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From the standpoint of the school settings, sport participation constitutes a key strategy concerning the manifestation of positive behaviors that result from the development of personal and social responsibility. Based on the TPSR model, the goal of this study was to evaluate the effects of an intervention geared toward teaching life skills through sport to youngsters who had been committed. The participants were evaluated before and after the intervention. After the initial evaluation, they were randomly assigned to the experimental and control groups. The experimental group took part in the community football program, while the control group attended physical education classes not based on the TPSR model. The experimental model consisted of 3 weekly sessions over the course of 6 weeks, which totaled 18 sessions. This investigation supplied empirical evidence concerning the potential of community sport programs in the teaching and development of life skills deemed necessary for an adequate reintegration of such at-risk youngsters. The model was shown to be valid both in stimulating changes of attitudes and in promoting the adherence to socially positive behaviors. The effectiveness of the model, as well as its unique approach, make its application attractive to both the youngsters and the professionals. This program facilitates the training of youngsters to act, in the sense of promoting both their autonomy and the acquisition of a system of ethics and moral values within a culture of responsibility for how decisions affect the individual and the community. Finally, this intervention generated empirical support in favor of the argument that sport constitutes a unique opportunity within the educational process to establish values, beliefs, attitudes, and practical habits pertaining relationships and cooperation that generate social responsibility in individuals.
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INTRODUCTION

Positive psychology emphasizes the importance of developing life skills, which allows individuals to face life’s challenges with hope and gratitude (Peterson and Seligman, 2004; Lopez and Snyder, 2009; Arslan and Wong, 2022). The development of life skills implies the organization and supervision of practices geared toward the acquisition of moral codes and values (Lee and Whitehead, 1999). There is, within the sport literature, an extensive body of publications focused on programs for positive youth development (PYD) (Gould and Carson, 2008; Camiré et al., 2011, 2018; Kendellen and Camiré, 2019; Strachan et al., 2021). There are also several publications on the pedagogical models that have been used successfully for 40 years to foster PYD through physical education (PE) and sport, thus implementing the teaching of personal and social responsibility model (TPSR model; Hellison, 1985, 2011). Specific accounts of the latter include the successful use of the TPSR model in the Portuguese pre-school setting (Santos et al., 2020); the hybrid combination of the TPSR model and the Teaching Games for Understanding approach in the context of PE (García-Castejón et al., 2021); and the use of the TPSR model in competitive youth sport (Carreres-Ponsoda et al., 2021). Case in point, social and emotional learning have been identified at the pre-school level (Santos et al., 2020), while the enhancement of personal and social responsibility, prosocial behavior, and self-efficacy were reported in competitive youth sport (Carreres-Ponsoda et al., 2021). Furthermore, the combined use of the TPSR model and the Teaching Games for Understanding approach showcased a heightened intention to be physically active, as well as the improvement of the psychological variables motivation, responsibility, and enjoyment in PE participation (García-Castejón et al., 2021). In sum, through sport, life skills can be trained in a variety of ways and applied in a variety of contexts, which will enable positive youth development (Brunelle et al., 2007; Martinek and Hellison, 2016). Sport can generate the positive development of young people. As it is organized, it requires commitment over time and includes interpersonal relationships (Geldhof et al., 2013). Among the several effects of sport that have been studied thus far, the particular topic of personal and social responsibility has been gaining greater relevance (Martins et al., 2017). Therefore, from an educational point of view, sport is an essential strategy in promoting personal and social responsibility, resulting in positive social behavior among young people (Hellison and Walsh, 2002; Hellison and Martineck, 2006). Personal and social responsibility (PSR) is a form of positive development that will provide a successful transition to adulthood (Hellison and Martineck, 2006; Escartí et al., 2010). The fundamentals of the model “Teaching Personal and Social Responsibility” (TPSR) are made distinct by two factors, personal responsibility and social responsibility (Hellison, 2011; Martins et al., 2017). A definition vastly accepted within the literature presents personal responsibility as the act of taking responsibility for one’s own life, as well as for the behaviors that result from the choices made. Personal responsibility generates the implication that certain tasks are mandatory for the individual, given that the latter is a part of society. On the other hand, social responsibility can be conceptualized as the degree of connection between the individual and the other members of the community, thus highlighting the level of concern regarding helping and supporting others (Hellison, 2011; Martins et al., 2015).

The TPSR model was developed by having in mind a coherent and well-thought-out and integrated development of the individual. This was based on a setting of self-regulation (personal responsibility), where inter-relationships are centered on caring for others (social responsibility; Hellison, 2011). This model looks to fulfil five goals: (a) self-regulation, (b) self-motivation, (c) self-direction, (d) concern for others, (e) transfer to “outside of the gym” (Hellison, 2011). The contexts in which they were applied include three distinct but complementary settings: 1—the school context; 2—extracurricular activities and/or community programs in low income neighborhoods, and 3—professional training. For example, in New Zealand skills, such as self-regulation, concern for others, and active participation in an organized and contributive manner are the key points of the curriculum of PE (Gordon et al., 2011). The academic setting within the Portuguese context includes subjects meant to supply students with skills mainly geared toward the professional setting. For example, Carbonero et al. (2015) conducted a study with 235 students meant to evaluate the attitudes pertaining to personal and social responsibility among teenage youngsters. The results of this study support the thesis that, regardless of one’s academic achievement, there is an improvement of the variables related to personal and social responsibility, as well as of one’s general attitudes (satisfaction and effort), among the students pertaining to academic activities. The study also highlights that greater levels of PSR are associated with greater performance levels in the academic setting (Carbonero et al., 2015). In another study in the United States, Wright et al. (2010) also encountered statistically significant changes within the variables attendance and punctuality of the students during the period of implementation of the TPSR model in a class of Tai-Chi.

In fact, the relevance of the TPSR model is such that several countries, despite having an already heavy school curriculum, call for sport-based extracurricular activities. The TPSR model can be, within this approach, a plausible alternative in the school curriculum, bringing about outcomes of positive development in youngsters (Catalano et al., 2004; Martins et al., 2015; Arslan and Wong, 2022).

Youngsters at risk, or displaying behaviors of risk, constitute a group that usually displays behaviors that fail to match the expectations of the role, thus resulting quite often in harmful situations both to oneself and to the community (Damon, 2004). In fact, most of these youngsters live in low income neighborhoods, in which the prevalence of drug use, violence, theft, gang association, and skipping school act as facilitating conditions of risk behaviors (Damon, 2004). Interventions inspired by the TPSR model have been developed in the United States in summer camps and extracurricular activities (Watson et al., 2003). For example, in the United States Riley and Anderson-Butcher (2012) tested the application of the program in summer camps (in which 600 youngsters took part), and found a positive impact, not only among the youngsters, but also among their parents, family and the community at large. Furthermore, the study supported the notion that acquisitions do transfer to one’s life outside of the program, thus representing life skills. Concerning these strategies, the authors also highlight that the intervention ought to be conducted in a progressive manner, while valuing the qualities of each individual and making them capable of inter-relationships. Ultimately, when applying strategies based on the TPSR model, youngsters gain conscience of their own actions and, upon doing so, increase their self-control. This brings about an alignment of behaviors, meaning that their actions are associated with positive behaviors (Riley et al., 2017).

