding formative assessment practice 
in the EFL exam-oriented context: an application of the theory of planned behavior. 
Front. Psychol. 12:774159. doi: 10.3389/fpsyg.2021.774159

Zhang, F. J., and Liu, Y. B. (2014). A study of secondary school English teachers’ 
beliefs in the context of curriculum reform in China. Lang. Teach. Res. 18, 187–204. 
doi: 10.1177/1362168813505940

Zhang, H. Q., and Luo, S. Q. (2022). Facilitating EFL teachers’ professional 
development through CLS of English literature instruction. Int. J. Lesson Learn. Stud. 
11, 60–72. doi: 10.1108/ijlls-09-2021-0074

https://doi.org/10.3389/fpsyg.2022.1054356
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://doi.org/10.1016/j.asw.2019.100438
https://doi.org/10.1177/1362168809341520
https://doi.org/10.1007/s12564-010-9113-1
https://doi.org/10.1007/s40299-017-0365-y
https://doi.org/10.1080/02678370500297720
https://doi.org/10.3389/fpsyg.2021.824443
https://doi.org/10.1080/01434632.2021.1931246
https://doi.org/10.1515/CJAL-2022-0105
https://doi.org/10.1016/j.lindif.2021.102011
https://doi.org/10.1016/j.system.2020.102425
https://doi.org/10.14746/ssllt.2021.11.3.7
https://doi.org/10.2466/14.10.20.Pr0.111.6.814-830
https://doi.org/10.1002/wps.20311
https://doi.org/10.1146/annurev.psych.52.1.397
https://doi.org/10.2478/exell-2021-0004
https://doi.org/10.1111/ijal.12397
https://doi.org/10.1016/j.system.2011.07.011
https://doi.org/10.1207/S15326985EP3602_4
https://doi.org/10.1111/lang.12111
https://doi.org/10.1016/j.system.2008.09.005
https://doi.org/10.1108/13620430910966406
https://doi.org/10.1177/0022022102033005003
https://doi.org/10.15858/engtea.70.1.201503.29
https://doi.org/10.1037/1072-5245.13.2.176
https://doi.org/10.1016/j.system.2016.12.010
https://doi.org/10.1016/j.system.2016.12.010
https://doi.org/10.1016/j.system.2019.102182
https://doi.org/10.1016/j.system.2019.102182
https://doi.org/10.1016/j.jslw.2019.100701
https://doi.org/10.1016/j.jslw.2019.100701
https://doi.org/10.1093/applin/amab032
https://doi.org/10.1002/tesq.85
https://doi.org/10.24205/03276716.2020.116
https://doi.org/10.24205/03276716.2020.116
https://doi.org/10.1016/S1041-6080(99)80004-1
https://doi.org/10.1080/09588221.2019.1567556
https://doi.org/10.1007/s40299-017-0355-0
https://doi.org/10.1080/00131857.2022.2040481
https://doi.org/10.1080/02188790903309041
https://doi.org/10.3389/fpsyg.2021.774159
https://doi.org/10.1177/1362168813505940
https://doi.org/10.1108/ijlls-09-2021-0074

	English learning burnout: Scale validation in the Chinese context
	Introduction
	Literature review
	Defining English learning burnout
	English learning burnout in language education
	Exploration of the English learning burnout construct
	Examination of the levels of English learning burnout

	Methods
	Participants
	Instrument
	Data collection and analysis

	Results
	Exploratory factor analysis of English learning burnout
	Confirmatory factor analysis of English learning burnout
	Levels of Chinese senior high school students’ English learning burnout

	Discussion
	The bidimensional construct of English learning burnout
	Levels of Chinese senior high school students’ English learning burnout

	Conclusion and implications
	Data availability statement
	Ethics statement
	Author contributions
	Funding
	Conflict of interest
	Publisher’s note

	References