Other TPSR inspired programs that have been developed in the United States include the Chicago-based Beyond the Ball program, led by Amy and Rob Castañeda; the Get Ready program, managed by John McCarthy at Boston University; the Illinois-based Project Leadership, run by Paul Wright and Jenn Jacobs; and the Youth Leader Corps program, active at the University of North Carolina under Tom Martinek (Martinek and Hellison, 2016).

The TPSR model has, additionally, also been made to integrate university-level professional programs. Such cases include a program at the university of Regina (Canada), run by Nick Frosberg; a teacher education program at San Francisco State University, run by Dave Walsh; a program at the Adelphi University, run by Meredith Whitley; and a master’s degree in community youth sport development, run by the aforementioned Tom Martinek at the University of North Carolina (Martinek and Hellison, 2016).

In Portugal, sport has been assuming an important role in facilitating approaches geared toward the generation of psychological wellbeing, moral and emotional development of youngsters, and interpersonal skills (Gouveia et al., 2003; Martins et al., 2015, 2017). Therefore, physical activities are considered an optimal environment in which many positive qualities and attributes are developed, namely, the positive development of youngsters (Wright and Li, 2009). In short, when sport is approached from an educational perspective, it is considered an excellent vehicle for developing positive social behaviors, thus playing a fundamental role in both the upbringing and the behavior of youngsters (Hellison and Walsh, 2002; Hellison and Martineck, 2006).

In this context, the Commission of Support and Control for Portuguese Educational Centres considers that, of the 186 youngsters under court measures, 144 were identified as potential participants of the educational-based program. The mission of an educational center is to allow for youngsters under educational supervision to acquire knowledge, skills, and social values that target their successful reintegration, both socially and professionally (DGRSP, 2019). The purpose is to embrace youngsters by following up the court-of-law implemented measures, as established by the law in effect. The latter includes educational measures, scenarios of foster-parenting, being committed for an evaluation of personality, and the order of detention (DGRSP, 2019). The Educational Intervention Project is a fundamental instrument that structures and organizes the interventions within the educational centers. Even today, the judicial measures applied to young offenders are merely punitive and without any objective aimed at teaching life skills enabling their re-insertion into the community. The goal is that the youngster is able to both understand and internalize the fundamental values, rules and socio-legal norms. The latter ensure social interactions and favor the development of the person and citizen within the scope of responsibility (DGRSP, 2019). As stated earlier, though several variables may be taken into account in order to generate personal and social education, sport constitutes, as an organized form of physical practice, a highly significant opportunity for the education and positive development of youngsters (Hellison, 1973, 2011; Martins et al., 2015). Physical activities in general, and sport in particular, include a high potential for significantly impacting the personal development of youngsters, thus contributing to their development as people. Therefore, sport training and competition, namely, for youngsters, should also take on an educational dimension, which ought to play-out in the form of projects that target personal and social development (Martinek and Hellison, 2016).

The goal of this study is to evaluate both the implementation and the effects of an intervention based on the model for personal and social development through sport. It is our understanding that the outcome of this study may contribute toward an improved theoretical and practical understanding of the development of youngsters. As such, a subsequent exploratory approach will facilitate the study of a model that best fits the specific environment that characterizes the educational centers managed by the government. This approach, never before attempted with institutionalized youngsters at risk, will shed light on the impact that an approach based on sport and organized physical activity has on their modification.



MATERIALS AND METHODS


Outline

The experimental model lasted 6 weeks, for a total of 24 sessions, more specifically three weekly sessions of an hour and a half each (for a total of 18 sessions) of sport and physical practice through football, and six sessions of an hour and a half in a classroom. These sessions were devoted to giving meaning to the development of the concepts that make up the TPSR model through a cognitive and affective process. The latter included a particular focus being placed on the creation of behavioral change (Escartí et al., 2013).

During the initial instruction of each training session, one of the several themes within the program was explored. This procedure looks to establish an understanding of the levels and goals of the TPSR model. The set of 18 training sessions included the development of 1 theme per session (Table 1).



TABLE 1. Levels of responsibility, core behaviors, sessions, and format lessons during the intervention.
[image: Table1]

The themes were chosen according to the practical exercises used in each football training session, so as to establish an inter-relationship between cognition (knowledge of the game and implicit rules) and behavior (technique and tactics, behaviors related to fair play). For example, here are the topics for session 11:

Theme: Transfer to life; formal game of 5 against 5. In this session it is sought that the youngsters comply with levels 4 and 5 of the TPSR model, “Caring” and “Transference for outside of the game,” respectively (assuming that the path over the course of the sessions has been taking place in a progressive manner and, therefore, the previous goals have been attained). This will include a session in which a friendly (5 on 5) match will be played against a team from outside of the educational center. Such a new and different challenge will create stimuli to which youngsters are not accustomed to (cognitive dissonance).

During the “relational time,” the youngsters were made aware of how to host the visiting team. A metaphor was used in the form of “as when hosting someone at home,” including all the behaviors deemed socially acceptable, to which it was requested that the youngsters agree to abide by.

The “initial instruction” phase was used to highlight the goals that were sought with that particular match, as well as its rules. During the “training time,” and especially during the match, a guiding premise concerning self-regulating behaviors was conveyed using the metaphor “each person is his or her own referee.” The latter means that it was solicited that, should the youngsters sense they had committed an anti-sportsmanship action, they would acknowledge it at once, so that the foul could be signaled accordingly. Such behavior looks to make the youngsters aware and in-line with self-regulation and self-direction, thus facilitating the transference to life outside of training. This means that it is sought to make each individual capable of community life within a context of responsibility for one’s own choices and decisions. At the end of the match, during the “team meeting,” a congratulatory positive feedback was given to the team concerning its performance on the field. Additionally, the youngsters also shared that they felt accomplished and happy with both their individual and collective performance, which had culminated in a victory. The “reflection time” sought to encourage an exchange of ideas and a debate concerning the fundamental aspects of the session, with each youngster proceeding to perform the stretching and cooldown routine in the company of a player from the visiting team. This period included a remark that rose above the rest, as one of the youngsters approached the opposing team by saying “congrats on the match, and thanks for coming.”



Participants and Procedures

The present study is part of an intervention for behavior modification based on a quasi-experimental design of randomized control testing. The study is part of a program for developing life skills through football in Educational Centres, with the financial backing of Portugal’s Association of Olympic Athletes, which resulted from the National Program of Sport for All, governed by the Portuguese Institute of Sport and Youth. The goal of the study is to examine the effects of different types of strategies within the program, based on the development of social and personal responsibility, so as to capacitate youngsters who have been institutionalized. The selection criteria included youngsters who had been institutionalized in educational centers in the Lisbon area, who were under educational measures, and who were between 14 and 18 years old. Of the six educational centers present in Portugal’s mainland, three of them are located in Lisbon. In pursuing this project, two of the centers were advised by the General Direction of Reinstatement and Prison Services. Consequently, the intervention took place in the Padre António Oliveira Educational Centre (in Caxias) and in the Educational Centre of Bela Vista (Lisbon, Portugal). Under these circumstances, all of the selected youngsters were male, fell within the same age range (14–18 years old) and showed similar competitive levels (Attachment 3—Demographic data). The sample was composed of 53 male youngsters (Intervention group = 27; Control group = 26). We shall now continue by describing in a detailed manner the traits of each group.

The teacher who conducted the control group sessions received TPSR-based instructor training and followed the protocol proposed by Toivonen et al. (2021). On the other hand, the teacher in the control group did not have nor did he receive any training in the TPSR model. All lessons were supervised and recorded by the first author of this study which is specialized in the TPSR model. More to the point, these recordings proved very useful in the discussion about the quality of the intervention.


Intervention Group

The intervention group consisted of 27 youngsters. It was subjected to an evaluation that took place in two moments, more specifically at the start and at the end of the intervention, which we designated as pre-test and post-test, respectively. In each training session, during the initial instruction, the theoretical theme chosen according to the TPSR model was presented and discussed. This meant that each session included the development of one theme, with the intervention totaling 18 sessions (for more details about levels of responsibility and behaviors to achieve consult Table 1). The theme that was chosen was always debated before, during (whenever opportunity arose), and after each training session. There was a concern with following a progressive line of action that suited the level of complexity of both the themes and the practical exercises, meaning that there was a proposal of mental exercises (e.g., focus on helping others when the situation so required) that brought to life the traits of the Hellison (2011) model.



Control Group

The control group, composed of 26 youngsters, continued taking part in Physical Education classes, which followed the national curriculum. This included a frequency of three weekly classes. The subjects making up the control group are of the same age range and the same gender. What distinguished the control group from the experimental group was the absence of the TPSR model from their sessions.




Measures

To measure the levels of personal and social responsibility, we used the Portuguese version of the PSRQ by Martins et al. (2015). Originally, the PSRQ was developed and proposed by Li et al. (2008). The scale is composed by two constructs (Table 2), in which personal responsibility reflects the personal responsibilities needed in order to establish a positive learning environment (i.e., effort and self-direction), and is made up by four items (e.g., “I work hard,” “I set the goals for myself,” “I want to improve,” “I make an effort”). Social responsibility (i.e., respect for others and responsibility to care for others) also consists of 4 items (e.g., “I respect others,” “I help others,” “I encourage others,” “I am pleasant toward others”). All of the items were measured using a 6 point Likert type scale, ranging from 1 (totally disagree) to 6 (totally agree).



TABLE 2. Dimensions, description and items concerning the Portuguese version of the personal and social responsibility (Martins et al., 2015).
[image: Table2]

The Personal and Social Responsibility Questionnaire (PSRQ) was applied before the Physical Education classes (according to the scheduling in place, and upon notifying the teachers responsible for each class and attaining their approval). Regarding the instructions, and though they were written on the questionnaires, we find it helpful to engage youngster’s to participate by reading them out loud, thus highlighting the goal of the study, the circumstance of anonymity, confidentiality, and the non-obligation to comply with filling out the questionnaire. Lastly, it was highlighted how important it was for the participants to be as honest and sincere as possible in their answers.



Data Analysis

The data analysis was generated using the 24th version of the statistical software SPSS (SPSS 24 Inc. Chicago, IL). Table 3 showcases the 16 items that were evaluated while applying the questionnaires to the intervention group. All non-numerical data of the questionnaire were coded, namely, gender, age range, school level, sport practice, type of sport practiced, and the time intervals defined as time of sport practice.



TABLE 3. Mean, standard deviation and internal consistency of the PSRQ.
[image: Table3]

The data analysis comprised several techniques, namely, the estimation of the mean and standard deviation, as well as the distribution, both absolute and relative frequencies. To verify the normality of the sample, we used the Shapiro–Wilks test. The internal consistency of the scale was verified through the calculation of the Cronbach alpha. The comparison of means and the significance test were conducted using the non-parametric tests for paired samples, namely, the Wilcoxon test for two samples concerning dichotomous nominal variables. As for the comparison of multiple means, the ANOVA one-way test was used, while being complemented with the Bonferroni post-hoc test. To test the association between the PSR constructs, the Spearman correlation coefficient was used. The level of significance used when interpreting and analyzing the data was that of p ≤ 0.05 for all the statistical tests.




RESULTS

The results of the Shapiro–Wilks tests showed the absence of normality by means of the scores varying between W = 0.20, p ≤ 0.001 and W = 0.39 p ≤ 0.001. Additionally, the results of the Cronbach Alfa test showed a very good internal consistency of the scale (α = 0.85).

As for the items to the PSR questionnaire, the results showed that the average scores displayed in the post-test were mainly greater than those recorded in the pre-test, revealing an increase of the levels of PSR, both within the personal responsibility and the social responsibility sub-scales. In the context of personal responsibility, though the variable “(PR_Self-direction) I want to improve” did not showcase any change of its average scores from the pre to the post-test, its closest score was that of 6 (M = 5.28; DP = 0.74). In the context of social responsibility, the variable “(SR_Being concerned with and helpful to others) I am pleasant toward my colleagues” also failed to record any positive change.

For each construct of the PSR dimension, the following intervention group variables were analyzed: Effort, Self-direction, Respect, Being concerned with and helpful to others, PR, SR, and PSR. This way, it was verified that all the variables were correlated among themselves (Table 4). Furthermore, the variable with the highest mean was “Respect,” while the one with the lowest mean was “Social responsibility” (M = 4.31, SD = 0.71).



TABLE 4. Correlation of variables of PSR.
[image: Table4]

To check for the impact of the intervention based on the personal and social responsibility of Hellison’s model, an initial analysis of the data was conducted using descriptive analysis, thus determining the number of subjects that make up the group being intervened on. We learnt that there was a global evolution of the program among the 27 subjects. There were differences in all the items, with the exception of “(SR_ Being concerned with and helpful to others) I am pleasant toward my colleagues,” in which the difference from the pre to the post-test was positive (Diff. = 0.4). These same results can be found on Table 5 for each item, before and after the intervention.



TABLE 5. Descriptive analysis of the mean and standard deviation concerning the dimension of PSR of the intervention group.
[image: Table5]

Table 6 allowed for the conclusion that, within the personal responsibility dimension, the variable “1-Effort” showcased significant differences (t = 0.84, p = 0.04), as did the variable “2. Self-direction” (t = 0.89, p = 0.08, respectively). In the social dimension, the variable “4-Respect” also showcased results deemed statistically significant (t = 0.65, p = 0.001).



TABLE 6. Multiple factor comparison tests (Lambda of Wilks), power and effect of the variables in the intervention group.
[image: Table6]

The comparative analysis between the moments of intervention (Table 7), taking into account the several dimensions revealed that personal and social responsibility (PSR_intervention) showcased differences with scores deemed statistically significant at 90% of confidence (t = 0.87, p = 0.06). As for the personal responsibility dimension (PR_intervention), the results showcased statistically significant differences between the pre- and post-tests, at 95% of confidence (t = 0.85, p = 0.04). In the context of social responsibility (SR_Intervention), the results did not express a difference deemed statistically significant (t = 0.93, p = 0.18), despite the fact that the practical evolution of this dimension had a positive practical effect.



TABLE 7. Mean, standard deviation and differences between means, of the intervention group and the control group.
[image: Table7]

The control group did not take part in the program based on the TPSR model. When compared with the group being intervened on, through the Wilcoxon test, statistically significant differences were found in three distinct items: “SR_(Being concerned with and helpful to others) I help others,” “SR_(Being concerned with and helpful to others) I am pleasant towards my team-mates,” “PR_(Effort) I make an effort_pos” (Table 7).



DISCUSSION

The intervention based on personal and social responsibility was the main pillar of this study. According to the literature, youngsters whose condition includes both risk behaviors and a high degree of emotional and social misfit can benefit from practicing team sports. According to Hellison (2011), this entails organizing sport practice in order to supply youngsters with guidelines that make them feel an obligation to assume responsibility for their own wellbeing, as well as to contribute to the wellbeing of others. The core of PSR is supported by four pillars: 1—“Putting kids first”—which suggests applying this type of programs by placing special emphasis on youngsters; 2—“Human decency”—which highlights both the evolution of youngsters while citizens, and the promotion of positive relationships with others; 3—“Holistic self-development”—in which the physical development ought to be accompanied by one’s emotional, social and cognitive development; 4—“A way of being”—which encompasses the achievement of personal wellbeing. Given these traits, as well as the positive impact that is recorded in the literature, we considered that this strategy is both viable and well supported in supplying youngsters with a meaningful experience along their individual path of evolution as responsible citizens.

The main goals of the TPSR model, also referred to as levels of responsibility, are representative of the variables that were studied (PSR, PR, SR). They can be associated with the first and second levels—“Respect” and “Effort,” respectively. The third level is associated with the variable “Self-direction” and, lastly, levels four and five with—“Help,” “Concern for others” and “Transference to outside of training,” respectively. According to Hellison (2011), the levels are categorized as follows: Beginning (levels one and two); Advanced (levels three and four); Most advanced (level five). The levels exist within a logic of progression, which entails the gradual development of the individual from the starting point of controlling one’s emotions. The relationship with others and the positive integration with the environment are the most demanding explicit goals. The social dimension is, therefore, the one that is most difficult to bring to life.

In this study, the results showed that the intervention based on the TPSR constructs had a positive impact on the intervention group. Case in point, significant differences were found in the dimensions PSR (t = 0.87, p = 0.06) and PR (t = 0.85; p = 0.04). Though no statistically significant differences were found in the variable social responsibility, the gains acquired by the youngsters in this dimension throughout the project were visible, namely, through the observation of their behavior on the field and the students’ attitudes during the final phase of the class (moment of reflection). At the start of the intervention, we were confronted with some behaviors that reflected an absence of PSR principles. For example, some statements made by the youngsters during the first sessions were:

student z—“In here there are no friends!”

student w—“This guy is full of himself!”

student k—“I set my own pace, I walk as I wish!”

By the end of the program, we were also able to record, as field notes, positive remarks that are in-line with a positive evolution of the process. These included:

1-student x: “Teacher, may I help in the data analysis at the end of the study?”

2-student y: “Never had anyone given us so much!”

3-student z: “During the weekend I shall be sending you a facebook request!”

Buying into a more self-regulated and disciplined behavior, which reflects the acceptance of new rules, became a common occurrence in the sessions. A dynamic of student/teacher and teacher/student cooperation became increasingly more evident, having witnessed a warm and positive relationship climate. The PR result that was attained was confirmed by the statistical scores on Table 6 (t = 0.85, p = 0.04), noting that this theoretical outcome became closer to the practical component.

Through these more sensitive tests (Table 6), it was possible to compare the variables of the first order, thus recording significant differences in the following: “1-Effort” (t = 0.84, p = 0.04); “2-Self-direction” (t = 0.89, p = 0.08) and “4-Respect” (t = 0.65, p = 0.001). These data support the idea that the youngsters of the Educational Centres in the Lisbon area successfully completed, after 18 sessions, the “Beginning” category (levels one and two), finishing on the transition toward level 3 “Advanced” of the TPSR model.

Over the course of the sessions individuals were stimulated to explore, so that youngsters would experience new skills and tasks. By the end of the intervention, the youngsters showcased behaviors that support the idea that there was an increase of both their motivational levels and their desire to persevere, even when the task was being challenging (“1-Effort”). One such example was that of the physical conditioning sessions, as they were quite demanding. In such sessions, we witnessed both satisfaction and good mood in accepting the task being presented. The development of these skills was also clear during the sessions that brought together rigorous drills on the technique and tactics of the sport. Though these sessions called for the significant repetition of the same task, the level of participation and commitment was never questioned.

Apart from the statistically significant results, the variable “2-Self-direction” also manifested itself in the behavior of the youngsters. When we began our intervention, the youngsters had been characterized as very reactive to failure. However, with the continued application of the program, they showcased increased levels of resistance to peer pressure. They started being able to distinguish the tasks from each other and, additionally, began playing according to their own individual purpose on the field. The performance of independent tasks constituted a strategy for acquiring skills associated with this variable. Case in point, the youngsters who showcased more aggressive and intolerant behavior, and who responded inadequately to difficult and frustrating situations, felt both more insecure and inferior to others. Consequently, they enjoyed leading, organizing and dominating. These data are in-line with the results found by Pelegrín-Muñoz et al. (2013).

We also sought to create a positive learning environment in each of the sessions, in trying to override self-destructive and disrespectful behaviors and attitudes between the youngsters. The variable “4-Respect” was visible, as behaviors that reflect it being followed were observed, which constitutes the first step toward perceived competence. When the youngsters realised they had potential (often camouflaged by colleagues who were more gifted technically and tactically), they would volunteer for the tasks being presented, meaning that some youngsters started losing the fear associated with taking part in the activity. They would also contribute with their opinions, while others began realizing that they were intervening too much. Though they did not speak a lot, since the level of pride that characterized them was exacerbated, their actions began speaking for themselves. At the same time, the meaningful respect for the adult became gradually noticeable through leadership by example, instead of imposing either force or fear (which were familiar to them). In summary, once the whole team became cohesive, teachers and staff, the respect became a constant that was ever more consistently noticeable.

Indoor football was the chosen sport for the intervention that was sought. This team game has shown to be an excellent tool for getting individuals to free themselves of their usual constraints, thus experiencing their motor skills by freely exploring and expressing themselves (Gréhaigne et al., 1997, 2005; Blomqvist et al., 2005).

Finally, as posited in the literature, a physical activity- and sport-based intervention allows for the successful implementation of social responsibility among institutionalized youngsters at risk. Therefore, the PSR model can also be a useful tool for the positive development through sport and physical activity within environments in which the youngsters have had their freedom taken away from them (Cecchini et al., 2007).

Aligned with the literature (Coulson et al., 2012), we feel that the training being supplied in the Sport Sciences courses for professionals ought to focus more explicitly on the PSR model. We believe that, by following such strategy, future professionals will be better equipped in order to be more effective and efficient teaching agents within this particular context, thus expanding the range of their professional interventions (Hemphill et al., 2013; Romar et al., 2015).

Over the brief time during which we were in contact with the youngsters, we came to understand that their talent and plans of a future faded little by little. Many of them actually had potential to play football, as well as personal traits that were quite interesting. Nevertheless, due to their family environment and/or the conditions in which they found themselves in, those qualities were being “smothered.” Surely enough, they did display behaviors that were harmful both to themselves and to society, having been punished for it (Carvalho, 2012). However, is not it up to us, as certified and worthy professionals in this field, to maximize any good quality displayed by these youngsters and, consequently, develop them as citizens? And, a sentiment that was felt while experiencing these environments as a teacher, and which will hopefully be useful to future interventions: the first impact is described as a “gaining of trust” and a constant, but healthy, “challenge” between teacher/student. From the moment that such barrier was overcome, I felt I could trust them and they could trust me. It was important to define a limit around which the youngsters felt that we were bound together, though not mixed. When the collaboration of a student was needed (recording, filling out of the questionnaires, storing the equipment), they would immediately volunteer and, though the task took place at the same time as the main activity, it did not generate instability. This type of action was experienced in both centers and also with different youngsters, meaning that this cannot be deemed as something that happened by chance or luck. Finally, the following warrants reflecting: When training sessions/classes are less successful, or the athletes/students were rude, did the coach/teacher give the best of himself from the very first contact with the youngsters? Did he show coherence and progression in all the procedures making up the class? Did he always persevere, thus creating strategies for problems to be solved?

A key aspect concerning our experience in the Educational Centres was the fact that it allowed us to contact several people and organizations. More to the point, the Educational Centres were not equipped with highly developed technicians, nor with lots of high-quality equipment. Nonetheless, upon contacting the Portuguese Association of Olympic Athletes, the Portuguese Institute of Sport and Youth, and the Nacional Plan for Ethics in Sport, it was possible to gather the solutions needed for this intervention (sports fields, goals, basketball baskets, mattresses, sports gear for the youngsters and balls). This was a noticeable outcome of this study, which might have allowed us to make a liaison that otherwise would not happen or at least it would be unlikely to happen (Darling-Hammond and Richardson, 2009).

In sum, the TPSR intervention group obtained an increase in post-test levels of personal and social responsibility, prosocial behavior, and self-efficacy due to the application of the TPSR model; compared with the control group, which used a conventional sport teaching methodology. The first remark is that the TPSR model has the potential to be adapted and implemented with flexibility in youth sport competition contexts, in order to improve personal and social responsibility, prosocial behavior, and self-efficacy. The latter is in-line with several studies Carreres-Ponsoda et al. (2021) and Martins et al. (2021). In fact, consistent with literature (e.g., Santos et al., 2020), the interest shown by the political authorities was sparked by how the development of personal and social skills transferred “out of the gym” or rather, into the everyday life of the young people at risk (Santos et al., 2020).

Another remark is that the Personal and Social Responsibility Model can be applied to institutionalized youth and is adaptable to any environment where personal and social development through sport is sought. As posited by González-Víllora et al. (2019), teaching for personal and social responsibility through cooperative learning favors its implementation, since doing so can promote outcomes in social and affective domains (e.g., psychological, social and personal development). It is important to also highlight that teachers’ engagement, training and experience are both needed and considered key features for a successful implementation (González-Víllora et al., 2019).



CONCLUSION

Although the sample was small, which limits the ability to generalize the results, we underline the importance of this study for its originality. To date, there are no other studies with institutionalized young offenders. In fact, it is very difficult to access this type of institution, insofar as the government does not allow the youngsters to contact anyone other than the educational technicians or the parents. In this case, the importance of this study was recognized by the government of Portugal, in the sense that the model TPSR was deemed to be a valid tool for the personal and social development of institutionalized youngsters (Manzano-Sánchez and Valero-Valenzuela, 2019).

Finally, this study is in line with Martinek and Hellison’s (2016) demand for the future of TPSR. The authors argue that the future will require active participation and sharing of ideas among all stakeholders across governance systems and society, for this will generate new ideas that will make use of TPSR more common in its application within various scenarios (Martinek and Hellison, 2016).



LIMITATIONS AND FUTURE RESEARCH

As any other research, this study includes some limitations. First, the number of participants is low, limiting the generalization of these results. Second, due to the end of access authorizations to educational centers, we did not conduct follow-ups, making this of interest for future studies to explore. In doing so, researchers will be able to ensure the conditions that are needed in order to measure the effectiveness of the level 5 of the TPSR program—“Outside of the gym.” Third, future research should seek the application of the model by all teachers of the educational center involved with the various groups of the same type of educational measure. This is also why these teachers should receive training on the TPSR model (Manzano-Sánchez et al. 2020). Finally, the video analysis was a method that consumed a significant amount of time, while also being difficult to conduct, since the quality of the footage was not ideal (due to the lighting conditions of the practice facilities and the players not having their name on the jerseys). The latter made it difficult to identify the subjects on some occasions, especially during the earlier stages of the study. We had, in one of the Educational Centres, only one practice field at our disposal, which made video recording and data collection more challenging during rainy days. Using paper and pen was deemed impractical, the recording camera was not waterproof, and no computers or cell phones were allowed in the premises. Despite this, the youngsters accepted to train in the rain, and the equipment was covered using umbrellas. These circumstances did, however, strengthen the bond between teacher and students, as the group came to feel that we were all united for a common purpose, regardless of the conditions. This was yet another practical, on-the-field lesson, as a problem was transformed into a life skill.

It would be interesting to continue with this sort of community program. Therefore, future studies ought to focus on populations with different traits. Doing so will allow for the analysis of the impact of this sort of intervention in socio-cultural contexts that differ from the one analyzed at this stage. Though the results were positive, little had been done thus far concerning this topic within the current Portuguese setting. Few studies have, up until now, focused on the transmission of life skills to youngsters at risk through sport. Of the few studies available, none has analyzed nor compared the results concerning the dimension of PSR and performance.



DATA AVAILABILITY STATEMENT

The raw data supporting the conclusions of this article will be made available by the authors, without undue reservation.



ETHICS STATEMENT

Ethical review and approval was not required for the study on human participants in accordance with the local legislation and institutional requirements. Written informed consent to participate in this study was provided by the participants’ legal guardian/next of kin.



AUTHOR CONTRIBUTIONS

PM worked on conceptualization, data collecting, analysis, and writing. A-JG worked on the analysis and writing. ML worked on the analysis and writing. LP, as an English native speaker, worked on the translation and writing. JF conducted the classes of the program and worked on the data analysis and writing. All authors listed have made a substantial, direct, and intellectual contribution to the work and approved it for publication.



ACKNOWLEDGMENTS

We wish to acknowledge Paulo Rocha from the Portuguese Institute for Sports—Programa Nacional de Desporto para Todos—PNDpT. Also, we thank João D’Oliveira Cóias, João Agante from the General Direction of Reinstatement and Prison Services, to Sandra Borba from the Padre António Oliveira Educational Centre (in Caxias) and Paulo Monteiro in the Educational Centre of Bela Vista (Lisbon, Portugal). Finally, we would like to thank the participants in this study, who made it possible to learn an incredible amount of professional and personal information.



REFERENCES

 Arslan, G., and Wong, P. T. P. (2022). Measuring personal and social responsibility: an existential positive psychology approach. J. Happiness Health 2, 1–11. doi: 10.47602/johah.v2i1.5

 Blomqvist, M., Vänttinen, T., and Luhtanen, P. (2005). Assessment of secondary school students’ decision-making and game-play ability in soccer. Phys. Educ. Sport Pedagog. 10, 107–119. doi: 10.1080/17408980500104992

 Brunelle, J., Danish, S. J., and Forneris, T. (2007). The impact of a sport-based life skill program on adolescent prosocial values. Appl. Dev. Sci. 11, 43–55. doi: 10.1207/s1532480xads1101_3

 Camiré, M., Forneris, T., Trudel, P., and Bernard, D. (2011). Strategies for helping coaches facilitate positive youth development through sport. J. Sport Psychol. Action 2, 92–99. doi: 10.1080/21520704.2011.584246

 Camiré, M., Kendellen, K., Rathwell, S., Charbonneau, E. F., and More, V. (2018). Evaluation of the pilot implementation of the coaching for life skills program. Int. Sport Coach. J. 5, 227–236. doi: 10.1123/iscj.2018-0006

 Carbonero, M. A., Martín-Antón, L. J., Monsalvo, E., and Valdivieso, J. A. (2015). School performance and personal attitudes and social responsibility in preadolescent students. Anales de Psicología/Ann. Psychol. 31, 990–999. doi: 10.6018/analesps.31.3.181161

 Carreres-Ponsoda, F., Escartí, A., Jimenez-Olmedo, J. M., and Cortell-Tormo, J. M. (2021). Effects of a teaching personal and social responsibility model intervention in competitive youth sport. [original research]. Front. Psychol. 12:624018. doi: 10.3389/fpsyg.2021.624018 

 Carvalho, M. J. L. (2012). Children’s perspectives on disorder and violence in urban neighbourhoods. Childwood 20, 98–114. doi: 10.1177/0907568212447236

 Catalano, R. F., Berglund, M. L., Ryan, J. A., Lonczak, H. S., and Hawkins, J. D. (2004). Positive youth development in the United States: research findings on evaluations of positive youth development programs. Ann. Am. Acad. Pol. Soc. Sci. 591, 98–124. doi: 10.1177/0002716203260102

 Cecchini, J. A., Montero, J., Alonso, A., Izquierdo, M., and Contreras, O. (2007). Effects of personal and social responsibility on fair play in sports and self-control in school-aged youths. Eur. J. Sport Sci. 7, 203–211. doi: 10.1080/17461390701718497

 Coulson, C. L., Irwin, C. C., and Wright, P. M. (2012). Applying Hellison’s responsibility model in a youth residential treatment facility: a practical inquiry project. Agora Para La Educación Física Y El Deporte 14, 38–54.

 Damon, W. (2004). What is positive youth development? Ann. Am. Acad. Pol. Soc. Sci. 591, 13–24. doi: 10.1177/0002716203260092

 Darling-Hammond, L., and Richardson, N. (2009). Research review/teacher learning: what matters? Educ. Leadersh. 66, 46–53.

 DGRSP (2019). Medida de internamento em Centro Educativo Retrieved Outubro 2021, Lei 323/D2000 de 20 de Dezembro, Available at: https://dgrsp.justica.gov.pt/Justi%C3%A7a-juvenil/Medidas-institucionais/Medida-de-internamento-em-Centro-Educativo (Accessed October 01, 2021).

 Escartí, A., Gutiérrez, M., Pascual, C., and Llopis, R. (2010). Implementation of the personal and social responsibility model to improve self-efficacy during physical education classes for primary school children. Int. J. Psychol. Psychol. Ther. 10, 387–402.

 Escartí, A., Gutiérrez, M., Pascual, C., and Wright, P. (2013). Observación de las estrategias que emplean los profesores de educación física para enseñar responsabilidad personal y social. Revista de psicología del deporte 22, 159–166.

 García-Castejón, G., Camerino, O., Castañer, M., Manzano-Sánchez, D., Jiménez-Parra, J. F., and Valero-Valenzuela, A. (2021). Implementation of a hybrid educational program between the model of personal and social responsibility (TPSR) and the teaching games for understanding (TGfU) in physical education and its effects on health: an approach based on mixed methods. Children 8:573. doi: 10.3390/children8070573 

 Geldhof, G. J., Bowers, E. P., and Lerner, R. M. (2013). Special section introduction: thriving in context: findings from the 4-H study of positive youth development. J. Youth Adolesc. 42, 1–5. doi: 10.1007/s10964-012-9855-7 

 González-Víllora, S., Evangelio, C., Sierra-Díaz, J., and Fernández-Río, J. (2019). Hybridizing pedagogical models: a systematic review. Eur. Phys. Educ. Rev. 25, 1056–1074. doi: 10.1177/1356336x18797363

 Gordon, B., Thevenard, L., and Hodis, F. (2011). Teaching personal and social responsibility in New Zealand secondary school physical education. N. Z. Phys. Educ. 44:18. doi: 10.3316/informit.178741388703799

 Gould, D., and Carson, S. (2008). Life skills development through sport: current status and future directions Int. Rev. Sport Exerc. Psychol.1, 58–78. doi: 10.1080/17509840701834573

 Gouveia, V. V., Vasconcelos, T. C., Queiroga, F., França, M. D., and Oliveira, S. F. D. (2003). A dimensão social da responsabilidade pessoal. Psicologia em Estudo 8, 123–131. doi: 10.1590/S1413-73722003000200013

 Gréhaigne, J. F., Godbout, P., and Bouthier, D. (1997). Performance assessment in team sports. J. Teach. Phys. Educ. 16, 500–516. doi: 10.1123/jtpe.16.4.500

 Gréhaigne, J.-F., Richard, J.-F., and Griffin, L. (2005). Teaching and Learning Team Sports and Games. London: Taylor & Francis. 

 Hellison, D. (1973). Humanistic Physical Education. Englewood Cliffs, New Jersey: Prentice-Hall, Inc.

 Hellison, D. (1985). Goals and Strategies for Teaching Physical Education. Vol. VI. Champaign: Human Kinetics.

 Hellison, D. R. (2011). Teaching Personal and Social Responsibility Through Physical Activity. Champaign: Human Kinetics Publishers, 31–46.

 Hellison, D., and Martineck, T. (2006). “Social and individual responsibility programs,” in The Handbook of Physical Education. eds. D. Kirk, D. Macdonald, and M. O’Sullivan (Thousand Oaks, CA: Sage), 610–626.

 Hellison, D., and Walsh, D. (2002). Responsibility-based youth programs evaluation: investigating the investigations. Quest 54, 292–307. doi: 10.1080/00336297.2002.10491780

 Hemphill, M. A., Templin, T. J., and Wright, P. M. (2013). Implementation and outcomes of a responsibility-based continuing professional development protocol in physical education. Sport Educ. Soc. 20, 398–419. doi: 10.1080/13573322.2012.761966

 Kendellen, K., and Camiré, M. (2019). Going beyond the interview: methodological considerations for “getting at” life skills transfer using a longitudinal integrated qualitative approach. Qual. Res. Sport Exerc. Health 12, 91–107. doi: 10.1080/2159676x.2019.1593231

 Lee, M. J., and Whitehead, J. (1999). The effects of values, achievement goals and perceived ability on moral attitudes in youth sport. Swindon, England: Report provided to the economic and Social Research Council. Available at: http://hdl.handle.net/10068/534931 (Accessed September 01, 2021).

 Li, W., Wright, P., Rukavina, P., and Peckering, M. (2008). Measuring students perceptions of personal and social responsibility and relationship to intrinsic motivation in urban physical education. J. Teach. Phys. Educ. 27, 167–178. doi: 10.1123/jtpe.27.2.167

 Lopez, S. J., and Snyder, C. R. (2009). The Oxford Handbook of Positive Psychology. New York: Oxford University Press.

 Manzano-Sánchez, D., Conte-Marín, L., Gómez-López, M., and Valero-Valenzuela, A. (2020). Applying the personal and social responsibility model as a school-wide project in all participants: teachers’ views. [original research]. Front. Psychol. 11:579. doi: 10.3389/fpsyg.2020.00579 

 Manzano-Sánchez, D., and Valero-Valenzuela, A. (2019). Implementation of a model-based programme to promote personal and social responsibility and its effects on motivation, prosocial behaviours, violence and classroom climate in primary and secondary education. Int. J. Environ. Res. Public Health 16:4259. doi: 10.3390/ijerph16214259 

 Martinek, T., and Hellison, D. (2016). Teaching personal and social responsibility: past, present and future. J. Phys. Educ. Recreation Dance 87, 9–13. doi: 10.1080/07303084.2016.1157382

 Martins, P., Rosado, A., Ferreira, V., and Biscaia, R. (2015). Examining the validity of the personal-social responsibility questionnaire among athletes. Motriz: Revista de Educação Física 21, 321–328. doi: 10.1590/S1980-65742015000300014

 Martins, P., Rosado, A., Ferreira, V., and Biscaia, R. (2017). Personal and social responsibility among athletes: the role of self-determination, achievement goals and engagement. J. Hum. Kinet. 57, 39–50. doi: 10.1515/hukin-2017-0045 

 Martins, A. R., Vella, S., and Santos, F. (2021). Mental health, sport, and positive youth development in prison systems: how can we move research and practice forward? [opinion]. Front. Psychol. 12:598766. doi: 10.3389/fpsyg.2021.598766 

 Pelegrín-Muñoz, A., Serpa, S., and Rosado, A. (2013). Aggressive and unsportsmanlike behaviours in competitive sports: an analysis of related personal and environmental variables. Anales de Psicología/Annals of Psychology 29, 701–713. doi: 10.6018/analesps.29.3.175841

 Peterson, C., and Seligman, M. E. P. (2004). Character Strengths and Virtues: A Handbook and Classification. Washington, DC: American Psychological Association.

 Riley, A., and Anderson-Butcher, D. (2012). Participation in a summer sport-based youth development program for disadvantaged youth: getting the parent perspective. Child Youth Serv. Rev. 34, 1367–1377. doi: 10.1016/j.childyouth.2012.03.008

 Riley, A., Anderson-Butcher, D., Logan, J., Newman, T. J., and Davis, J. (2017). Staff practices and social skill outcomes in a sport-based youth program. J. Appl. Sport Psychol. 29, 59–74. doi: 10.1080/10413200.2016.1179700

 Romar, J. E., Haag, E., and Dyson, B. (2015). Teachers’ experiences of the TPSR (Teaching Personal and Social Responsibility) model in physical education. Agora for Physical Education and Sport 17, 202–219.

 Santos, F., Miguel, J., Wright, P. M., Sá, C., and Saraiva, L. (2020). Exploring the impact of a TPSR program on transference of responsibility goals within a preschool setting: an action research study. Int. J. Environ. Res. Public Health 17:9449. doi: 10.3390/ijerph17249449 

 Strachan, L., Santos, F., and MacDonald, D. J. (2021). Insights into creating and implementing project SCORE!: lessons learned and future pathways. J. Sport Psychol. Action 12, 114–126. doi: 10.1080/21520704.2020.1798574

 Toivonen, H.-M., Wright, P. M., Hassandra, M., Hagger, M. S., Hankonen, N., Hirvensalo, M., et al. (2021). Training programme for novice physical activity instructors using teaching personal and social responsibility (TPSR) model: a programme development and protocol. Int. J. Sport Exercise Psychol. 19, 159–178. doi: 10.1080/1612197x.2019.1661268

 Watson, D. L., Newton, M., and Kim, M. S. (2003). Recognition of values-based constructs in a summer physical activity program. Urban Rev. 35, 217–232. doi: 10.1023/A:1025781603097

 Wright, P., and Li, W. (2009). Exploring the relevance of positive youth development in urban physical education. Phys. Educ. Sport Pedagog. 14, 241–251. doi: 10.1080/17408980801974978

 Wright, P. M., Li, W., Ding, S., and Pickering, M. (2010). Integrating a personal and social responsibility program into a wellness course for urban high school students: assessing implementation and educational outcomes. Sport Educ. Soc. 15, 277–298. doi: 10.1080/13573322.2010.493309


Conflict of Interest: The authors declare that the research was conducted in the absence of any commercial or financial relationships that could be construed as a potential conflict of interest.

Publisher’s Note: All claims expressed in this article are solely those of the authors and do not necessarily represent those of their affiliated organizations, or those of the publisher, the editors and the reviewers. Any product that may be evaluated in this article, or claim that may be made by its manufacturer, is not guaranteed or endorsed by the publisher.

Copyright © 2022 Martins, Gonzalez, de Lima, Faleiro and Preto. This is an open-access article distributed under the terms of the Creative Commons Attribution License (CC BY). The use, distribution or reproduction in other forums is permitted, provided the original author(s) and the copyright owner(s) are credited and that the original publication in this journal is cited, in accordance with accepted academic practice. No use, distribution or reproduction is permitted which does not comply with these terms.

OPS/images/fpsyg-13-792224-t004.jpg
Constructs ™ sb 1 2 3 4 5 6
1. Personal and social e 06 s
responsibilty
2. Social responsiilty 431 071 .92+
3. Personal responsibilty 496 066 091+ 068+ 1
4. Effort 497 084 or2e 04s° 088+ 1
5. Self-direction 4.94 07 0.85%* 0.74%= 0.83** 0.47* 1
6. Respect 500 0.48 050+ 051+ 030 014 057 1
7. Concerned with and 4.07 087 0.90% 0.99% 066+ 0.46% 069+ 037

helpful to others

* £0.05; **p<0.01.





OPS/images/fpsyg-13-792224-t005.jpg
Dimensions and items

PSR—Personal and social responsibilty
PR—Personal responsibilty

SR—Social responsibilty

(SR_Respect) | respect others

(SR_Being concerned with and helpful to others)
| help others

(SR_ Being concerned with and helpiul to
others) | am pleasant toward my colleagues
(SR_ Being concerned with and helpful to
others) | am useful to my colleagues

(PR_Effort) | make an effort

(PR_Effort) | give it my best

(PR_ Self-Direction) | set personal goals

(PR_ Self-Direction) | want to improve

PR, Personal Responsibity; SR, Social Responsibity; Diff, Differences; p <0.05.

Before

After

Mean

432

sD
0.79
0.89
087
1.06
147
133
121
112

110
1.1

Mean

463
4.95
4.30
5.00
450

an

194
5.00
461
528

SD

0.63
0.66
0.70
0.48

97

118
0.10
0.90
0.88

0.97
072

Diff.

-031
-0.39
-0.23
-0.73
-0.23

0.04
-0.03
-0.27
-0.56

-0.46
-0.28

27
27
27
27
27

27
27
27
27

27
27





OPS/images/fpsyg-13-792224-t002.jpg
Dimension

Description

Items

Personal responsibiity
PR)

Social responsibilty
(SP)

Means accepting certain tasks
‘as mandatory, as a result of
being an individual who is a
part of a community; while
expecting to fulfl them
properly, according to his own
skil level; and acknowledging
responsibility for the
consequences of one's own
personal decisions.

Itis a mult-dimension concept
that implies a sense of
purpose and connectedness
with others. It can

be understood as a degree of
compromise in the backing
and support of others.

1. 1 make an effort
2.1 set personal goals
3.1 want to improve
4.1 give my best

I respect others

5.

6.1 help others
7.1 encourage others
8.

I'am nice toward
others






OPS/images/fpsyg-13-792224-t003.jpg
Pre Intervention  Pos intervention

Dimensions ~ Items Mean (€] Mean (€0)

PR Respect 1.1 respect others 427 (102) 5(048)
2. Ihelp others. 4.27 (1.06) 4.5(097)

PR Concerned 3. I'am kind toward

with and helpful  my colleagues 3650117 S81.(1:16)

to others 4.1am useful to my 408(1.39 4100

colleagues

SR Effort 5.1 make an effort 467 (1.21) 4.94(090)
6.1 give it my best 4.44(112) 5.0(0.88)

SR Self-Direction 7.1 set personal goals ~ 4.61 (0.97) 50(1.11)
8.1 want to improve 5.28(0.74) 5.28(0.74)

Cronbach Alfa 0.85





OPS/images/fpsyg-13-792224-t006.jpg
Mean-post

Pre
1st order factor

PR-intervention

Efiort 456
Seff-direction 458
SR-intervention

Being concerned with and helpful to others 408
Respect 4.27
2nd order factors

PR_intervention 4.57
SR_intervention 407
3rd order factor

PSR_intervention 431

PR, Personal responsibilty; SR, Social responsibilty; PSR, Personal and social responsibility; *p <0.1; *#p <0.05; **%p <0.01.

Post

497
494

407
5.00

4.96
431

463

Score

0.84
0.89

0.99
0.65

0.85
0.93

0.87

4.93
3.35

0.14
13.83

4.56
1.90

3.92

0.04%%
0.08*

071
0.001#+%

0.04%%
0.18

0.06%

e

0.16
011

0.001
035

0.04
0.07

013

057
0.42

0.06
0.95

0.54
0.26

0.48





OPS/images/fpsyg-13-792224-t007.jpg
Dimensions

(SR_Respect) | respect others
(SR_Being concerned with and helpful to others) | help others
(SR_ Being concerned with and helpful to others)

| am pleasant toward my colleagues

(SR_Being concerned with and helpful to others)

| am useful to my colleagues

(PR_Effort) | make an effort

(PR_Effort) | give it my best

(PR_ Self-Direction) | set personal goals

(PR_ Self-Direction) | want to improve

Control Intervention
Mean SD Mean s
500 0.09 4.96 022
481 021 450 0.19
442 0.23 361 023
4.19 0.19 a1 0.19
496 027 4.94 0.17
492 0.26 5.00 0.17
465 0.25 461 0.19
5.38 0.18 5.28 0.14

SR, Social responsibilty; PR, Personal responsibilty, Differ., Differences; *p<0.1; **p <0.05.

Differ.

0.04
0.31

081

0.08

0.02
-0.08
0.04
0.10

sig.

0.25
0.10%
0.01%*

0.40

0.09%
0.22
0.18
0.35





OPS/xhtml/Nav.xhtml




Contents





		Cover



		Positive Development Based on the Teaching of Personal and Social Responsibility: An Intervention Program With Institutionalized Youngsters



		Introduction



		Materials and Methods



		Outline



		Participants and Procedures



		Intervention Group



		Control Group









		Measures



		Data Analysis









		Results



		Discussion



		Conclusion



		Limitations and Future Research



		Data Availability Statement



		Ethics Statement



		Author Contributions



		Acknowledgments



		References



















OPS/images/fpsyg-13-792224-M1.jpg





OPS/images/fpsyg-13-792224-t001.jpg
Responsibility levels Responsibility behaviors to be achieved

Seff-controling impulses.
1. Respect for the rights and feelings of others
Resolving conflcts peacefully.

Participating in all activities.
Persisting in difficult tasks.
Working independently.

2. Participation and effort

Setting and working toward

3. Self-direction

goals autonomously.

Making good choices.

Helping others

Leading others.
4. Leadership

Considering other youngster's

interests and needs.

Understanding and applying these
5. Transfer

skills outside of the gym setting

Lessons format
Activity Content Temporal elements
Relational time—helps to create a welcoming Informal one on one interactions teacher-students.
environment and establish personal relationships with Al students how their day is going, and discuss things that may be COMING UP O getore fesson
students going on in their lives. Obs. Can happen whenever an opportunity arises, (i.., before or
after the lesson, or even during the lesson while the students are in transitions).

Awareness talk—brief structured meeting that officially  Depending on the stage of the program, a teacher might be focusing on a particular
begins the lesson. The teacher can go over the plan for aspect of responsibilty or just reminding students of the overall emphasis in the Usually just a few
the day, invite input from students, and most importantly, program, (e.g., how they conduct themselves and how they treat others). minutes (0-5)

remind them of the goals and objectives of the program.

Sport activity lesson time—involve appropriate physical ~ The teaching strategies employed during this activity time shift power to the youngsters Constitutes the

activity, exercise or sport content, and put them in responsible roles. The key is to integrate the teaching of responsibilty - majority of the lesson
with the teaching of the specific physical activity. (20-30)

Group meeting—After most of the physical activity is  This provides an opporturity to share the youngsters' opinions about the lesson, make

completed, the teacher gathers students to discuss the ~suggestions, and comment on the group's performance and cohesion. ff the day's activties

esson, had involved student leadership, this Group Meeting could provide a safe and structured
‘opportunity for students to provide feedback to their peer leaders and vice versa.

Reflection time—Students are asked to reflect on their ~ Using the responsibity levels as reference points, the teacher prompts the youngsters to

own attitudes and behaviors during the lesson. think about their performance that day relative to each other. Depending on the number of
students and the climate of the program, the teacher may have students share their self-
reflections at this time verbaly, with a hand signal (thumb up for *great,” sideways for
“okay,” or down for “needs work'), or wiiting in a reflective journal.

Only a few minutes
are necessary for this
meeting (3-5)

For the last few
minutes of the lesson.

Core Theme’s by Lesson

Lesson 1 Dedication

Lesson 2 Confidence

Lesson 3 Enthusiasm

Lesson 4 Cooperation

Lesson 5 Affectivity

Lesson 6 Honesty

Lesson 7 Tolerance

Lesson 8 Fair play

Lesson 9 Camaraderie

Lesson 10 Overcoming of self
Lesson 11 Transfer to ones ffe
Lesson 12 Responsible participation
Lesson 13 Nothing to fear

Lesson 14 Everyone has a function
Lesson 15 Sportive spirt VS Values
Lesson 16 Seff-motivation

Lesson 17 Concern with others
Lesson 18 Colective goals VS Personal goals

Retrieved from https://www.tpsr-alliance.org/tpsr-model/responsibility-levels.
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